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Foreword 
 

The Assessment Schemes for Examination for Certificate of Secondary Education Ordinary Level are designed 

to evaluate learners' competences in line with the national curriculum goals which emphasise Competence-Based 

Assessment (CBA). These Assessment Schemes are grounded in the Construct of each subject, ensuring 

assessments measure specific knowledge, skills, and attitudes relevant to each learning area. Each subject has a 

construct which is broken down into sub themes called Elements of Construct. These are carefully considered to 

ensure comprehensive assessment of competences. 

 

The Test Design incorporates various assessment methods such as class work, written tests, homework, 

practicals and projects to cater to different learning styles and abilities, promoting fairness and inclusivity in 

measuring competences. The Test Content for each subject is aligned with the syllabus developed by Curriculum 

Development Centre (CDC), focusing on general and specific competences and application of these competences 

in real-world contexts. 

 

To effectively assess learners‘ progress, the assessments are developed with consideration of the Level of 

Difficulty, balancing remembering, understanding, applying, and higher-order thinking skills required for each 

competence. Exemplar Test Items and Tasks are provided to guide teachers in interpreting standards and 

expectations. This CBA approach ensures candidates are equipped with practical abilities needed for further 

education, work and lifelong learning. 

To support inclusivity, Access Arrangements have been included in Chapter 29 for Learners with Special 

Educational Needs and Disabilities. These Access Arrangements will ensure fair assessment opportunities. These 

Assessment Schemes have also included Grading and Certification in Chapter 30. Candidate performance is 

evaluated through a criterion-reference grading system with performance descriptors outlining competency levels. 

Successful candidates will be certified by the Examinations Council of Zambia by recognising their competences 

and achievements. 

 

By aligning assessments to the Teaching Syllabus and focusing on competences, ECZ emphasises application of 

21
st
 Century skills such as problem-solving, communication, collaboration, analytical thinking, critical thinking, 

emotional intelligence, digital literacy and financial literacy supporting holistic development and future success. 

These Assessment Schemes will guide teachers in effectively assessing learners. Furthermore, the ECZ Board, 

Management and Staff trusts that teachers, educators, and stakeholders will find these Assessment Schemes 

useful in enhancing teaching, learning and assessment practices, eventually contributing to the development of 

competent learners and, ultimately, promote quality assessments and enhance the quality of education. 

 

 

Michael M. Chilala (Dr) 

Executive Director  

Examinations Council of Zambia 
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Definitions of Key Concepts  

The following are the commonly used terminologies in all the subjects for Competence Based Assessment: 

Competence Competence encompasses knowledge, skills, values and attitudes. Competence, 

in the context of Competence Based Assessment, refers to the ability of an 

individual to apply knowledge, skills and attitudes to perform tasks or solve 

problems in a specific context or situation.  

Competence Based Assessment Competence Based Assessment (CBA) is an approach to assessment that 

focuses on evaluating learners‘ ability to demonstrate specific competences. 

CBA is a process in which a learner will be confronted with a relevant learning 

challenge and asked to put into practice what has been learned in order to 

resolve or overcome this situation. 

Construct A construct is a theoretical concept, trait or attribute being measured or 

assessed. It is an abstract idea or concept that is inferred through observable 

behaviours, performances or products. A construct is often complex and multi-

faceted, making it challenging to define and measure. Instead, it is inferred 

through various assessment tasks, test items or performances that produce 

evidence of the construct. In simple terms, a construct is like a broad theme of a 

subject. 

Element of Construct Elements of Construct are specific aspects or components of a Construct being 

measured. They are more detailed and specific descriptions of the Construct, 

breaking it down into manageable and examinable/assessable parts. It allows 

assessors and teachers to focus on specific aspects of the learner‘s performance. 

In Competence Based Assessment, Elements of Construct are often used to 

define the specific competences being assessed, making it easier to evaluate 

learner performance and provide meaningful feedback. In simple terms, 

Elements of Construct are like sub-themes of a broad theme which is referred to 

as a Construct. 

Formative Assessment Formative assessment is on-going assessment to monitor the progress of 

learners towards mastering of specific competences. It is an iterative process of 

assessing learners during instruction which is used to inform and adjust the 

teaching and learning processes. Feedback is used to inform and adjust the 

teaching and learning process as well as adjust pedagogies. Formative 

assessment is Assessment for Learning and typically aimed at improving learner 

performance.  

Summative Assessment Summative assessment is a systematic process of assessing learners at a 

specific end-point, typically after a defined period of instruction. It is used to 

determine if learners have achieved the required competences against 

predefined standards. Results often contribute to certification, progression or 

grading decisions. 

Test Framework A Test Framework is an assessment tool that merges related areas of the 
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subject to ensure adequate syllabus coverage and the levels of difficulty for 

each examinable or assessable competence are plotted across the Revised 

Bloom‘s Taxonomy into Elements of Construct. A Test Framework ensures 

validity, reliability and comparability of the examination from year to year. 

Test Item A test item is a specific question or task in an examination designed to measure 

a learner‘s ability to demonstrate a particular competence or skill in a specific 

subject based on a real-life context.  

The following are the features of the test items for the Final Examination – 

Component 2: 

(b) Authenticity: Test items should be designed to reflect real-life situations. 

All test items should be based on scenarios. 

(c) Competence-focused: Test items and tasks should be set to assess 

learners‘ ability to apply knowledge, skills, values and attitudes to solve 

real-life problems or challenges. 

(d) Contextualised: Test items and tasks should be set in contexts that are 

familiar and relevant to learners, making it easier for them to relate and 

apply their knowledge, skills, values and attitudes in real life situations. 

(e) Criterion-referenced: Test items and tasks should be assessed against 

pre-defined criteria and standards, ensuring clarity and consistency. 

Test Specification A Test Specification is another assessment tool designed for each subject.  It is a 

blueprint or a map of a test which shows the content areas and competences to 

be assessed, the number of test items and skills to be tested which are plotted 

across a taxonomy. A Test Specification ensures that a test is balanced, valid 

and aligned to the Syllabus. 

 

 

Summary of Test Items and Tasks 

The transformation from Outcome Based Assessment to Competence Based Assessment has brought about a 

number of changes such as  

(i) Phasing out of some subjects 

(ii) Introduction of new subjects 

(iii) Introduction of School Based Assessment in all subjects 

(iv) Changes in the number of test items in the final examination and the number of tasks in SBA 

The changes in the number of test items and SBA tasks is due to the change in focus from outcomes to 

competences. The following table summarises the number of SBA tasks in OBA and CBA. It also shows 

the number of test items for the Final Examination in OBA and CBA. The weighting for SBA and Final 

Examination is also indicated in the table. 
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Examination for Certificate of Secondary Education Ordinary Level  

Summary of Test Items and SBA Tasks 

  

Subject 

School Based 

Assessment 

Weighting % FINAL Exam  Weighting % 

Current 

Number 

of Tasks 

for OBA 

Proposed 

Number 

of Tasks 

for CBA 

Current 

Number of 

Test Items for 

OBA 

Proposed 

Number of Test 

Items for CBA OBA CBA OBA CBA 

1 English Language (Paper 1 & 2) - 12 - 30 15 4 100 70 

2 Literature in English (Paper 1 & 2) - 15 - 30 17 5 100 70 

3 Zambian Languages (Paper 1 & 2) - 12 - 30 41  5  100 70 

4 Literature in Zambian Languages (New) - 15 - 30 6 5 - 70 

5 French Language (Paper 1 & 2) 84 11 40 40 43 7 60 60 

6 Chinese Language  97 11 40 40 50 8 60 60 

 Mathematics (Paper 1 & 2) Phasing out - - - - 98 - 100 - 

 Additional Mathematics (Paper 1and 2) Phasing out - - - - 53 - 100 - 

7 Mathematics I (New) - 20 - 30 - 5 - 70 

8 Mathematics II (New) - 20 - 30 - 5 - 70 

9 Chemistry (Paper 1 & 2) 15 12 20 30 51  6 80 70 

10 Physics (Paper 1 & 2) 15 12 20 30 51 6 80 70 

11 Biology (Paper 1 & 2) 10 11 20 30 50 4 80 70 

12 Agricultural Science (Paper 1 & 2) 11 11 20 30 10 6 80 70 
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 Computer Studies [Phasing out] 4 - 30 - 15 - 30 70 

13 Computer Science (New) - 11 - 30 - 5 - 70 

14 Information & Communication Technology (New) - 17 - 30 - 6 - 70 

15 Commerce  - 13 - 30 35 4 100 70 

16 Principles of Accounts (Paper 1 & 2) - 15 - 30 46  4 100 70 

17 Geography (Paper 1 & 2) 20 20 30 30 10 8 30 70 

18 Religious Education - 10 30 30 12 10 30 70 

19 Civic Education - 10 - 30 33 6 100 70 

20 History (Paper 1 & 2) - 10 - 30 24 7 100 70 

21 Design and Technology 110 16 50 30 110 5 30 70 

22 Art and Design 100 20 50 30 50 5 30 70 

23 Food and Nutrition 3 10 50 30 25 6 50 70 

24 Fashion and Fabrics 3 8 50 30 16 5 50 70 

26 Travel and Tourism (New) - 10 - 30 - 5 - 70 

 Home Management [Phasing out] 3 - 50 30 26 - 50 - 

25 Hospitality Management (New) - 10 - 30 - 5 - 70 

27 Musical Arts 40 20 30 30 12 5 70 70 

28 Physical Education and Sports 35 14 30 40 35 5 70 60 
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Abbreviations and Acronyms 
 

CBA Competence Based Assessment 

CBC Competence Based Curriculum 

CBE Competence Based Education 

CDC Curriculum Development Centre 

ECZ Examinations Council of Zambia 

EoC Element of Construct 

ECSEOL Examination for Certificate of Secondary Education Ordinary Level 

FE Final Examination 

MoE Ministry of Education 

LoD Level of Difficulty 

SBA School Based Assessment 

LSEND Learners with Special Educational Needs and Disabilities 

ZECF  Zambia Education Curriculum Framework 

 



- 2 - 

 

Chapter 1: English Language – 1021  
 

1 Construct 

Demonstrates proficient and competent use of the four language skills (speaking, listening, reading and 

writing) in real life situations adapting to audience and purpose in order to communicate effectively and 

support life-long learning.  

2 Elements of Construct  

The English Language examination will be based on the following four (4) Elements of Construct (EoC): 

EoC 1   Interprets and understands spoken information 

 Identifies main ideas and supporting details 

 Analyses speaker‘s purpose, tone and intent 

 Follows instructions, directions and questions and responds appropriately 

EoC 2 Produces ideas, thoughts and opinions through spoken language 

 Organises thoughts and ideas logically 

 Speaks clearly and audibly 

 Uses appropriate vocabulary, expressions and tone for various purposes and actions 

EoC 3 Reads, Interprets and summarises continuous and non-continuous texts         

 Reads and understands various types of texts 

 Understands and uses words accurately and effectively, considering content, audience and 

purpose 

 Summarises main ideas and key points from a text 

EoC 4  Demonstrates masterly of written language conventions 

 Spells words correctly with orthographic accuracy 

 Applies grammatical rules in sentence construction 

 Punctuates different types of sentence to convey meaning and clarity 

 Produces coherent, purposeful, and grammatically accurate written texts. 

3 Test Design 

The English Language Examination for Certificate of Secondary Education Ordinary Level (ECSEOL) 

will consist of two components. School Based Assessment (SBA) will be Component 1 and the Final 

Examination will be Component 2. Component 1 will be set and scored at school level in Form 2 and 3 

while Component 2 will be centrally set and marked by the Examinations Council of Zambia at the end of 

Form 4. The weighting for the School Based Assessment and Final Examination will be 30:70 

respectively. 

The following is the Test Design for the English Language examination:   

Component Name Code Duration Level Number of Tests 

Items/Tasks 

Mark 

Allocation 

School Based 

Assessment 

1012/1 2 years 

 

Form 2 6 100 

Form 3 6 100 

Final Examination  1012/2 2 hour 30 minutes Form 4 4 100 

Total 300 
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3.1. Structure 

3.1.1. School Based Assessment 

School Based Assessment will be the based on all the four Elements of Construct which 

focus on the four language skills. The structure of the SBA tasks will be determined by the 

subject teacher with guidance from the details outlined in the School Based assessment 

Guidelines for the Examination for Certificate of Secondary Education Ordinary Level 

(2026) produced by the Examinations Council of Zambia. 

Types of Tasks 

All SBA tasks will be based on all the 4 Elements of Construct which incorporate the four 

language skills. It will consist of the actual use of language in role plays, debates, what 

would you say, group discussions, class tests and individual and group assignments 

 

3.1.2. Final Examination 

The final examination will consist of three sections; A, B and C. These sections will be 

based on three out of the four Elements of Construct namely EoC 3: Reads, interprets and 

summarises continuous and non-continuous texts and EoC 4: Demonstrates masterly of 

written language conventions. EoC 4 will be assessed in two parts under Section A and C. 

Types of Items 

The paper will consist of three (3) sections; A, B and C. 

Section A: Structure - 20 marks 

EoC 4: Demonstrates masterly of written language conventions (Structure - 20 marks) 

Scenarios will be used to test the application of grammatical rules and concepts in context 

to convey meaning and purpose.   

Section B: Comprehension and Summary -50 marks 

EoC 3: Reads, Interprets and summarises continuous and non-continuous texts  

Item 1: Comprehension - 30 marks 

Item 1 will contain a scenario presented in a passage and 10 tasks. The tasks will comprise 

of open questions, sequencing and ordering, summarising tasks, application questions, true 

or false with justification, error sporting etc. 

Item 2: Summary - 20 marks  

A passage will be selected to test Summary. This passage will act as a scenario and it will 

be followed by a question on prose summary. 

Section C: Composition - 30 marks 

EoC 4: Demonstrates masterly of written language conventions Composition - 30 marks 

This section will test any type of composition. Candidates will be given two items to 

choose from. The composition will be either guided or unguided. The composition item 

may be based on the comprehension passage or any other independent scenario. 

3.2  Test Content 

Component 1 - School Based Assessment (SBA) 

SBA will be conducted at Forms 2 and 3 comprising a variety of assessment tasks. Each year, the 

SBA will be conducted out of 100 and the scores submitted to the ECZ. For more details refer to 

School Based Assessment Guidelines for Examination for Certificate of Secondary Education 

Ordinary Level. 
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Component 2 - Final Examination (FE) 

The Final Examination will be conducted at the end of Form 4. It will consist of one paper with 

three sections. The test items in the three sections will be based on the following two Elements of 

Construct: 

(i)  (EoC 3): Reads, Interprets and summarises continuous and non-continuous text; and 

(ii) (EoC 4): Demonstrates masterly of written language conventions 

Section A will focus on EoC 4, Section B on EoC 3and Section C on EoC 4.  

 

Section A: Demonstrates masterly of written language conventions (Structure - 20 marks) 

Scenarios will be used to come up with items that will test language structures. A variety of 

structures will be tested from year to year.  

Section B: Reads, interprets and summarises continuous and non-continuous text (Reading 

Comprehension and Summary – 50 marks) 

Item 1:  Reading Comprehension – 30 marks 

Candidates will be expected to read a given text with understanding and answer follow-up tasks. 

There will be a variety of tasks such as open ended or semi-structured test items. 

Item 2:  Summary - 20 marks  

In this item, candidates will be expected to write a summary based on a selected passage. The 

answer provided will be expected to be in prose or table form.  The prose summary should be 

written within the word limit specified. Information presented in tables should be clear and easy to 

follow. 

The length of the passages for comprehension and summary will range from 450 to 700 words. 

Section C: Demonstrates masterly of written language conventions (Composition-30 marks) 

This section will test any type of composition. Candidates will be given two items to choose from. 

Candidates will be expected to write a continuous piece of writing in accordance with the 

instructions. Each year, the type of composition/essay to be assessed will be randomly selected. The 

two compositions items will be guided and unguided selected from topics such as:  

(i) Narrative  

(ii) Descriptive 

(iii) Discursive  

(iv) Argumentative/Persuasive 

(v) Expository/Factual 

(vi) Report Writing  

(vii) Article Writing  

(viii) Writing of minutes for a meeting 

(ix) Writing of Curriculum Vitae 

(x) Letter Writing 

(xi) Profile Writing  

(xii) Biography/Auto Biography 

(xiii) Speech Writing  

The word range for both compositions will be from 250 to 350. 
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The following is the Content for the English Language Final Examination: 

SECTION ELEMENT OF CONSTRUCT  ITEM MARKS TOTAL 

A EoC 4 1 20 20 

B EoC 3 

EoC 3 

1 30 50 

1 20 

C EoC 4 1 30 30 

TOTAL 100 

3.3 Level of Difficulty 

The level of difficulty of the questions in the Final English Language assessment will range from 

Remembering to Creating of the cognitive domain of the revised Bloom‘s Taxonomy.  

The difficulty of the items will be determined by the following factors: 

(i) Components of the Scenario: The real-life situation on given Element of Construct that a 

candidate will be expected to respond to correctly. 

(ii) Level of Competence: The subject knowledge and skills required to respond to real-life and 

challenges correctly. 

(iii) The Cognitive Level: The complexity and/or number of cognitive processes required to 

generate responses to items and tasks. 

(iv) The level of abstract and critical thinking involved to generate responses 

(v)   The extent to which a candidate will have to strategise in order to respond to the items or tasks. 

3.4 Syllabus Coverage 

The examination will be based on the English Language Syllabus – Form 1 to 4. (CDC, 2024). in 

the skills tested. The use of the Syllabus, Test Specification, Test Framework and SBA Framework 

will ensure reliability, validity and comparability of the examination from year to year. 

Listening and Speaking skills will be assessed as School Based Assessment (SBA)  

Reading and Writing skills will be examined through Reading Comprehension, Summary and 

Composition. 

Syllabus Coverage English Language  

Element of Construct Component 1  Component 2 Syllabus Coverage Cognitive 

Levels School 

Based 

Assessment 

Final Paper 

Structure 

Reading 

Comprehension and 

Summary 

Composition 

Form 2 

Form 3 

Form 4 

EoC1: Interprets and 

understands 

spoken 

information  

EoC2: Produces ideas, 

thoughts and 

opinions through 

spoken language 

Form 2 

(100 marks) 

  Remembering, 

Understanding 

   Applying 

Analysing Form 3 

(100 marks) 
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EoC4: Demonstrates 

masterly of 

written language 

conventions  

 20 Marks  Use scenarios or 

passages to come up 

with questions that 

will test a variety of 

language structures. 

Remembering, 

Understanding 

Applying  

EoC3: Reads, interprets 

and summarises 

continuous and 

non-continuous 

texts  

 

 50 Marks  Comprehension 

questions will cover 

all the competence 

descriptors in the test 

specification table,  

 The summary 

question will test any 

type from list of 

competences to 

produce a note, prose 

or table summary 

Remembering 

Understanding 

Applying 

Analysing  

Evaluating  

EoC4: Demonstrates 

masterly of 

written language 

conventions 

 30 Marks  Produce different 

composition types 

and styles of writing 

Applying 

Analysing 

Evaluating  

Creating 

Total  300 marks 100 Marks    

4.      Scoring Criteria 

4.1 School Based Assessment – Component 1 

(i) SBA will be scored locally at school by the subject teacher.  

(ii) The teacher should use the Scoring Rubric and Guides stipulated in the School Based Assessment 

Guidelines for the Examination for Certificate of Secondary Education Ordinary level – Literature and 

Languages. 

(iii) All learners scores should be recorded by the subject teacher in the score sheet 9See sample in the 

SBA Guidelines. 

Head Teachers must ensure that once scores have been captured online, a hardcopy is printed and 

sent to the Provincial Education Officers (PEO) through the District Education Board Secretary 

(DEBS) for onwards submission to ECZ. 

 

4.2 Final Examination – Component 2 

Before marking commences, a co-ordination meeting will be held to harmonise the scoring criteria 

for that particular year. Furthermore, during marking, continuous checking of scoring will be done 

to ensure that examiners maintain the standard of scoring by conforming to the scoring criteria.  

The final examination will be marked centrally by the ECZ trained Examiners (Scorers) 

Section A – Demonstrates masterly of written language conventions - Language Structure (20 marks) 

Assessment in structure will focus on learner‘s ability to apply grammatical rules and concepts in context; 

construct clear, effective sentences; demonstrate accuracy and precision in writing, and use language 

structures to convey meaning and purpose. Marks will be allocated to each item. 

Section B - Reads, Interprets and summarises continuous and non-continuous texts - Reading, 

Comprehension and Summary (50 marks) 
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All mark allocations will be indicated in brackets against each task. The mark which will be awarded will 

represent the examiner‘s impression of its value as a whole. A summary may be better or worse than the 

sum of its parts, depending on whether or not the candidate has obeyed the rubric of summary test item. 

Section C Demonstrates masterly of written language conventions - Composition (30 marks) 

Candidates‘ work will be scored using impression marking and error analysis. In judging a candidate‘s 

linguistic ability, content and arrangement of work, the following shall be considered: 

4.1 variety and quality of sentence structures. 

4.2 range and effectiveness of vocabulary e.g. idioms, proverbs, etc. 

4.3 control of expression by the use of punctuation. 

4.4 appropriateness of paragraphing and the use of links between paragraphs. 

4.5 frequency and type of errors. 

5. Notes and Guidelines 

5.1 Candidates will be expected to take part in SBA as well as sit the final examination in order to be 

graded in the subject. If a candidate absconds from one of the components, NO partial marks shall 

be graded. 

5.2 British English should be used in answering the examination questions. American English is 

allowed as long as it is consistently used in the response and it is not mixed with British English. 

5.3 Dictionaries, textbooks and any other reference books will not be allowed in the examination room. 

5.4 Electronic devices such as mobile phones, tablets, iPods and laptops will not be allowed in the 

examination room. 

6. Exemplar Test Items 

English Language Component 1 and 2 

The Elements of Construct EoC 1 and 2 will be assessed at school as School Based Assessment 

EoC 4: Demonstrates masterly of written language conventions  - Structure   (20marks) 

Example 1: (10 marks) 

Last Saturday, I woke up at the crack of dawn because I had 

to get ready for a family trip. Upon arrival at our destination, 

we tried to check in at the nearest hotel but found the rooms 

fully booked, It was like hitting a brick wall. We decided to 

drive on to see if there was any alternative, hoping every 

cloud has a silver lining. 

On the way, our car suddenly broke down. We had to call for 

help, and while waiting, we unexpectedly bumped into an old 

friend who kindly offered to look after our luggage. That was 

truly a blessing in disguise. 

Finally, the mechanic sorted out the problem, and we were 

able to carry on with our journey,  

(a) Identify and write down four phrasal verbs from the 

scenario.   [4 marks] 

(b) Pick out three (3) idioms and cite their  

meaning.  [6 marks] 

Answers 

Phrasal Verbs.  

woke up 

get ready 

check in 

pick me up 

broke down 

look after 

carry on 

(Any four) 

Idiomatic Expressions 

At the crack of dawn - very early in the morning 

Hitting a brick wall - face an obstacle 

Every cloud has a silver lining- something good comes 

out of a bad situation 

Bumped into- meet someone unexpectedly 

Blessing in disguise - something that seems bad but 

turns out good 

[Any three] 

This is a structure test item at remembering and understanding levels where a candidate is expected to recall already 
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learnt material and demonstrate understanding. 

Specific Competence: Use phrasal verbs in sentences. 

Key Competence: Analytical Thinking / Critical Thinking 

Example 2 (10 marks) 

You are the editor of your school magazine. A writer submits 

the following short paragraph for publication: 

“Students in our school enjoys participating in club activities 

because it help them to develop various skills. The debates 

club often hold meeting after school, and the science club 

usually do experiments during weekend. Many students says 

that joining clubs have made them more confident.” 

Edit the language structure and suggest improvements for the 

following: 

(a) One tense mistake. [1 mark] 

(b) Five subject-verb agreement.  [5 marks] 

(c) Rewrite the paragraph into two clear and well-

structured sentences that show correct grammar.  [4 

marks] 

Answers: 

(a) … joining clubs have made … 

The correct tense is … joining clubs has made … 

(b)  (Any five of these may be accepted) 

1.  “Students … enjoys participating …” 

Correct: “Students in our school enjoy 

participating …” 

2. “… because it help them …” 

Correct: “… because it helps them …” 

3. “The debates club often hold meeting …” 

Correct: “The debates club often holds 

meetings …” 

4. “… usually do experiments …” Correct: “… 

usually does experiments …” 

5. “Many students says …” 

Correct: “Many students say …” 

6.   “… joining clubs have made …” Correct: 

“… joining clubs has made …” 

Students in our school enjoy participating in club 

activities (1) because it helps them develop important 

skills. (1) The Debate Club holds meetings after 

school, while the Science Club conducts experiments 

on weekends, (1) and many students say that joining 

these clubs has made them more confident. (1) 

This is a structure test item at remembering and applying levels where a candidate is expected to recall already learnt 

material and demonstrate understanding and applying by constructing correct sentences. 

specific Competence: Use present simple tense in sentences / Use subject-verb agreement in sentences … 

Key Competence: Analytical Thinking / Critical Thinking 

EoC 3: Reads, interprets and summarises continuous and non-continuous texts - Reading Comprehension and 

Summary                                                                                      (50 marks) 

Read the following passage and do the tasks that follow: 

GENDER BASED VIOLENCE 

1. Gender-based violence is one of the most pervasive human rights violations across the globe, disproportionately 

affecting women and girls and undermining social, economic, and political progress. It encompasses a wide range 

of harmful acts, including physical, sexual, psychological, and economic abuse, and its impact ripple across 

generations. The United Nations defines gender-based violence as violence that results in, or is likely to result in, 

physical, sexual, or psychological harm or suffering, including threats, coercion, or deprivation of liberty, whether 

occurring in public or private life. While men and boys can also be victims, women and girls are disproportionately 

affected due to entrenched gender inequalities and patriarchal norms that normalise male dominance and female 

subordination. 

2.  Globally, one in three women experiences physical or sexual violence in her lifetime, most often at the hands of an 

intimate partner. In Zambia, the situation is particularly severe: nearly half of women aged fifteen to forty-nine 

have experienced physical violence since the age of fifteen and almost one in five has faced sexual violence. Early 

marriage compounds the problem, with close to forty percent of Zambian women married before the age of 
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eighteen, exposing them to lifelong risks of abuse and exploitation. These statistics highlight that gender-based 

violence is not isolated but systemic, rooted in cultural practices, economic inequalities and weak enforcement of 

protective laws. It is a phenomenon that thrives in silence and secrecy, often hidden within households and 

communities, yet its consequences are visible in the health, economic and social fabric of societies. 

3.  Several factors drive the persistence of gender-based violence. Patriarchal norms remain deeply embedded in many 

cultures, reinforcing unequal power dynamics and legitimising control over women‘s bodies and choices. 

Economic dependence is another critical factor as women who lack financial autonomy are more vulnerable to 

exploitation and abuse. Weak legal frameworks or poor enforcement of existing laws allow perpetrators to act with 

impunity while cultural practices such as child marriage or the payment of bride price reinforce the idea that 

women are possessions rather than individuals with rights. Conflict and displacement further exacerbate the 

problem as instability increases the risks of sexual violence, exploitation and trafficking. 

4.  The consequences of gender-based violence are profound and multidimensional. Survivors often suffer physical 

injuries, unwanted pregnancies, sexually transmitted infection, and long-term psychological trauma. The economic 

impacts are equally devastating, reducing productivity, increasing healthcare costs, and perpetuating cycles of 

poverty. In Zambia, thousands of criminal cases and even murders have been linked to gender-based violence, 

straining social services and the justice system. Socially, violence erodes trust within families and communities, 

perpetuating cycles of inequality and marginalisation. Children exposed to violence are more likely to experience 

trauma, poor educational outcomes and to perpetuate violence in adulthood, creating a generational cycle that is 

difficult to break. 

5.  Efforts to combat gender-based violence must be comprehensive and multi-sectoral. Strong laws against domestic 

violence, sexual assault, and child marriage must not only be enacted but also enforced, with survivors given 

access to justice systems that protect them from retaliation. Education and awareness campaigns are vital in 

challenging harmful norms and promoting gender equality, while schools should integrate gender sensitivity and 

rights education into their curricula. Economic empowerment is another crucial strategy as providing women with 

access to education, employment, and financial independence reduces vulnerability and strengthens resilience. 

Support services such as shelters, counselling, and healthcare are essential for survivors while hotlines and safe 

reporting mechanisms encourage victims to seek help without fear. Importantly, engaging men and boys in the 

fight against gender-based violence is critical. Transforming attitudes among men through programmes that 

promote positive masculinity can reduce violence and foster healthier relationships. 

 

6.  Gender-based violence is not only a violation of individual rights but also a barrier to national development and 

social justice. It perpetuates cycles of poverty, inequality and trauma, undermining the well-being of entire 

communities. Addressing it requires legal, social and cultural transformation, alongside strong political will and 

grassroots activism. Ultimately, the fight against gender-based violence is a fight for human dignity, equality and 

freedom. Every society that aspires to progress must confront this issue head-on, ensuring that women and girls 

live free from fear and violence. Only then can communities unlock their full potential and build futures rooted in 

justice and equality. 

Comprehension (30 marks)  

Example 1  

Paragraph 1. ―…. its impact ripple across generations.‖ Explain what 

is meant by ―ripple across generations” 

A figurative expression: Affects not only the 

present time but also the future of many 

generations (2 marks) 

This is a comprehension test item at applying acquired knowledge and facts to solve a problem. 

Specific Competence: Read and comprehend information. 

Key Competence: Analytical Thinking / Critical Thinking 

Example 2  

According to the passage, ―one in three women experiences physical 

or sexual violence in her lifetime.‖ You are carrying out a survey and 

discover that 305 women of your sample (research population) have 

experienced physical or sexual violence in their life? Calculate the 

total number of your sample. 

The correct answer: 

915 women (2 marks) 

This is a comprehension test item at applying acquired knowledge and facts to solve a problem.  

Specific Competence: Read and comprehend information. 
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Key Competence: Analytical Thinking / Critical Thinking 

Example 3 

Summary (20 marks) Answer 

Identify the consequences of gender-based violence (GBV) and the 

strategies mentioned in the passage for fighting it? Present a well-

connected summary in not more than 150 words. The summary has 

been started for you. 

Gender based violence has a lot of consequences … 

The correct answer will cite the consequences 

of gender-based violence and the strategies 

mentioned for fighting it. The word limit 

should be maintained. 

This is a summary test item at analysing and evaluating levels where a candidate is expected to identify, select and 

organise relevant information from a given text to compose a prose summary.  

Specific Competence: Write a prose summary. 

Key Competence: Analytical Thinking / Problem Solving / Communication 

EoC4: Demonstrates masterly of written language conventions - Composition (20 marks) 

Example1:  Descriptive Composition 

Your friend you met on social media would like to visit your country 

on holiday. He does not know the tourist attractions in Zambia. Write 

a letter to him describing one of the most frequented tourist attractions 

in Zambia. 

In your letter, explain why the tourist should not miss visiting this 

particular place. Write between 250 and 350 words 

Answer 

The correct answer should bring out 

 the layout of a friendly/informal letter 

 a clear description of a place. The candidate 

should paint a vivid picture of the place 

using describing words. 

The length of the composition should be 

between 250 and 350 words. 

This is a descriptive composition task at applying and creating levels where a candidate is expected to use adjectives 

and other appropriate language devices to paint a clear picture of the place being described in the mind of the reader 

and present it in a letter form. 

Specific Competence: Write a description of a person an animal or an object. 

Key Competence: Communication /Critical Thinking / Creativity and Innovation  

Example 2: Narrative Composition Answer 

Write a story with one of the following titles. 

Either 

(a) Killing two Birds with one Stone 

Or 

(b) Betrayed 

The correct answer should bring out the correct 

interpretation of the chosen adage/title. The 

rubric must be observed, i.e. the word limit and 

writing on only one title. 

This is a narrative composition question at evaluating and creating levels where a candidate is expected to interpret the 

adage (Killing two birds with the same Stone) or the title (Betrayed) and compose a continuous piece of writing. 

Specific Competence: Compose stories 

Key Competence: Critical Thinking / Creativity and innovation / Communication 

Example 3: Argumentative Composition 

Substance abuse among the youth should be controlled. Argue for or 

against. 

Answer 

The correct answer should bring out 

 one side of the argument only 

 points in support of the side of the argument 

taken. 

The length of the composition should be 

between 250 and 350 words. 

 

This is an argumentative composition and factual in nature. The task is at analysing and creating levels where a 

candidate is expected to cite points in support of one side of the argument only and compose a continuous piece of 

writing. A candidate who brings out both sides infringes the rubric 

Specific Competence: Write argumentative compositions. 

Key Competence: Creativity and innovation / Communication / Critical Thinking 
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Chapter 2: Literature in English – 1025  

1. Construct 

Demonstrates literary skills and creativity, communicates effectively through competent use of language 

in real life situations and appreciates diverse cultures. 

2. Elements of Construct 

The Literature in English examination will be assessed based on the following four (4) Elements of 

Construct: 

EoC1 Acquires literary skills and uses them in everyday life  

 Acquires both the theoretical knowledge and practical literary skills 

 Analyses and produces literary works with confidence and creativity 

 Uses literary skills in day to day interactions for communication and entrepreneurial 

purposes. 

EoC2 Analyses and applies the elements of the literary genre of poetry 

 Analyses the elements of poetry in a prescribed text  

 Appreciates the role that poetry plays in society 

 Explores critical thinking, analytical abilities and self -awareness 

EoC3 Analyses and applies the elements of the literary genre of drama   

 Analyses the elements of drama in a prescribed text  

 Appreciates the role that drama plays in everyday life  

 Explores and appreciates traditions, heritage and cultures 

EoC4 Analyses and applies elements of the literary genre of prose  

 Analyses the elements of prose in a prescribed text 

 Appreciates the role that prose plays in the nation 

 Encourages active participation in creation of various literary works 

3. Test Design 

The Literature in English Examination for Certificate of Secondary Education Ordinary Level (ECSEOL) 

will consist of two components. Component 1 will be School Based Assessment (SBA) -Component 1 

which will be set at school level while Component 2 will be the Final Examination (FE) which will be 

centrally set by Examination Council of Zambia. The SBA-Component 1 will be conducted at Form 2 and 

3 comprising of a variety of assessment tasks while the Final Examination - Component 2 will consist of 

one theory paper administered at the end of Form 4. The SBA (Component 1) will carry 30 percent of the 

total examination score while the Final Examination (Component 2) will carry 70 percent. 

Test Design for School Based Assessment and Final Examination 

Subject 

Name 

Type of 

Assessment 

Paper 

Code 

Level Duration Number of 

Tasks 

Number of 

items  

Total 

Score 

Literature 

in English 

School-Based 

Assessment 

(Component 1) 

1025/1 

 

Form 2 1 year 8 − 100 

Form 3 1 year 7 − 100 

Total       200 

Final 

Examination 

(Component 2) 

1025/2 Form 4 2 hours 45 

minutes 

_ 5 100 

Total 300 
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3.1 Test Structure 

School Based Assessment - Component 1 will have eight (8) SBA tasks for Form 2 and seven (7) 

for Form 3. The first six tasks will be done in the first two terms of each form. The third term of 

Form 2 will have two (2) tasks while the third term of Form 3 will have one (1) tasks. Candidates 

will be expected to fulfil all the requirements of the assigned tasks. 

In Component 2, there will be three sections.  Section A will have one item on literary terminologies 

and devices and/or the history of Zambian literature. Section B will have four extracts from the four 

studied/prescribed texts on poetry and drama while Section C will comprise ten essay items based 

on the five prescribed texts on prose.  

3.2  Types of Tasks and Items 

School Based Assessments - Component 1  

All School-Based Assessment tasks should be semi-structured and subjective types of tasks 

that will engage the learners in various activities. 

Final Examination - Component 2 

The item types in Section A will consist of objective (short responses) and subjective items, 

the ones in Section B will consist of contextual items while Section C will consist of 

subjective items. 

3.2 Test Content 

The SBA at Forms 2 and 3 will assess all competences outlined in the syllabus at either form level.  

The Final Examination Paper will include all topics from the syllabus from Forms 1 to 4. 

Section A – Literary Terminologies and Devices 

This section will focus on EoC 1: Acquires literary skills and uses them in everyday life. 

The section will assess candidates‘ understanding and application of literary terminologies and 

devices, and the history of Zambian Literature. The total marks will be 20. 

Section B – Poetry and Drama 

This section will focus on two Elements of Construct (contextual) namely: 

EoC 2:  Analyses and applies the elements of the literary genre of poetry; and  

EoC 3: Analyses and applies the elements of the literary genre of drama. 

This section will have 4 items based on four prescribed texts: two (2) on poetry and two (2) on 

drama. There will be four (4) extracts from the prescribed set texts followed by interrogative and 

analytical tasks and candidates will be required to provide concise and accurate responses with close 

reference to the given extract and the studied text as a whole. Candidates will have to attempt an 

item on poetry and another on drama. Two of the prescribed texts (one on poetry and one on drama) 

should be authored by Zambians.  The total marks will be 40. 

Section C - Prose 

This section will focus on EoC 4: Analyses and applies the elements of the literary genre of 

prose (Essay Writing) 

The section will assess candidates through essays. Candidates will be assessed on two (2) studied 

set texts chosen from a list of five prescribed texts. Three of these texts should be authored by 

Zambian writers. Candidates will be expected to answer two (2) items on two (2) different texts. 

One of the texts should be written by a Zambian. Each essay will carry 20 marks. Total marks for 

this section will be 40. 

3.3 Level of Difficulty 
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The level of difficulty for items examined in Literature in English will cover all the cognitive 

domains of Blooms Taxonomy from remembering to creation.  

The difficulty of test items will be determined by the following factors: 

(i) Components of the Scenario: The real-life situation on given Element of Construct that a 

candidate will be expected to respond to correctly. 

(ii) Level of Competence: The subject knowledge and skills required to respond to real-life and 

challenges correctly. 

(iii) The Cognitive Level: The complexity and/or number of cognitive processes required to 

generate responses to items and tasks. 

(iv) The level of abstract and critical thinking involved to generate responses.   

(v)    The extent to which a candidate will have to strategise in order to respond to the items or tasks. 

3.4 Syllabus Coverage 

The Examination will be based on the Literature in English Syllabus Form 1- 4 (CDC, 2024). The 

items assessed will vary from year to year but the skills tested will generally be the same hence 

comparable over time. Test Specifications will be used to ensure reliability and validity in the 

examination and over time.  Literary skills such as acting, composing and reciting which will not be 

assessed in Component B will be assessed at school level as SBA. 

Below is a table that outlines the syllabus coverage and cognitive levels. 

Details of Syllabus Coverage 

Elements of 

Construct 

SBA 

Form 2 to 3 

Final Exam 

Form 4 

Syllabus Coverage Cognitive Levels 

EoC 1  

Acquires literary 

skills and uses 

them in everyday 

life  

200 Marks 20 Marks  Discuss elements of a 

poem, play and prose  

 Analyse and interpret a 

given poem, play and 

pros 

 Composing  

 Performing 

 Reciting 

 Retelling 

Remembering, 

Understanding, Applying and 

Creating 

EoC 2  

Analyses and 

applies the 

elements of the 

literary genre of 

poetry 

(Contextual) 

 

20 Marks 

 

 Read and comprehend 

texts:  Poem 

 Analyse and interpret a 

given poem  

 Discuss characters and 

their roles in the studied 

texts  

 Analyse characters used 

in a given poem   

 Describe characters‘ 

roles in the 

development of a 

story/plot 

 Analyse language styles 

in given texts  

Remembering, Understanding 

and Analysing. 

EoC 3  

Analyses and 

applies the 

elements of the 

literary genre of 

drama 

 
20 Marks  Read and comprehend 

texts: Play/drama 

 Analyse and interpret a 

given play/drama  

 Discuss characters and 

their roles in the studied 

Remembering, Understanding 

and Analysing 
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4. Scoring Criteria 

         Component 1 [100 Marks] 

This component will be marked/scored at school level by the subject teachers and marks submitted to 

ECZ. The SBA marks for Form 2 and 3 will be combined with the national examination marks at Form 4 

for certification purposes. The total marks for the SBA will be 100 marks and a detailed marking criterion 

will be provided in the SBA guidelines.  

          Component 2 [Total: 100 Marks] 

Section A (20 marks) 

The marks will be scored according to marks allocated to the various tasks indicated in brackets. The 

section will have a total mark of 20.  

Section B (40 marks) 

Marks will be awarded as allocated to the items indicated in brackets. The responses to this section have to 

be concise. Total marks for this section will be 40.  

Section C (40 Marks)  

Essays will be marked using the following modes: 

(i) As a whole out of 20 for answers that treat the subject matter as one entity.  

(ii) Or 10:10 for those that treat the subject matter as two equal parts.  

(iii) Or 7:7:7 depending on the proportion demanded by the response. The first 7 refers to knowledge of 

text. The second 7 refers to the ability to shape the answer to the requirements of the question and 

the third 7 for appropriate use of language,  

(iv) Each essay will carry 20 marks. The total marks for this section will be 40. 

5. Notes and Guidelines 

5.1 For Final Examination Questions 

(i) Schools will be advised on the revised list of prescribed set books (texts) through the 

Provincial Education Office a year before the current Examination Syllabus expires.  

(ii) Simplified and/or abridged versions of set books (texts) should not be used. 

(Contextual) texts  

 Analyse characters used 

in a given play/drama   

 Describe characters‘ 

roles in the 

development of a 

story/plot 

 Analyse language styles 

in given texts  

EoC 4  

Analyses and 

applies the 

elements of the 

literary genre of 

prose  

(Analysis and 

synthesis of 

information - 

Essays) 

40 Marks  Describe characters‘ 

roles in the 

development of a 

story/plot 

 Analyse language styles 

in given texts  

 Evaluate themes in 

given texts 

 Evaluate the author‘s 

intention or point of 

view in given texts 

Remembering, Analysing 

Evaluating and Creating 

TOTAL 200 100 
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(iii) Dictionaries, set books and other reference books (texts)will not be allowed in the 

examination room. 

(v) The examination will be based on nine (9) prescribed set books (texts). Candidates will 

need to study a total of five (5) set books (texts) for the examination. Of the five 

studied set books (texts), three (3 should be authored by Zambians.  

(vii) Candidates are expected to use British Standard English when answering items  in the 

examination. 

5.2 Summary Guidelines for School-Based Assessment 

(i) School Based Assessment tasks should be prepared and marked by teachers at school level. 

(ii) SBA marks shall contribute 30 % towards the final marks. Therefore, all learners should carry 

out all SBA tasks because their SBA results will be added to their final examination score. 

(iii) All SBA marks should be submitted as raw marks.  

(iv) SBA marks should be submitted to ECZ at the end of each year for Form 2 and 3.   

6 Exemplar Test Items  

Introduction 

The exemplar test items provided are the Final Examination and are based on the Elements of Construct 

EoC 2, EoC 3 and EoC 4. However, they also carter for School Based Assessment. 

The Element of Construct EoC 1 will be assessed at School level as School Based Assessment. 

Section A − Context (40 marks) 

EoC 1: Acquires literary skills and uses them in everyday life 

Read the story below and answer the questions that follow. 

Once upon a time, in a village named Mpola, there lived a boy who 

was a cattle header. The major occupation of the people of the village 

was livestock keeping.  

One day while heading the cattle on the plain, the boy thought of a 

way of mocking the people of the village. In his wisdom or lack of it, 

started howling that he and the cattle had been attacked by a lion. 

He shouted, ―Lion! Lion!‖ The villagers armed with various weapons 

rushed to the plain to confront the lion and save their livestock only to 

find there was no lion. Instead, the unruly boy mocked them. They 

were very angry with the boy and admonished him for the rude 

undertaking. 

Some days later, the boy was at it again howling the cattle was under 

siege from a lion. The men of the village, armed as on the first 

occasion rushed to the plain, and again, there was no lion, to their 

astonishment, the boy laughed at them again. A few weeks later, the 

villagers heard the shout of lion from the boy again. This time, they 

ignored the boy‘s calls for help reasoning that he was mocking them 

again. However, this time a lion had truly attacked and killed some of 

the cattle and even maimed the boy. 

(i)  State a literacy term used to refer to this type of story and 

explain its purpose in society. [4] 

(ii) In your own words, explain the theme of the story and provide a 

situation in which you can use the story to advise a friend.   [6] 

(iii) This story would have been much more interesting if it had more 

figurative language. Think of any two figures of speech and 

suggest where you would press them in the story? [6] 

(iv) Give any two proverbs that you have come across that 

summarise the main message in the story. [4\ 

 

Suggested Solutions 

 

 

 

 

 

 

 

 

 

 

(i) -Folktale/Fable 

- To give advice to members of families  

- or communities on various issues 

- especially on negative behaviour 

(ii) Any explanation that puts across the notion 

that negative behaviour will eventually 

have  negative consequeces to the one who 

pertuates it. Any occasion the shows 

someone pertuating only will lead in which 

a friend is involved in 

(iii) Candidate must give the figure     of 

speech say what type they are and suggest 

where in the story they should be placed. 

(i)–What goes up must come down. 
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 – What goes round must come‘ 

N.B. Any proverb that reflects the theme of the 

story. 

Eo2: Analyses and applies the elements of the literary genre of poetry  

P’Bitek     Song of Lawino   [20 marks] 

Mother, do not twist my neck, 

I am not a hen.  

I am the daughter-in-law of the most generous man,  

I am not a fowl to be tied by the leg! 

My husband, do not twist my arm,  

I am not a goat,  

I am the wife of Ocol,  

The son of the great chief, 

I am a woman, not a slave 

(i) Just before the extract, Lawino‘s husband is depicted as having 

a certain view of traditional African culture. How does he view 

it?                     [2 marks]  

Level of Difficult: Understanding 

Specific Competence: Demonstrate understanding of Poetry (elements 

of Poetry) / Analyse Poetry (text) 

Key Competence: Analytical Thinking and Critical Thinking 

(ii) Identify the speaker‘s tone in the extract and explain its 

significance.    [4 marks] 

Level of Difficult: Understanding and Analysis 

Specific Competence: Demonstrate understanding of Poetry (elements 

of Poetry) / Analyse Poetry (text) 

Key Competence: Analytical Thinking and Emotional Intelligence 

(iii) Analyse the use of metaphors (I am not a hen I am not a 

goat).   [4 marks]  

Level of Difficult: Analysing 

Specific Competence: Demonstrate understanding of Poetry (elements 

of Poetry) / Analyse Poetry (text) 

Key Competence: Analytical Thinking and Critical Thinking 

(iv)  Discuss the theme of oppression and resistance in the extract   

and relate it to what happens in your culture.    [4 marks] 

Level of Difficult: Evaluating and applying 

Specific Competence: Demonstrate understanding of Poetry (elements 

of Poetry) / Analyse Poetry (text) 

Key Competence: Analytical Thinking and Critical Thinking 

(v)  It is clear from this extract that Lawino is complaining about the 

treatment she receives from the husband. How does she feel 

about this treatment?   [4 marks]  

Level of Difficult: Applying 

Specific Competence: Demonstrate understanding of Poetry (elements 

of Poetry) / Analyse Poetry (text) 

Key Competence: Analytical Thinking and Critical Thinking 

(vi)  Throughout the text, it is clear that Lawino‘s concern is not only 

about losing her husband but about other issues. Indicate her 

other concerns.                              [2 marks] 

Level of Difficult: Understanding 

 

 

 

 

 

 

 

 

 

 

(i)−Outdated and   [1 mark] 

    − Inferior   [1 mark] 

 

   

 

 

(ii) − The tone is assertive  [1 mark] 

          -  and defiant        [1 mark] 

− Showing the speakers‘ resistance to 

oppression   [2 marks] 

  

 

(iii) - Compares the speaker to domestic 

animals,   [2 marks] 

− Highlights her rejection of being treated 

as a possession.   [2 marks] 

 

(iv) - The speaker resists oppression 

− and asserts her dignity   [1 mark] 

− Highlights the struggle for women‘s 

rights and dignity   [1 mark] 

− Any sensible response regarding a 

response to oppression and how women 

may react   [2 marks] 

 

(v) -  hurt  

− angry 

− bitter 

− resentful  [1 mark each] 

 

 

(vi) - Losing their shared identity to a 

superficial westernisation  

− That he values foreign things over 

indigenous ones 
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Specific Competence: Demonstrate understanding of Poetry (elements 

of Poetry) / Analyse Poetry (text) 

Key Competence: Analytical Thinking and Critical Thinking 

  [ Total: 20 Marks] 

 

Eo3: Analyses and applies the elements of the Literary genre of Play/Drama 

SHAKESPEARE: Romeo and Juliet 

NURSE: Madam! 

JULIET:  Nurse? 

NURSE: Your lady mother is coming to your chamber;  

The day is broke; be wary, look about.  40 

 [Exit. 

JULIET:  Then, window, let day in, and let life out. 

ROMEO: Farewell, farewell; one kiss, and I‘ll descend. 

 [They kiss; he descends.] 

JULIET:  Art thou gone so, love, lord, ay husband, friend? 

I must hear from thee every day in the hour, 

For in a minute there are many days. 

O, by this count I shall be much in years 

Ere I again behold my Romeo. 

ROMEO: [from below:] Farewell! 

I will omit no opportunity 

That may convey my greetings, love, to thee. 

 

(i) The passage is an excerpt from the tragic drama, ‗Romeo and 

Juliet‘ by William Shakespeare. 

Define the terms drama and tragedy. What term is used to 

describe a play that is not a tragedy?   [3]  

Level of Difficult: Remembering 

Specific Competence: Demonstrate understanding of Drama (elements 

of Drama) / Analyse Drama (text) 

Key Competence: Analytical Thinking  

 Drama is a story to be acted in front of an 

audience/for its meaning to be fully 

appreciated.  [1] 

  Tragedy is a story with a sad ending/in 

which the main character suffers great 

misfortune at the  

end.    [1] 

  A comedy   [1] 

(ii) You are just from watching a very interesting movie with your 

friend and you want your friend who does not take Literature in 

English to know the two (2) terms that are used to refer to a 

person who authors a drama or play.  Mention those two terms to 

your friend.   [2]  

Level of Difficult: Remembering 

Specific Competence: Demonstrate understanding of Drama (elements 

of Drama) / Analyse Drama (text) 

Key Competence: Analytical Thinking  

  Dramatist   [1] 

  Playwright  [1] 

(iii) How does Romeo‘s character represent the theme of love in the 

play?                                                                   [4] 

Level of Difficult: Analysing 

Specific Competence: Demonstrate understanding of Drama (elements 

of Drama) / Analyse Drama (text) 

Key Competence: Analytical Thinking and Critical Thinking  

(iv) Earlier on in the play, Juliet is expected to marry Paris. What 

does this reveal about the societal expectations of women in the 

text?  Relate them to what is expected of women in your own 

society.                                 [2] 

Level of Difficult: Evaluating 

Specific Competence: Demonstrate understanding of Drama (elements 

of Drama) / Analyse Drama (text) 

(iii) -  Romeo is a romantic and passionate 

young man.   [1] 

 He believes in the power of true love. [1] 

 Willing to risk everything to be with Juliet. 

  [1] 

 Demonstrates the intensity and 

impulsiveness of youthful love.  [1] 

(iv) - Limited choice and agency available to 

women in Verona 

 The patriarchal norms of the society. [2] 

- Any logical relation [4) 

 (v) - Scene takes place in Juliet‘s bedroom 
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Key Competence: Analytical Thinking and Critical Thinking 

(v) Describe the scene where Romeo and Juliet say their farewells. [5] 

Level of Difficult: Understanding 

Specific Competence: Demonstrate understanding of Drama 

(elements of Drama) / Analyse Drama (text) 

Key Competence: Critical Thinking and Emotional Intelligence 

  [Total: 20marks] 

Just before dawn                       [2] 

 Juliet is trying to persuade Romeo to stay.                                                

[1] 

 Romeo is determined to leave -  

And avoid the danger that awaits him. [2] 

EoC 4: Analyses and applies the elements of the literary genre of prose  

SHAKESPEARE: The Merchant of Venice                                                    

[20 Marks] 

Either 

In relation to the modern ideals of femininity. analyse the portrayal of 

women in ‗The Merchant of Venice‘ and show how Portia‘s character 

challenges or conforms to these ideals‘ 

Level of Difficult: Analysing and Evaluation 

Specific Competence: Demonstrate understanding of prose/ elements 

of prose / Analyse prose/Analyse text 

Key Competence: Analytical Thinking and Critical Thinking 

Or 

Prejudice and stereotype are some of the norms that permeate many 

societies. Focusing on the character of Shylock and the societal norms 

of Venice, discuss the representation of prejudice and stereotyping in 

the play. 

Level of Difficulty: Evaluating 

Specific Competence: Demonstrate understanding of prose/ elements 

of prose / Analyse prose/Analyse text 

Key Competence: Analytical Thinking and Critical Thinking 

  

 A line or paragraph to introduce the essay 

- Is the essay shaped to the requirements of the 

question 

-Are characters, theme, literary devices 

explored 

-Are quotes and examples used effectively 

- Is the answer logical and easy to follow 

- Is the English used reasonably clear/good 

  

Head  Maru   [20 Marks] 

Either 

The character of Maru in the novel portrays the tension between 

cultural identity and tradition. Discuss this with close reference to the 

text. 

Level of Difficult: Analysing and creating 

Specific Competence: Demonstrate understanding of prose/ elements 

of prose / Analyse prose/Analyse text 

Key Competence: Analytical Thinking and Critical Thinking 

Or 

Analyse the roles of love and relationships in the text and then explore 

how they challenge or reinforce social norms and conventions 

Level of Difficult: Analysing, Evaluation and Creating 

Specific Competence: Demonstrate understanding of prose/ elements 

of prose 

Key Competence: Analytical Thinking and Critical Thinking 

 A line or paragraph to introduce the essay 

- Is the essay shaped to the requirements of the 

question 

-Are characters, theme, literary devices 

explored 

-Are quotes and examples used effectively 

- Is the answer logical and easy to follow 

- Is the English used reasonably clear/good 

 

Sinyangwe: Quills of Desire  [20 marks] 

Either 

Explore the tension between traditional customs and modern values in 

the novel Quills of Desire. Relate this to Wiza‘s relationship with his 

family and community 

Level of Difficult: Analysing and Evaluation 

Specific Competence: Demonstrate understanding of prose/ elements 

of prose / Analyse prose/Analyse text 

 A line or paragraph to introduce the essay 

- Is the essay shaped to the requirements of the 

question 

-Are characters, theme, literary devices 

explored 

-Are quotes and examples used effectively 

- Is the answer logical and easy to follow 
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Key Competence: Analytical Thinking and Critical Thinking 

Or 

Discuss the ways in which Wiza‘s socio-economic background 

influences his opportunities and challenges in the novel 

Level of Difficult: Analysing 

Specific Competence: Demonstrate understanding of prose/ elements 

of prose / Analyse prose/Analyse text 

Key Competence: Analytical Thinking and Critical Thinking 

- Is the English used reasonably clear/good 

 

Ngugi: The River Between  [20 marks] 

Either 

Analyse how Ngugi Wathiong‘o portrays the theme of cultural identity 

in The River Between. How does his portrayal contribute to the novel‘s 

exploration of tradition and modernity? 

Level of Difficult: Analysing and evaluating 

Specific Competence: Demonstrate understanding of prose/ elements 

of prose / Analyse prose/Analyse text 

Key Competence: Analytical Thinking and Critical Thinking 

Or  

Evaluate the role of education in The River Between. How does the 

author portray the impact of Western education on African culture and 

identity? 

Level of Difficulty: Evaluation 

Specific Competence: Demonstrate understanding of prose/ elements 

of prose / Analyse prose/Analyse text 

Key Competence: Analytical Thinking and Critical Thinking 

 A line or paragraph to introduce the essay 

- Is the essay shaped to the requirements of the 

question 

-Are characters, theme, literary devices 

explored 

-Are quotes and examples used effectively 

- Is the answer logical and easy to follow 

- Is the English used reasonably clear/good 
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Chapter 3: Civic Education – 3011  

1 Construct 

Demonstrates understanding of social, economic and political development in fostering national 

development and upholding human dignity  

2 Elements of Construct  

The Civic Education examination will be based on the following four (4) Elements of Construct 

(EoC): 

EoC 1 Demonstrates patriotism and good citizenry 

 Demonstrates principles of patriotism, promotes social justice and good governance in real 

life situations. 

EoC 2  Utilises resources to foster personal and national development 

 Exhibit good planning skills and manages resources to foster personal, community and 

national development. 

EoC 3  Resolves conflict and Collaborates with others in local, regional and international  

affairs to promote national development.  

 Resolves real life conflicts to promote a peaceful, non-violent society and understands the 

role of International organisations in creating a culture of peace. 

 Collaborates with diverse local, regional and international organisations stake holders to drive 

national development through coordinated initiatives and partnerships.  

EoC 4 Exhibits principles, good morals and values in day to day life  

 Integrates cultural understanding and personal responsibility to promote   integrity, combat 

corruption, foster self-control, strengthen family and legal relationships in daily life.  

3 Test Design  

The Civic Education Examination for Certificate of Secondary Education Ordinary Level (ECSEOL) will 

have two components as follows: Component 1 will be School Based Assessment (SBA) which will be 

locally set and administered by Civic Education teachers in respective schools following the SBA 

guidelines provided by the Examinations Council of Zambia.SBA will be administered in form 2 and 3. 

Component 2 will be a theory Final Examination paper which will be centrally set by the Examinations 

Council of Zambia. This examination will be administered in form 4.  

The total marks for School Based Assessment component will be 200 marks and will contribute 30% 

towards the final Assessment. The total marks for final examination component will be 100 marks and will 

contribute 70% towards the final mark. The following table summarises the test design for the School 

Based Assessment and Final Examination: 

Summary of the Test Design for Components 1 and 2 

Subject Name Type of 

Assessment 

Code Level Duration Number of items Percent 

Civic Education School-Based 

Assessment 

(Component 1) 

3011/1 

 

Form 1 1 year - - 

Form 2 1 year 5 100 

Form 3 1 year 5 100 

Form 4 1 year - - 

Total   200 

Final Examination 

(Component 2) 

3011/2 Form 4 2hours 30minutes 6 100 

Total  300 
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3.1 Test Structure 

School Based Assessment – Component 1 

 The subject will use all types of questions such as structured, semi-structured and open ended. 

These will be in form of class tests, debates, projects, group discussions, presentations, role play 

and assignments. The project will start in Form 2 and finalised in Form 3. For GCE candidates, an 

alternative paper to SBA will be developed by the teacher. Guidance will be provided by the ECZ. 

Final Examination - Component 2 

The Final Examination theory paper will consist of two sections: Section A and Section B. 

Component 2 will be based on the four elements of construct, comprising a total of six (6) items. 

Section A will cover Elements 1 and 2, each with two items. Candidates will be required to answer 

one item from each element of construct. The items in Section A must always be of the same 

level of difficulty. 

Section B will cover Elements 3 and 4, each with one item. Candidates will be required to answer 

all items in this section. 

Scenarios drawn from real-life situations will be presented in various forms such as narrations, 

maps, diagrams, graphs, charts, illustrations, tables, statistical data, pictures and combination of   

both narration and graphic or from any other relevant source. 

The Final Examination will be based on all the four Elements of Construct. The number of items 

and scenarios in each Element of Construct has been summarised in the following table: 

3.2 Test Content 

          The test content for both Component 1 and Component 2 will be considered in terms of items types, 

level of difficulty and syllabus coverage. 

3.2.1  Types of Tasks and Items 

School Based Assessment- Component 1 will consist of assessment tasks that will use a 

variety of question types such as subjective questions, group work, tests, class exercises, 

research activities, debates, case study, journals, field trips, group discussions, report 

S/N Elements of Construct No. of Items Stimuli/Scenario Total Marks 

1 Demonstrates patriotism and good 

citizenry 

2 2 30 

2 Utilises resources to foster national 

development 

2 2 20 

3 Resolves conflicts and Collaborates with 

others in local, regional and international 

affairs to promote national development. 

1 1 25 

4 Exhibits principles, good morals and 

national values in day today life 

1 1 25 

 Total 6 6 100 
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writing, presentations, assignments, role play and project. The paper will consist of five (5) 

tasks and each item will carry 20 marks. 

Final Examination - Component 2 

The Final Examination will have the following types of items: 

Section A: Semi-structured items designed to test applied knowledge, reasoning, and 

interpretation. Section B: Essay tasks requiring extended responses, where candidates 

demonstrate deeper analysis, evaluation, and synthesis of ideas. 

Section A [50 Marks] 

(i) Under the Elements of Construct (EoC) 1, there are two items, namely Item 1 and Item 2. 

Each item will have one scenario with two tasks, (a) or (b). Candidates will be expected 

to answer either task (a) and (b) under Item 1, and either task (a) or (b) under Item 2. 

Each task will carry 15 marks, giving a total of 30 marks for EoC 1. 

(ii) Under the Elements of Construct (EoC) 2, there will be two items: Item 3 and Item 4. 

Each item will have one scenario with two tasks (a) and (b. 

(iii) Candidates will be expected to answer either task (a) or (b) under Item 3, and either task 

(a) or (b) under Item 4. Each task will carry 10 marks, giving a total of 20 marks for EoC 

2. 

Section B [50 Marks] 

(i) Candidates will be expected to answer all the items in this section. 

(ii) Under the Elements of Construct (EoC) 3, there will be one item, with two tasks (a) and 

(b). 

(iii) Task (a) will carry 15 marks, while task (b) will carry 10 marks, giving a total of 25 

marks for EoC 3. 

(iv) Under the Elements of Construct (EoC) 4, there is one item, with two tasks (a) and (b). 

(v) Task (a) will carry 15 marks, while task (b) will carry 10 marks, giving a total of 25 

marks for EoC 4. 

3.2.2 Syllabus Coverage 

The Civic Education examination will be based on the 2024 Civic Education Syllabus for 

Secondary Education Ordinary Level (Form 1-4, developed by the Curriculum 

Development Centre (CDC, 2024) as well as the Test Specification and Test Framework 

developed by the Examinations Council of Zambia to ensure validity, reliability and 

comparability of the examination from year to year. 

The SBA tasks and test items for the final examination will be based on key and specific 

competences. These competences are grouped according to their similarities into Elements 

of Constructs (EoC). 

3.2.3 Level of Difficulty 
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The level of difficulty for Civic Education School Based Assessment tasks and Final 

Examination test items will range from remembering to creating level of the revised 

Bloom‘s taxonomy.  

The difficulty of the tasks will be determined by the following factors: 

(i) Real-life situation on a given Element of Construct that the learner will be expected to 

respond to. 

(ii) Subject knowledge required to respond to the real-life and problem-solving situation 

correctly. 

(iii) Complexity or number of complex cognitive processes required to generate responses 

to questions. 

(iv) Number of questions the learner will be expected to respond to on a given stimuli 

(v) Level of knowledge, skills, values and attitudes applied to respond correctly. 

(vi) Strategies involved in responding to the items. 

4 Scoring Criteria  

4.1  School-Based Assessment  Component 1  

(i)       SBA will be scored at school level by the teachers of Civic Education. 

(ii) The various SBA tasks will contribute 100 marks per form giving a total of 200 marks. 

(iii) Note: ECZ will calculate the weightage. Each form (level) has SBA tasks worth 100 marks.  

4.2 Final Examination – Component 2 

(i) This component will be centrally scored by examiners engaged by the Examinations Council 

of Zambia. At the beginning of the marking process, a coordination meeting will be held to 

harmonise and standardise the scoring scheme. A standard scoring scheme will be prepared 

by the Examinations Council of Zambia for each particular examination, with guidelines 

provided in the marking schemes. 

(ii) During the scoring exercise, team leaders will coordinate the work of the examiners to ensure 

standards are maintained. 

(iii) Candidates will be assessed for coherent understanding, application, analysis, evaluation and 

creation in interpreting scenarios given in tasks and real-life contexts.  

 (iv)   Extended responses should provide analysis and interpretation of real-life scenarios, applying 

acquired skills to propose solutions to existing problems.  

(v) The scores for each question will be indicated at the end of the item. 

(vi)  Marks will be awarded based on appropriate language use, sound analysis, logic flow of 

ideas and relevant application of concepts to the scenario.  

5 Notes and Guidelines 

5.1 School-Based Assessment-Component 1 
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(i) Candidates will be assessed using the SBA guidelines provided by the Examinations Council 

Zambia. 

(ii) All SBA tasks will be set, administered and scored by the subject teacher. 

5.2  Final Examination – Component 2 

(i) All SBA marks should be marked out of 100 per year and raw marks submitted to the ECZ. 

(ii) Candidates must sit for both components in order to be graded. ECZ does not process partial 

scores. 

(iii) More marks will be allocated to analysis and evaluation levels as these denote higher order 

thinking skills.  

(iv) Calculators, electronic devices and unauthorised materials are not allowed in the examination 

room or during the administration of SBA 

(v) Text books and other reference materials are also not allowed during the examination. 

 (vi) All items will be answered in the spaces provided in the question paper. 

(vii) Extended responses should be written in paragraphs and in full sentences (not point form)   

(viii) Extended responses should contain relevant information, logical flow of ideas, and 

appropriate analysis of presented scenarios in order to score marks. 

6. Exemplar Test Items 

EoC1: Demonstrates patriotism and good Citizenry 

SECTION A [50 MARKS]  

(vi) There are two items: Item 1 and Item 2. Each item has one item with two tasks (a) or (b), each carrying 15 

marks 

(vii) Candidates must answer either task (a) or (b) under Item 1, and either task (a) or (b) under Item 2. Each 

chosen task carries 15 marks. Giving a total of 30 marks for EoC 1. 

Item 1 

Chalowa, a 16-year-old from Eastern Province, moves to Lusaka for school. In the city, she witnesses littering, tribal 

disputes, and tax evasion. During Zambia‘s Independence Day assembly, the flag and anthem inspired her to reflect on 

true patriotism. She joins a youth club, where debates and clean-ups taught her that citizenship means unity, 

responsibility, and action. Chalowa becomes an active patriot, educating peers on civic duties and promoting harmony in 

her diverse neighbourhood. She became a better citizen and encouraged others to be responsible citizens. 

Now do the following tasks: 

(a) (i)  From the scenario, how can Chalowa use the three symbols of Zambian national identity mentioned or 

implied to foster patriotism.   [6 marks]  

 

Model responses 

National Flag  

The Zambian flag, with its green background symbolizing vegetation and agriculture, orange stripes for mineral 

wealth, red for the struggle for freedom, black for the people, and eagle for freedom, fosters patriotism by 

reminding citizens of Zambia‘s natural resources and independence. Chalowa can use the flag in youth club 

activities to encourage pride, unity, and respect for national  

heritage.  [2marks] 

National Anthem 

The anthem “Stand and Sing of Zambia, Proud and Free” promotes patriotism by calling on citizens to stand 

united, honour the nation‘s history, and commit to peace and progress. Chalowa can lead the youth club in 

singing the anthem during meetings or community service events, inspiring collective responsibility and national 

pride.   [2 marks] 

Independence Day 

Celebrated annually on October 24, it symbolizes Zambia‘s liberation from colonial  

rule in 1964. Chalowa can organize youth club commemorations, reflecting on national heroes like Kenneth 
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Kaunda, fostering gratitude for freedom, and motivating good citizenship through service projects and cultural 

events.   [2 marks]    

(ii) Explain how patriotism can contribute to unity in Chalowa‘s community?   [2 marks]   

Model Responses  

Patriotism can contribute to unity in Chalowa‘s community by fostering pride in  

shared identity, reducing tribal divisions, and motivating citizens to work collectively for peace and development. 

  [2 marks] 

(iii) Using Chalowa‘s experience, explain how bad citizenship in your area can be overcome to enhance patriotism. [4 marks] 

Model Responses 

These can be overcome through: 

 by education and community action, 

 by promoting symbols like the national anthem in youth clubs, as Chalowa did,  

 To emphasize "One Zambia, One Nation" and encourage dialogue for unity,  

 by civic campaigns on ethical duties, inspiring like Chalowa to volunteer and model integrity.   [4 marks] 

(iv)  How can qualifications to Zambian citizenship encourage good citizenry among applicants like potential 

immigrants in Lusaka to solve the challenges observed in passage?  [2 marks] 

Model Responses 

These qualifications promote good citizenry by ensuring applicants are committed to Zambia's values, such as 

unity and respect for traditions, as Chalowa observes in her neighbourhood. For instance, the residency and 

language requirements build integration, fostering patriotism through shared responsibilities like tax payment and 

anti-corruption efforts, turning immigrants into active contributors to national harmony rather than bystanders.  [2 marks] 

Mark any other correct response.   [Total: 15 marks] 

OR 

Answer the following tasks in essay form 

b. (i) Explain the responsibilities of a citizen in Zambia, drawing lessons from Chalowa‘s transformation in Lusaka. 

  [7 marks] 

Model Responses 

A citizen is a person that belongs to a particular nation and enjoys the privileges and freedoms granted by it. 

The following are some of the responsibilities of a citizen in Zambia. 

 Respecting laws: Obeying the country's laws and regulations is essential for maintaining social order and 

stability. Good citizens understand the importance of laws in protecting individual rights and promoting 

the common good. 

 Paying taxes: Paying taxes is a critical responsibility of citizens, as it enables the government to fund 

public services and infrastructure. Tax compliance demonstrates a citizen's commitment to contributing to 

the nation's development. 

 Protecting the environment: Citizens have a duty to protect the environment and conserve natural 

resources. This includes participating in activities like clean-up campaigns, reducing waste, and promoting 

sustainable practices. 

 Promoting unity and diversity: Good citizens promote unity and harmony among different ethnic and 

cultural groups. This involves embracing diversity, respecting cultural differences, and working towards a 

cohesive society. 

 Resisting corruption: Citizens should resist and report corrupt practices, such as bribery and 

embezzlement, which undermine trust in institutions and hinder development. By standing against 

corruption, citizens promote transparency and accountability. 

 Engaging in community problem-solving: Good citizens take an active role in addressing community 

challenges and finding solutions. This might involve participating in community projects, volunteering, or 

engaging in local decision-making processes. 

(ii) Analyse the barriers to good citizenship in Zambia, with reference to the challenges Chalowa observed in 

Lusaka.   [8 marks]                                                                                                                   

Model Responses 

Citizenship is the legal status of being a member of a country granting rights and imposing responsibilities 

within that nation forming a bond of allegiance and participation. The following are some of the barriers to 

good citizenship. 
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 Lack of civic education: Many citizens may not fully understand their rights and responsibilities due to 

inadequate civic education. This can lead to a lack of engagement in civic activities and a failure to hold 

leaders accountable. 

 Tribal conflicts and ethnic divisions: Ethnic divisions and tribal conflicts can create tension and mistrust 

among different groups, making it challenging to build a cohesive society and promote national unity. 

 Tax evasion and weak enforcement: Tax evasion deprives the government of revenue needed for public 

services, while weak enforcement undermines the fairness of the tax system. This can lead to a lack of 

trust in government and a sense of injustice. 

 Corruption: Corruption is a significant barrier to good citizenship, as it erodes trust in institutions, 

undermines the rule of law, and diverts resources away from those who need them most. 

 Limited access to civic education: Limited access to civic education can perpetuate ignorance about civic 

rights and responsibilities, making it difficult for citizens to participate fully in the democratic process. 

 Ineffective community programs: Community programs that are poorly designed or ineffective can fail 

to engage citizens and address community needs, leading to disillusionment and disengagement. 

 Socio-economic pressures promoting self-interest: Economic hardship and poverty can lead individuals 

to prioritize their own interests over the common good, making it challenging to build a sense of 

community.   [15 marks]        

Mark any other correct response. 

[ Total:  30: marks] 

Level of difficult: Ranges from Understanding to Evaluating   

Key competence: Citizenship 

Specific competences: Some specific competences are: Shows importance of symbols of national identity and practice 

principles of patriotism and national identity. 

 ________________________________________________________________________________________ 

Item 2  

Greenfield is a fast-growing town in Zambia with about 50,000 residents. The local government provides services like 

education, health, and infrastructure, while traditional leaders still hold significant influence. Recently, Greenfield faces 

challenges such as revenue shortfalls, limiting their ability to maintain roads and support services. There is increased 

pollution from new industries, and waste management systems are inefficient. Aallegations of electoral malpractice 

during elections, and residents are confused about the role of traditional leaders in governance. Some citizens feel their 

constitutional rights are not fully protected, highlighting the need for greater awareness. Several CSOs are working to 

promote good governance, human rights, and environmental sustainability but face resource constraints. 

Now do the following tasks 

a. (i) How can the local government in Greenfield improve its sources of revenue to better serve the community?  [2 marks] 

Model Responses 

The local government can explore diverse revenue sources such as increasing local taxes (business, property, 

or market taxes), collecting fees for services like water and waste disposal, and applying for grants from the 

central government or international donors. Developing public-private partnerships (PPPs) can also attract 

investment. Additionally, promoting local economic activities like markets and tourism can boost revenue. 

(ii) What role can traditional leaders in Greenfield play in environmental conservation and local governance?  [2 marks] 

Model Responses 

Traditional leaders can mobilize their communities to participate in environmental conservation efforts, such 

as tree planting and waste management. They can serve as mediators between the government and residents, 

promoting adherence to laws and regulations. Traditional leaders can also advocate for sustainable use of 

natural resources and support community-based projects that align with development goals. 

(iii) How can elections in Greenfield be made more credible and transparent?  [2 marks] 

Model Responses 

To improve election credibility, the Electoral Commission should ensure impartiality, transparency, and 

fairness in the electoral process. This includes voter education, transparent voter registration, and monitoring 

by independent observers. Strict enforcement of laws against electoral malpractice, such as vote-buying and 

intimidation, is essential. Educating citizens about their voting rights and the importance of credible elections 

can also foster trust. 

(iv)  Suggest one way how the constitution of Greenfield land protect citizens' human rights?  [1 mark] 

Model Responses 
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 The constitution enshrines fundamental human rights such as freedom of speech, assembly, and equality 

before the law.  

 It provides legal protections that citizens can rely on if their rights are violated.  

 The Bill of Rights specifies rights related to dignity, property, and participation. When citizens are aware 

of these protections, they can demand justice and hold authorities accountable. 

(v)  Explain how the Civil Society Organizations of Greenfield can promote good governance and human rights? [2 marks] 

Model Responses 

CSOs raise awareness about citizens‘ rights and responsibilities, monitor government actions, and advocate 

for policy changes. They organize community programs, provide legal aid, and support vulnerable groups. For 

CSOs to be effective, they need proper registration, resources, and capacity-building to operate independently 

and influence development positively. 

 

 

(vi)  What innovative revenue sources could Greenfield explore to reduce dependence on central government 

transfers?   [2 marks] 

Model responses 

Greenfield could reduce dependence on central government transfers by introducing local levies on industries, 

property taxes, and small business licenses, as well as eco-taxes on polluting industries. In addition, it could 

explore innovative sources such as user fees for public services, tourism levies, public-private partnerships, 

community bonds, and promoting local cooperatives that generate income for municipal projects. 

(vii)  How can Greenfield ensure that rapid growth does not compromise social equity and environmental health?   [2 marks]  

Model Responses 

Greenfield can ensure rapid growth does not compromise social equity and environmental health by making 

sure industrial expansion includes job creation, affordable housing, and strict environmental safeguards. In 

addition, it should promote inclusive urban planning, invest in green infrastructure and renewable energy, 

enforce pollution controls, and ensure equitable access to social services such as healthcare and education 

(viii) What strategies could CSOs in Greenfield use to involve youth in governance and sustainability initiatives?  [2marks] 

Model Responses. 

CSOs in Greenfield can involve youth in governance and sustainability by creating youth councils, 

mentorship programs, and environmental clubs, while also engaging them through training, school 

partnerships, social media campaigns, and recognition of youth-led initiatives. 

  [Total : 15marks] 

OR 

Answer the following tasks in essay form 

b. (i) Analyse the role of traditional leaders in Greenfield's governance system. 

Model Responses   [7 marks] 

 The governance system refers to the framework, processes, and institutions through which a country, 

organisation, or community manages its affairs, makes decisions, and implements policies. It encompasses the 

mechanisms by which authority is exercised, accountability is maintained, and resources are allocated to 

achieve desired outcomes 

 Custodians of Culture and Tradition: Traditional leaders, such as chiefs and headmen, serve as custodians 

of local customs, traditions, and cultural heritage. They help preserve social norms and values that influence 

community cohesion. 

 Community Dispute Resolution: They often act as mediators and arbitrators in local disputes, providing a 

customary justice system that is accessible and culturally appropriate for community members. 

 Influence on Local Decision-Making: Traditional leaders hold significant influence over community 

decisions, especially in rural or less formal settings, shaping local policies and priorities. 

 Liaison with Government Authorities: They serve as intermediaries between the community and 

government officials, facilitating communication, mobilizing community support, and assisting in the 

implementation of government programs. 

 Mobilisation and Leadership: During community events, elections, or development projects, traditional 

leaders mobilize residents, encouraging participation and fostering social unity. 

 Advisory Role in Governance: Although they do not have formal legislative power, traditional leaders often 
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provide advice and guidance to local government authorities, shaping policies that affect their communities. 

 Potential Influence on Electoral Processes: Their support can sway electoral outcomes, but this influence 

can sometimes lead to electoral malpractice or bias if not properly regulated. 

 Challenges of Role Clarity and Authority: There is often confusion about the boundaries between 

traditional authority and formal government roles, leading to overlaps, conflicts, or questions about legitimacy 

in governance. 

 Impact on Rights and Development: Traditional leaders can either facilitate or hinder development projects 

and the protection of citizens' rights depending on their understanding of governance and community needs. 

 Need for Formal Integration: To maximize their positive impact, traditional leaders require clear roles 

within the formal governance framework, capacity building, and recognition of their influence while 

respecting constitutional governance principles 

(ii)  Describes the role that Electoral Commission of Greenfield play in eradicating allegations of electoral 

malpractice.  

Model Responses 

 Ensuring Transparent Voter Registration Processes: The Electoral Commission of Greenfield is 

responsible for establishing and maintaining a transparent and accurate voter registration system. By using 

secure registration methods, verifying voter identities, and preventing duplicate registrations, they reduce 

opportunities for electoral fraud and ensure that only eligible voters participate. 

 Supervising and Managing the Electoral Process: The commission oversees every stage of the election, 

from candidate nomination to the casting and counting of votes. They ensure that the process adheres to 

established electoral laws and standards, which helps prevent manipulation, vote rigging, or any irregularities. 

 Monitoring Campaign Activities and Political Advertising: To prevent unfair practices, the commission 

regulates campaign activities, ensuring that all candidates and political parties follow rules related to 

campaign financing, advertising, and rallies. This oversight discourages vote-buying, intimidation, and 

misinformation that could compromise the integrity of elections. 

 Deploying Electoral Observers and Stakeholders: The commission often invites independent observers, 

political parties, and civil society organizations to monitor the election process. Their presence acts as a 

deterrent against malpractice, and their reports help identify and address irregularities promptly. 

 Implementing Secure Voting and Ballot Counting Systems:  The Electoral Commission of Greenfield 

ensures that voting methods are secure, such as using tamper-proof ballots or electronic voting systems where 

applicable. Transparent and verifiable ballot counting procedures help prevent ballot stuffing, vote tampering, 

or miscounting. 

 Investigating and Handling Electoral Complaints and Disputes: The commission has a dedicated 

department to receive, investigate, and resolve complaints related to electoral malpractice. Prompt action 

against violations, including disqualification of candidates or invalidation of votes if necessary, helps uphold 

election integrity. 

 Public Education and Awareness Campaigns: The commission conducts voter education programs to 

inform citizens about their rights, the importance of voting, and how to detect and report irregularities. An 

informed electorate is less likely to fall prey to malpractice or manipulation. 

 Enforcing Electoral Laws and Sanctions: The Electoral Commission enforces laws related to electoral 

conduct. When violations occur, they have the authority to impose sanctions, fines, or disqualifications, 

thereby discouraging malpractice and reinforcing accountability. 

 Use of Technology and Data Management: The commission leverages technology for voter registration, 

results transmission, and data management to enhance transparency and reduce human errors or 

manipulations. 

 Building Public Confidence in Electoral Processes: By maintaining transparency, fairness, and impartiality, 

the Electoral Commission fosters public trust in elections. This confidence is crucial for reducing suspicion 

and allegations of malpractice.     

  [8 marks] 

                                                                                                                     [Total :30 marks 

Level of difficult: Range from Remembering to Evaluating    

Key competence: Some of the key competences are: Citizenship, Environmental sustainability, Analytical   thinking and 

collaboration 

Specific competence: The following are some of the specific competences: Examine the functions of Local Government, 

demonstrate understanding of the role of traditional rulers in the governance of the country, analyse the role of the 



- 29 - 

 

electoral Commission of Zambia 

 

Example from EoC 2 Utilises resources to foster national development 

 There are two items; Item 3 and Item 4. Each item has one scenario k with two tasks (a) and (b), each 

carrying 10 marks. 

 Answer either task (a) or (b) under Item 3, and either task (a) or (b) under Item 4. Each task carries 10 marks, 

giving a total of 20 marks for EoC 2. 

Item 3 

The Government of Zambia has launched a National Development Project aimed at improving infrastructure, 

education, and healthcare. To finance this project, Zambia considers borrowing from international institutions, 

encouraging local investments, and strengthening tax compliance. At the same time, commercial banks, the Zambia 

Revenue Authority (ZRA), and the Securities and Exchange Commission (SEC) play critical roles in mobilizing 

resources. However, challenges such as debt crisis, poverty, and trade imbalances remain pressing issues. 

Tasks 3. 

a. (i) Describe two types of loans Zambia can obtain to finance the national development project in order to improve 

infrastructure, education sector, and healthcare mentioned in the passage.   [4 marks]  

Model Responses  

 Soft loans: These are concessional loans offered by international institutions or governments at very low or 

zero interest, with long repayment periods and grace periods. They are mainly used to finance social 

development projects like schools, hospitals, and basic infrastructure, making them affordable for countries 

such as Zambia 

 Hard loans: These are commercial loans from banks or capital markets given at market interest rates with 

shorter repayment terms and little or no grace period. They are best suited for revenue-generating projects like 

toll roads or energy plants, but they carry higher risks due to heavier debt servicing and foreign exchange 

exposure. 

(i)  Evaluate two types of investments the government can use to address the national development described in the 

passage.    [4 marks]  

Model Responses  

 Public Investments: These are investments made by the government using public funds (mainly tax revenue, 

grants, or borrowed money). Public investments aim to improve social welfare, create jobs, and provide 

essential services that foster national development. Examples of public investment includes: Building 

roads, bridges and railways, public schools and universities, hospitals and healthcare facilities and energy and 

water supply systems. 

 Private Investments: These are investments made by individuals, companies, or private organizations using 

their own capital. Private investments stimulate economic growth by creating employment, increasing 

production, and contributing to government revenue through taxes. Examples for private investments are 

buying company shares (stocks), investing in private businesses or start-ups, trust funds, lending out money, 

treasury bills, real estate purchases for rental income, venture capital and private equity.   [4 marks] 

(iii)  How can tax compliance help the government to finance the national project mentioned in the passage.   [2 marks] 

Model Responses. 

Tax compliance ensures that the government collects enough revenue to fund national development projects and 

provide essential public services. It also broadens the tax base, reduces reliance on external borrowing, and 

promotes fairness by making sure all citizens and businesses contribute to infrastructure, education, and 

healthcare improvements.  [ 10 marks] 

Answer the following task in essay form 

b (i)  Briefly explain how Zambia can manage the debt crisis mentioned in the scenario.   [10 marks] 

Model Responses  

Debt management refers to the planning and execution of borrowing, repayment, and monitoring of debt so 

that obligations can be met without undermining long-term financial goals. It is about balancing the need for 

funds with the ability to repay them responsible. Effective debt management in Zambia can be achieved through: 

 Restructuring Debt to Reduce Repayment Burdens: Restructuring debt means renegotiating the terms of 

existing loans to make them more manageable. For Zambia, this could involve extending repayment periods, 

lowering interest rates, or consolidating multiple loans into one with better terms. By doing so, the 
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government can ease the immediate pressure on its budget, freeing up resources to invest in development 

projects such as infrastructure, healthcare, and education. Debt restructuring also helps avoid default and 

builds confidence among international lenders. 

 Diversifying Sources of Revenue to Avoid Over-Reliance on Borrowing: Instead of depending heavily on 

loans, Zambia can strengthen its domestic revenue base. This includes improving tax collection systems, 

introducing new levies on industries, and promoting sectors like tourism, agriculture, and mining to generate 

income. By diversifying revenue sources, the government reduces the need to borrow excessively and ensures 

a steady flow of funds to finance national development projects. This approach also makes the economy more 

resilient to external shocks. 

 Promoting Investments to Generate Income for Repayment: Encouraging both local and foreign 

investments can create new streams of revenue for Zambia. Investments in industries such as renewable 

energy, manufacturing, and agriculture not only generate jobs but also increase tax revenues and export 

earnings. These funds can then be used to repay loans more sustainably. Public-private partnerships (PPPs) 

are another way to attract investment while sharing the financial burden of large projects. 

 Enhancing Fiscal Discipline by Reducing Unnecessary Expenditure: Fiscal discipline means managing 

government spending carefully to avoid waste. Zambia can achieve this by cutting down on non-essential 

expenditures, improving efficiency in public service delivery, and prioritizing projects that have the greatest 

impact on development. By ensuring that borrowed funds are used productively, the government avoids piling 

up debt that does not contribute to growth. Strong fiscal discipline also reassures lenders and investors that 

Zambia is committed to responsible financial management. 

 

 Strengthening Debt Transparency and Reporting:  Transparent debt management involves openly 

publishing information about borrowing, repayment schedules, and debt sustainability analyses. This helps 

build trust with citizens, investors, and international partners. For Zambia, clear reporting ensures 

accountability and allows policymakers to make informed decisions about future borrowing. Transparency 

also reduces the risk of hidden debts that could lead to crises. 

 Adopting Prudent Borrowing Policies: Prudent borrowing means prioritizing concessional loans (soft 

loans) with favourable terms over expensive commercial loans. Zambia should borrow only for projects that 

generate long-term benefits, such as infrastructure, education, and healthcare, rather than for short-term 

consumption. This ensures that debt contributes to development rather than becoming a burden. 

 Boosting Tax Compliance to Increase Domestic Revenue: Improving tax compliance ensures that all 

citizens and businesses contribute fairly to national development. Stronger compliance broadens the tax base, 

reduces reliance on external borrowing, and provides steady funding for infrastructure, healthcare, and 

education. For Zambia, this means modernizing tax systems, reducing evasion, and promoting awareness 

about the importance of paying taxes. 

 Building Foreign Exchange Reserves and Encouraging Export Growth: Foreign exchange reserves act as 

a buffer for debt repayment, especially when loans are denominated in foreign currencies. Zambia can 

strengthen reserves by promoting exports of copper, agricultural products, and manufactured goods. Export 

growth increases foreign currency earnings, making it easier to service external debt and reducing 

vulnerability to currency fluctuations  

Mark any other correct response            Total:20 MARKS 

Level of difficult: Understanding to Analysing.    

Key competence: Financial Education 

Specific competence: Interpret terms of conditions of borrowing, practice good financial management and apply 

knowledge of investment in real life 

  _______________________________________________________________________________________________                                                                                                                           

Item 4  

The Republic of Maliba, though rich in fertile land and minerals, remains underdeveloped. Citizens struggle with unmet 

human needs such as clean water, healthcare, education, and jobs, while poverty and rapid population growth strain 

resources. Production is weak due to poor infrastructure, low technology use, limited skills, and political instability. 

Agriculture is unreliable, worsened by traditional methods and climate change. Standards in goods and services are 

poorly enforced, limiting exports and eroding consumer trust. The informal sector employs many but contributes little to 

national development because of its small scale, lack of regulation, and poor access to credit. Trade is also problematic: 

locally, weak transport and markets hinder distribution; internationally, Maliba relies on exporting raw materials and 

importing costly finished goods. This imbalance has created bad terms of trade, leaving the country with little foreign 

exchange, persistent deficits, and difficulty financing development projects. 

Now do the following tasks 
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a. (i) Citizens in Maliba lack clean water, healthcare, and education. Explain how these unmet human needs affect 

Mahiba‘s national development.   [2 marks] 

Model response:  

Unmet human needs reduce productivity, increase poverty, and limit social progress. Without healthcare, 

education, and jobs, Maliba cannot build a skilled workforce or achieve sustainable growth. 

(ii) Maliba‘s production is weak and low. Describe two factors that affects production in Maliba. [4marks] 

Model response 

 Poor Infrastructure (roads, electricity, ICT): Weak infrastructure limits the movement of goods and services, 

increases transport costs, and reduces access to markets. Unreliable electricity supply hampers industrial 

growth and productivity, while poor ICT connectivity restricts innovation, communication, and access to 

modern business practices. 

 Limited Skills and Education Among the Workforce: A poorly educated workforce struggles to adopt modern 

technologies and efficient production methods. Low skill levels reduce productivity, innovation, and 

competitiveness, making it difficult for Maliba to diversify its economy or attract investment in advanced 

industries. 

 Political Instability and Reliance on Traditional Farming Methods: Frequent political unrest discourages 

investment and disrupts economic activities. At the same time, dependence on outdated farming techniques 

leads to low agricultural yields, food insecurity, and limited export potential. Without modernization, 

production remains inefficient and vulnerable to climate change    

(iii)  Goods in Maliba often fail to meet international quality requirements. How can standards of production help 

Maliba to meet international quality requirements?    [2 marks] 

Model Answer  

Standards ensure products are safe, reliable, and competitive. In Maliba, enforcing production standards would 

improve exports, build consumer trust, and support industrial growth. They also help producers adopt modern 

technologies, reduce waste, and meet international certifications, making Maliba‘s goods more acceptable in global 

markets. By ensuring consistency and quality, standards protect consumers, attract foreign investment, and 

strengthen the country‘s reputation in trade 

(iv)  The informal sector employs many but contributes little to Maliba‘s development. Describe  

how the informal sector can help in Maliba‘s national development if it is well financed and regulated.  [2 marks] 

Model Answer 

The informal sector employs a large portion of Maliba‘s population, but its contribution to national development 

remains limited due to lack of financing and regulation. If well financed and regulated, the informal sector could 

become a powerful driver of economic growth. Access to affordable credit and microfinance would enable small 

traders, artisans, and farmers to expand their businesses, invest in better tools, and improve productivity. 

Regulation would help integrate informal businesses into the formal economy, ensuring they pay taxes, comply 

with standards, and benefit from government support programs 

(v)  Maliba faces trade deficits due to bad terms of trade. Suggest two challenges Maliba faces in local and 

international trade.    [2marks] 

Model Answer 

 Locally: weak transport networks and poor market systems. 

 Internationally: reliance on raw exports, high import costs, and unfavourable trade agreements. 

(vi)  How can Mahiba‘s development plans address the challenge of limited infrastructure to support local and 

international trade?     [2 marks] 

Model Answer 

The plans include investing in transportation networks, energy, and communication infrastructure to facilitate 

trade, reduce costs, and improve access to markets, both domestically and internationally. 

(vii)  Given the challenges faced in international trade, explain how can Mahiba improve its trade relations to support 

national development?  [2 marks] 

Model Answer 

Mahiba can negotiate trade agreements, improve customs procedures, and enhance product quality standards to 

access new markets, attract investment, and increase exports, thereby supporting economic growth.  

  [Total: 10 Marks] 

Answer the following in essay form  

b. (i)  Briefly describe the importance of local and international trade to Mahiba‘s economic stability and growth. 
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 [10marks] 

Model answers  

 Local Trade: Local trade refers to the buying and selling of goods and services within a specific country or 

community. It involves transactions between local producers, businesses, and consumers. The primary aim of 

local trade is to meet the needs of people within the same geographic area, promoting economic activity and 

growth at the national or community level. 

 International Trade: International trade involves the exchange of goods and services between different 

countries. It allows countries to export products they produce efficiently and import goods they need but do not 

produce domestically. International trade helps nations access a wider variety of goods, expand markets for 

their exports, and benefit from global economic integration. The following is the importance of local and 

international to Mahiba‘s economic stability and growth. 

 Enhances Economic Diversification: Local and international trade allows Mahiba to diversify its economy by 

engaging in various sectors such as agriculture, manufacturing, and services, reducing dependence on a single 

industry and increasing resilience to economic shocks. 

 Increases Employment Opportunities: Trade activities create numerous jobs across different sectors, from 

production to logistics and retail, which helps reduce unemployment and improves living standards in Mahiba. 

 Access to Broader Markets: International trade opens up larger markets for Mahiba‘s goods and services, 

enabling local producers to expand their sales beyond domestic borders, leading to increased revenue and 

economic growth. 

 Facilitates Technology and Knowledge Transfer: Engaging in international trade exposes Mahiba to new 

technologies, practices, and innovations, which can enhance productivity and competitiveness of local 

industries. 

 

 Promotes Price Stability and Consumer Choice: Trade helps stabilize prices by balancing supply and 

demand, and provides consumers with a wider variety of goods and services, boosting consumer welfare and 

satisfaction. 

 Boosts Foreign Exchange Earnings: International trade brings in foreign currency, which is vital for paying 

for imports, servicing external debt, and maintaining currency stability. 

 Encourages Foreign Investment: A strong trade environment attracts foreign investors looking to capitalize 

on Mahiba‘s export opportunities, leading to increased capital inflows and economic development. 

 Improves Balance of Payments: Trade activities help balance Mahiba‘s payments with the rest of the world, 

reducing reliance on external borrowing and fostering financial stability. 

 Supports Infrastructure Development: Trade necessitates the development of transport, communication, and 

logistics infrastructure, which benefits the broader economy by improving efficiency and connectivity. 

 Strengthens Diplomatic and Economic Relations:  Active participation in international trade fosters good 

relations with other countries, opening avenues for cooperation, aid, and favourable trade agreements. 

 Encourages Entrepreneurial Growth: Trade incentivizes entrepreneurs to innovate and expand their 

businesses to meet both local and international demands, fostering a dynamic and competitive economy. 

 Helps Stabilise Prices During Crises: Trade can mitigate the impact of local shortages or price hikes by 

importing goods, ensuring stability and availability of essential commodities. 

 Supports Sustainable Development: Trade can promote environmentally sustainable practices by encouraging 

the adoption of global standards and innovations in resource management.          [Total: 20 marks] 

Level of difficult: Range from Understanding to Analysing   

Key competence: Some of the key competences are: Problem solving, Environmental sustainability and collaboration.  

Specific competence: Some of the specific competence are: Differentiate between local and international trade, 

demonstrate understanding of the role of informal sector to national development and Devise solutions in dealing with 

life challenges. 

 

SECTION B: COMPULSORY [50 MARKS]  

Answer all the items in this section. 

The total marks for each task is 25. Task (a) carries 15 marks and (b) carries 10 marks. 
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Example from EoC 3 Resolves conflict and Collaborates with others in local, regional and international affairs to 

promote national development. 

Item 5 

Study the following chart and answer the tasks that follow.   

 

 

Now do the following tasks:  

a. (i)  How can any of the three Specialised International Agencies on the pie chart help Zambia to solve her social and 

financial challenges?   [6 marks] 

Model Answers: 

 International Monetary Fund (IMF): The IMF can support Zambia by providing financial assistance and 

policy advice to stabilize the economy. Through the Extended Credit Facility, Zambia has received over US$1.3 

billion to restore debt sustainability, strengthen fiscal discipline, and promote inclusive growth. This helps 

Zambia manage debt, control inflation, and create conditions for investment. 

 United Nations Environment Programme (UNEP): UNEP may help Zambia to protect its environment and 

adapt to climate change. Projects include ecosystem-based adaptation in wetlands and forests, rehabilitating 

over 11,600 hectares and benefiting more than 50,000 people. UNEP also supports Zambia in carbon credit 

trading agreements, enabling financing for green projects. 

 World Wide Fund for Nature (WWF): WWF Zambia works to conserve wildlife, rivers, forests, and 

ecosystems. It promotes nature-based climate solutions that empower communities and improve resilience. 

WWF also advocates for sustainable agriculture, renewable energy, and youth involvement in conservation, 

ensuring Zambia‘s natural resources support food security and livelihoods. 

 World Health Organization (WHO): WHO can partner with Zambia to strengthen its healthcare system. The 

Zambia Country Cooperation Strategy (2024–2027) focuses on universal health coverage, disease prevention, 

and access to affordable healthcare. WHO supports Zambia in tackling malaria, HIV/AIDS, maternal health 

challenges, and building resilience against pandemics. 

 Joint United Nations Programme on HIV and AIDS: UNAIDS: can help Zambia fight HIV/AIDS by 
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coordinating prevention, treatment, and awareness programs. It supports initiatives like Education Plus, which 

empowers girls through education to reduce HIV risks. UNAIDS also works with Zambia to sustain its national 

AIDS response despite funding challenges. 

 United Nations Educational, Scientific and Cultural Organization: UNESCO can support Zambia in 

education, culture, and science. It helps safeguard World Heritage Sites and intangible cultural heritage. 

Through the Zambia National Commission for UNESCO, it promotes quality education, scientific research, and 

cultural preservation, strengthening Zambia‘s identity and global visibility. 

 United Nations International Children’s Emergency Fund. UNICEF focuses on child welfare and protection 

in Zambia. Nearly half of Zambia‘s population is under 15, and UNICEF provides support in healthcare, 

nutrition, education, and climate resilience. It addresses child poverty, malnutrition, and access to clean water, 

ensuring children grow up healthy and safe. 

 United Nations Development Programme (UNDP): UNDP helps Zambia build a resilient and diversified 

economy. It supports digital transformation in healthcare, green transition initiatives, and climate financing. 

UNDP also works on poverty reduction, governance reforms, and refugee community support, ensuring 

inclusive and sustainable development. 

(ii)  How does collaboration with international organisations, such as those shown on the pie chart help Zambia address 

local, regional, and global issues?   [6 marks] 

Model answers  

 Local issues:  Specialised agencies supports Zambia in their specialised area of concern e.g. WHO supports 

Zambia in controlling malaria and HIV/AIDS through health campaigns. 

 Regional issues: SADC promotes trade agreements and infrastructure development across Southern Africa. 

 Global issues: The UN and World Bank provide funding and technical support for climate resilience and 

poverty reduction.  

(iii)  Explain how Zambia‘s membership with African regional organisations on the pie chart help to promote regional 

development and cooperation.    [3 marks] 

Model Answer  

 Zambia‘s membership in organizations such as the African Union (AU) promotes regional development b 

encouraging economic integration, peacekeeping, and trade cooperation. It also enhances cross-border 

infrastructure projects and fosters collective responses to regional challenges like health crises and climate 

change. 

 Zambia collaborates through Southern African Development Community) SADC to strengthen governance, 

improve infrastructure, and enhance social services.  

[Total:15 marks]  

Answer the following in essay form  

b. Briefly discuss the methods the United Nations can use in promoting peace using the regional organisations in Africa 

shown on the chart.   [10 marks ]  

Model Answer  

 Peacekeeping operations: Deploying UN peacekeepers to protect civilians, monitor ceasefires, and support 
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humanitarian aid in conflict zones. 

 Partnership with the African Union: Strengthening collaboration with AU-led missions, supported by UN funding 

and logistics, to ensure African leadership in peace efforts. 

 Mediation and diplomacy: Facilitating dialogue between warring parties, supporting peace agreements, and 

encouraging inclusive governance. 

 Post-conflict peace building: Supporting reconstruction, reconciliation, and institution-building to prevent relapse into 

conflict. 

 Economic and social development programs: Addressing root causes of conflict such as poverty, unemployment, 

and inequality through sustainable development initiatives. 

 Capacity building: Training local security forces, judiciary, and civil society groups to strengthen governance and rule 

of law. 

 Humanitarian assistance: Providing aid to displaced populations and ensuring access to food, healthcare, and 

education in conflict-affected regions.   [25 marks] 

 

Level of difficult:  Ranges from Remembering to Applying 

Key competence: Collaboration, problem solving, Emotional intelligence  

Specific Competence: Demonstrates understanding of the specialised Agencies of the United Nations Organisation.   

 

 

Example from EoC 4 Exhibit principles, goods morals and values in day to day life 

Item 6 

Zambia is facing multiple social challenges that affect moral values and national development. Issues such as corruption 

in schools and homes, substance abuse among youth, child abuse, teenage pregnancies, gender-based violence, and 

family crises are prevalent. The government, schools, families, and institutions are working together to address these 

problems through policies, awareness campaigns, and enforcement of laws. 

Study the following bar chart showing the prevalence of selected social issues in Zambia. 
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Do the following tasks: 

a. (i) According to the bar chart, which social issue is most prevalent in Zambia‘s schools and homes?   [1 mark] 

Model Answers: 

 Substance (75%). 

(ii) Explain two forms of corruption that could have led to the 15.3% prevalence shown in the chart.    [2 marks] 

Model Answers: 

 Petty corruption (small bribes, exam cheating). 

 Grand corruption (embezzlement of large sums). 

 Political corruption (misuse of public office). 

(iii) Explain two effects of the forms of   corruption on national development identified in (b). 

                                                                                                                                            [4 marks] 

Model Answers: 

 Reduced Investor Confidence-When corruption and instability are high, investors fear losing money. 

They hesitate to fund projects, leading to fewer jobs and slower economic growth. 

 Poor Service Delivery-Public funds are diverted or misused. Essential services like healthcare, 

education, and infrastructure suffer, leaving citizens underserved. 

 Misallocation of Resources -Money meant for development is spent on personal gain or unnecessary 

projects. This prevents resources from reaching critical areas such as schools, hospitals, and roads. 

 Erosion of Public Trust -Citizens lose faith in leaders and institutions when corruption and inefficiency 

persist. This weakens cooperation between the public and government, making reforms harder to 

implement.  

[Any two] 

(iv) Suggest four methods the community can use to reduce the problem identified in (a).   [4 marks] 

Model Answers: 

 Education and Awareness Campaigns: School-based programs to teach young people about the dangers 

of drugs and alcohol, sensitization through radio, TV, and social media to reach wider audiences. 

 Policy and Legal Enforcement: Strengthening the Drug Enforcement Commission (DEC) to crack down 

on trafficking and illegal sales. Enforcing stricter penalties for suppliers while focusing on rehabilitation 

for users. 

 Rehabilitation and Health Services. Expanding rehabilitation centres and counselling services for 

addicts. Integrating substance abuse treatment into primary healthcare to make services more accessible. 

 Community and Family Engagement: Mobilizing community leaders, churches, and NGOs to support 

prevention and recovery efforts. Encouraging family involvement in rehabilitation to provide emotional 

and social support. 

 Youth Empowerment and Alternatives: Expanding sports, arts, and vocational training programs to 
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keep young people engaged in positive activities. 

 Partnerships and Multi-Sectoral Approach: Collaboration between government, NGOs, schools, health 

institutions, and international partners. Sharing resources and expertise to strengthen prevention, 

treatment, and enforcement. 

(v) Explain one effect of the social challenge at 75% prevalence rate on the chart.   [2 marks]  

Model Answers: 

 Increased Crime Rates -When people engage in substance abuse or corruption, they often resort to 

illegal activities to sustain their habits or lifestyles for example drug trafficking, theft, burglary, and 

violent crimes increase in communities where substance abuse is high. This undermines public safety and 

creates fear among citizens, weakening trust in law enforcement. 

 Family Breakdown - Social issues such as gender-based violence, substance abuse, and teenage 

pregnancies strain family relationships for example domestic violence, neglect of children, and divorce are 

common outcomes. Children grow up in unstable homes, leading to emotional trauma and poor academic 

performance. 

 Reduced Productivity - Substance abuse and corruption reduce the efficiency of individuals and 

institutions for example Workers under the influence of drugs or alcohol cannot perform effectively; 

corruption diverts resources away from development projects. National economic growth slows down, 

unemployment rises, and poverty deepens. 

 Spread of Diseases - Substance abuse and risky behaviours increase vulnerability to communicable 

diseases. Sharing needles among drug users spreads HIV/AIDS and hepatitis; teenage pregnancies may 

lead to maternal health complications. The healthcare system becomes overburdened, and life expectancy 

decreases.   

[Any one] 

(vi) Explain two ways of how the rate of teenage pregnancy shown on the graph can be reduced.                         [2 mark] 

 Strengthening Sex Education in Schools- Comprehensive sex education equips young people with 

knowledge about reproductive health, contraception, and the consequences of early pregnancies. Helps 

learners make informed decisions, reduces peer pressure influence, and delays early sexual activity. 

 Empowering Girls through Education and Community Programs- Keeping girls in school and 

providing mentorship programs reduces vulnerability to early marriages and pregnancies. Educated girls 

are more likely to focus on career goals, resist harmful traditional practices, and avoid teenage 

pregnancies.   [15 marks]  

Answer the task in essay form 

b.  Briefly explain how the 15.3% rate of corruption shown on the bar chart undermines moral values in schools and 

homes contributes to challenges in national development.   [10marks] 

Model answer 

Corruption is the abuse of entrusted power for personal or private gain. It occurs when individuals or 

institutions misuse authority, resources, or influence for dishonest benefits, undermining fairness and trust in 

society.  

Corruption in schools and homes undermines moral values by teaching children and communities that 

dishonesty, favouritism, and misuse of resources are acceptable. This weakens the ethical foundation of society 

and directly slows down national development because resources are wasted, trust is broken, and progress is 

stalled. 

 Impact on moral values: Students learn that success can be bought rather than earned, eroding honesty, 

fairness, and merit. 

 Impact on national development: Produces an incompetent workforce, reduces innovation, and weakens 

productivity in the economy. 

 Impact on moral values: Parents or administrators who embezzle money set a poor example, normalizing 

dishonesty. 

 Impact on national development: Funds meant for education, healthcare, or infrastructure are diverted, 

leading to poor service delivery and widening inequality. 

Additional Effects of Corruption 

 Erosion of Public Trust: Citizens lose confidence in leaders, schools, and institutions, making reforms 

harder to implement. 
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 Misallocation of Resources: Money meant for development projects is wasted on personal gain, leaving 

schools, hospitals, and roads underfunded. 

 Reduced Investor Confidence: Foreign and local investors hesitate to fund projects in corrupt environments, 

slowing job creation and economic growth. 

 Weakening of Rule of Law: When corruption is tolerated, laws are applied unfairly, encouraging impunity 

and undermining justice. 

 Generational Impact: Children exposed to corruption grow up believing dishonesty is normal, perpetuating 

the cycle into future generations.  [15 marks] 

                                                                                                                                                                [Total:25 marks] 

_________________________________________________________________________________________________    

Level of difficult: Range from Understanding to Evaluating   

Key competence: Some of the key compences are: Citizenship, Analytical and Critical thinking, Communication and 

Emotional Intelligence 

Specific Competence: Take responsibility for one‟s action and inaction 
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Chapter 4: Religious Education – 3012  

1. Construct 

Demonstrates understanding of the interconnections between God and spirituality, humanity and the 

environment by interpreting religious teachings and practices and applies them to real life situations 

2. Elements of Construct (EoC) 

The Religious Education examination for Certificate of Secondary Education Ordinary Level (ECSEOL) 

will be based on the following five Elements of Construct: 

EoC 1 Demonstrates understanding of growth, friendship and family as basis for human existence 

• Demonstrates and applies personal development, learning, and self-improvement. 

• Appreciates supportive relationships, trust and shared experiences. 

• Demonstrates family bonds, love and sense of belonging. 

EoC 2 Demonstrates understanding of spirituality, faith and prayer as commitment to God 

• Appreciates spirituality, faith and prayer as sources of strength, guidance and comfort.  

EoC 3 Applies national values and principles in the community 

• Comprehends and applies values and principles for the benefit of one self and the community. 

EoC 4 Demonstrates understanding of man’s attitude to Life and work 

• Demonstrates positive attitudes to life and work. 

EoC 5 Demonstrates understanding of order, leadership and freedom in society  

• Appreciates and applies order, leadership, integrity and freedom in society. 

3. Test Design 

The Religious Education examination will consist of two components; component 1 and 2.  

SBA -Component 1 will be School Based Assessment (SBA) which will be set and scored at school. The 

SBA will be administered in Form 2 and 3. 

 Final Examination-Component 2 will be set and scored by the Examination council of Zambia at the 

end of Form 4. 

SBA will be weighted 30% and Final Examinations will be weighted 70%. 

Summary of the Test Design for  Religious Education Components 1 and 2 

Component 

Name 

Code Level Number of 

Test Items 

/Tasks 

Duration Total Marks  

School Based 

Assessment -

Component 1 

3012/1 Form 2 5 1 year 100 

Form 3 5 1 year  100 

                                                       Total  200 

Final 

Examination -

Component 2 
3012/2  Form 4 10 2 Hours 30 

minutes  
100 

 

3.1 Structure 

3.1.1 School Based Assessment (SBA) - Component 1  
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The SBA tasks will be based on all the Five (5) EoC as prescribed herein.  

The component will assess a total of ten (10) tasks; Five (5) at Form 2 and Five (5) at Form 

3 which will give a total of 200 marks. The structure of the SBA tasks will be determined by 

the type of task and by the class teacher. 

SBA Distribution of marks across the competences from Elements of Construct: Component 2 

Content/ Level  EoC1 EoC2 EoC3 EoC4 EoC5 Marks 

Form 1 20 20 20 20 20 100 

Form 2  20 20 20 20 20 100 

Total  200 

3.1.2  Final Examination - Component 2 

The Final Examination will consist of Five (5) sections, namely; Sections A, B, C, D and 

E. Each section will have two (2) items each carrying 20 marks. Candidates will be 

expected to answer one item from each Section.  Each item will have its own scenario or 

stimulus where the tasks will be based.   

Final Examinations Distribution of marks across the competences from Elements of Construct 

Content /Level  EoC1 EoC2 EoC3 EoC4 EoC5 Marks 

Form 4 20 20 20 20 20 100 

          3.2         Test Content  

The test content for both Component 1 and 2 will be considered in terms of question types, 

level of difficulty and syllabus coverage. 

3.2.1  Types of Tasks and Items 

SBA - Component 1: Will consist of subjective tasks which will be structured, semi 

structured, unstructured and essays. The tasks will be in form of written assignment, 

Discussions, quizzes and simple projects from all the specific competences and Elements of 

Construct for Religious Education  

(see details in the School Based assessment Guidelines for Examination for Certificate of 

Secondary Education Ordinary Level for Social Sciences), produced by the ECZ).  

Final Examination - Component 2: Will consist of two items per Element of Construct 

giving a total of 10 items. Each item will carry 20 marks. The candidates will be expected to 

answer, one from each Elements of Construct. The items will consist of semi-structured and 

essays. The ten items will present real life scenarios with a problem or challenge that will 

require a candidate‘s interpretation and problem solving. Candidates are expected to 

demonstrate their communication, collaboration, emotional intelligence, citizenship, critical 

thinking, analytical thinking and problem-solving skills.  

3.2.2 Syllabus Coverage 

SBA tasks and Final Examination items and will be based on the content from the Religious 

Education Syllabus for Secondary Education Ordinary Level developed by Curriculum 

Development Centre (CDC), 2024.  

The development of School Based Assessment tasks and Final Examination items will be 

aligned to the key competences such as analytical thinking, citizenship, collaboration 

creativity and innovation, critical thinking, communication, digital literacy, problem 

solving, entrepreneurship, financial literacy, environmental sustainability and emotional 

intelligence.  
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The items and tasks will be linked to related competences which have been grouped into 

Elements of Construct.  

The specific competences are reflected in the SBA Test Framework, Test Framework and 

Test Specification table produced by the ECZ. These assessment tools will ensure validity, 

reliability and comparability of the assessments from year to year.   

3.2.3 Level of Difficulty 

The level of difficulty for test items in Components 1 and 2 will assess the level of 

competences acquired through knowledge acquisition and application of skills across all the 

six levels of the revised Bloom‘s taxonomy.  

SBA - Component 1: The application of skills will be assessed mainly through applying, 

analysing, evaluating and creating. Real life problems will be presented in different 

scenarios based on Elements of Construct and then tasks given to interpret the scenarios in 

order to solve problem.  

Final Examination - Component 2: The acquisition of knowledge will be assessed 

through understanding of concepts and applying them to real life scenarios from Elements 

of Construct in order to respond to the real life problems.   

Both components will be Competence Based Assessments (CBA) which will be presented 

in real life scenarios. Candidates will need to apply critical thinking, creativity and problem-

solving skills in order to come up with expected responses. 

The levels of difficulty for test items and tasks will be determined by the following factors: 

(i) The complexity of the scenario or real-life situation on a given Element of Construct 

that a candidate will be expected to respond to.    

(ii) The subject knowledge and skills required to respond to the real-life problems and 

challenges (level of competence). 

(iii) The complexity and number of cognitive processes required to generate responses to 

test items and tasks. 

(iv) The level of analytical and critical thinking involved to arrive at a response.  

(v) The extent to which a candidate will have to strategise in order to respond to the 

items and tasks 

4. Scoring Criteria 

Before marking commences, a co-ordination meeting will be held organised by ECZ to harmonise the 

scoring guide or scoring rubric for that particular year. Furthermore, during scoring, continuous checking 

of scoring will be done to ensure that examiners maintain the standard of scoring by conforming to the 

scoring guide. 

5. Notes and Guidelines 

5.1 Teachers and learners will use Religious scriptures for all four main religions. 

5.2 Teachers should teach in such a way that however the question comes in each section, learners will 

be able to answer it. 

5.3 Each item should be answered in prose and narrative forms. 

5.4 Teachers and learners should read relevant scriptures/books and Good News Bible. 
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6. Exemplar Test Items 

 

EoC 1: Demonstrates understanding of growth, friendship and family as base for human existence. 

Item  

 In Chidano village in Zambia lived a polygamous man who had two wives and six children. However, he had not yet 

fulfilled marital obligations of bride price payment and Church wedding with any of the two wives. He chased the 

second wife because she committed adultery (marital unfaithfulness). She left behind her three children with her 

husband and her co- wife. Her co-wife wife then took responsibility of looking after all the six children. The co-wife 

now feels that it was time for the step children to leave. The husband was not in agreement with her idea and felt all the 

children should stay in his home. 

 

Tasks (Courtship and Marriage) 

(a) Explain the Christian values the scenario teaches young people about marriage.   [6 marks] 

Answers 

It teaches young people: 

− To marry monogamously. 

− To love their marriage partners. 

− Should uphold the value of faithfulness in marriage. 

− For example, young ladies learn to be submissive to their husbands. 

− That love is kind and patient, which are key values in marriage. 

− To practice marriage between one husband and one wife just as God created one-woman eve for one-man 

Adam.  

(b) How can Traditional marriage approaches be used to promote stability of such a marriage in the Scenario?  [6 

marks] 

Answers 

− The man ought to fulfil the obligation of bride price payment so that the remaining woman can appreciate 

her place in this marriage as wife, for the stability of marriage.  

− The remaining co-wife should be submissive to the man.   

− She ought to fulfil the aspirations/ responsibility of taking care of all the children to promote peace/ 

harmony between the man, woman and children which is important for marital stability. 

− The remaining co-wife should respect and love all the children in this family. 

− Both parties should involve elders for support and resolve the problem. 

− The man should forgive the wife he has chased. 

(c) Identify factors that promote effective communication in marriage.   [8 marks] 

Answers 

− Active listening: paying attention, understanding and responding thoughtfully. 

− Empathy: putting yourself in your partner‘s shoes and showing understanding. 

− Honesty: being open and truthful even when it‘s tough. 

− Respect: speaking kindly and respectfully, even in disagreements. 

− Clear expression: clearly expressing thoughts, feelings and needs. 

− Timing: choosing the right moment to discuss important issues. 

− Feedback: giving and receiving constructive feedback. 

− Apologising: being willing to apologise and forgive. 

− Openness: being willing to share thoughts, feelings and desires. 

− Non- verbal cues: paying attention to body language, tone and facial expressions. 

Level of difficulty: 1) understanding, 2) Evaluating 3) Analysing    

Specific competence: Applying emotional intelligence in marital relationships 

Key competences: communication, critical thinking, analytical thinking, problem solving 
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EoC 2: Appreciates spirituality, faith and prayer as commitment to God. 

Item   

Mandingo who lives in Chilindi village lost his aunt and uncle within a space of one week. He is wondering why this 

has happened to his family. He is planning to go and consult the diviner to find out the root cause of these mysterious 

deaths in his family. 

Tasks (Death and Life After Death) 

(a) You are a nephew to Mandingo; explain to him the various beliefs on death. [6 marks] 

Death is: 

− Caused by witch craft. 

− The will of God. 

− Not the end of life. 

− Transition. 

− Caused by natural disasters. 

− Caused by diseases. 

− Caused by accidents. 

(b) Identify ways in which people in modern society prepare for death.   [8 marks] 

− Advance directives: Creating living wills, powers of attorney and do not resuscitate orders to outline 

preferences. 

− Estate Planning: Drafting wills, setting up trusts and designating beneficiaries for assets like life insurance 

and retirement accounts. 

− Funeral planning: pre- paying for funerals, choosing burial plots or opting for cremation services. 

− Legacy planning: creating letters, videos, or journals for loved ones, or establishing charitable foundations. 

− Organ donation: registering to donate organs or tissues after death. 

− Spiritual preparation: engaging in rituals, prayers, or meditation to cope with mortality. 

− Life Insurance: purchasing policies to provide financial support for the loved ones after death. 

− Palliative care: focusing on pain management and comfort in terminal illnesses. 

− Health and wellness: prioritizing healthy lifestyles to potentially extend life expectancy. 

− Digital legacy: managing digital presence, including social media accounts and online assets. 

(c) Analyse many different way people react to death.  [4 marks] 

There are many different ways people react to death: 

− Blame it on witch craft 

− Blame it on others 

− Blame it on God 

− Accept it as a will of God 

(d) Examine Islamic teachings on death and life after death.  [ 6 marks] 

− Every Muslim believes that death follows life, but it is not the end. There is life after death. 

− One‘s deeds will be rewarded or punished depending upon how one has lived in the present life. 

−  They may go first to the mosque, where prayers are conducted. Mourners stand in 3 rows and prayers are 

led by an Imam. 

Level of difficulty: (a) understanding, (b) Applying (c) evaluating (d) Evaluating   

Specific competence: Demonstrate understanding of death 

Key competences: communication, critical thinking, analytical thinking, problem solving 
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EoC 3: Understands and applies values and principles in the Community. 

Item   

In a quiet town, there was a secondary school learner named Mwanja. She noticed a friend Katala was cheating in an 

important examination.  Mwanja knew that reporting her friend could lead to severe consequences, including suspension 

or expulsion from school. However, she felt she would be guilt if he did not report the incident as it would mean 

allowing dishonesty to go unpunished. Mwanja found herself in a moral dilemma. She decided to seek advice from her 

teacher, who encouraged her to think critically about the situation. After reflecting on her values, Mwanja chose to talk 

to Katala first. She explained the importance of being honesty and suggested that Katala confesses to the teacher. 

Together, they approached the teacher, and while Katala faced consequences, she learned a valuable lesson about 

integrity. 

Tasks  

(a) Describe the moral dilemma faced by Mwanja according to the scenario.   [6 marks] 

(b) How did Mwanja apply critical thinking to solve the moral dilemma?   [6 marks] 

(c) Analyse the consequences of moral and immoral actions.   [8 marks] 

Level of difficulty: a) remembering understanding b) analysing c) Analysing   

Specific competence: Apply National Principles and Values  

Key competences: communication, critical thinking, analytical thinking, problem solving 

EoC 4: Demonstrates understanding of man’s attitude to Life and work. 

Item   

―Do not cheat poor and needy hired servants, whether fellow- Israelites or foreigners living in one of your towns. Each 

day before sunset pay them for that day‘s work, they need the money and have counted on getting it. If you do not pay 

them, they will cry out against you to the Lord and you will be guilty of sin‖.   (Deuteronomy 24:14-15) 

Tasks  

(a) What is the main message in the passage?   [6 marks] 

− Not to cheat the poor 

− Not to mistreat the needy or hired servants. 

− Pay a labourer before sunset 

−  Pay a hired servant for the day‘s work  

(b) How can the message in the passage strengthen the ethics at work of the employers in giving good conditions of 

service to their employees in Zambia today?   [6 marks] 

− Oppression of the poor is bad. 

− Exploitation of workers is wrong. 

− Withholding of wages from a worker is sin. 

− The employer should be fair and not use their position to threaten anyone. 

(c) Explain the application of Islamic teachings on ethics at work that foster good conditions of service at the places 

of work.  [8 marks] 

− A master who has a servant under his authority let him feed him out of what he eats himself 

− Let him cloth him out of what he clothes himself. 

− A master should not charge his servant with work beyond his power. 

− If the master entrusts his servant with work beyond his power, let him help him in it. 

− Pay the labourer his wages before his sweat gets dry. 

− The employer should never act unjustly or unkindly towards his employee.  

Level of difficulty: a) Understanding b) Analyising c) Application  

Specific competence: Analyse teachings of the four religions on work 

Key competences: communication, emotional intelligent, critical thinking, analytical thinking, problem solving 
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Chapter 5: History – 3013  

1. Construct  

Demonstrates understanding of how historical(past) events and current trends shape the future.   

2. Elements of Construct 

The History examination will be based on the following five (5) Elements of Construct (EoC): 

EoC1 Demonstrates understanding of ideologies of Evolution and early civilisation 

 Evaluates understanding of Evolution and early civilisation. 

 Demonstrates society‘s core values, beliefs, morals and principles in real life    situation 

EoC2 Appreciates historical sites and traditional practices  

 Assesses knowledge of Zambia‘s historical sites and cultural roots. 

EoC3 Exhibits good morals, principles and national values 

 Demonstrates core values, beliefs, morals and customs 

EoC4 Promotes national patriotism and citizenship through historical events while fostering 

collaboration with local, regional and international communities 

 Engages communities in historical and patriotic activities to enhance good citizenry and 

collaborative understanding of national issues  

EoC5 Analyses emerging global issues and their sustainability 

 Demonstrates understanding of contemporary issues and their effects to the environment 

3.  Test Design  

The History Examination for Certificate of Secondary Education Ordinary Level and General Certificate 

Examinations will have two components as follows: 

Component 1: School Based Assessment (SBA) This will be locally set and administered by teachers in 

respective schools, following the School Based Assessment Guidelines for the Examination for Secondary 

Education Ordinary Level for Social Sciences provided by the Examinations Council of Zambia. SBA will 

be administered in Forms 2 and 3. SBA will contribute 30% towards the final assessment. 

Component 2:  Final Examination (Theory Paper). This will be centrally set by the Examinations Council 

of Zambia and administered in Form 4. The Final Examination will contribute 70% towards the final 

score. 

    Test Design for Component 1 and 2 

Subject 

Name 

Component Name Code Level Duration Number of 

tasks/items 

Percen

t 

History  School-Based Assessment 

(Component 1) 

3013/1 

 

Form 2 1 year 05 

 

100 

Form 3 1 year 05 100 

Form 4 1 year - - 

Total      200 

Final Examination 

(Component 2) 

3013/2 Form 4 2hours 30minutes 05 100 

 Total 300 

3.1 Structure 

The following will be the Structure of the examination for Component 1 and 2: 

3.1.1  SBA Component 1 
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 The structure of the SBA tasks will be determined by the subject teacher. This will consist of 

all types of items in form of class tests, debates, assignments projects, group discussions, 

presentations, role play and assignments. There will be a specific project as part of the SBA. 

All the SBA tasks should be based all the five Elements of Constructs order to adequately 

assess learners in the specific competences.  

3.1.2 Final Examination Component 2  

The Final Examination will have two Sections; Section A and B.  

(i) Section A  

This section will comprise three (3) items drawn from three (EoCs) 1,2, and 3 

Candidates will be expected to attempt all the three items. Each item will carry 20 

marks and will be based on real -life situation presented using any of the following: 

narrations, maps, diagrams, graphs, charts, illustrations, tables, statistical data, pictures 

or any other relevant source.  

(ii) Section B  

This section will comprise four (4) items drawn from two (EoCs), 4 and 5. Candidates 

will be expected to attempt any two (2) items. Each item will carry 20 marks. 

Candidates will be required to write an essay based on a real-life situation scenario.  

3.2  Test Content 

3.2.1 School Based Assessment - Component 1:  

The SBA tasks should enable learners to acquire the specific competences outlined in the 

syllabus and also develop key competences such as collaboration, communication, digital 

literacy, critical thinking, financial literacy, analytical thinking, problem-solving skills and 

creativity and innovation, that are important for them to find solutions to problems in real life.  

3.2.2 Final Examination: Component 2  

The Final Examination will assess candidates based on all the five Elements of Construct as 

summarised in the following table:  

Sn Elements of Construct Stimuli No of 

Items 

Total 

Marks 

EoC 1 Demonstrates understanding of the ideologies of Evolution and 

early civilisation 

1 1 20 

EoC 2 Appreciates historical sites and traditional practices 1 1 20 

EoC 3 Exhibits good morals, principles and national values 1 1 20 

EoC 4 Promotes national patriotism and citizenship through historical 

events while fostering collaboration with local, regional and 

international communities. 

1 1 20 

EoC 5 Analyses emerging global issues and their sustainability 1 1 20 

 TOTAL 5 5 100 

3.3 Task and Item Types 

3.3.1  School Based Assessment - Component 1 will use both formative and summative 

assessments. The teacher will decide to present the tasks structured, semi structured or 

unstructured. will comprise objective and subjective tasks from real life situations. The 

tasks will include assignments, presentations, class exercises, practical activities, quizzes 

and tests by individual learners or in groups. SBA tasks will include a project that is 

subject specific. (For details, refer to the School Based Assessment Guidelines for 
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Examination for Certificate of Secondary Education Ordinary Level for Social Sciences, 

produced by the ECZ.   

3.3.2  Final Examination - Component 2 will consist of six (6) scenarios each with several 

tasks and candidates will answer tasks on five different scenarios. Each scenario will 

have tasks that will have a total of 20 marks giving a total of 100 marks. The six 

scenarios will come from the five EoC and the tasks that will follow will be based on the 

scenarios provided. Candidates will apply the key and specific competences in terms of 

knowledge and skills acquired at this level in order to find solutions to the problems.    

3.4.  Syllabus Coverage 

The History examination will be based on the 2024 History Syllabus for Secondary Education 

Ordinary Level, form 1-4, developed by Curriculum Development Centre (CDC, 2024) as well as 

the Test Specification, Test Framework and SBA Framework developed by the Examinations 

Council of Zambia should be used during the development of SBA tasks and Final Examination test 

items to ensure validity, reliability and comparability of the examination from year to year. 

The SBA tasks and test items for the Final Examination will be based on key and specific 

competences, which are clustered according to their relatedness into Elements of Constructs (EoCs). 

3.5  Level of Difficulty 

The level of difficult for History School Based Assessment (SBA) and Final Examinations items 

will range from remembering to creating levels of revised Bloom‘s taxonomy. 

The level of difficulty of the items will be determined by the following factors: 

(i) The real-life situation linked to a given Element of Construct which the learner will be 

expected to respond to. 

(ii) The subject knowledge required to address real-life problem-solving situation. 

(iii) The complexity and number of cognitive processes required to generate responses. 

(iv) The level of knowledge, skills, values and attitudes applied to respond correctly. 

(v) The strategies employed in the process of answering questions. 

4. Scoring Criteria 

4.1 School Based Assessment-Component 1  

 (i) SBA will be scored at school level by the teachers of History. 

(ii) The various SBA tasks will contribute to a total of 100 marks per level, giving a total of 200 

marks. 

(iii) Note: ECZ will calculate the average mark. 

4.2 Final Examination - Component 2 

(i) This will be centrally set and scored by examiners engaged by the Examinations Council of 

Zambia. At the beginning of the marking process, coordination meeting will be held to 

harmonise and standardise the scoring scheme. A standard scoring scheme will be prepared 

by the Examination Council of Zambia for each particular examination. Guidelines for 

scoring will be provided in the marking schemes.  

(ii) During the scoring exercise, team leaders will continue coordinating the work of the 

examiners to ensure standards are maintained. 

(iii) Candidates will be assessed for coherent understanding, application, analysis, evaluation and 

creation in interpreting scenarios given in tasks and real-life contexts.  

 (iv)  Extended responses should provide analysis and interpretation of real-life scenarios, applying 

skills to solve existing problems.  
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(v) The scores for each question will be indicated at the end of an item. 

(vi) Marks will be awarded based on proper language use, sounds analysis, logical flow of ideas 

and relevant application of concepts to the scenario. 

5. Notes and Guidelines 

5.1 School Based Assessment-Component 1 

(i)   Candidates will be assessed using the SBA guidelines provided by the Examinations Council 

Zambia. 

(ii) All SBA tasks will be set, administered and scored by the subject teacher. 

5.2  Final Examination –Component 2  

(i) All SBA marks should be marked out of 100 per year and raw marks submitted to ECZ. 

(ii) Candidates must sit for both components in order to be graded. ECZ does not process partial 

scores 

(iii) The overall scores shall be awarded to the candidates who successfully attempts both 

components of assessments 

(iv) Calculators, electronic devices and unauthorised materials are not allowed in the examination 

room or during the administration of SBA 

(v) Text books and other reference materials are also not allowed during the examination. 

(vi) All questions will be answered in the spaces provided in the question paper. 

(vii) Extended responses must be written in paragraphs and in full sentences (not point form)   

(viii) Extended responses should contain relevant information and appropriate analysis of the 

scenarios presented in order to score marks. 

6. Exemplar Test items 

Sample items in History 

EoC1: Demonstrates understanding of the ideologies of Evolution and early civilization.  

1tem 1. 

You have just been elected as a Mayor in your community in Zambia and statistical records indicate an influx of 

illegal immigrants from surrounding countries.  Records revealed that the majority of illegal immigrants were 

refugees and asylum seekers from Democratic Republic of Congo, Burundi, Ethiopia and Somalia with statistics 

showing an estimated number of 188,000 broken down as:  

Congo DR 77.7% 

Burundi 14.6% 

Somalia 7.7% 

(Source: Central Statistics Office 2025 Online Data).  

The immigrants acquired huge pieces of land, business ventures and given jobs meant for local residents. As a result, 

local residents were aggrieved and reported the matter to you as Mayor in that community. 

Now do the following tasks: 

(a) Using the knowledge on Bantu migration, explain what possible conflicts may arise between the locals, 

illegal immigrants and asylum seekers in your community.   [5 marks] 

Model responses 

− lack of employment. 

− poverty 

− wars/political instability. 

− Environmental factors like drought and soil degradation 

− Desire for political or religious freedom. 

− Over population and scarcity resources. 

− Family disputes  
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− Search for new trade opportunities/economic resources. 

(b)  From the knowledge learnt in history, assess the impact of the influx of illegal immigrants and asylum 

seekers bring to your community.   [5 marks] 

Model responses 

− Pressure on land 

− Stiff competition on jobs. 

− Effective management of business. 

− Family integration through marriages. 

− Development of more churches in the communities. 

− Creation of employment opportunities. 

− Partnership in business and other ventures between the outsiders and local people. 

(c)  As a Mayor of a city, how would you peacefully resolve the conflict identified in your community? [10 marks] 

− promote dialogue and education; through, intercultural training, awareness campaigns, community 

forums. 

− Strengthen governance and legal frameworks through inclusive policies, protect minority rights, 

address grievances 

− Foster Economic inclusion through reduction in inequality, support entrepreneurship 

− Encourage cultural exchange and integration through shared activities, like organized cultural 

festivals, sports, and community projects that brings groups together. 

− Encourage foreigners to embrace local practices eg learn local language and customs and Zambians 

to share their heritage. 

− promote African traditional values 

Mark any other correct response. 

 [TOTAL:   20 Marks] 

Level of difficult: Range: Applying and Analysing 

Key competence:  Some of the key competences are: Critical Thinking, Citizenship, Emotional Intelligence 

Specific Competence:  Some of the key competences are:  Locate origins of the Bantu Speaking People in Africa and 

use knowledge of common origins of Zambian people to promote national unity. 

EoC 2: Appreciate historical sites and traditional practices. 

 Item 2 

You are a youth who lives near a famous heritage site in Zambia. After completing your ordinary level Secondary 

Education, you decide to conduct a survey on youth employment, out of interest. You observe that most of the youths 

in the age range of 15 to 24 completed school in the years between 2021 and 2024 in your local community were 

unemployed and highly depended on their parents, making it hard to earn a living. In addition, you also observed that 

most of the youths who completed tertiary education in various fields of study were jobless.  

Now do the following tasks: 

Using historical knowledge from heritage sites  

(a) How can you turn heritage sites such as Victoria Falls into sustainable sources if income?   [10 marks] 

Model responses 

− Hospitality i. e food preparation, accommodation 

− Offer entertainment 

− Work as a tour guide 

− Work to conserve the heritage site 

− Venture into crafts and sell to visitors 

-          Engage the youth to talk to the community about the importance of heritage sites and encourage them 

to visit the sites so often at a small fee. 

(b) What advice would you give fellow youths who are in the situation described in the 

situation?   [10 marks] 
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Model responses 

Youths need to: 

− Identify heritage site in the areas they live 

− Offer hospitality to visitors at the heritage sites identified 

− Offer entertainment to visitors in heritage  

− Work as a tour guides in heritage sites 

− Work to conserve the heritage site 

− Venture into crafts and sell to visitors 

Mark any other correct response.  [Total :20 marks] 

 

 

Level of difficult: Analysing and Evaluating. 

Key competence: Some of the key competences are: Entrepreneurship, Citizenship, Problem solving. 

Specific Competence: Utilise business opportunities found in national heritage sites, Promote heritage sites 

 

EoC 3: Exhibit good moral and national values. 

Item 3 

Recently, there has been a number of reports from Zambian media houses about missing persons. Majority of the 

victims are women and young girls who are tricked by perpetrators.  Reports have emerged from victims that have 

survived that they are exposed to different forms of torture such as rape, sex, forced labour and murder. Sometimes 

perpetrators use tricks of asking for money from relatives and threaten to kill the victims if their demands are not 

met. Some survivors are being discovered in hidden isolated places under watch waiting to be transported outside 

Zambia while the unfortunate ones are murdered. 

Task 3 

(a)  Why do you think perpetrators carry out activities described in the situation?   [8 Marks] 

Model responses 

− Need for money 

− Need for free domestic services 

− Prostitution 

− Pornographic business 

− Poverty 

− Peer Pressure  

− Parental neglect 

− Social lifestyle  

− Adventure 

− Ineffective security system 

− Abuse of modern technology 

− Social media influence 

− Drug abuse 

(b)  Explain the steps you should take to avoid being a victim of the problem presented in the situation.  [12 Marks]  

Model responses 

− Reducing moving alone during day and night time 

− Avoiding cyber related activities and connections through phones 

− Not being involved in relationships with strangers 

− Avoiding peer pressure 

− Avoiding posting photos online anyhow 

− Reducing moving alone during day and night time 

− Avoiding clubbing and moving at night 

− Avoiding interacting with strangers and giving them information 

− Not engaging in drug abuse and avoiding drug addicts 

− Not taking part in dangerous transactions  
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EoC 4: Promote national patriotism and citizenship through historical events while fostering collaboration 

with local, regional and international communities 

Item 4.  

In the recent past, Zambia experienced a drought especially in the year 2024. This has negatively impacted the 

nation‘s economic growth.  Major areas that were affected included agriculture, manufacturing industry, education 

and health sectors. Following these challenges, the United Party for National Development (UPND) government 

came up with measures to uplift the standard of living for the citizens. 

Task 4 

(a)  Using your knowledge of government programmes and policies, discuss the measures put  

in place by the Government of Zambia to address the effects of droughts on communities.   [10 marks] 

Model responses 

− Increased Social Cash Transfer 

− Cash for Work Program 

− Providing Farmer Support Input Program (FISP) 

− CDF Grants 

− Providing Loans for business 

− Free Primary and Secondary Education 

− Increased bursaries  

− Meal Allowances for students 

− Providing Market for farm products through FRA 

− Reduced mealie meal prices  

− Establishing ZNS Milling Plant 

− Increased Minimum wage 

− Job creation 

− Improved health care 

− Infrastructure development i.e. schools, health facilities etc. 

− Increasing CDF to constituencies 

(b)  Using your knowledge of programmes and policies implemented by the United Party for National 

Development (UPND) Government, analyse the effectiveness of the measures introduced to cushion the 

impact of the 2024 drought on communities in Zambia.   [10 marks] 

Model responses 

− Social Cash Transfer has helped many Zambians especially the most vulnerable populations to 

alleviate poverty. However, access is limited to few people. 

− Food security through increased FISP and market. However, poverty levels are still high in most 

communities. 

− Increased enrolment and literacy levels through free education, though provision of quality education 

is still a challenge in some areas. 

− CDF grants and loans have promoted economic empowerment and business participation among 

women and youths in Zambia. However, not all have benefited through CDF 

− Increased bursaries have promoted access to tertiary education for vulnerable students. However, 

− Avoiding cyber related activities and connections through phones 

− Not being involved in relationships with strangers 

− Avoiding peer pressure and group influence 

− Not posting photos online anyhow and sharing information about your family. 

 Mark any other correct response         [Total: 20 marks] 

 

Level of difficult: Analysing 

Key competence: Some of the key Competences are: Citizenship, Problem solving, Analytical and Critical Thinking. 

Specific Competence: Some of the key Competences are: Promote good morals and Portray qualities of good 

citizenship. 
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limited access has affected a number of students. 

− Availability of Market for farm products through FRA has promoted food production in Zambia. 

However, payments to farmers are delayed. 

− Reduced mealie meal prices have improved the welfare of citizens in the nation. However, poverty 

levels are still because not everyone has access to the reduced mealie meal. 

− Increased Minimum wage has helped many Zambians to avoid exploitation of workers by the 

employers. 

− However, the minimum wage does not meet the minimum food basket for a family.  

− Job creation in education, health and security sectors have reduced youth unemployment but still a lot 

of the youths are unemployed 

− Improved health care has reduced the mortality rate in Zambia but access to medicine is still a 

challenge to people. 

OR   

You have just read an article in the Lusaka Times dated 9
th

 February 2019 titled: ‗ALL COPPERBELT 

CHIEFS REJECT NEW TRIBAL EDUCATION POLICY‟.  

Details are that all 15 Lamba Chiefs on the Copperbelt have rejected the newly introduced government policy 

to teach Bemba in Copperbelt rural schools. Chief Chiwala who is the chairperson for Copperbelt Royal 

Council of Chiefs said ―We, the chiefs of the Copperbelt Province have thrown out the idea of having Bemba 

as a mode of instructions in both rural and urban areas.‖ The traditional leader observed that Copperbelt 

Province is the land of inheritance for Lambas and that indigenous Lamba People have occupied the land 

since time immemorial hence the language they have always spoken and written is Lamba. (Quote the source) 

 

  [Total: 20 marks]  

Now do the following tasks: 

(a)  Using the principles of Pan-Africanism, propose practical strategies that can be used by affected parties to 

promote national unity and peaceful co-existence under the ‗One Zambia One Nation‘ Motto.   [12 marks] 

Model responses 

− Attending local ceremonies organised by other tribes 

− Intermarriages when one reach adulthood 

− Learning one another‘s culture 

− Promoting each other‘s culture through dressing, diet  

− Speaking one another‘s language 

− Participating in local projects and events 

− Helping each other in social and economic activities 

− Attending funerals in the neighbourhood 

− Protecting other people‘s human rights from different tribes 

− Visiting other communities occupied by others tribe 

− Avoiding discriminating other tribes 

− Encouraging free interaction among people 

− Respecting government policies 

(b)  To what extent has the Zambian Government addressed the situation described in the passage.   [8 marks] 

Model responses 

− Organising Traditional ceremonies 

− Promoting participation on Independence Day 

− Encouraging intermarriages 

− Providing employment to all tribes 

− Zoning familiar languages in the language policy 

− Through the House of Chiefs 

− Providing platforms for local languages on National Media like ZNBC 

− Appointing people from Bemba and Lamba Land in government positions 

− Providing CDF across tribes 

− Enacting laws against tribalism 

  [TOTAL: 20 Marks] 

Mark any other correct response. 
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Level of difficult:  Range: Applying to Evaluating 

Key competence:  Some of the Key competences are: Collaboration, Citizenship and Critical Thinking. 

Specific Competence: Some of the specific Competences are: Promote culture of respect, Analyse UPND policies 

since 2021 and Evaluate poverty alleviation strategies. 

EoC: 5 Demonstrate understanding of contemporary issues and their effects to the environment 

Item 5  

The Zambia National Broadcasting Corporation (ZNBC) has consistently reported on the issue of ―junkies‖ in 

Lusaka, covering widespread community concerns and specific incidents. Residents from several Lusaka compounds 

such as Mtendere East, Chainda, Kamwala South and Chawama who appeared on ZNBC television raised alarm over 

increased gang attacks, rape, murder and general insecurity due to junkies terrorizing the areas. One resident gave an 

encounter that a Taxi Driver was even murdered in a suspected junkie attack.  

 

Now do the following tasks: 

 

 (a) Analyse the underlying factors contributing to the rise of related criminal activities in communities of Lusaka 

as described in the passage.  [8] 

Model responses 

− Poverty 

− Drug abuse 

− Unemployment 

− Moral Decay 

− Misuse of Internet 

− Western Influence 

− Laziness 

− Child Neglect 

− HIV/AIDS leading to broken homes i.e child headed homes 

− Inadequate social support system for youths 

− Curiosity/adventure 

− Peer pressure 

− Modernity 

(b) Using the qualities of good citizenship, propose the measures you can take to address the situation described 

in the passage.   [12 marks] 

Model responses 

− With reference to qualities of good citizenship, explain the measures you can take to correct the 

situation in the passage.  

− Sensitising the youths on promoting human rights in schools and communities 

− Reporting youths attacking people to the police 

− Helping defend the community 

− Educating citizens on security conscious measures  

− Lobbying from well-wishers to empower youths who are junkies to venture into productive activities 

− Sensitising youths against drug abuse in schools and communities 

− Embracing youths who work as junkies 

− Encouraging the community to embrace junkies instead of stigmatizing them 

− Offering on peace education to young people in communities 

− Demonstrating good morals among young people 

− Encouraging youths on skills development ventures such as joining ZNS 

OR  

Xenophobia in South Africa has been a persistent issue characterized by violent attacks. These attacks 

primarily affect immigrants from other African nations, especially Zimbabwe, Zambia, Mozambique, 

Malawi, Nigeria, Somalia, Ethiopia, and other countries whose citizens often faced violence, property 

destruction and displacement leading to temporal returns or keeping refugee back in their countries during 

major flare-ups like in 2008 and 2019. It was fueled by high unemployment and poverty with some South 

Africans blaming immigrants for job losses 

  [TOTAL 20 marks] 

Now do the following tasks: 
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Using the principles of Pan-Africanism particularly of promoting unity in the region, answer the following items : 

(a) Analyse the key effects of the violence described in the passage.   [10] 

Model responses 

− Poverty 

− Wars/political instability. 

− Loss of life 

− Destruction of property 

− unemployment 

− Emotional distress 

− Disturbances of businesses 

−  Displacement of people 

− Breaks the unity 

− Breaks the African culture 

(b) As a patriotic citizen, propose measures you can take to promote unity and prevent xenophobia in the 

region.  

  [10] 

Model responses 

− Dialogue 

− Cultural exchange 

− Community engagement 

− Effective management of business. 

− Family integration through marriages. 

− Development of more churches in the communities. 

− Creation of employment opportunities. 

− Partnership in business and other ventures between the outsiders and local people. 

− promote dialogue and education; through, intercultural training, awareness campaigns, community 

forums. 

− Strengthen governance and legal frameworks through inclusive policies, protect minority rights, 

address grievances 

− Foster Economic inclusion through reduction in inequality, support entrepreneurship 

− Encourage cultural exchange and integration through shared activities, like organized cultural festivals, 

sports, and community projects that brings groups together. 

− Encourage foreigners to embrace local practices e. g learn local language and customs and Zambians to 

share their heritage. 

− Promote African traditional values 

 

Mark any other correct response. 

                                                                                                                                  [TOTAL 20 marks] 

 

Level of difficult: Applying and Analysing 

Key competence: Some of the Key Competences are: Citizenship, Collaboration and Communication  

Specific Competence: Promote good morals, Portray qualities of good citizenship. 
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Chapter 6: Geography – 3014  

1. Construct 

Analyses spatial patterns, human-environmental interactions and applies geographical tools and techniques 

to interpret information and promote sustainable use of environmental resources. 

2. Elements of Construct 

Candidates will be assessed on various School Based Assessment tasks which will be based on the 

following five Elements of Construct (EoC): 

EoC1 Applies map reading skills to understand spatial relationships in real life 

 Interprets maps to understand geographical relations such as time and angle of elevation in 

order to effectively navigate the physical world.  

EoC2 Demonstrates understanding of earth's natural processes and their effects  

 Understands the earth‘s natural processes and their effect on the environment and humanity in 

order to identify strategies for mitigating and adapting to environmental changes. 

EoC3 Understands demographic dynamics and its relationship with the environment and 

humanity in order to identify strategies for sustainable development 

 Understands population dynamics and connectivity to nature in order to identify strategies to 

manage demographic dynamics and promoting sustainable development 

EoC4 Demonstrates understanding of resource utilisation and sustainability 

 Understands the use of natural resources and apply knowledge of sustainable practices to real-

world resource management for economic and social benefits to humanity. 

EoC5     Conducts geographical inquiry using appropriate research methods 

     Applies ability to carry out geographical inquiry and investigate the impact of human   

activities on the environment to address real-world problems/challenges 

3. Test Design 

The Geography examination for Certificate of Secondary Education Ordinary Level will consist of two 

components; component 1 and 2.  

Component 1 will be School Based Assessment (SBA) which will be set and scored at school. It will be 

administered in Form 2 and 3. 

 Component 2 will be the Final Examination which will be set and scored by the Examinations council of 

Zambia at the end of Form 4. SBA will be weighted 30% and Final Examinations will be weighted 70%. 

Summary of the Test Design for Geography Components 1 and 2 

Component Name Code Level Number of 

Test Items 

/Tasks 

Duration Total Marks  

School Based Assessment - 

Component 1 

 

3014/1 

Form 2 5 1 year 100 

Form 3 5 1 year  100 

Final Examination - 

Component 2 

3014/2 Form 4 8 2 hrs  
100 

Total                                                                                                                                                      300 

3.1 Structure 

3.1.1 School Based Assessment (SBA) - Component 1  
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The SBA component 1 will assess leaners using tasks based on the Five (5) Elements of 

Constructs. It will comprise ten (10) tasks; five (5) at Form 2 and five (5) at form 3. The tasks 

at each form level will carry 100 marks giving a total of 200 marks.  

 SBA will be set and scored at school level. The structure of the SBA tasks will be 

determined by the type of task and by the class teacher.  

3.1.2 Final Examination - Component 2:  

The Final Examination will have four (4) Sections namely; A, B, C and D. The component 

will have two items for each section with a total of   8 items and learners will choose 4. Each 

item will have its own scenario or stimulus where the tasks will be based on the 4 EoC, 

namely; EoC1, EoC2, EoC 3 and EoC4 as prescribed herein. The Final Examination will be 

written in Form 4 and it will be set and scored by the Examinations Council of Zambia.  

3.2 Test Content 

The test content for both Component 1 and 2 will be considered in terms of types of tasks and items, 

level of difficulty and syllabus coverage.  

3.2.1 SBA:  Component 1 

School Based Assessment will consist of 10 tasks that will include: assignments, field trips 

(work) /case study, field project, quiz, class discussions, presentation, class tests and end of 

term tests and end of year tests 

(i) Assignments: they will have a title, main body (details of the findings on topic) and 

conclusions. 

(ii) Field project/case study: Involves visiting places, finding information from people 

around that area or from the published sources and write a report  

(iii) Quizzes: Teachers preparing tasks and learners put in groups and respond or do the 

tasks. This helps learners to master certain concepts.  

(iv) Discussion and Presentations: Learners are organised in groups and given different 

topics to discuss and present in class. 

(vi) Class tests /end of topic tests/ end of term tests and end of year tests.  

Types of Tasks 

SBA tasks should consist of subjective tasks which will be structured semi structured, 

unstructured and essays. The tasks will be in form of written assignment, Discussions, 

quizzes and simple projects from all the specific competences and Elements of Construct 

for Religious Education. 

 

  Research Work 

The candidates will be expected to apply knowledge and skills of research work. They 

need to show all the procedure in report writing 

3.2.2 Final Examination: Component 2  

Component 2 will have 4 Sections A, B, C and D. each section will have 2 items each 

giving a total of 8 items. Candidates will choose one (1) from each of the sections.  

Section A will cover test items-based on map reading literacy in real life situation; 

Section B will cover the demonstration of understanding the earth's natural processes and 

their effects; 
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 Section C will cover appreciation of demography and its relationship with environment; 

and  

Section D will cover demonstration of understanding of the resource utilisation and 

sustainability. Each test item will carry 25 marks.  

Types of Items  

  Semi-structured items  

In this type, the candidates will be expected to provide one word, phrase, figures, 

definitions or comparisons, contrasts, calculations etc. 

 Essay items 

Candidate will be expected to write/provide responses in a prose form. They have to write 

their points for a given topic clearly in a logical manner. 

 

3.3 Syllabus Coverage 

School Based Assessment tasks and Final Examination items will be based on the content from the 

Geography Syllabus for the Secondary Education Ordinary Level developed by Curriculum 

Development Centre (CDC), 2024.  

The School Based Assessment and Final Examination tasks will be aligned to the key competences 

such as analytical thinking, Critical thinking, citizenship, collaboration creativity and innovation, 

communication, digital literacy, problem solving, entrepreneurship, financial literacy, 

environmental sustainability and emotional intelligence.  

The items and tasks will be linked to related topics and competences which have been grouped into 

Elements of Construct.  

The specific competences are reflected in the SBA Framework, Test Framework and Test 

Specification table produced by the ECZ. These assessment tools will ensure validity, reliability and 

comparability of the assessments from year to year.   

3.4 Level of Difficulty 

The level of difficulty for test items in Components 1 and 2 will assess the level of competences 

acquired through knowledge acquisition and application of skills across all the six levels of the 

revised Bloom‘s taxonomy.  

SBA - Component 1: The application of skills will be assessed mainly through applying, analysing, 

evaluating and creating. Real life problems will be presented in different scenarios based on 

Elements of Construct and then tasks given to interpret the scenarios in order to solve problem.  

Final Examination - Component 2: The acquisition of knowledge will be assessed through 

understanding of concepts and applying them to real life scenarios from Elements of Construct in 

order to respond to the problem.   

Both components will be Competence-Based Assessments (CBA) which will be presented in real 

life scenarios. Candidates will need to apply critical thinking creativity and problem-solving skills 

in order to come up with expected responses. 

The levels of difficulty for test items and tasks will be determined by the following factors: 

(i) The complexity of the scenario or real-life situation on a given Element of Construct that a 

candidate will be expected to respond to.    

(ii) The subject knowledge and skills required to respond to the real-life problems and challenges 

(level of competence). 
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(iii) The complexity and number of cognitive processes required to generate responses to test 

items and tasks. 

(iv) The level of analytical and critical thinking involved to arrive at a response.  

(v) The extent to which a candidate will have to strategise in order to respond to the items and 

tasks. 

3.5  

4. Scoring Criteria 

4.1 Component 1 

SBA for Geography will be set (organised) and scored by teachers at school level.  

Guidelines on how to award marks for Field project and other tasks are provided in the ‗Guidelines 

for School Based Assessment‘.  

4.2 Final Examination: Component 2 

Before marking of Component 2 begins, coordination meeting will be held to harmonise the scoring 

rubrics and scoring guide for that particular year.  

The scoring will be based on the relevance of the responses to the items by candidates and will be 

awarded one full mark for a fully developed point whilst an undeveloped point will be awarded half 

mark. Candidates will be expected to answer questions in essay/prose form. Candidates will also be 

required to give one-word response/phrases where applicable. The questions range from lower order 

to higher order thinking skill levels 

5. Notes and Guidelines 

5.1     SBA will be compulsory and will carry 200 marks.  

5.2    All SBA tasks including Geography Field project will be administered at school levels; therefore, 

teachers should supervise candidates closely as they are engaged in SBA tasks and during the field 

research and report writing for Geography field project. 

5.3 Plagiarised Geography Project shall be disqualified 

5.4 The Geography Field Project should be administered to  Form 2 and Form 3  and it will be as 

follows: 

(i) Form 2 Term 1   Theoretical aspect of the project 

(ii) Form 2 Term 2 Formulation of the project proposal (Title, aim of the project, objectives and 

methodology of the study). 

(iii) Form 3 Term 1  Data collection  

(iv) Form 3 term 2 - Data analysis 

(v) Form 3 Term 3  Report writing and finalisation 

For submission of marks, see general guidelines. 

5.5    For General Certificate of Education there will have an alternative paper to SBA 
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6. Exemplar Test Items 

Component 1 

Example 1 

EoC1 Applies map reading literacy and understanding spatial relationships in real life 

Item  1 

Many people in your community are wondering how the sun always rises from the east and sets in the west daily and yet 

no one has ever seen it coming back from the west. They have seen may days and nights, many seasons, and experience 

changes in climate patterns. They do not know that it‘s because of the Earth‘s movements that cause all these things. 

As an astronaut who has studied the Solar System, they have approached you to explain to how the sun rises from the 

same direction and sets in the opposite direction every day. 

Tasks 

Based on this scenario, 

(a) Identify the main components of the solar system.   [8 marks] 

(b)Explain to the community how the Earth‘s rotation and revolution cause: 

i) Day and night 

ii) Variation in seasons  [8Marks] 

(c)Relate the variation in seasons to activities or challenges experienced by people in your community (e.g., farming, 

festivals, water availability). 

(d) Suggest why understanding these movements is important.   [9 marks] 

Total:  25 Marks 

Answers 

(a) Identify and describe elements found in the solar system. 

The Sun 

 Description: A G2-class main sequence star at the centre of the solar system. 

 Importance: Contains 99.86% of the system‘s total mass, provides light and heat, and drives gravitational forces 

that keep all other bodies in orbit. 

Planets 

 Inner (Terrestrial) Planets: Mercury, Venus, Earth, Mars. 

o Made mostly of rock and metal. 

o Smaller, denser, and closer to the Sun. 

 Outer (Gas/Ice Giants): Jupiter, Saturn, Uranus, Neptune. 

o Composed mainly of gas (hydrogen, helium) or ices (water, methane, ammonia). 

o Much larger, with ring systems and many moons. 

 Moons (Natural Satellites) 

 Orbit planets and vary greatly in size and composition. 

 Examples: Earth‘s Moon, Jupiter‘s Ganymede (largest moon in the solar system), Saturn‘s Titan (with thick 

atmosphere). 

 Provide insights into planetary formation and sometimes host subsurface oceans that may support life. 

Asteroids 

 Rocky remnants from the early solar system. 

 Found mainly in the Asteroid Belt between Mars and Jupiter. 

 Range from small rocks to dwarf-planet-sized bodies like Ceres. 

Comets 

 Made of ice, dust, and rock. 

 Originate from the Kuiper Belt and Oort Cloud. 

 When near the Sun, their ice vaporizes, creating a glowing coma and tail. 

Cosmic Dust & Interplanetary Matter 

 Tiny particles left over from the solar system‘s formation. 

 Contribute to phenomena like zodiacal light (a faint glow seen in the night sky). 

 Important for understanding the chemical evolution of the solar system. 

(a)  Relate the impact of Earth‘s rotation and revolution to day and night and varying seasons and on life on Earth.   
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(b)  Earth‘s Rotation 

 The Earth spins on its axis once every ~24 hours. 

 Effects on Natural Phenomena: 

 Day and Night: Rotation exposes different parts of Earth to sunlight, creating the daily cycle. 

 Coriolis Effect: Deflects winds and ocean currents, shaping global weather patterns. 

 Time Zones: Human societies divide the globe into zones to standardize time based on rotation. 

 Effects on Human Activities: 

 Daily Routines: Work, school, and social life are structured around the day-night cycle. 

 Navigation & Aviation: Pilots and sailors account for Coriolis forces when planning routes. 

 Energy Use: Electricity demand rises during daylight hours and falls at night. 

Earth’s Revolution 

 Definition: The Earth orbits the Sun once every ~365 days, tilted at 23.5° on its axis. 

 Effects on Natural Phenomena: 

 Seasons: Tilt + revolution cause varying sunlight intensity, leading to summer, winter, spring, and autumn. 

 Climate Patterns: Revolution influences rainfall, temperature, and agricultural cycles. 

 Solstices & Equinoxes: Mark key points in the year when day length changes significantly. 

 Effects on Human Activities: 

 Agriculture: Farmers plan planting and harvesting around seasonal changes. 

 Festivals & Culture: Many traditions (e.g., harvest festivals, solstice celebrations) are tied to Earth‘s revolution. 

 Tourism & Economy: Seasonal weather affects travel, clothing industries, and energy consumption. 

(c)  Suggest reasons why understanding these movements is important  

 Navigation & Orientation in Space: 

o Earth‘s rotation and revolution determine how spacecraft launch windows are calculated. 

o Astronauts must align missions with Earth‘s position relative to the Sun and other planets. 

 Timing of Missions: 

o Rotation affects the timing of rocket launches (to take advantage of Earth‘s spin for extra velocity). 

o Revolution influences when missions to other planets are possible (e.g., Mars launch windows occur only 

when Earth and Mars align favourably). 

 Day/Night Cycles in Orbit: 

o Astronauts on the International Space Station experience ~16 sunrises and sunsets per day due to Earth‘s 

rotation. Understanding this helps regulate sleep, work schedules, and health. 

 Climate & Weather Studies: 

o Rotation explains global wind patterns and ocean currents, while revolution explains seasonal changes. These 

are vital for predicting climate and environmental shifts. 

 Planetary Comparisons: 

o Studying Earth‘s movements helps scientists compare with other planets (e.g., Venus rotates slowly, Mars has 

similar seasons). This deepens knowledge of planetary evolution. 

 Space Exploration Planning: 

o Revolution determines how Earth‘s position changes relative to other celestial bodies, which is essential for 

plotting interplanetary trajectories. 

 Astronomical Observations: 

o Rotation affects how telescopes track stars and planets (since Earth‘s spin makes the sky appear to move). 

Revolution changes which constellations are visible at different times of year. 

(d) Suggest why understanding these movements is important. 

 It predicts weather patterns: Earth‘s rotation influences wind patterns, ocean currents affecting weather  

 Agricultural planning: Farmers use seasonal changes to plant/harvest crops  

 Navigation: Pilots, sailors use sun position (affected by rotation/revolution) for direction  

 Day light saving adjustments: Time changes align with daylight hours  

Level of difficulty: Task 1:  Remembering Task 2 Understanding Task 3 Evaluating.  



- 61 - 

 

Specific Competences: Apply knowledge of earth movements in different situations. 

Key Competence: Creativity and innovation   

 

Example 2 

EoC2: Demonstrates understanding of earth's natural processes and their effects 

Item 2:  
The residents of Siavonga noticed the changes of weather pattern over a decade now. As a result, the water levels in the 

streams and local dam have dropped. The place has also become hot and uncomfortable for the resident to live there. The 

people in the area have complained about the situation and the government is exploring strategies to mitigate the 

problems affecting people and their animals. No reference to the picture 

                           

                                Picture showing part of the Siavonga Community  

 

 
 

Tasks: 

(a)  Identify and explain factors that have caused changes in weather pattern in Siavonga.  [7 marks] 

(b) Describe how these changes in climate pattern have affected the environment and the people of Siavonga. [8 marks] 

(c) If you were an official in the Ministry of Environment and Green Economy, suggest practical solutions that the you 

could employ to reduce the impacts of climate change in Siavonga.  [10 marks] 

ANSWERS 

(a) Factors Causing Climate Change 

 Burning of fossil fuels like coal, oil and gas. 

 Deforestation and land use changes like cutting down forests reduces the Earth‘s ability to absorb CO₂,  

 Rapid Urbanisation & Industrialization e.g. Expanding cities lead to more energy consumption, waste 

production, and pollution, all contributing to climate change. 

 Agriculture and livestock e.g. Methane emissions from agriculture and waste  

 Transportation emissions e.g. vehicles and planes 

 Waste management e.g. landfills and incineration 

 Population growth and consumption patterns 

 Ozone layer depletion due to CFCs, HCFCs etc. 

(b)  Effects of Climate Change 

 Changes in growing and seasons and low crop yields. 

 Increased risk of water-borne diseases 

 Displacement and migration of communities 

 Loss of livelihoods and economic instability 
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 Impacts on mental health and well-being 

 Increased risk of heat stress and heat-related illnesses 

 Shifts in ecosystems and wildlife habitats 

 Rising temperatures and extreme weather events e.g. droughts, heat waves. 

 Water scarcity 

 Loss of biodiversity 

 Health Impacts: Increased heat waves and flooding spread diseases like malaria and cholera, affecting public 

health. 

(c)  Solutions to Climate Change 

 Renewable Energy Expansion like invest in solar farms and mini-grids for rural electrification as Zambia has 

abundant sunshine, making solar a sustainable alternative to hydropower (which is vulnerable to droughts). 

 Diversify Energy Sources e.g. Reduce reliance on hydropower by adding wind and biomass energy. This helps 

stabilize electricity supply during droughts. 

 Afforestation & Reforestation e.g. Plant trees to restore degraded land and absorb CO₂. Community-driven tree 

planting programs can also provide timber and fruit. 

 Sustainable Agriculture e.g. Promote climate-smart farming like crop rotation, conservation tillage, and 

drought-resistant seeds. These reduces vulnerability to erratic rainfall. 

 Water Harvesting & Irrigation e.g. Build rainwater harvesting systems and small-scale irrigation schemes. This 

ensures food security during dry spells. 

 Waste Management & Recycling e.g. Introduce composting, recycling, and biogas production. Reduces 

methane emissions from landfills and provides alternative energy. 

 Public Transport & Green Mobility e.g. Expand affordable bus systems and cycling infrastructure in Lusaka 

and other cities. 

 Education & Awareness e.g. Integrate climate change education into schools and community programs. This 

also empowers citizens to adopt sustainable practices. 

 Policy & Governance like Strengthen enforcement of environmental laws (e.g., against illegal logging). Align 

national policies with the Paris Agreement and regional climate strategies. 

 Climate-Resilient Infrastructure e.g. Build flood defences, drainage systems, and climate-proof roads. This will 

Protect communities from extreme weather events. 

 Support for Smallholder Farmers e.g. Provide microfinance and insurance schemes to help farmers adapt. This 

encourages adoption of sustainable practices without risking livelihoods. 

 Community-Based Natural Resource Management e. g. Empower local communities to manage forests, 

fisheries, and wildlife sustainably. Reduces overexploitation and protects biodiversity. 

 International Partnerships & Funding. Access climate finance from global funds (e.g., Green Climate Fund). 

Level of difficulty: (a) understanding (b) applying (c) Creating.  

Specific competence: Analyse climate change  

Key Competence: Analytical thinking  
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Example 3 

EoC3: Appreciates demography and its relationship with environment 

Item 3  

Shakalyabanyama Village in Central Province was once a small agricultural village with a population of 50,000 people. Its 

fertile land, mild climate, and proximity to a new industrial hub attracted investors and workers. Within just 15 years, the 

population rapidly increased to 600,000 residents. Now there is high demand for land as migrants bought much of the land 

and the local people have nowhere to grow crops.  

 

                                     Picture showing part of Shakalabanya (Village) Community  

 

 
Tasks 

(a)  Identify factors that led to the population increase of Shakalyabanyama Village.  [8 marks] 

(b)  As a demographer, what negative effects of rapid population increase are affecting the people of Shakalyabanyama 

Village.                                                                                    [10 marks] 

(c)  What actions would you take to help address the negative effects that are affecting the people of Shakalyabanyama 

Village as a result of rapid population increase in the area?   [7 marks] 

ANSWERS 

(a) Factors that led to population of Shakalyabanyama skyrocket  

 The industries in the areas attract job seekers leading to migration  

 Industries have encouraged urbanization that attract development offering better living standards  

 Improved infrastructure such as roads, housing etc attractive to residents  

 Industrial growth stimulates economies that attracts more people 

 Access to services such as education and health care attract families  

 Good fertile soils attract many people especially farmers 

 Community development e,g, growth of local businesses , social amenities  

 Improved healthcare services people have led to high life expectant and reduced infant mortality rate. 

 Cultural beliefs and values that supports large families as children are seen as assets 

(b)  Negative effects   

 Shortages of safe and clean water: The local reservoir, designed for 50,000 people, now struggles to meet 

demand. 

 Traffic congestion: Roads built for a small village are overwhelmed. 

 Healthcare strain: Hospitals face overcrowding, with long waiting times and limited resources. 

 Housing crisis: Rapid demand has driven up rents, forcing low-income families into informal settlements. 

 Environmental stress: Forests and farmland are cleared for housing, reducing biodiversity and increasing 

pollution. 
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 Waste management issues: Garbage collection systems cannot keep up, leading to illegal dumping. 

 Education gaps: Schools are overcrowded, with classrooms holding twice the intended number of students. 

Universities and colleges opened campuses, attracting young people. 

 Social Impact Rising inequality between wealthy newcomers and long-time residents. 

 Increased crime rates due to unemployment among those left behind by the industrial shift. 

 Cultural tensions as diverse groups settle in the area, sometimes clashing over resources and traditions 

(c)  Key Solutions to Rapid Population Growth 

 Urban planning: implement zoning regulations develop infrastructure to provide adequate housing  

 Encourage eco friendly practices and green spaces and resource management 

 Involve local communities in planning and decision making  

 Adaptive management: monitor and adjust strategies as population grows 

 Decision making should be based on empirical data, research to inform policy and planning.  

 Family Planning & Reproductive Health 

 access to contraception and reproductive health services. 

 Encourage smaller family sizes through awareness campaigns. 

 Empower women with education and healthcare, which directly reduces fertility rates. 

 Universal education, especially for girls, delays marriage and childbirth. 

 Public campaigns on the impact of overpopulation help communities make informed choices. 

 Education improves employment opportunities, reducing reliance on large families for income. 

 Urban Planning & Infrastructure 

 Develop sustainable cities with efficient housing, transport, and sanitation. 

 Invest in green spaces, renewable energy, and waste management to reduce environmental strain. 

 Prevent overcrowding by decentralizing economic opportunities to rural areas. 

 Economic & Policy Measures 

 Create job opportunities to reduce poverty-driven population growth. 

 Implement progressive policies that incentivize smaller families. 

 Strengthen social safety nets so families don‘t rely on many children for old-age support. 

 Resource Management 

 Promote sustainable agriculture to feed growing populations. 

 Encourage water conservation and renewable energy use. 

 Reduce consumption inequality so resources are shared more fairly. 

 Health care Improvements 

 Reduce infant mortality rates - families often have fewer children when survival rates improve. 

 Provide maternal health services to ensure safe pregnancies and births. 

Level of Difficulty: (a) Understanding (b) applying (c) Creating. 

Specific competence: Address the challenges of Rapid population 

Key competences: Problem solving  

Example 4 

EoC4 Demonstrates understanding of resource utilisation and sustainability 

Scenario 
Zambia is known for its rich natural beauty and cultural heritage. Tourists flock to see a variety of attractions that range 

from flora to fauna. However, when, they come to Zambia, they do not see all the animals and plants they expected to see. 

(As a government agent,  
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One of the National Part in Zambia  

 

 
Tasks 

Using the scenario: 

(a)   Explain why the number of wild animals and plants reduced.   [5 marks] 

(b)  What is the impact of wildlife scarcity on Zambia‘s Tourism?   [5 marks] 

 (c)  Describing challenges facing the tourism industry.                  [5 marks] 

(d)  Suggesting solutions to overcome these challenges.                  [5 marks] 

ANSWERS 

(a)  Explain why the number of wild animals and plants have reduced. 

 Habitat loss: human activities e.g. agriculture, settlements and infrastructure development have destroyed 

habitats for animals. 

 Poaching and human wildlife conflicts have reduced animal population and made them more illusive  

 Climate change e.g changes in rainfall pattern, temperature affect animal migration pattern and habitat.  

 Inadequate wild life management strategies have led to decline in animal population  

 Limited access to wildlife areas due to poor road infrastructure making it difficult for tourists to reach wildlife 

areas and view animals  

 Seasonal variation, some tourist may visit during the time of low animal activities  

 Competition from other economic activities such as agriculture, mining, compete for space and resources. 

(b) What is the impact of scarcity wildlife on Tourism industry in Zambia? 

 Reduces tourism arrivals leading to the loss of revenue 

 Reduced tourist activities affect the local economies and livelihood of the local people  

 Leads to job losses especially in hospitality industries, transport and tour operators  

 Damage the Zambia‘s reputation as top wildlife destination deterring potential tourists  

 Loss of competitive advantage in the region and global market  

 Reduced investment in tourism  

 Discourage investment in tourist related industries such as tour operation and hospitality industry 

 Biodiversity loss due to inadequate conservation efforts 

(c)  Suggesting solutions to overcome these challenges. 

 Invest in eco-friendly infrastructure 

 Strengthen anti-poaching efforts and wildlife management 

 Promote reforestation and habitat restoration 

 Support climate-resilient tourism 
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 Foster community-led tourism initiatives 

 Implement effective waste management  

 Develop sustainable tourism plans 

 Provide training and capacity building 

 Encourage responsible tourism practices 

 Foster public-private partnerships 

-Develop and promote eco-labs and sustainable tour operators 

 Implement certification programmes for sustainable tourism 

 Support conservation efforts through tourism revenue 

 Engage local communities in tourism-decision making. 

The level of difficulty: (a) applying (b) analysing, (c) Creating.  

Specific competence: Provide Solutions to the challenges of tourism 

 The key competence: Problem Solving  
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Chapter 7: French Language – 1120  

1. Construct 

Demonstrates proficient use of listening, speaking, reading and writing skills in real-life situations, 

adapting to audience and purpose to communicate effectively and support life-long learning.  

2. Elements of Construct 

Assessment of candidates will be based on the following four (4) Elements of Construct (EoC): 

EoC 1: Reads, interprets, summarises and translates continuous and non-continuous texts 

 Reads and comprehends various types of continuous and non-continuous texts. 

 Interprets vocabulary and expressions accurately, considering context, audience and purpose. 

 Identifies and summarises main ideas and supporting details. 

 Translates texts accurately from the source language into the target language, preserving 

meaning, tone and intent.  

EoC 2: Demonstrates mastery of written language conventions and transformations  

 Spells words correctly with orthographic accuracy. 

 Applies grammatical and syntactic rules accurately in sentence construction. 

 Uses appropriate punctuation to enhance clarity and meaning. 

 Manipulates and transforms written language structures while maintaining grammatical 

accuracy and meaning. 

EoC 3: Understands and interprets spoken information 

 Identifies main ideas and supporting details in spoken texts. 

 Analyses the speaker‘s purpose, tone and intended message. 

 Follows instructions, directions and questions accurately and responds appropriately. 

 Interprets spoken information from the source language into the target language while 

maintaining meaning and intent. 

EoC 4:    Produces ideas, thoughts and opinions through spoken language 

 Organises ideas logically and coherently.  

 Speaks clearly, audibly and fluently. 

 Uses appropriate vocabulary, expressions and tone suited to purpose, context and audience.  

 Demonstrates accuracy in pronunciation and grammatical structures.  

3. Test Design 

The French Language Examination for School Certificate of Education Ordinary Level will consist of two 

components: Component 1 will be the School Based Assessment (SBA), and Component 2 will be the 

Final Examination. The weighting of the School Based Assessment (SBA) and the Final Examination will 

be in the ratio of 40:60. The test design for the French Language examination is summarised as follows: 

Test Design for Component 1 and 2 

Component Name Code Assessment 

Level 

Number of 

Tasks/Test Items  

Duration Marks 

allocation 

School Based Assessment 

- Component 1 

1120/1 Form 2 5  5 1 year 90 

Form 3 5  5 1 year 90 

 Form 2-3 1 Project 2 years 20 

Final Examination 

Component 2 

1120/2 Form 4 28  10 2 Hours 60 
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3.1 Structure 

3.1.1 School Based Assessment - Component 1 

School Based Assessment (SBA) shall be conducted from Form 2 to Form 3 and shall 

constitute an integral component of the teaching and learning process. SBA tasks will be 

drawn from all the four (4) Elements of Construct and shall include classwork, homework, 

assignments, oral presentations and projects.  

3.1.2 Final Examination - Component 2 

The Final Examination will be based on two Elements of Construct, namely, EoC 1: Reads, 

interprets, summarises and translates continuous and non-continuous texts and EoC 2: 

Demonstrates mastery of written language conventions and transformations. The paper will 

comprise three sections: A, B and C. 

 Section A: Reading Comprehension  

               Reading Comprehension will comprise 2 items which will have 2 scenarios in form of 

passages. The passages will be non-continuous and continuous passages. Candidates will be 

expected to answer both. 

               Passages used in the examination will be adapted to the candidate‘s level of competence as 

prescribed in the syllabus. Candidates will be required to read texts written in French and 

respond to questions based on the given scenarios. Each continuous text will include semi-

structured tasks, weighted at 15 marks. The length of the reading passage will range from 

250 to 300 words.  

               Non-continuous texts will be organised in a non-linear manner, with information presented 

in the form of timetables, maps, diagrams, graphs, picture series, and similar formats. The 

visual presentations will contain sufficient information to elicit responses and will include 

semi-structured tasks, weighted at 15 marks.  

Section B: Language Structure and Translation 

This section will have two parts; 

Part 1: Language Structure 

This part shall assess candidates‘ competence in performing a range of grammatical tasks 

derived from real-life situations. The part shall comprise five items, each designed to 

evaluate the accurate and appropriate use of grammatical structures in context. 

In line with competence-based curriculum, items shall assess candidates‘ ability to apply 

grammar functionally rather than in isolation. Tasks shall therefore be contextualised and 

linked to everyday communication. 

Part 2: Translation 

This part shall assess candidates‘ competence to translate from French to English and vice 

versa. Assessment items will consist of sentences and short texts derived from real-life 

contexts. For instance, candidates may be required to translate a community notice from 

English into French for a foreign national intending to settle in Zambia, or from French into 

English to facilitate local comprehension. 

Section C: Writing 

This section shall comprise two parts: unguided composition and guided composition. In the 

unguided composition part, candidates shall attempt one compulsory item. In the guided 

composition part, candidates shall be presented with two items and shall be required to 

choose and answer one. 
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Both the Unguided and Guided Composition parts will each carry a total of 10 marks. 

Writing tasks will be based on the following text types: 

(i)  Informal and formal letter writing 

(ii)  Narrative writing 

(iii) Descriptive writing 

(iv) Argumentative writing 

(v) Curriculum vitae writing  

(vi) Profile writing 

3.2.  Test Content 

           The SBA at Form 2 and 3 will assess all competences outlined in the syllabus at either form level. 

The Final Examination will include topics from the syllabus from Forms 1 to 4. 

3.2.1  Types of Tasks and Items 

           Items in both School Based Assessment (SBA) and the Final Examination shall comprise a 

combination of objective and subjective types. 

(i) The question types to be used in the School Based Assessment (SBA) shall include 

multiple-choice questions, true or false items, matching items, short response questions, 

essay questions, and short answer questions, among others. 

(ii) The Final Examination shall comprise structured, semi-structured, and unstructured 

items including short response questions, completion of sentences, and essay type 

items. 

3.2.2  Level of Difficulty 

The level of questions in both the Final Examination and School Based Assessment (SBA) 

of the French Language will be based on the Elements of Construct and will vary in 

complexity to ensure balanced coverage across lower-order, middle-order and higher-order 

cognitive domain of the revised Bloom‘s Taxonomy.  

Assessment items shall be scenario based and designed to require candidates to apply their 

knowledge, skills, values and attitudes to solve real-life communicative problems. 

The level of difficulty of the Final Examination and SBA items shall be determined by the 

following factors: 

(i) The depth and breadth of the subject knowledge and language skills required to address 

the given scenario. 

(ii) The level of cognitive complexity involved in processing and responding to the task. 

(iii) The degree of abstract reasoning and critical thinking required.  

(iv) The number and complexity of cognitive processes necessary to generate appropriate 

and meaningful responses. 

3.2.3 Syllabus Coverage 

The Final Examination and School Based Assessment (SBA) shall be based on the French 

Language Syllabus (CDC,2024) for Forms 1 to 4. The assessment shall focus on the 

development and evaluation of key competences, such as communication, analytical 

thinking, citizenship, collaboration, problem-solving and critical thinking. 

Assessment tasks shall be designed to integrate these competences within authentic 

language contexts to promote meaningful learning and practical application. To ensure 

validity, reliability, consistency and comparability across examination cycles, the Test 

Specification, Test Framework and School Based Assessment (SBA) Framework shall be 
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applied. These tools shall guide and standardise development and moderation of test items 

and SBA tasks. 

The following table indicates how the syllabus has been summarised per Element of 

Construct, per assessment component and the cognitive levels of the revised Bloom‘s 

Taxonomy. 

Syllabus Coverage and Cognitive Levels 

Elements of 

Construct 

COMPONENT 1 COMPONENT 2 Syllabus 

Coverage 

Cognitive Level 

EoC 1 Reading 

Comprehension  

Reading 

Comprehension  

 

Reading and 

demonstrating 

understanding of 

different types of texts 

and summarising given 

real-life texts or 

passages. 

Remembering, 

Understanding, 

Applying, 

Analysing, 

Evaluating and 

Creating. 

EoC 2 Writing Writing Producing different 

types and styles of 

writing by using a 

range of grammatical 

structures. 

Remembering, 

understanding, 

Applying, 

Analysing, 

Evaluating and 

Creating. 

EoC 3 Listening  

 

 Listening to spoken 

passages, texts, 

dialogues, and audio 

recordings and 

responding to 

questions. 

Remembering, 

Understanding, 

and Applying. 

 

EoC 4 Speaking  Making oral 

presentations on 

various situations and 

responding 

appropriately to 

questions. 

Remembering, 

Understanding 

and Applying 

4. Scoring Criteria 

4.1  School Based Assessment – Component 1 

SBA tasks will be prepared and scored by the subject teacher at the school. To ensure tasks are 

pitched at the appropriate level of difficulty, teachers will use the SBA Framework.  

Teachers will use the scoring guides for each SBA task to ensure consistency, fairness, and accuracy 

when evaluating learners‘ performance on class tests, projects, practical work, presentations, 

assignments, and other structured activities. 

4.2  Final Examination – Component 2 

Before scoring of the Final Examination commences, a coordination meeting will be held to 

harmonise the scoring guide for the particular year. Furthermore, continuous monitoring of scoring 

will be conducted during the scoring process to ensure that examiners maintain consistent standards 

by adhering to the approved scoring guide. 

5. Notes and Guidelines 

5.1 Candidates will be required to sit for both Component 1 and Component 2 in order to be graded in 

the subject. If a candidate absents themselves from either component, no partial marks shall be 

awarded. 

5.2 Standard French shall be used in responding to the examination questions. 
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5.3  Dictionaries, textbooks, and any other reference materials shall not be permitted in the examination 

room. 

5.4 Electronic devices, including mobile phones, tablets, iPods, and laptops, shall not be permitted in 

the examination room. 

          Note: Detailed guidelines for School Based Assessment are stipulated in the „Guidelines for School 

Based Assessment‟ developed by the Examinations Council of Zambia. 

6. Exemplar Test Items 

 

EoC 1: Reads, interprets, summarises and translates continuous and non-continuous texts. 

 

 

SECTION A: READING COMPREHENSION                   [30 MARKS] 

Item 1 

A. Read the following passage and answer the questions that follow. 

                      MA FAMILLE 

Je m‘appelle Chipo et j‘ai 14 ans. J‘ai une famille très sympathique. Nous sommes une famille de six personnes : mon 

père, ma mère, ma sœur, mes deux frères et moi. 

Mon père s‘appelle monsieur Kumwenda. Il est médecin et il travaille à l‘hôpital général de Monze. Il y va le matin à 7 

heures et rentre le soir à 18 heures. 

Il travaille du lundi au vendredi. Mais on l‘appelle aussi pendant certains samedis et dimanches quand il y a des cas 

d‘urgences comme les opérations. 

Ma mère s‘appelle Rite. Elle est comptable à la banque Stanbic. Elle se lève tôt le matin pour préparer le petit déjeuner 

pour tout le monde et après elle nous amène à l‘école par voiture. 

Ma sœur s‘appelle Sandrine, mes frères s‘appellent Paul et Martin. 

Paul a 20 ans et Martin a 18 ans. Ma sœur Sandrine a 16 ans. Paul est étudiant à l‘université Levy Mwanawasa. Il fait la 

pharmacologie. 

Ma sœur est élève à l‘école secondaire Monze. Elle est en troisième année secondaire. Elle apprend beaucoup de matières. 

Elle aime jouer au tennis avec ses amies et dessiner. 

Moi je suis en deuxième année, j‘étudie dans une école privée. 

Nous aimons passer du temps ensemble. Nous faisons des sorties le week-end. Nous allons au musée et au cinéma et nous 

jouons aussi aux jeux vidéo. Mon père nous aide à écrire les devoirs et ma mère nous raconte des histoires amusantes la 

nuit avant d‘aller dormir. 

J‘aime ma famille parce que tout le monde est gentil avec moi. Nous avons une maison confortable de quatre chambres à 

coucher, un salon de séjour, une salle à manger et une cuisine avec un jardin. 

TASKS                           

The tasks carter across various levels of Bloom’s Taxonomy from remembering to creating. 

1. Quelle est la profession du père de Chipo ?    

        (Retention-foundational)                                                                                                                         [1]  

2. Éxpliquez pourquoi le père travaille parfois le week-end.    

        (Inference- not simple recall)                                                                                                                   [2] 

3. Décrivez le rôle de la mère dans la famille. Donnez deux exemples.   

         (Analysing)                                                                                                                                               [2] 

4. Comparez l‘ȃge de Paul, Martin et Sandrine. Qui est l‘ainé ? 
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     (Analysing)                                                                                                                                                   [2] 

5. À votre avis, est-ce que la famille de Chipo est unie ? Justifiez votre réponse avec deux exemples du texte. 

     (Critical thinking)                                                                                                                                         [3] 

6. Imaginez que vous êtes Sandrine. Écrivez deux phrases pour décrire votre école et votre passe-temps préféré.  

     (Application + Creating)                                                                                                                              [3] 

7. Si vous étiez membre de cette famille, quelle activité préféreriez-vous faire le week-end ? Pourquoi ?  

    (Personalised communicative competence)                                                                                                  [2]  

 

Total Marks : 15 

 

SUGGESTED ANSWERS 

1. Il est médecin     

2. Il travaille parfois le week-end parce qu‘il y a des cas d‘urgence comme des opérations à l‘hôpital. 

3. La mère s‘occupe de la famille. Elle prépare le petit déjeuner et elle amène les enfants à l‘école/ Elle raconte des 

histoires la nuit/ Elle travaille aussi comme comptable. 

4. Paul a 20 ans, Martin a 18 ans et Sandrine a 16 ans. L‘ainé est Paul. 

5. Oui, la famille de Chipo est unie parce qu‘ils passent du temps ensemble le week-end et les parents aident les enfants 

avec leurs devoirs. 

     Ils font des sorties ensemble. 

     La mère raconte des histoires le soir. 

     Tout le monde est gentil avec Chipo. 

6. Je suis élève à l‘école secondaire de Monze et j‘apprends beaucoup de matières. 

    J‘aime jouer au tennis avec mes amies et dessiner pendants mon temps libre. 

7. Je préférerais aller au musée parce que j‘aime apprendre de nouvelles choses.  

 

 

 

EoC 1: Reads, interprets, summarises and translates continuous and non-continuous texts. 

 

 

B. Study the following information about a school and answer the questions that follow.   

Informations Générales 

• Nom                                : École Secondaire Kabwe 

• Adresse                           : BP 80430, Kabwe, Zambie. 

• Nombre d’élèves            : 800. 

• Nombre de professeurs : 50. 

Installations 

• Bâtiments                       : 5 

• Salles de classe              : 20 

• Laboratoires                 : 4 (physique, chimie, biologie, informatique). 

• Bibliothèques                : 2 

• Terrains de sport         :  3 (football, basket, tennis) 

Activités : 

• Sportives                       : football, basket, tennis, athlétisme. 

• Culturelles                    : musique, danse, théâtre. 
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• Clubs                             : anti-drogue, sciences, débat. 

 

Horaires 

• Heures de cours             : 7 h 30 - 13 h 30. 

• Heures de recréation     : 10 h 00 -10 h 30. 

• Jours d’activités             : lundi, activités culturelles/mercredi, activités de clubs/vendredi, activités sportives. 

 

Équipements 

• Ordinateurs                          :50 

• Projecteurs                           :6 

• Équipement de laboratoire : complet. 

 

TASKS  

1. Vous êtes un nouvel élève. Donnez deux informations importantes que vous devez connaître avant de vous inscrire dans 

cette école.                                                                                                                                      [2] 

2. Expliquez pourquoi cette école est bien organisée pour l‘apprentissage scientifique. Donnez deux raisons. [2] 

3. Si vous aimez lire et faire des recherches, quelles installations utiliserez-vous ? Pourquoi ?                         [2] 

4. Un élève aime la technologie et la communication digitale. Quels équipements peut-il utiliser ? Justifier votre réponse.                                                                                                                                                                

[2] 

5. Comparez le nombre d‘élèves et de professeurs. Que pouvez-vous conclure ?                                              [2] 

6. Calculez la durée totale des cours par jour.                                                                                                     [2] 

7. Si vous aimez courir, quelle activité choisissez-vous et quel jour pouvez-vous la pratiquer ?                       [2] 

8. Proposez un nouveau club que l‘école pourrait ajouter et expliquer son importance.                                    [1] 

Total Marks : 15 

SUGGESTED ANSWERS 

1. Le nom de l‘école est École Secondaire Kabwe. 

         Il y a 800 élèves et 50 professeurs. 

2.   L‘école est bien organisée pour les sciences parce qu‘elle a quatre laboratoires (physique, chimie, biologie et 

informatique) et l‘équipement de laboratoire est complet.   

3. J‘utiliserai la bibliothèque parce qu‘il y a des livres pour lire et faire des recherches.  

4. Il peut utiliser les ordinateurs et les projecteurs parce qu‘ils sont utiles pour faire des recherches et des présentations.  

5. Il y a 800 élèves et 50 professeurs. Cela signifie qu‘il y a beaucoup plus d‘élèves que de professeurs. 

6. Les cours commencent à 7 h 30 et finissent à 13 h 30.  

    La durée totale est de 6 heures.  

7. Je choisis l‘athlétisme et je peux le pratiquer le vendredi pendant les activités sportives. 

8. L‘école pourrait ajouter un club d‘environnement pour protéger la nature et sensibiliser les élèves. 

 

Note: 

All tasks will require learners to think critically before responding. Various levels of Bloom’s Taxonomy, ranging from 

Remembering to Creating, will be applied.  
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EoC 1: Reads, interprets, summarises and translates continuous and non-continuous texts. 

 

 

C. LANGUAGE STRUCTURE AND TRANSLATION           [10 MARKS] 

(i) Language Structure       (5 Marks) 

Read each situation carefully and complete the sentence appropriately. 

1. Vous téléphonez à vos parents après six mois sans contact. Complétez la phrase correctement.         [1] 

Cela fait six mois que je ne ………………………… ai pas parlé. 

(les/leur/lui/i‘) 

Answer             : leur 

Cognitive Level: Application 

Why                  : Learner must apply knowledge of indirect object pronouns in authentic context. 

 

2. C‘est le jour de Noël. Complétez la phrase correctement.                                                                           [1] 

Avant d‟……………. à l‟église, nous prenons le petit déjeuner. 

(allons/aller/allez/allé) 

Answer              : aller 

Cognitive Level : Applying 

Why                   :  Requires understanding of infinitive after preposition « Avant de ». 

 

3. Les amies de Marie veulent connaître une information. Complétez la phrase.                                             [1] 

Elles veulent ………… où elle habite. 

(sait/savent/savoir/savons) 

Answer              : savoir 

Cognitive Level : Applying 

Why                   : Tests verb pattern after « vouloir ». 

 

4. Votre ami cherche quelque chose. Formulez correctement la question indirecte. 

Dis-moi, ………………. tu cherches.                                                                                                                  [1] 

(qu‟est-ce que /ce que/ que/ quoi) 

Answer               : ce que 

Cognitive Level : Analysing 

Why                    : Learner must distinguish between direct and indirect question structures.   

 

5. Vous êtes au restaurant et vous voulez commander poliment. Complétez. 

S‟il vous plaît, je ………… avoir un coca cola. 

(veux/voudrais/voudrai/voudrait)  

Answer    : voudrais 

Cognitive : Applying 

Why         : Tests pragmatic competence (conditional for politeness).     

                                                                                                         

(ii)  Translation        (5 Marks) 

 You are addressing a new class as a teacher. Translate the following message into clear and appropriate French.  
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             1.          I am your teacher of French. I like discipline and order in my class.                                      [2] 

             2.  It is very important to be quiet and to write your homework.                                               [2] 

3.  Thank you very much.                                                                                                           [1] 

SUGGESTED ANSWERS  

           1. Je suis votre professeur de Français. J‘aime la discipline et l‘ordre dans ma classe.             

           2. C‘est très important de garder le silence et d‘écrire vos devoirs.                                           

           3. Merci beaucoup.       

                                                                                                                

 

EoC 2: Demonstrates mastery of written language conventions and transformations  

 

 

SECTION C 

 

WRITING                       [20 MARKS] 

Part 1. This task is compulsory 

Vous avez participé à une compétition de débat organisée par la banque ZANACO dans votre école. Vous avez remporté 

le premier prix de 50 000 Kwacha. 

Écrivez une lettre à votre professeur de français pour expliquer clairement et de manière réaliste comment vous allez 

utiliser cet argent. 

 (130 -150 mots). 

 

Part 2: This part contains two tasks. Candidates are required to choose and answer one. 

1. Votre ami(e) passe les vacances chez vous. Vous vous levez tôt le matin pendant qu‘il/elle dort encore et vous ne 

voulez pas le/la déranger. 

Écrivez un message pour lui/elle. Expliquez : 

• Où vous allez 

• Ce que vous allez faire 

• À quelle heure vous allez rentrer 

• Ce qu‘il/elle peut manger s‘il/ si elle a faim 

• Ce que vous allez faire le soir 

(130 -150 mots) 

 

2. Vous êtes ministre du tourisme en Zambie. Rédigez une publication sur Facebook pour inviter les touristes étrangers 

à visiter la Zambie. 

Dans votre texte, vous devez : 

• Inviter les touristes. 

• Décrire les principales attractions touristiques 

 Mentionner les activités économiques importantes 

 Parler des cérémonies traditionnelles 

 Présenter la nourriture zambienne 

 Expliquer les moyens de transport disponibles 

 Mentionner les langues locales 

(130 – 150 mots) 
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SCORING CRITERIA 

 

Criteria                                                            Marks          Descriptors 

1. Word limit                                                               1              Within range 

2. Task fulfilment & relevance                                    2             All required points addressed logically 

3. Organisation & Coherence                                      2            Clear structure, logic flow, paragraphing  

4. Language accuracy (Grammar & tense control       3            Correct use of structures 

5. Vocabulary range & appropriateness                       1            Appropriate and varied vocabulary 

6.          Spelling & Punctuation                                              1            Accurate spelling and punctuation 

Total Marks: 10 

Note: 

All composition tasks will be designed to promote critical and independent thinking. In alignment with Revised Bloom‘s 

Taxonomy, the questions will assess a range of cognitive skills, progressing from lower-order skills (Remembering and 

Understanding) to higher-order skills (Applying, Analysing, Evaluating, and Creating). This approach will ensure that 

the assessment measures not only linguistic competence but also learner‘s ability to organise, justify, and communicate 

ideas effectively.   
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Chapter 8: Chinese Language – 1125  

1 Construct 

Demonstrates proficient use of listening, speaking, reading and writing skills in real-life situations, 

adapting to audience and purpose to communicate effectively and support life-long learning. 

2 Elements of Construct 

Assessment of candidates will be based on the following four (4) Elements of Construct (EoC):  

EoC1 Reads, interprets, summarises and translates continuous and non-continuous texts 

 Reads and comprehends various types of continuous and non-continuous texts. 

 Interprets vocabulary and expressions accurately, considering context, audience and purpose. 

 Identifies and summarises main ideas and supporting details. 

 Translates texts accurately from the source language into the target language, preserving 

meaning, tone and intent.  

EoC2 Demonstrates mastery of written language conventions and transformations 

 Spells words correctly with orthographic accuracy. 

 Applies grammatical and syntactic rules accurately in sentence construction. 

 Uses appropriate punctuation to enhance clarity and meaning. 

 Manipulates and transforms written language structures while maintaining grammatical 

accuracy and meaning. 

EoC3     Understands and interprets spoken information 

 Identifies main ideas and supporting details in spoken texts. 

 Analyses the speaker‘s purpose, tone and intended message. 

 Follows instructions, directions and questions accurately and responds appropriately.  

 Interprets spoken information from source language into the target language while 

maintaining meaning and intent.  

EoC 4 Produces ideas, thoughts and opinions through spoken language 

 Organises ideas logically and coherently. 

 Speaks clearly, audibly and fluently. 

 Uses appropriate vocabulary, expressions and tone suited to purpose, context and audience.  

 Demonstrates accuracy in pronunciation and grammatical structures.  

3 Test Design 

The Chinese Language Examination for School Certificate of Education Ordinary Level will consist of 

two components: Component 1, School Based Assessment (SBA), and Component 2, the Final 

Examination. The weighting of the School Based Assessment (SBA) and the Final Examination will be in 

the ratio of 40:60.  

The Test Design for the Chinese Language examination is summarised as follows: 

Test Design for Component 1 and 2 

Component Name Code Number of 

tasks 

Assessment Level Marks 

SBA Component 1 1125/1 5 Form 2 90 

5 Form 3 90 

1 Project Form 2-3 20 

Final Examination 

Component 2 

1125/2 8 Form 4 60 
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3.1 Structure 

3.1.1 School Based Assessment (SBA) - Component 1 

School-Based Assessment (SBA) shall be conducted from Form 2 to Form 3 and shall 

constitute an integral component of the teaching and learning process.     

SBA tasks will be drawn from all the four (4) Elements of Construct and shall   include 

classwork, homework, assignments, oral presentations and projects.  

3.1.2 Final Examination - Component 2 

The Final Examination will be based on Elements of Construct, namely, EoC 1: Reads, 

Interprets, summarises and translates continuous and non-continuous texts and EoC 2: 

Demonstrates mastery of written language conventions and transformations. The paper will 

comprise two sections A and B. 

3.1.3 Section A: Reading Comprehension  

Reading Comprehension will comprise 2 items which will have 2 scenarios in form of 

passages. The passages will be non-continuous and continuous passages. Candidates will 

be expected to answer both.   

Passages used in the examination will be adapted to the candidates‘ level of competence as 

prescribed in the syllabus. Candidates will be required to read texts written in Chinese 

Language and respond to questions based on the given scenarios. Each continuous text will 

include semi-structured tasks, weighted at 20 marks. 

Non-continuous texts will be organised in a non-linear manner, with information presented 

in the form of timetables, maps, diagrams, picture series, and similar formats. The visual 

presentations will contain sufficient information to elicit responses and will include semi-

structured tasks, weighted at 20 marks. 

3.1.4 Section B: Writing  

This section will comprise two parts: guided and unguided composition. In the guided 

composition part, candidates will attempt one compulsory item. In the unguided 

composition part, candidates shall be presented with two items and shall be required to 

choose one. 

Both the guided and unguided compositions will each carry a total of 10 marks. 

Writing tasks will be based on the following types of compositions:  

(i) Informal and formal letter writing 

(ii) Narrative writing 

(iii) Descriptive writing 

(iv) Argumentative writing 

(v) Curriculum vitae writing 

(vi) Profile writing 

3.2 Test Content 

The SBA at Form 2 and 3 will assess all competences outlined in the syllabus at either form level. 

The Final Examination will include topics from the syllabus from Forms 1 to 4. 

3.2.1 Types of Tasks and Items    
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            Items in both School Based Assessment (SBA) and the Final Examination shall comprise a 

combination of objective and subjective types. 

(i) The item types to be used in the School Based Assessment (SBA) shall include 

multiple-choice tasks, true or false items, matching items, short response questions, 

essay questions, and short answer questions, among others. 

(ii) The Final Examination shall comprise structured and semi-structured item types, 

including short response questions, completion of sentences, and essay items. 

3.2.2  Level of Difficulty 

             The level of questions in both the Final Examination and School Based Assessment (SBA) 

of the Chinese Language will be based on the Elements of Construct and will vary in 

complexity to ensure balanced coverage across lower-order, middle-order and higher-order 

cognitive domain of the revised Bloom‘s Taxonomy.  

              Assessment items shall be scenario-based and designed to require candidates to apply their 

knowledge, skills, values and attitudes to solve real-life communicative problems. 

              The level of difficulty of the Final Examination and SBA items shall be determined by the 

following factors: 

(i) The depth and breadth of the subject knowledge and language skills required to address 

the given scenario. 

(ii) The level of cognitive complexity involved in processing and responding to the task. 

(iii) The degree of abstract reasoning and critical thinking required.  

(iv) The number and complexity of cognitive processes necessary to generate appropriate 

and meaningful response.  

3.2.3 Syllabus Coverage 

The Final Examination and School-Based Assessment (SBA) shall be based on the Chinese 

Language Syllabus (CDC,2024) for Forms 1 to 4. The assessment shall focus on the 

development and evaluation of key competences, such as communication, analytical 

thinking, citizenship, collaboration, problem-solving and critical thinking.  

Assessment tasks shall be designed to integrate these competences within authentic 

language contexts to promote meaningful learning and practical application. To ensure 

validity, reliability, consistency and comparability across examination cycles, the Test 

Specification, Test Framework and School Based Assessment (SBA) Framework shall be 

applied. These tools shall guide and standardise development and moderation of test items 

and SBA tasks. 

The following table indicates how the syllabus has been summarised per Element of 

Construct, per Assessment Component and the Cognitive Level of the revised Bloom‘s 

Taxonomy. 
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Syllabus Coverage and Levels of Demand 

Elements of 

Construct 

COMPONENT 1 COMPONENT 2 Syllabus  

Coverage 

Cognitive Level 

EoC 1 

 

Reading 

Comprehension  

 

Reading 

Comprehension  

 

Reading and 

understanding 

different types of 

texts, 

comprehending the 

language structures 

within them, 

applying these 

structures 

appropriately, and 

accurately 

translating Chinese 

texts into English. 

Remembering, 

understanding, 

applying, 

analysing, 

evaluating and 

creating. 

EoC 2 Writing Writing Producing coherent, 

purposeful and 

grammatically 

accurate written 

compositions with 

Chinese characters 

written correctly. 

Remembering, 

understanding, 

applying, 

analysing, 

evaluating and 

creating. 

 

EoC 3 

 

Listening  Listening to 

different types of 

audio text, 

comprehending key 

information and 

responding 

accurately to 

questions. 

Remembering, 

understanding, 

applying, 

analysing, 

evaluating and 

creating. 

 

EoC 4 

 

Speaking 

 

 Presenting ideas 

orally, engaging in 

conversations, and 

responding 

appropriately in 

different 

communicative 

situations. 

Remembering, 

understanding, 

applying, 

analysing, 

evaluating and 

creating. 

 

4. Scoring Criteria 

4.1  School Based Assessment – Component 1 Scoring Criteria 

SBA tasks will be prepared and scored by the subject teacher at the school. To ensure tasks are 

pitched at the appropriate level of difficulty, teachers will use the SBA Framework.  

Teachers will use the Scoring Guides for each SBA task to ensure consistency, fairness, and 

accuracy when evaluating learners‘ performance on class tests, projects, practical work, 

presentations, assignments, and other structured activities. 
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4.2 Final Examination – Component 2 

Before scoring of the Final Examination commences, a co-ordination meeting will be held to 

harmonise the Scoring Guide for that particular year. Furthermore, during marking, continuous 

checking of scoring will be done to ensure that examiners maintain the standard of scoring by 

conforming to the Scoring Guide.  

5. Notes and Guidelines 

5.1 Candidates will be expected to sit for both Component 1 and Component 2 in order to be graded 

in the subject. If a candidate absconds from one of the Components, no partial marks shall be 

awarded. 

5.2 Standard Chinese shall be used in answering examination questions.  

5.3 Dictionaries, textbooks and any other reference books will not be allowed in the examination room. 

5.4 Electronic devices such as mobile phones, tablets, iPods and laptops will not be allowed in the 

examination room. 

Note: Detailed guidelines for School-Based Assessment are stipulated in the „Guidelines for School Based 

Assessment‟ developed by the Examinations Council of Zambia. 

6. Exemplar Test Items 

EoC 1: Reads, interprets, summarises and translates continuous and non-continuous texts. 

SECTION A         READING COMPREHENSION 

PART 1                                 (5 Marks) 

Read the following passage and answer the follow up questions. 

马丁今年十五岁，是一个赞比亚学生。他家有五口人：爸爸、妈妈、哥哥、妹妹和他。马丁的爸

爸是司机，妈妈是医生。哥哥上大学，妹妹还在读小学。 

今天是星期二。早上六点半，马丁起床。他先喝了一杯牛奶，然后吃了一个面包。七点，他跟妹

妹一起走路去学校，因为他们的家离学校不太远。 

到了学校，马丁先去教室放书包，然后去礼堂参加早会。第一节课是数学课，第二节是汉语课。

马丁很喜欢汉语，因为汉语老师又亲切又有趣。他会说一点儿汉语，可是他说得还不太好。 

中午，天气很热，太阳很大。马丁和朋友们坐在树下吃午饭。他吃米饭和鸡肉，还喝了一瓶水。

吃完饭，他们去操场踢足球。马丁踢得很好，他的朋友们都说：“马丁，你比我们快多了！” 

放学后，马丁想去市场买水果。市场在学校的东边。他走出校门，一直往前走，再往右拐，就到

了市场。他买了两个芒果和一公斤苹果。 

回到家后，马丁做作业。他写汉字、读课文，还练习说汉语。晚上七点，他和家人一起吃晚饭。
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吃完饭，他给中国朋友发了一条微信消息：“你好！今天我学习了新的汉字！” 

睡觉前，他看了十分钟的书。十点，马丁关灯睡觉。他觉得今天虽然很忙，但非常开心。 

TASK 1— Short answer questions  

Answer the following questions based on the passage     

1. 马丁家有几口人？请写出他们分别是谁？他们是谁？    (Remembering)                [1] 

………………………………………………………………………………………… 

 

答案：马丁家有五口人：爸爸、妈妈、哥哥、妹妹和马丁。 

2. 马丁和妹妹怎么去学校？为什么？？   (Understanding)                                               [1] 

………………………………………………………………………………………… 

 

答案：他们走路去学校，因为他们的家离学校不太远。 

 

3. 用―因为……所以……‖写一句话，说明马丁为什么喜欢汉语课。(Applying)             [1] 

………………………………………………………………………………………………… 

 

  答案：他们走路去学校，因为他们的家离学校不太远。 

4. 马丁哪两个时间很忙？写出来。(Remembering)                                                              [1] 

……………………………………………………………………………………… 

 

答案：早上和放学以后。 

5. 如果你是马丁，你晚上会做什么？写三件事。。 (Evaluating)                                    [1] 

………………………………………………………………………………………… 

答案：如果我是马丁，晚上我会做作业、看书、给朋友发消息。 

 

EoC 1: Reads, interprets, summarises and translates continuous and non-continuous texts. 

 

TASK 2 — Sentence Structure           (5 Marks) 

Use the passage about Martin’s day as a guide and rewrite the sentences below using the grammar structure 

provided in each question.  

1. Rewrite the sentence using 因为„„所以„„  (Applying)                            [1]                                         

马丁喜欢汉语课。他觉得老师很有趣。 
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„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„ 
 

    答案：因为老师很有趣，所以马丁喜欢汉语课。 

  2.  Rewrite the sentence using 往„„走    (Applying)                                     [1]                                                 

       去市场要右转，再一直走。 

…………………………………………………………………………………………………… 

     答案：马丁跑得比他的朋友快。 

   3. Rewrite the sentence using 比    (Applying)                                                  [1]                                                                       

            马丁跑得快。他的朋友跑得慢。 

……………………………………………………………………………………………………… 

答案：马丁跑得比他的朋友快。 

    4.  Rewrite the sentence using 在„„下  (Applying)                                        [1]                                                                

马丁的书包放在桌子。 

 

„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„ 

 

        答案：马丁的书包在桌子下。 

      5.  Rewrite the sentence using 会 / 不会  (Applying)                                       [1]                                                   

马丁说汉语。 

 
……………………………………………………………………………………………… 

     答案：马丁会说一点儿汉语。 

 

EoC 1 Reads, interprets, summarises and translates continuous and non-continuous texts. 

TASK 3 — Sentence Re-ordering                        ( 5 Marks) 

Give a small narration of what Martin’s day (马丁) is like by re-ordering the following sentences by putting them in 

the correct order to form a short, logical story.       (Applying) 

a) 放学以后，马丁去了市场买水果                                               [1] 

b) 早上六点半，马丁起床，然后吃早饭。                                         [1] 

c) 晚上，他做作业，也给朋友发了一条消息。                                     [1] 

d) 中午的时候，天气很热，他和朋友们一起吃午饭。                               [1] 

e) 他七点走路去学校。                                                         [1] 

1. ……………………………………………………………………………………………………… 
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2. ………………………………………………………………………………………………………. 

 

3. ………………………………………………………………………………………………………. 

 

4. ………………………………………………………………………………………………………. 

 

5. ……………………………………………………………………………………………………….. 

 

答案 

(b) 早上六点半，马丁起床，然后吃早饭。 

(e) 他七点走路去学校。 

(d) 中午的时候，天气很热，他和朋友们一起吃午饭。 

(a) 放学以后，马丁去了市场买水果。 

(c) 晚上，他做作业，也给朋友发了一条消息。 

 

EoC 1 Reads, interprets, summarises and translates continuous and non-continuous texts. 

PART 2                             (5 Marks) 

Chipo is a Zambian student who has just moved to Beijing. Every morning, he needs to travel from his new home to 

school, but he is not sure which transport method is the best for him. To help him decide, his teacher gives him a 

transport comparison table showing how long each mode of transportation takes and how much it costs. Chipo uses 

this table to understand his options and choose the most suitable way to get to school. Answer the following 

questions based on the transport comparison table. 

Transport Comparison Table     

交通方式  

Transport mode 

所需时间 （分钟） 

Time  

价格 

Price 

公共汽车 25分钟 10元 

出租车 10分钟 40元 

自行车 15分钟 0-5 元 

走路 30分钟 免费 
 

   

TASK 1— Short answer questions                

    Answer the following questions based on the text.  

1. 哪一种交通方式最便宜？ (Analysing)                               [1]                                

…………………………………………………………………………………………………………………………………… 

答案：走路最便宜，因为是免费的。 
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2. 公共汽车去学校要多长时间？ (Remembering)                         [1]                        

„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„ 

答案：公共汽车去学校要 25分钟。 

3. 出租车的价格是多少元？ (Understanding)                           [1]                           

„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„ 

答案：出租车的价格是 40元。 

4. 自行车和走路，哪一个更快？ (Analysing)                           [1]                                 

„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„ 

答案：自行车更快。 

5. 如果 Chipo 每天只有 10 元，他住得离学校比较远，你觉得他应该坐什么去学校？为什

么？ (Evaluating)                                        [1]                                                 

„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„„ 

答案：我觉得他应该坐公共汽车，因为公共汽车只要 10元，而且比走路快。 
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EoC 1 Reads, interprets, summarises and translates continuous and non-continuous texts. 

TASK 2 - Translation                (10 Marks) 

Ch      Chipo cannot understand the whole transport comparison table because his Chinese is limited and he can only read a 

few characters. Help him by translating the table into English so he can choose the best way to get to school. 

(Applying)  

 

 

 

 

 

答案： 

Transport Mode — Time — Price 

Bus — 25 minutes — 10 yuan 

Taxi — 10 minutes — 40 yuan 

Bicycle — 15 minutes — 0–5 yuan 

Walking — 30 minutes — Free 

交通方式  

Transport mode 

所需时间 （分钟） 

Time  

价格 

Price 

公共汽车 25分钟 10 元 

出租车 10分钟 40 元 

自行车 15分钟 0-5 元 

走路 30分钟 免费 

 

EoC 1: Reads, interprets, summarises and translates continuous and non-continuous texts. 

 

TASK 3 — CLOZE                  (10 Marks) 

Use the Transport Comparison Table to help you complete the cloze paragraph. Fill in the blanks with the 

correct words. (Applying)  

Chipo 到北京，需要选择一个上学的交通方式。他看到一张表格，上面写着每种交通方式的 

(1)______ 和 (2)______。(3)______ 很 (4)______，因为只要十元，可是速度很 (5)______。 

(6)______ 很 (7)______，但是它的 (8)______ 很高，要四十元。骑 (9)______ 需要十五分

钟，速度中等。如果他住得很近，他也可以 (10)______ 去学校，因为走路是免费的。 

(1)  时间  

(2)  价格。 

(3)  公共汽车  
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(4)  便宜  

(5)  慢。 

(6)  出租车 

(7)   快， 

(8)  价格 

(9)  自行车 

(10) 走路  

 

EoC 2: Demonstrates masterly of written language convetions and transformations. 

SECTION B: WRITING               [20 MARKS] 

PART 1                                            (10 Marks)                     

In between 200-250 Chinese characters (approximately half a page), complete the following story. 

1. 今天放学回家的路上，我发现我的钱包丢了。钱包里有钱，可是我要上公交车的时

候，才发现自己没钱了。。。 (Creating)  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………... 

PART 2                              (10 Marks) 

Choose ONE of the following questions. Write a composition of between 200-250 Chinese characters (about 

half a page).  (Creating)  

1. Describe a beautiful city that you have visited. Write about: 

− What you saw 

− What you did 

− Why you think the city is beautiful. 

2.  Write an email introducing yourself to a university in China that is offering scholarships.       

− Explain who you are  

− Why you want to study in China, and what your goals are. 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………
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…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

Scoring Criteria  

Skill 3 Marks 2 Marks 1 Mark 0 Marks 

Content / Task 

Fulfilment 内容 
Fully answers the task; 

ideas clear and relevant 

Partly answers the task; 

some details missing 

Very limited 

content 

No relevant 

content 

Organisation / 

Structure 结构 
Ideas well organised; clear 

flow 

Some organisation but 

not always clear 

Poor 

organisati
n 

No clear 

structure 

Vocabulary / 

Expression 词汇表达 
Good range of vocabulary; 

appropriate expressions 

Adequate vocabulary 

with some repetition 

Very limited 

vocabulary 
Meaning unclear 

Grammar & 

Characters 语法和汉

字 

Mostly correct grammar 

and characters 

Some gr
mmatical or 

character errors 
Many errors 

Not 

understandable 
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Chapter 9: Zambian Languages – 1211 / 1212  / 1213 / 1214  / 1215 / 

1216 /1217 

1. Construct 

Demonstrates proficient use of listening, speaking, reading and writing skills in real-life situations, 

adapting to audience and purpose to communicate effectively and support life long learning. 

2.  Elements of Construct 

The Zambian Languages Examination for Certificate of Secondary Education Ordinary Level will be 

based on four Elements of Construct as follows: 

EoC 1 Demonstrates masterly of written language conventions 

 Uses words correctly with orthographic accuracy 

 Applies grammatical rules correctly in sentence construction 

 Punctuates different types of sentences correctly to convey meaning and clarity 

 Uses figurative language correctly 

 Writes continuous and non-continuous texts 

EoC 2 Interprets, summarises and translates continuous and non-continuous texts   

 Reads and understands various types of texts 

 Understands and uses words accurately and effectively, considering context, audience and 

purpose 

 Translates texts from a source language to a target language 

 Summarises texts in writing 

EoC 3 Interprets and understands spoken information 

 Identifies main ideas and supports details 

 Analyses speaker's purpose, tone and intent 

 Follows instructions, directions and questions and responds appropriately and correctly 

 Interprets texts from a source language to a target language accurately to convey the original 

message, tone and intent 

EoC 4 Expresses ideas, thoughts and opinions through spoken language 

 Presents thoughts and ideas logically 

 Speaks clearly and audibly 

 Uses appropriate vocabulary, expressions and tone for various purposes and audience 

3.  Test Design 

The Zambian Languages examination will comprise two components. Component 1 will be School Based 

Assessment (SBA) which will be set and scored by teachers at school level from Form 2 to Form 3. 

Component 2 will be the Final Examination, centrally set by the Examinations Council of Zambia and 

administered at the end of Form 4.  

The weighting for SBA will be 30% and the Final Examination will be 70%. 

The tables outline the test design for the two components: 
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Test Design for School Based Assessment- Component 1 

Subject 

Name 

Code Form 

Level 

Duration Total Number of Tasks Per 

Term 

Total 

Number of 

Tasks 

Marks 

Term 1 Term 2 Term 3 

Lunda 1211 Form 2 1 Year 2 2 2 6 100 

Luvale 1212 Form 3 1Year 3 3 3 9 100 

Kiikaonde 1213                                                                                Total 15 200 

Icibemba 1214 

Chitonga 1215 

Cinyanja 1216 

Silozi 1217 

          Note: All the Zambian Languages will have the SBA test design shown above.  

Test Design for the Final Examination- Component 2 

Component Name Form Level Number of 

Items 

Number of 

Tasks 

Marks Duration 

Final Examination 4 5 Items 23 100 2 Hours 30 Minutes 

3.1 Structure 

3.1.1 School Based Assessment- Component 1 

School Based Assessment will comprise a variety of assessment tasks whose structure will 

be determined by the type of task and by the teacher. The assessments will focus on the four 

language skills and will assess all the competences as outlined in all the four (4) Elements 

of Construct. The component will assess a total of fifteen (15) tasks; six (6) at Form 2 and 

nine (9) at Form 3 which will give a total of 200 marks.   

Learners in Form 3 will undertake one project of their choice in their target Zambian 

Language. The project is designed to strengthen advanced skills in writing, oral 

communication, research, creativity, and cultural appreciation. It will run across three 

school terms which are term 1, term 2 and term 3 with assessment conducted progressively. 

The final mark will be compiled at the end of Term 3 once the project is completed.  

3.1.2 Final Examination: Component 2 

  The sections will have 5 items in total drawn from the two Elements of Construct as 

follows: 

                       Section A - EoC 1: Demonstrates masterly of written language conventions 

Under the first section, candidates will be assessed on language structure. This section 

will have two scenarios each assessing five (5) structures. Each scenario will carry 

fifteen (15) marks making a total of thirty (30) marks for the whole section. Guidance on 

the correct answers will be provided in the draft scoring guide provided by the 

Examinations Council of Zambia. 

Section B - EoC 2:  Interprets, summarises and translates continuous and non-

continuous texts   

The section will have one scenario with ten (10) free response tasks under reading, 

carrying twenty (20) marks and a summary task carrying 10 marks, making a total mark 

of thirty (30) for the whole section. Guidance on the scoring will be provided as well. 

Section C - EoC 2: Interprets, summarises and translates continuous and non-

continuous texts   

The section will have one scenario with one task carrying fifteen (15) marks. The task 

will involve translating a given passage from a Zambian Language into English and vice 
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versa. The length of the passage to be translated should be between 115-120 words. 

Guidance on the scoring will be provided in the scoring guide. 

Section D - EoC 1: Demonstrates masterly of written language conventions 

The section will have four tasks from one scenario. Of the four tasks, they will answer 

only one. Each task will carry 25 marks. The length of the composition should be 

between 300 and 350 words. A script of less than 300 words will be scored out of 

twelve.  As composition is highly subjective, it is possible that if the same piece of 

writing is scored by four different markers, it is likely that it will attract four different 

marks. In order to reduce on the degree of subjectivity (or marking by impression), it is 

required that the following guide is followed to assess the candidates‘ writing: 

       Final Examination structure  

Section Number of 

Items 

Number of marks Focus Area 

A 2 30 Language Structure 

B 1 30 Reading Comprehension and Summary 

C 1 10 Translation 

D 1 30 Composition writing 

Distribution of Test Items and Marks across the Elements of Construct in the Final 

Examination. 

Element of Construct Number of Items Number of Marks 

EoC1 3 55 

EoC2 2 45 

3.2 Test Content 

The test content for both component 1 and component 2 will be considered in terms of item types, 

level of difficulty and syllabus coverage. The test content will be based on all the Elements of 

Construct. 

3.2.1 School Based Assessment: Component 1  

The test content under this component will cover topics from Form 1 to Form 3. However, 

topics for Form 1 will only be assessed in Form 2. School Based Assessment tasks will be 

based on all the Elements of Construct. Guidance on the tasks has been given in the School 

Based Assessment Guidelines for Examination for Certificate of Secondary School Ordinary 

Level - Literature and Languages.  

Types of School Based Assessment Tasks 

(i) The School Based Assessment will comprise both formative and summative assessment 

tasks. It will comprise a wide variety of form appropriate tasks covering all the four 

language skills. The SBA tasks will include: role-play, project, discussion, composition 

writing, short presentation, quiz, classwork, homework, summary writing, oral 

interviews, debate, language structure, reading comprehension, listening comprehension, 

reading fluency/reading aloud, storytelling, dictation, translation, speech, dialogue and 

tests (class tests and end of term tests).  

(ii) Note that all the tasks assessed in the Final Examination can also be assessed under SBA. 

(iii) All the tasks should be scenario based depicting a real-life situation. 

(iv) A variety of question types can be used. These may include: structured and semi-

structured questions (short answers, one word or sentence responses which can be used 
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to assess language structure), subjective questions (short answers, essays/compositions, 

open ended and opinion-based) true or false, completion, matching and fill-in-the-blanks. 

 

Note:  Multiple choice items should be avoided at this level. This is because at secondary level, 

learners should be developing critical thinking, analysis, effective communication and 

problem-solving skills. They need to show the depth of their understanding and acquisition of 

skills which may be limited in multiple choice questions.  

3.2.2 Final Examination: Component 2  

The test content under this component will cover topics from Forms 1 to 4 of the Zambian 

Languages Syllabus – Secondary Education Ordinary Level Form 1-4. The component will 

assess competences from Elements of Construct 1 and 2 as specified under section 2.0. 

Types of Items  

The Final Examination will consist of the following questions/item types: semi- structured, 

short answers, open-ended and essay items. All these will be scenario-based. Candidates will 

be expected to provide short answers, define specific terms especially in comprehension 

passages, write detailed subjective responses like prose summary and translation as well as 

writing extended responses such as compositions that test creativity, critical thinking and 

writing skills. There will be no multiple-choice questions/tasks. 

Content Covered Under Each Section  

Section A: Language Structures 

This Section will be based on EoC 1 covering Language Structure. It will have two scenarios 

each assessing five structures. A total of ten (10) structures will be assessed. Candidates will be 

expected to answer tasks for both scenarios and each scenario will have tasks worth 15 marks. 

Section B: Reading Comprehension and Summary 

Section B will be based on EoC 2, covering reading comprehension and summary. The same 

comprehension passage will also be used to assess summary.  The length of the passage will be 

between 350 to 400 words. Candidates will be expected to respond to the summary item in 

prose form and within a given word limit. The reading comprehension part will have 20 marks 

while the summary part will have 10 marks. 

Section C: Translation  

This Section will be based on EoC 2, which will cover translation. It will have one item with 

165 to 170 words. This section will have 10 marks. 

Section D: Composition 

Section D will be based on EoC 1, covering composition writing. It will have one item which 

will have four composition tasks. Candidates will be expected to choose one. The section will 

have 30 marks. 

3.2.3    Level of Difficulty 

For both Component 1 which is School Based Assessment and component 2 which is the 

Final Examination, the tasks and test items will range from remembering to creating levels of 

the Bloom‘s taxonomy. All the tasks to be administered under SBA will need to be Form 

appropriate. However, for the Final Examination, content for all the Forms will be assessed. 

The levels of difficulty for both components will need to consider the following: 

(i) Complexity of scenario. The real-life situation on a given Element of Construct that a 

candidate will be expected to respond to correctly. 
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(ii) The subject knowledge and skills required to respond to the real-life problems and 

challenges correctly (level of competence).  

(iii) Cognitive level. The complexity and /or number of cognitive processes required to 

generate responses to test items and tasks.  

(iv) The level of abstract and critical thinking required to arrive at a response. 

(v) The extent to which a candidate will have to strategise in order to respond to the items or 

tasks.  

    3.2.4 Syllabus Coverage 

The School Based Assessment and Final Examination will be based on the content from 

the Zambian Languages Syllabus Ordinary Level Secondary Education Form 1-4 (2024) 

developed by the Curriculum Development Centre. The SBA Framework, Test 

Framework and Test Specification will guide the development of the test items and tasks. 

The test items and tasks will be based on the competences grouped into Elements of 

Construct. The use of the frameworks and test specifications will ensure adequate 

syllabus coverage, validity, reliability, comparability and standardisation of the 

assessments from year to year.  

Both assessments will evaluate learners' progress in key and specific competences 

through the Elements of Construct.  The key competences include: analytical thinking, 

citizenship, collaboration, communication, creativity and innovation, critical thinking, 

emotional intelligence, environmental sustainability and problem-solving. These help to 

prepare candidates for real world challenges, foster informed decision-making and 

enhances employability as they transition into the world of work. 

Syllabus Coverage and Content for the Final Examination 

Section /Content Mark 

Allocation 

Syllabus Coverage Cognitive Level 

Section A:  

Language 

structure 

 

30 marks  

 

 Using locatives in sentences. 

 Identifying locatives in texts. 

 Constructing sentences using collective, abstract, 

common, concrete and proper nouns. 

 Segmenting nouns into constituent parts (prefix and 

stem) 

 Using different types of pronouns in sentences. 

 Constructing sentences using different types of 

adverbs. 

 Distinguishing word meaning according to short and 

long vowels. 

 Forming words using affixes. 

 Identifying tense markers in words 

 Constructing positive, negative and interrogative 

sentences. 

 Identifying affixes in given words. 

 Constructing reduplicated and compound words. 

 Constructing sentences in different forms of tenses. 

 Using verbal extensions. 

 Forming subjects and concords. 

 Analysing a sentence into subject and predicate. 

 Formulating different forms of a verb. 

 construct sentences using different types of 

idiophones. 

 Constructing sentences in the active and passive voice. 

 Changing sentences from passive into active voice and 

 

Understanding 

Applying 

Analysing 

Creating 
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Section /Content Mark 

Allocation 

Syllabus Coverage Cognitive Level 

vice versa. 

 Identifying appropriate proverbs to be used in 

particular situation. 

 Identifying appropriate situations in which to use 

particular proverbs. 

 Categorising sayings according to specific functions. 

 Categorising sayings according to be used in particular 

situations. 

 Using selected vocabulary in sentences. 

 Constructing sentences using different types of 

adjectives. 

 Using conjunctions, interjections in sentences. 

 Building words from stems and roots using affixes 

 Forming nouns from verbs and vice versa. 

 Using derived words in sentences. 

 Constructing sentences with onomatopoeic words. 

 Changing direct to indirect speech and vice versa. 

 Categorising nouns according to classes. 

 Constructing sentences that express grammatical 

agreement according to noun classes. 

 Constructing sentences using different verb forms. 

 Using verbal extensions in sentences. 

 Using compound words in sentences.  

 Analysing structure of a reduplicated words. 

 Constructing sentences to express comparison. 

 Identifying and using homophones in sentences. 

 Categorising idioms according to specific functions 

 Constructing sentences containing adverbial phrases 

and clauses. 

 Constructing sentences using relative clauses. 

 Constructing sentences using synonyms, antonyms and 

homonyms. 

 Using selected vocabulary denotatively and 

connotatively in sentences 

 Identifying the negative parts in statements. 

 Making nouns from verbs and using them in sentences 

and vice-versa. 

 Identifying and using verb roots  

 Analysing compound nouns. 

 Classifying nouns into classes. 

 Constructing sentences using reduplicated verbs. 

 Identifying and using adverbs and adverbial phrases. 

 Identifying synonyms and antonyms. 

 Identifying figures of speech and their appropriate 

usage. 
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Section /Content Mark 

Allocation 

Syllabus Coverage Cognitive Level 

Section B:  

Part 1: Reading 

Comprehension  

 

 

 

Part 2: 

Summary 

 

20 marks 

 

 

 

 

 

 

 

10 marks 

 Reading different texts with understanding. 

 Answering different types of questions on a given 

topic/text 

 Evaluating materials read. 

 Using appropriate research techniques to find 

information. 

 Demonstrating understanding of meanings of lexical 

and figurative language in context. 

 Writing notes from written sources. 

 Summarising a given text into prose. 

 Writing notices and posters. 

 Summarising information into table and graph forms. 

 Writing diary entries and advertisement. 

Remembering 

Understanding 

Applying 

Analysing 

Evaluation  

 

 

 

Understanding 

Applying 

Analysing 

Evaluating 

Creating 

Section C:  

Translation 

 

 

10 marks   Translating a text from English into a Zambian Language 

and vice versa using various translation techniques. 

Understanding 

Applying 

Section D:  

Composition   

30 marks  Writing autobiography, narrative, informal and semi-

formal letter, descriptive and argumentative essays. 

 Writing biography, expository, formal letter, reports, 

minutes, articles, letter to the editor and speech. 

 Writing curriculum vitae. 

Creating 

 

4. Scoring Criteria 

4.1 The School Based Assessment will be scored by the teachers at school level. In Form 2 and 3, 

scores will be submitted yearly to the Examinations Council of Zambia. The Examinations Council 

of Zambia will add the scores for the two years and give a consolidated score that will contribute to 

the award of the final score. 

4.2   When scoring SBA, teachers should score out of 100 marks per Form. The weighting will be done by 

the Examinations Council of Zambia. 

4.3 The Final Examination will be centrally scored by the Examinations Council of Zambia. 

4.4 The scoring will be done by examiners trained by the Examinations Council of Zambia. 

4.5 Before the scoring starts, coordination will be done in order to harmonise the scoring process by all 

the examiners. 

4.6 Scoring will be done after the coordination. 

4.7 In order to achieve an overall mark, candidates will be expected to sit both SBA tasks and the Final 

Examination. Learners who will not have SBA results will not be awarded a final score as ECZ does 

not process partial marks.  

5. Notes and Guidelines 

5.1 Candidates will need to have results for both components in this examination for an overall score to 

be awarded. 

5.2 The tasks should enable learners to acquire key and specific competences as outlined in the 

Zambian Languages Syllabus for Forms 1- 4. 

5.3 SBA will be conducted in a flexible manner to enhance learning and acquisition of key and specific 

competences. 

5.4 All the tasks to be scenario based. 

5.5  The Final Examination will not assess individual topics or competences but selected Elements of 

Construct that were drawn from groups of competences. 



- 96 - 

 

5.6 SBA will assess all the competences in the syllabus through the Elements of Construct. While the 

teacher can administer more than 15 tasks, only results for 15 tasks will be submitted to the 

Examinations Council of Zambia.  

6. Exemplar Test Items 

EoC 1 Demonstrates masterly of written language conventions 

Language Structure Answers  

Item 1 

Ululations were heard lulululu! Bells of vehicles pipipipi! 

Without hesitation, I ran to where the sounds of ululations 

and vehicle bells were coming from. When I arrived there, I 

found that it was a wedding ceremony for Mayase a very 

beautiful girl from Njolole village and Yakobe a very poor 

man of the same village. A lot of people had gathered to 

witness if really Mayase got married to that dirty boy. 

People laughed at her but they had forgotten that 'beauty lies 

in the eyes of the beholder.' Often times, people do not 

respect other people's choices which is unfortunate. When 

they got married their bond grew stronger and stronger, it 

was love, 'where you step your foot and remove, I will step 

mine.' Mayase and Yakobe lived happily and a lot of people 

who were laughing at them were ashamed and started 

admiring their family. Mayase made sure that her husband 

looked good. Yakobe did not care about other girls because 

he loved the wife very much. 

 

Now respond to the following tasks: 

 

1 (a) Identify one ideophone that has been used in the 

scenario. 

     (b) Construct a sentence using the identified ideophone. 

2. Identify two nouns in the scenario that are in class 9.  

3 (a) Analyze the structure of any one reduplicated word 

used in the scenario. 

   (b) Construct a sentence using any identified reduplicated 

word in the scenario. 

4. Provide synonyms of the following words as used in the 

scenario.  

a. Dirty person 

b. Poor person 

 

Level of Difficulty: Understanding, Applying, Analysing, 

creating 

Key Competence: Communication 

Specific Competence: Use different types of idiophones in 

sentences, categorise nouns into noun classes, form 

reduplication of given verbs, use synonyms 

 

CINYANJA 

Nthungulu zinalira lululu! Mabelu amagalimoto pipipi! 

Mosazengereza, ndinathamangirako komwe kunali kulira 

nthungulu ndi mabeluwo. Pokafika pafupi, ndinapeza kuti 

unali ukwati wa Mayase ciphadzuwa cija ca m'mudzi wa 

Njolole ndi YaKobe wa m‘mudzi momwemo yemwe anali 

kwakwatuke. Anthu ambiri-mbiri anali atasonkhana 

kudzacitira umboni ngati Mayase anali atakwatiwadi ndi 

mnyamata wa litsiro uja. Anthu anamseka Mayase popeza 

Iwo anaiwala Mau woti 'nsalu ndikukhosi.' kawiri-kawiri, 

anthu salemekeza sankho la anzawo cimene ciri colakwika. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1  (a) lulululu pipipipi 

 

(b) Amai analiza nthungulu lulululu! atabadwa 

0mwana wa Mayase. 

 

2.  Nsalu ndi nthungulu. 

 

3.  (a)  Ambiri-mbiri  mlowam‘malo 

kawiri-kawiri  mlowam‘malo 

 

(b)  Ndimapita ku Lusaka kawiri-kawiri 

 

4. (a) Kalitsiro 

(b)  Kwakwatuke 
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Atakwatirana, cikondi cao cinapitirirabe, cinari cikondi ca 

'cotsa phazi nanenso ndipondepo.' Mayase ndi Yohane 

anakhala bwino ndipo anthu ambiri anali kuwaseka anacita 

mnyezi nayamba kusilira banja lao. Mayase anaonetsetsa 

kuti mwamuna wake asamba ndikubvala bwino. Yohane 

nayenso sanasamale za atsikana ena popeza anamkonda 

kwambiri mkazi wake. 

‗ 

TASKS  

1.  (a)   Zindikira maayidiyofoni awiri agwiritsidwa 

nchito. [1] 

(b)  Panga ciganizo colongosoka ndi maayidiyofoni 

wazindikilawo.  [1] 

 

2. Zindikira maina awiri m‘nkhani opezeka mugulu la 

cisanu ndi cinai [1]   

3.  (a)  Santhula liu latsinde lirilonse lobwerezedwa limene 

lagwiritsidwa nchito m‘nkhani. [2] 

(b)  Lemba ciganizo cako-cako ndi mau amatsinde 

obwerezedwa omwe wazindikila ali m‘nkhani. [2] 

4.  Pereka liufanane la mau opatsidwa munsimu kucokera 

m‘nkhani wapatsidwa.  [2] 

(a)  Wosasamba         

(b)  Wosauka    

Item 2 

At midnight, when Mubita wakes up to answer the call of 

nature, he finds the door to his house ajar. When he looks 

closely, he discovers the living room is empty. He goes 

outside and shouts, ―Oh no! thieves have stolen my 

property.‖ When the crowd hears the shout, they are 

astonished; they quickly rush to Mubita‘s house. When 

everyone convenes, the headman strongly asks Mubita what 

has befallen him. Mubita tells the crowd that at midnight 

when he woke up to answer the call of nature, he found the 

door to his house ajar. He goes further explaining that 

thieves broke into his house and stole his property. 

Simambwe a very short man requests an old woman in the 

village to get a hot coal and throw it into Mubita‘s house. 

The old woman threw the hot coal into Mubita‘s house. As 

the coal was being thrown, Simambwe starts chanting, ―Let 

the person who has done this act not go very far without 

being scotched.‖ Later on, the crowd return to their 

respective homes. At dusk, there came a strong whirlwind. 

After it had died down, there appeared a young man jumping 

up and down holding a long staff pointing at Mubita‘s 

house. This is followed by an appearance of two men with 

red eyes telee and strong legs like an iron shouting loudly, 

―Oh no! we are getting scotched today.‖ The crowd, upon 

hearing what the men are saying, quickly remembers 

Simambwe‘s words. The two men are beaten strongly by the 

crowd.   

 

SILOZI 

Malungasiku Mubita azuha kuyosulula mezi, ufumana 

munyako wa ndu yahae uinzi siyamena. Hatalimisisa, 

ulemuha kuli mwa ndandulo kuinzi mukungulu. Uzwela 

fande ni kuhuweleza, ―Mawe! masholi bauzwize liluwo 

zaka.‖ Sicaba hasiutwa muhuwo wo, sambwetuka. Kapili-

pili sikitimela kwa ndu ya Mubita. Hasesikopani muñaa 

munzi ubuzisisa Mubita sesimukenezi. Mubita utaluseza 

sicaba kuli, malungasiku hanazuha kuyosulula mezi 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.  (a) Kusulula mezi. 

(b) Lizazi haliyoca matali 

(c) Kukuleha wa capu. 

 

 

 

 

 

 

2. Musali-muhulu  

Ma- Kahuma musali-muhulu mwa munzi kaufela 

anepela lishala lelicisa mwa ndu ya Mubita. 

 

 

3. Kapili-pili, maswe, habutuku   

 

 

4.  buzisisa -buz-isisa 

talimisisa -talim-isisa 
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nafumani munyako wa ndu yahae uinzi siyamena. 

Azwelapili kutalusa kuli masholi nebakeni ni kuuzwa liluwo 

kaufela. Simambwe muuna wa makutelakaufi ukupa Musali-

muhulu mwa hae kuunga lishala lelicisa ni kulinepela mwa 

ndu ya Mubita. Lishala lelicisa halinze linepwa Simambwe 

ukala kuambelela, ―Mutu yaezize kezo ye asike akuleha wa 

capu; autwe kucisa kwa mulilo.‖ Hasamulaho, sicaba 

siundumukela kwa libaka zasona. Lizazi haliyoca matali, 

kwataha kakundu-kundu kakatuna; hakase kakuyukile buhali 

kwabonaha kaana kanekasweli kutula-tula inge kasweli 

mulamu omutelele kasupile mwa ndu ya Mubita. Kezo ye 

yalatelelwa ki ponahalo ya baana bababeli ba meeto 

amafubelu telee ni linumbu zezindile inge sipi bahuwa 

maswe bali, ―Mawe! lwaca mulilo kacenu.‖ Sicaba hasiutwa 

zenebulelwa ki baana ba kapili-pili sahupula mazwi a 

Simambwe. Micaha bababeli ba banatiwa habutuku ki 

sicaba. 

1. Tosa lipulelo zenani taluso yeipitezi zemwa 

muinelo wofilwe zeswana taluso ni manzwi 

atatama  

‗Identify sayings from the scenario similar in 

meaning to the following words.  

(a) Kuluta     [1] 

(b) Kulikela   [1] 

(c) Kuyelela    [1] 

 

 

2.  Tosa linzwi lelingungahanyizwe lelili mwa 

muinelo wofilwe mi uitusise lona mwa pulelo 

yahao ya kuikupulela. ‗Identify a compound word 

in the scenario and use it in a sentence.‘   [1] 

 

3.  Tosa linzwi lililinwi mwa muinelo wofilwe 

lelitaleleza fa linzwi la kezo.  ‗Identify one adverb 

in the scenario.‘   [1] 

4.  Tosa manzwi a likezo amabeli ali mwa liezihulu ni 

kuahalula mwa likalulo zaona ‗Identify two verbs 

with intensive verbal extensions from the scenario 

and segment them.   [2]  

5.  Tosa pulelo ilinwi yemwa pasibi boisi mwa 

muinelo wofilwe mi uifetule kuiisa mwa akitibi 

boisi. Identify one sentence in the scenario which is 

in the passive voice and change it to active voice.    

[2] 

 

Level of Difficulty: Understanding, Applying, Analysing, 

Creating 

Key Competence: Communication 

Specific Competence: Categorise nouns into noun classes, 

use synonyms, use different types of ideophones 

 

 

 

5.  Micaha bababeli banatiwa habutuku ki sicaba. 

Sicaba sanata micaha bababeli habutuku. 

 

EoC 2 Interprets, summarises and translates continuous and non-continuous texts   

 

Part 1: Reading Comprehension   
Answers 

Educated human resource is needed for any country to 

develop. Mahongo‘s mother had four children. Mahongo the 

firstborn child was now a grownup person. The second was 

Samba, followed by Mufuka and Mwila was the last born in 

the family. Although Mahongo‘s mother had not been to 

school, she was knowledgeable. Despite her working so 
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hard, the family continued living in absolute poverty; a 

situation that seemed common for most households in the 

area. One day, Mahongo‘s mother brought her children 

together and advised them about the importance of 

education. When the other children in the village saw this, 

they also came forth. They remembered a saying that goes, 

‗Where one with a mother is being advised, let an orphan 

take heed.‘ So full of joy were the children to learn about the 

importance of education. After the meeting, they all run 

back to their parents and told them that they wanted to start 

school the day that followed. When news reached the 

neighbours, they told their children including the last born in 

Mahongo‘s family that education is just a waste of time. 

They told all the children that wealth could be amassed by 

hard work. Some encouraged their children to get married 

especially the girls. They did so in order to benefit from the 

dowries. Their herds of cattle increased and life changed a 

bit. Alas! their wealth was but for a short time. Instead, 

Mahongo‘s mother enrolled her firstborn child to school at 

the age of twelve years. The child learnt how to read and 

write. Her desire for school increased when she was selected 

to represent her country in a reading and writing competition 

in Nigeria. Education enabled this young girl to explore 

many countries. Her name became known by the masses. 

Mahongo‘s mother became proud of her child and she would 

brag when attending meetings with fellow women. As 

Mahongo continued with her education, others would say, 

―We shall see if Mahongo will complete her education.‖ 

However, the parents did not mind what people in the area 

were saying about their child. They just advised the daughter 

to never pay attention to what was being said about her 

education. Today Mahongo is a worker getting a high salary. 

Mahongo is able to find employment easily because of 

education.  Mahongo is living a comfortable life. Light has 

continued to shine in the family due to the education 

attained by their daughter. Poverty is a thing of the past. 

Those that thought Mahongo would not complete her 

education hid whenever they saw her driving expensive cars. 

Mahongo brought a lot of development in her area. She built 

a lot of schools to enable many access education in her area. 

She also built hospitals to make health services accessible to 

many. The livelihood of many people in her area changed. 

Mahongo became popular in the whole community due to 

what education had done in her life. A piece of advice given 

to us today is ―Let us take our children to schools; school 

can really help.‘ 

Now answer the following questions: 

 

1. What did Mahongo‘s mother do when she heard about 

the importance of education? 

2. Why did Mahongo‘s mother advise her children about 

the importance of education? 

3. How did the neighbours react when they heard that 

Mahongo‘s mother was advising her children to go to 

school? 

4. What was the result of Mahongo getting an education? 

5. How can education benefit individuals and communities, 

like in Mahongo‘s story? 

6. What advice would you give to parents who think 

education is a waste of time? 

7. What factors contributed to Mahongo‘s success in her 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Answers 

1. She advised her children about the importance of 

education and enrolled Mahongo in school. 

2. Because she wanted a better life for her children and 

saw education as a way out of poverty. 

3. They discouraged their own children from pursuing 

education, thinking it was a waste of time. 

4. She got a good job, earned a high salary, and 

improved her family's living conditions. 

5. Education can open doors to better opportunities, 

improve critical thinking, and enhance socio-economic 

status. 

6. I would advise them that education is a valuable 

investment for their children's future and the 

community's development. 

7. Her mother's support, her own determination, and 

the opportunities she seized contributed to her success. 
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education? 

  

Level of Difficulty: Understanding, Applying, Analysing, 

Evaluating, creating 

Key Competence: Communication 

Specific Competence: Read a variety of form level texts 

with understanding 

 

LUVALE 

Chihanda chatete: Kutanga na kwivwishisa 

Vathu vanatange na vatondewa mukhala lifuchi mangana 

lizovoloke. Nyamahongo apwile na vana venyi vàwana. 

Mahongo apwile mwana wathwatwa halwola elu apwile 

wakukola. Wachivali apwile Samba, Hina muhata Mufuka 

na Mwila ou apwile muchinyikila. Numba tuhu 

Nyamahongo kalyachile muchikolo Cha shikolako, apwile 

muthu wachingingi.Shikahi azachile na ngolo,oloze thanga 

yenyi yatwalililehonkuyoyela mukuhutwa;chiyoyelo 

chasolokela kupwa chakulisala kuli khala muthu muze 

mungalila.Likumbi limwe,Nyamahongo anehele vana venyi 

hamwe na kuveulula ha ulemu wakutanga shikola.Vana 

vekha vamuze mwimbo omu vamwene ngana,navakhiko 

vejile kwakamwihi.Vanukile hanjikiso yakwamba 

ngwavo,'kuze kuli mwana ali na naye 

vanakumweulula,mwana ngingaatela kwivwilila.' Vana 

vamuze mungalila vawahililile chikuma hakutanga ulemu 

washikola.Hanyima ya chiwano echo, vosena vawahililile 

kuli visemi javo nakuvalweza nge vatela kuputuka kutanga 

shikola likumbi lyakavileho.Mujimbu omu wathsnjile 

mumembo ali hachile nayo,valwezele vana vavo kuhakilako 

na muchinyikila mujimo lya Mahongo nge shikola inapu 

kwenyeka lwola.Valwezele vana vavo vosena ngwavo 

luheto vanahase kuluwana kuhichila mukuzata na 

ngolo.Vekha vakolezezele vana vavo kusomboka , ngananyi 

vana vamaphwevo.Valingile ngocho mangana 

vangalanyinemo kufuma ku matemo.Vangombe javo 

vavulile  chiyovo kaha nawa chiyoyelo Chavo chalumukile 

chindende.Chaluvinda luheto Khana lwapwile halwola 

lwalundende kaha.Hakuhona kuka angiza vathu muze 

mungalila,Nyamahongo asonekesele mwananyi wathwatwa 

kushikola omu ahetele myaka yakusemuka likumbi na 

myaka ivali.Mwana alinangwile kutanga na 

kusoneka.Phwipwi ya kutanga shikola yatohwele omu 

vamuzakwile kwimanyinako lifuchi lyenyi mukulipecha 

chakutanga nakusoneka chapwile mulifuchi lya 

Nigeria.Kutanga shikola chalingishile ou meanphwevo 

kutambukila mafuchi amavulu.Lijina lyenyi lyafumakanyine 

kuvathu vavavulu.Nyamahongo apwile wakuwahilila na 

vilinga vya mwanenyi,kaha nawa muviwano chipwe 

mikopano waliwanyinenga navakwavo maphwevo apwile 

wakuwakuli veta hathilo.Omu Mahongo atwalililileho na 

shikola yenyi vekha vapwime nakwamba ngwavo, "natu tala 

nge Mahongo mwaya nakukumisa shikola  yenyi." Shikaho , 

visemi jenyi kavahakile magana kumazu aze vahanjikilenga 

vathu hali mwanavoko.Vakolezezele kaha mwanavo kutwala 

mangana kushikola keshi ovyo vapwile nakuhanjika 

vathuko.Lelo Ali nakuzata milimo yayinene na kutambula 

jimbonfo jajivulu.Mahongo nahase kuwana milimo ya 

shikola.Mahongo ali nakuyoya chiyoyelo 

chamwenemwene.Kumunyika chinatwalilila muthanga 

yenyi mwomwo hakutanga cha mwanavo.Kuhutwa uno hi 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Kumbulwilo 

1. Nyamahongo ahuhumwine vanavenyi haulemu 

wachinyingi chakutanga nakusonekesa Mahongo 

mushikola. 

2. Mwomwo azangile chiyoyelo chamwaza chavana 

venyi nakumona shikola nge jila 

yakulundumwinamo uhutu. 

3. Vakolezezele vana vavo kutanga shikola, 

kushinganyeka nge kwenyeka kaha lwola. 

4. Atambwile mulimo wamwaza, apwile nakutambula 

fweto yayinene, nakuzovolola chiyoyelo chathanga 
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chuma chakunyima.Kuli vaze vashinganyekele ngwavo 

Mahongo keshi kuhasa kukumisa shikola yenyi 

vaswaminenga omu vamwenenga ali nakutambukisa minyau 

yakulanda na ndando hakukanyama.Mahongo anehele 

kutona mungalila yenyi.Atunge mashikola amavulu 

mangana vathu vavavulu vatange shikola Atungile cheka 

vipatela vyavivulu mangana valikangule kumisongo. 

Chiyoyelo Cha vathu vavavulu mungalila chalumukile 

chiyovo. Mahongo afumakanyine mungalila Khana 

mwomwo ya milimo ya mwaza azachile. Kutweululako lelo 

ngwavo,'tutwalemu vana venyi mushikola, shikola yenyi 

kukafwa chikupu.' 

      

Kumbulula vihula vino ‗Answer the tasks that follow.‘ 

 

1. Nyamahongo alingile ika omu evwile haulemu 

wakutanga shikola? 

2. Mwomwo ika Nyamahongo ahuhumwine vanavenyi ha 

ulemu      wakutanga shikola? 

3. Vathu mundandanda valingile vyuma muka omu 

vevwile ngwavo Nyamahongo ahuhumwine vanavenyi 

kuyakushikola? 

4. Vyuma muka   vyasolokele kuli Mahongo hakutanga 

shikola? 

5. Uno shikola inahase kukafwa ngachili vathu, 

najindandanda, nge omu tunevu mumujimbu wa 

Mahongo? 

6. Vyuma muka unahase kukolezeza visemi vaze 

vashinganyeka ngwavo shikola yapwa kwenyeka lwola? 

7. Vikilikita muka vyanehessele Mahongo azovoloke 

mukutanga chenyi? 

yenyi. 

5. Chinyingi chashikola Cheji kusokolola vyuma 

vyamwene-mwene, kuzovoloka Muvishinganyeka 

nakuneha kuzovoloka muchiyoyelo. 

6. Nangu vakolezeza hachinyingi chakutanga shikola 

mwomwo chinapu lutwe lwavana vavo nakutona 

chandandanda. 

7. Naye amukafwile, kufwila chenyi yavene, nalusesa 

apwile nalwo lwanehele kuzovoloka muchiyoyelo 

chenyi.  

 

Part 2 Summary   Answers 

Summary 

Read the passage under reading comprehension section 

carefully and answer the task that follows. 

According to the passage, summarize how education 

improved Mahongo‘s life and that of the community. Your 

summary should not exceed 100 words. 

 

LUVALE 

Tanga ou mujimbu uli mukutanga nakwivwishisa mangana 

ukumbulule vihula vili mwishi. 

Kweseka na mujimbu unatange, khukulula jijila jazovolwele 

chiyoyelo cha Mahongo na ngalila yenyi. Mujimbuwove 

watela kupwa na mazu akuheta likhulukaji (100). 

 

Level of Difficulty: Understanding, Applying, Analysing, 

Evaluating, Creating 

Key Competence: Communication  

Specific Competence: Summarise given texts 

 

 

The correct answer will cite relevant points expressing 

how education improved Mahongo‘s life and that of 

the community. 

 

EoC 2 Interprets, summarises and translates continuous and non-continuous texts   
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Translation Answer/What to look out for 

 

As a concerned resident who understands the language of 

your local community, you have realized that an 

organization fostering the development of girls and women 

in Zambia launched a campaign to raise awareness about the 

negative impacts of early and forced marriages in your 

community. However, the message shared could not be 

heard by most community members as the language used 

was foreign. Translate the following awareness message 

from English into any of the seven official Zambian 

Languages so that it can be shared during community 

meetings: 

Early and forced marriage remains one of the most serious 

challenges facing girls and young women in Zambia today. 

These marriages are often arranged without their consent 

and usually result in long-term harm. 

One of the immediate negative effects of early marriage is 

the loss of education. Once a girl is married, she is expected 

to immediately leave school and take good care of her 

husband and household. Child brides also face serious 

health risks as their bodies are not fully developed for 

childbirth which may lead to maternal and infant deaths.  

Every child therefore, deserves the chance to grow, learn 

and dream. When girls stay in school, they build a better 

future for themselves, their families and their communities. 

 

Level of Difficulty: Understanding, Applying 

Key Competence: Communication,  

Specific Competence: Apply various translation techniques 

to translate text from English into a Zambian Language 

and vice-versa 

 

CINYANJA 

Kukhala ngati munthu wokhuzidwa, wazindikira kuti gulu 

lina lopititsa patsogolo nkhani za citukuko ca atsikana ndi 

amai acicepere m‘dziko la Zambia likufalitsa uthenga 

kudziwitsa anthu za kuipa kwa maukwati ofuwa ndi 

okakamiza m`dera lanu. Ngakhale ziri tero, uthenga 

ofalitsidwa siunalikumveka popeza cilankhulo cinali 

kugwiritsidwa nchito cinali ca cilendo ku anthu ambiri 

akuderalo. Tembenuza uthenga ofalitsidwawo kucotsa 

m‘Cingerezi kupereka m‘cilankhulo cimodzi mwa 

zilankhulo zisanu ndi ziwiri zobvomerezeka zolankhulidwa 

mu Zambia kuti anthu amve za uthengawo pa nthawi ya 

msonkhano. 

 

 

 

Application of translation techniques 

- Accuracy of meaning: Does the translation 

convey the original meaning? 

- Grammar and syntax: Is the target language 

used correctly? 

- Vocabulary choice: Are words translated 

appropriately? 

- Fluency and readability:  Does the translation 

flow well? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Maukwati ofuwa ndi okakamizidwa akhala obvutitsa 

pakati pa atsikana acicepere ndi amai oceperelapo 

msinkhu mu dziko la Zambia masiku ano. Maukwatiwa 

kambiri-kambiri amacitika kopanda atsikanawo 

kubvomereza ndipo cimawabweretsera mabvuto aakulu 

osatha pa umoyo wao. 

Bvuto limodzi mwa mabvuto obweretsedwa ndi 

maukwati ofuwawa ndi kuleka sukulu. Pamene mtsikana 

akwatiwa, ayembekezeredwa kuleka sukulu nthawi 

yomweyo ndikuyamba kusamalira mwamuna wake ndi 

banja. Atsikana acicepere okwatiwa maukwati ofuwawa 

akumananso ndi mabvuto pobereka popeza matupi ao 

siyali okhwima mofikapo kuti nkubereka mwana cimene 

cingapagitse mai ndi mwana kumwalira. 

Mwaici, mwana aliyense afunika kupatsidwa danga 

lokula mofikapo, kuphunzira ndinso kulota za tsogolo 

lake. Ngati atsikana aphunzira, amapanga tsogolo lao, la 

banja ndi la kumadera kumene akhala bwino. 

EoC 1 Demonstrates masterly of written language conventions 

Composition Answers 

The government of Zambia has announced plans to 

construct a new dam in the Zambezi valley, which will 

provide much-needed hydro-electric power to the country. 

However, the project has been met with opposition from 

local communities and environmental groups who argue that 
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it would displace thousands of people and harm the local 

ecosystem. 

1. Write a letter to the Editor expressing your opinion on 

why the dam should not be constructed in that area. 

2. Argue for or against the construction of the dam, 

considering the potential benefits and drawbacks it 

would bring to that area. 

3. The Minister of Energy decides to visit that local 

community to check why the people are against the 

construction of the dam.  Write a speech to be presented 

by the Minister on the benefits of constructing the dam 

in that area.  

4. Discuss the merits and demerits of constructing the dam 

in that area. 

Level of Difficulty:  Creating 

Key Competence: Communication,  

Specific Competence: Write a letter to the editor 

CHITONGA 

Mfwulumende yacisi ca Zambia yapa bwaambilizya 

bwakuyaka damu mucooko calwizi lwa Zambezi, lyalo liya 

kuleta magesi aakwelwa ameenda mucisi. Nokuba boobo, 

bantu banji bamucooko antoomwe abeendelezi balanganya 

bukkale bwabantu, batondezya kutazumina kujatikizya 

kaambo aaka, balo baamba kuti eeci ciyakuleta kutandwa 

kwabantu mucooko alimwi akunyonganya nyika. 

1. Kolemba lugwalo kubeendelezi ubapandulwide twaambo 

ncobateelede kuyaka damu mucooko. 

2.   Sena ulazumina naa ulakazya kujatikizya kuyaka 

kwa damu mucooko mokkala, ulanganya bubotu naa 

bubi bukonzya kuletwa mucooko omu 

3.  Baiminizi bamung‘anda yamilawo balanganya 

magesi amungwimba baswaya mucooko mokkala 

kuti bamvwa twaambo bantu ncobatayandili kuti 

kuyakwa damu mubusena oomu. Kolemba mubandi 

walo uutipegwa abaiminizi bamung‘anda yamilawo 

kujatikizya bubotu bwakuyaka damu mucooko. 

4.  Bandika bubotu abubi bwakuyaka damu mucooko 

mokkala. 

 

 

The correct answer should bring out the correct 

interpretation of the chosen task. The features of each 

task must be observed e.g addresses when writing the 

letter. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Bwiinguzi buluzi bweelede kupandulula aumwi mubuzyo 

wapegwa mbowelede kulembwa, mubuzyo weelede kupa 

zyibeela zyilanganizyigwa wanikulembwa.  

Mukozyanyo; Kubikka kkeyala wani kulemba mubuzyo. 

 

 

Appendix 2: Exemplar Tasks for School Based Assessment 

EoC 3:  Interprets and understands spoken information 

Interpretation Answers/What to look out for 

Your community has been experiencing unusual heavy 

storms and drought. The department of Metrology has 

organised a meeting to educate residents about climate 

change. You have been tasked to interpret during the 

meeting so that all community members understand the 

information. 

The following message is what you have been asked to 

interpret: 

Climate Change has affected many parts of the world today. 

Changing rainfall pattern is becoming more common. This 

change impacts on our food supply and even our water 

resources. It is therefore important for everyone to act 

responsibly. We can slow climate Change by planting trees 

and using water wisely. Every small action makes a 

Correct interpretation of the message 

Diction and connotation. 

Tone, mood and atmosphere 

Style and register. 

Sentence structure and rhetorical devices. 
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difference in protecting our environment. 

Level of Difficulty: Understanding, Applying, Analysing, 

creating 

Key Competence: Communication 

Specific Competence: 

ICIBEMBA 

Incende yenu ileshingwana no bwafya bushaseeka 

ubwakulokesha kwa mfula yacipuupu na icilala. Icipani 

cilolekesha pa miceele nacipekanya ukulongana kwa 

kusambilisha abekashi bamuncende yenu palwa kucinja kwa 

mwela. Naupeelwa umulimo wa kupilibula ululimi pali uku 

kulongana pakuti abekala-mushi bakasangwako 

bakomfwikishe ifikalandwapo 

 

 

 

 

Ukucinja kwa mwela pali ndakai nakukuma incende ishingi 

pesonde. Imyalukile ya milokele yamfula ileeya ileseeka 

uku kwaluka nakukuma imilobolwele yafyakulya elyo 

nencende tutapako ameenshi. Eico kanshi cili icikankaala 

ukuti bonse tupooseko amaano saana kuti twaceefyanyako 

imicinjishe ya mwela ukupitila mu kulimba imiti elyo 

nokubomfya bwino ameenshi. Akacito akali konse ako 

mwingacitako kuti kalundako ku kucingilila incende yesu. 

EoC 4 Expresses ideas, thoughts and opinions through spoken language. 

Presentation Answers/What to look out for 

You have discovered that a lot of girls in Nabvutika 

community are dropping out of school at a tender age to get 

married. As a concerned teacher, ask learners in groups of 

four to discuss and make a presentation on the dangers of 

early marriages.  (Allocate 8 minutes to the discussion and 7 

minutes to the presentation) 

Level of Difficulty:  Applying, Analysing, creating 

Key Competence: Communication and Problem Solving 

Specific Competence: Deliver a talk to an audience on a 

given topic 

LUNDA 

Wunawani neyi anyana awambanda amavulu muchituñilu 

cha Yambezhi anakushiya shikola nakusumbuka nawansi 

wawu. Neyi ntañishi chinakukwati kumuchima, shaku 

atudizi mumazanvu awana-awana ahanjeki nakumwekesha 

yuma yinahanjekiwu ha kukukala kwakusumbuka muwansi 

(hanaku mamineta 8 mukuhanjeka na mamineta 7 

hakumwekesha yuma yinawaniwu) 

Effective contributions to the group discussion 

Clarity and coherence of ideas 

 Relevance of contributions to the topic  

Effective use of verbal and non- verbal communication 

 Depth and accuracy of information shared 

 Respectful tone and language 

Kuhanjeka mwashikila mumazanvu munashakamiwu 

Walala na koloka kwayitoñozhoka 

Kulema kwakuhana yitoñozhoka yashikila hamutu wansañu 

weneni 

Kushimuna mwashikila na mwakubula kushimuna 

mumpanji 

Kwilukisha na walala wansañu yinashimunewi. 

Izu dakalemesha ni idimi 

EoC 4 Expresses ideas, thoughts and opinions through spoken language. 

Role Play  Answers/What to look out for 

Job Interview Role Play 

Zambia Airways is hiring a Customer Service Agent. 

Conduct an interview to select the preferred applicant. 

Roles: 

Interviewer (Human Resource Manager): Conducts the 

interview. 

Interviewee (Applicant): Answers questions and showcases 

skills. 

Note: Interviewer should give chance to the applicant after 

every question so that they can respond.  

Interviewer (HR Manager): 

What do you know about Zambia Airways? 

Can you tell me about your experience in customer service? 

How well the interviewee articulates their customer service 

skills and experience 

Problem solving approaches to handling difficult customers 

Communication clarity 

Interpersonal skills shown in interaction with the interviewer 

Ability to stay calm and composed when responding to 

questions 
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Can you tell me about a time when you had to handle a 

difficult customer? 

Can you describe a time when you went above and beyond 

for a customer? 

How would you ensure customer satisfaction in this role? 

Why do you think you are a good fit for this job? 

Interviewee (Applicant): 

Zambia Airways is a reputable airline that values customer 

satisfaction and excellence. I would love to be part of that. 

Good morning Manager, I have over two years of 

experience in customer-facing roles, including a previous 

position as a customer service representative at a local bank. 

I developed strong communication skills, learned to handle 

complaints, and ensured customer satisfaction. I am 

confident in providing excellent service and adapting to 

diverse customer needs. 

In my previous role, a customer was unhappy with a 

product. I listened to their concerns, empathized and offered 

a solution. The customer left satisfied.  

I once helped a passenger with a connecting flight issue. I 

worked with the team to arrange accommodations and 

rebooking, ensuring they reached their destination smoothly. 

I would ensure satisfaction by actively listening, being 

proactive, and following up on issues. 

I am a good fit because I am passionate about customer 

service and have relevant experience. I am eager to learn and 

grow with the company. 

Level of Difficulty: Understanding, Analysing 

Key Competence: Communication, Critical and Analytical 

thinking 

Specific Competence: Use appropriate language in 

discussion 

 

KIIKAONDE 

Makayo a Fwanyikizho ya Kukumbula Mepuzho a Kutwela 

Nkito.  

Kampanyi ka Zambia Airways kabeena kukeba wa 

mwingilo wa kukwasha bantu bakeba bukwasho. ipuzha 

mepuzho ku babeena kukeba uno mwingilo pakuuba amba 

usalepo wafwainwa. 

Mingilo  

Ubeena kwipuzha mingilo (Kyangakyanga): Ingila mwingilo 

wa kwipuzha mepuzho. 

Ubeena kukuumbula mepuzho (Ubeena kukeba nkito): 

Wakuumbula mepuzho ne kumwesha mpeyo.  

Lujimuno: Ubeena kwipuzha mepuzho wafwainwa kupaana 

kimye, pajiipuzho pa jiipuzho, ku ubeena kukeba nkito 

pakuuba amba akuumbule. 

Ubeena kwipuzha mepuzha (Kyangakyanga) 

Wayukapo ka pa kampanyi ka Zambia Airways? 

Wakonsha kumbulapo byowaingilapo kala mu mwingilo wa 

kukwasha bakeba bukwasho? 

Wakosha kumbulapo kimye kimo kyowakoshele kupwisha 
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lukatazho lwashupa? 

Wakonsha ku ndumbulwilapo kimye kimo kyowakijile 

milanguluko ya muntu wakebelenga bukwasho? 

Ube byepi mu uno mwingilo pakuuba amba ubeena kukeba 

bukwasho atondwe?  

Mambo ka owalangulukila amba yobe wafwainwa ino 

nkito? 

Ubeena kukumbula mepuzho (Ubeena kukeba nkito) 

Zambia Airways ke Kampanyi kayukanyika mu kunemeka 

kutondwa bulongo kukeba bantu bakeba bukwasho. Nakeba 

kwinungako ku bino. 

Mutende mwane ba manejala, naingila mwingilo wa 

kukwasha bantu bakeba bukwasho kukila pa myaka ibiji. 

Naingilapo kala pakifulo kya kwimenako bakeba bukwasho 

ku mbanki. Nafunjile byakwamba na bantu, nafunjile 

kupwisha makatazho ne kumona amba bakeba bukwasho 

batondwa. Neketekela namba nafwainwa kupaana bukwasho 

bwawaama, ne kuteeleka ku byonse bibeena kukeba bakeba 

bukwasho. 

Mu mwingilo wami yenaingijilenga kunyuma, nafunjile 

amba ukeba bukwasho wabulanga kusekela mu byafumamo. 

Natelekelenga ku byo bakebelenga ne kwibobila byo. 

Bakebelenga bukwasho batondwele. 

Kimye kimo nakwashile kang‘enda waji mundeke wajinga 

na lukatazho lwa kwenda lwendo lwa na ndeke kufuma ku 

mpuzha imo kuya ku mpuzha ikwabo. Naingijile na jibumba 

mukunengezha kwa kulaala ne kwakukajijila ne kumona 

amba bafika bulongo. 

Naesekelenga kuuba amba batondwa panyuma ya kuteleka, 

kutangijilako mu mingilo ne kulondaizha abya 

byakebelwenga.  

Nafikilamo mambo natemwa mingilo ya kukwasha bakeba 

bukwasho kabiji naingilapo kala. Nji na kizaku kya kufunda 

ne kukomenako pamo na kampanyi. 

 

 

 

 



- 107 - 

 

Chapter 10: Literature in Zambian Languages 

1321 / 1322  / 1323 / 1324  / 1325 / 1326 / 1327 

1. Construct 

Demonstrates the application of literary skills, creativity, and cultural and emotional awareness to produce 

and interpret literature that educates, entertains, preserves cultural heritage, and creates entrepreneurial 

opportunities. 

2. Elements of Construct 

The Literature in Zambian Languages Examination will be based on four (4) Elements of Construct, which 

are: 

EoC1: Demonstrates understanding of types and functions of literature and literary skills, and 

uses them to educate, entertain, preserve culture and create  entrepreneurial opportunities. 

 Analyses and applies various types and functions of literature in real life situations. 

 Uses literary skills to develop different genres to educate, entertain, preserve culture and 

promote entrepreneurship using literature. 

EoC2: Analyses or Composes Various Types of Poetry 

 Analyses various poetry types and structures 

 Applies poetic language in real-life contexts 

 Applies critical thinking, communication to interpret poems and connect to real-life situations 

 Composes and recites poems for personal expression, creative purposes and professional or 

public presentations  

EoC3: Analyses and Composes Prose 

 Analyses various prose types, connecting texts to real-world experiences 

 Applies critical thinking, emotional intelligence, and problem-solving skills    through read 

texts 

 Composes short stories for purposes of education, entertainment and business 

EoC4: Analyses and Composes Various Types of Drama 

 Analyses drama texts and key elements 

 Applies critical thinking, communication, and collaboration to interpret texts and connect to 

real-life situations 

 Produces drama scripts and acts for purposes of education, entertainment and business 

3. Test Design 

The Literature in Zambian Languages assessment will consist of two components. Component 1 will be 

School Based Assessment (SBA) which will be set and scored by respective subject teachers at school 

level. It will be administered in Form 2 and 3. Component 2 will be the Final Examination which will be 

set and marked centrally by the Examinations Council of Zambia at the end of Form 4. The weighting for 

SBA 40% and the Final Examination will be 60%.  
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  Summary of the Test Design for Literature in Zambian Languages Components 1 and 2  

Components Code Duration Level Number of Test 

Items / Tasks 

Marks 

Allocated 

School Based 

Assessment – 

Component 1 

 2 Years  

 

Form 2 6 100 

Form 3 6 100 

Final Examination – 

Component 2 

 2:30hours Form 4 20 100 

Total   100 

 

3.1 Structure 

The assessment will comprise 2 components. Component 1 will be School Based Assessment (SBA) 

and Component 2 will be the Final Examination. 

 3.1.1 School Based Assessment (SBA) - Component 1 

SBA will be assessed using various tasks based on all the four (4) Elements of Construct.   

The component will assess a total of twelve (12items; Six (6) at Form 2 and Six (6) at Form 3 

which will give a total of 200 marks.  

The structure of the SBA tasks will be determined by the type of tasks and by the subject 

teacher. 

Assessment Tasks per Level and Focus area 

Form Focus Area Key Activities/Tasks 

2 Poetry and Story 

(Oral and Written) 

 Create and share oral narratives: 

 Compose and narrate a story 

 Analyse the story 

 Create and share poetry: 

 Compose and presents a poem 

 Analyse the poem 

3 Prose and Drama  Write and analyse a story 

 Pitch presentation 

 Produce and stage a drama script 

 Address cross-cutting issues 

 Act, direct, and adjudicate a play 

 

      Project: 

      Learners of Literature in Zambian Languages will explore various project ideas to deepen their 

understanding and skills. Some might express their creativity through poetry, short stories, or adapting 

texts into plays or scripts. Others could critique literary works in Zambian Languages, research oral 

literature, or create multimedia presentations. These projects develop critical thinking, creativity, and 

language skills, engaging learners with Zambia's rich literary heritage.  

      Teachers will guide learners in: 

(i) Selecting a project topic 

(ii) Project formulation 

(iii) Project execution 
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(iii) Project presentation 

The Project should be aligned with one of the four Elements of Construct and suitable for their Form 

level. Learners will work individually, in pairs or in groups promoting collaborative learning, critical 

thinking, and application of knowledge. For Prose and Poetry, the number of learners in the project 

should not exceed 5 while the number of learners in Drama project will depend on the cast.  

3.1.2  Final Examination - Component 2 

                                 Final Examination structure  

Section Focus Area Number of  

Items 

Number 

Tasks/  

Total Marks 

A EOC 1 1 5 20 

B EOC 2 1 5 20 

C EOC 3 2 10 40 

D EOC 4 1 5 20 

                                                                                                   TOTAL 100 

                      

                           Section Structure; 

                             Section A:   5 Tasks , answer all 

 Section B, C and D  has three parts: 

Part 1: Comprehension of Text (5 marks) 

- 2 tasks , answer all 

Part 2: Analysis and Interpretation (5 marks) 

- 2 tasks , answer all 

Part 3: Application and Creation (10 marks) 

- 2 tasks , answer 1 only 

For Section B, learners will be required to Choose 2 out of 5 prescribed texts.  

3.2.1 Types of Test Items  

              The assessment uses semi-structured and open-ended tasks.  

               Semi-structured tasks include restricted-response tasks, guided writing tasks, text 

transformation tasks, completion tasks, context-based writing tasks, guided performance 

tasks, text adaptation tasks, structured writing tasks, and convention-application tasks. 

These assess the application of literary features to create or adapt texts, speeches, or 

performances. 

               Open-ended tasks include extended writing tasks, authored work tasks with explanation, 

research-based project tasks, creative writing tasks, and performance tasks. These assess the 

production of literary or oral works and the explanation of artistic choices. 

               All task types require learner-produced text, speech, or performance and cover oral and 

written literature, poetry, novels, and drama. 
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Section A: Functional Literacy in Written and Oral Literature 

This focus area assesses learners‘ ability to apply knowledge of literary types, functions, 

and skills to create and use oral and written texts that educate, entertain, preserve culture, or 

generate entrepreneurial opportunities. 

Section B: Contextual (Poetry)  

This section assesses learners‘ skills in poetry, focusing on language proficiency, cultural 

competence, literary analysis, critical thinking, creative expression, and communication. 

Using a provided poetry text, learners analyse and interpret the language, tone, and style, 

and appreciate the cultural context. They identify poetic devices, interpret themes, and 

evaluate the poet's craft, demonstrating their understanding of Zambian poetry. This section 

is based on Element of Construct 2. 

Section C:  Contextual (Novel) 

This section requires learners to select two (2) texts from a list of five (5) prescribed texts. 

Learners will demonstrate their literary skills by analysing plot, characters, and themes, and 

appreciating the cultural context. They will also show understanding of the author's 

narrative techniques and literary devices, making connections to real-life situations. 

As they respond to the questions, learners demonstrate critical thinking and communicate 

their insights effectively in Zambian languages. The assessment evaluates their language 

proficiency, literary analysis, critical thinking, and communication skills. The section is 

based on Element of Construct 3. 

Section D:  Drama 

This section assesses learners' literary skills, critical thinking, and communication abilities 

in Zambian languages. Learners are expected to analyse the plot, characters, and themes of a 

provided drama text, appreciate the cultural context in which it is set, and understand the 

author's techniques. They are also required to relate their insights to real-life situations, 

demonstrating their ability to apply literary insights in a meaningful way. Learners will 

showcase their critical thinking, language proficiency, and literary analysis skills. The 

assessment provides a comprehensive evaluation of learners' understanding of the drama 

text and their ability to think critically about the text, communicate effectively, and 

appreciate Zambian cultural heritage. This section is based on Element of Construct  4. 

3.2.2 Syllabus Coverage 

The School Based Assessment and Final Examination will be based on the Literature in 

Zambian Languages Syllabus for Form 1 – 4.  The SBA tasks and test items assessed will 

vary from year to year but the skills tested will generally be the same hence comparable 

over time. Test Framework, SBA Framework and Test Specification will be used to ensure 

reliability and validity over time.  

3.2.3 Level of Difficulty 

School-Based Assessment tasks and Final Examination test items are scenario-based, 

requiring learners to apply knowledge, attitudes, and skills to solve real-life problems. The 

scenario situation is based on a given element of construct that a candidate will be expected 

to respond to. The level of difficulty considers the following aspects: 

(i) Scenario complexity: Complexity of the real-life scenario 

(ii) Subject knowledge and skills: Required knowledge and skills to address the scenario 
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(iii) Cognitive complexity: Level of thinking required (remembering, understanding, 

analysing, evaluating, creating) 

(iv) Abstract and critical thinking: Extent of abstract and critical thinking required 

(v) Strategic response:  Entails how much candidates need to plan and think ahead to 

tackle the scenario. This means candidates must think ahead, organise thoughts, and 

craft effective responses. 

These factors ensure assessments are Form-appropriate and evaluate learners' ability to 

apply knowledge and skills in real-life contexts, for both SBA tasks and Final Examination 

test items. 

4. Scoring Criteria 

4.1  SBA – Component 1: will be scored by teachers in their respective schools as guided in the scoring    

guides and rubrics in the School Based Assessment Guidelines for Examination for Certificate of 

Secondary Education Ordinary Level.  

4.2  Final Examination – Component 2: will be marked centrally by ECZ using marking Schemes 

provided by ECZ.  

4.3  To obtain an overall mark in Literature in Zambian Languages, candidates acquire scores in both 

components. No overall grade will be awarded to any candidate who is absent from either 

component. 

5. Notes and Guidelines 

5.1 Final Examination Guidelines 

(i) Schools will be advised on the approved list of prescribed / set  books or texts? through the 

Examination Syllabus sent through Provincial Education Offices to respective schools.  

(ii) Learners will study the five (5) prescribed/ set texts of which they will provide responses to 

two (2) in the Final Examination. 

(iii)  Dictionaries, set texts, and other reference books are not permitted in the examination room. 

5.2   School-Based Assessment (SBA) Guidelines 

Teachers must ensure that:  

(i) SBA tasks are prepared and scored at the school level. 

(ii) The tasks include a project spread across 3 terms in Form 3. 

(iii) SBA tasks and tests incorporate all syllabus content, including key terms, terminologies, 

figures of speech, and literary devices. 

(iv) SBA raw marks are submitted to ECZ at year‑end for Form 2 and Form 3 
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6. Exemplar Test Items 

EoC1:  Demonstrates understanding of types and functions of literature and literary skills, and uses them 

to educate, entertain,  preserve culture and create  entrepreneurial opportunities. 

Scenario:  

The village of Mwenye is facing challenges due to deforestation. Trees are being cut down fast for firewood and 

farming land, causing soil erosion and less rainfall. The village elders want to use literature – stories, poems, and 

plays – to help solve this problem. They believe literature can educate people, encourage action, and maybe even 

create new ways for the people of the Mwenye to earn money without cutting trees. 

Tasks   Expected Response  

1 One Elder in the village has objected to using 

literature for deforestation sensitization. He claims 

literature only favours those who can read and 

write.  

(a) Identify two gaps in the elder‘s definition 

of literature. (2 marks) 

(b) Provide an accurate definition of literature 

that would include all people in Mwenye. 

(3 marks)   

(a) Gaps 

 It excludes oral literature like stories, 

proverbs, songs used in Zambia.   

 It ignores performed literature like plays and 

poems that need no reading.   

 Assumes literature is written books only, not 

content/purpose.  

(2 Marks -1 mark each, any two)  

(b) Accurate definition – 2 marks: 

Literature is any creative/ imaginative work that 

expresses human experiences to educate, 

entertain or influence society. It can be oral or 

written and includes stories, poems, songs, 

proverbs, and plays. 

- Award   2 marks for the above definition 

- Award  1 mark if definition mentions oral and written but 

misses  purpose/content. 

2  Explain how the people of the village can use 

stories to encourage people to protect trees in 

Mwenye. (5 marks) 

They can tell stories showing benefits of trees, 

impacts of cutting them, or how communities 

protect forests. 

4 Analyse how a writer could use symbolism (like 

trees representing life) in a story to convey the 

importance of stopping deforestation in Mwenye 

village.  

(5 marks) 

Trees as symbols of life, community heritage, or 

future could make the story emotionally connect 

with the people of the Mwenye, stressing the 

need to protect them. 

5 Create a story idea that entertains and educates 

about stopping deforestation in Mwenye village.  

(5 marks Level) 

A story about a young person who plants trees, 

educates others, and brings back wildlife and 

improves livelihoods. 

 Level of difficulty : Understanding, Analysing and Creating  

 General Competences Tested: Communication, Creativity, Innovation, Critical 

Thinking and Environmental Awareness 
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EoC2: Analyses or Composes Various Types of Poetry 

The local community in a rural area of Zambia is concerned about the impact of climate change on their traditional 

farming practices. The community leaders approach the local school and ask the learners to create a poetry project that 

raises awareness about the importance of environmental conservation and sustainable farming practices. The learners 

decide to focus on the poem "The Earth Weepeth" by a local Zambian poet, which explores the themes of 

environmental degradation and the importance of preserving the natural world. 

Part 1: Understanding (5 marks) Answer: 

1. What is the poet's message in "The Earth Weepeth"? (2 marks) 

  

 

 

 

 

2. Identify and explain one example of imagery used in the poem to 

describe the impact of climate change. (3 marks) 

 

 

 

The poet is highlighting the consequences of 

human actions on the environment and 

urging readers to act to preserve nature. 

 

Example:  

 Stanza 1; Line; 3 

"The rivers choke with silt and shame". The 

image of choking rivers creates a vivid 

picture of the devastating impact of 

climate change. 

Part  2 : Analysing and Evaluating (5 marks)  

1. Analyse how the poet uses metaphor to describe the relationship 

between humans and the environment in the poem. Provide examples 

from the poem to support your answer. (2 marks) 

 

 

2. Discuss how the themes in the poem relate to the current 

environmental issues in Zambia. Provide examples from the poem and 

real-life situations to support your answer. (3 marks) 

 

 

Learners should identify metaphors, such as 

"The earth weepeth", and explain how they 

convey the interconnectedness of humans 

and the environment. 

 

Learners should explain how the poem's 

themes of environmental degradation and 

conservation are related  to Zambia's current 

environmental challenges, such as 

deforestation and climate change. 

Part 3: Applying and Creating (10 marks)  

1. Write a short poem (about 10 lines) that explores the theme of 

environmental conservation. Use imagery and one literary device. 

(5marks) 

(Learners to apply understanding of poetic devices to create a short 

poem.) 

 

                                    OR 

2. Design a poster or infographic that raises awareness about the 

importance of sustainable farming practices in Zambia. Use ideas and 

themes from the poem "The Earth Weepeth"  to support your message in 

your poster or infographic . (10 marks) 

(Learners to apply understanding of the poem's themes to a real-life 

situation.) 

 

Learners should write a short poem using 

imagery and a literary device, such as 

personification or simile. 

 

 

 

.Learners should design a poster or 

infographic that effectively communicates 

the importance of sustainable farming 

practices, using ideas and themes from the 

poem "The Earth Weepeth"  . 

Competences assessed: 

- understanding: Comprehending the poem's themes and message 

- Analysing and Evaluating: analysing literary devices and evaluating the poem's themes 

- Applying and Creating: applying understanding of poetic devices to create a short poem and designing a poster or 

infographic that raises awareness about environmental conservation 

This scenario and test items relate to real-life situations by: 

- Addressing a current environmental issue in Zambia (climate change and sustainable farming practices) 

- Involving community engagement and awareness-raising 

- Requiring learners to apply their understanding of the poem to real-life situations 

- Assessing learners' ability to communicate effectively and think critically about environmental issues. 



- 114 - 

 

        

    

EoC3: Analyses and Composes Prose 

The local community in a rural area of Zambia is concerned about the impact of urbanization on traditional values and 

ways of life. The community leaders approach the local school and ask the learners to create a project that explores the 

impact of urbanization on Zambian culture and identity. The learners decide to focus on the novel "The Tree of Life" by 

a local Zambian author, which explores the themes of cultural heritage, identity, and the impact of modernization on 

traditional societies. 

Part 1: Understanding (5marks) Answer: 

1. What is the author's message in "The Tree of Life"? (2 marks) 

(learners demonstrate understanding of the novel's themes and message) 

 

 

2. Identify and explain one character in the novel who embodies the 

conflict between traditional and modern ways of life. (3 marks) 

(learners identify and analyse character development in the novel.) 

The author is highlighting the importance 

of preserving cultural heritage and 

traditional values in the face of 

modernization and urbanization. 

 

Example: The character of Mwansa, who 

struggles to balance his traditional 

upbringing with his modern education and 

urban lifestyle. 

Part 2: Analysing and Evaluating (5 marks)  

1. Analyse how the author uses setting to explore the themes of cultural 

heritage and identity in the novel. Provide examples from the novel to 

support your answer. (2 marks) 

- Analyse the author's use of literary devices. 

 

 

2. Discuss the relevance of the novel's themes to the current debates about 

urbanization and cultural identity in Zambia. Provide examples from the 

novel and real-life situations to support your answer. (3 marks) 

Learners interpret the novel's themes and relate them to real-life 

situations.) 

 

Learners should discuss how the author 

uses the village and city settings to contrast 

traditional and modern ways of life, and 

explore the impact on the characters' 

identities. 

 

Learners should explain how the novel's 

themes of cultural heritage and identity are 

relevant to current debates about 

urbanization and cultural identity in 

Zambia, and provide examples from the 

novel and real-life situations. 

Part (iii) Applying and Creating (10 marks)  

1. Write a short story (about 200 words) that explores the impact of 

urbanization on a Zambian community. Use themes and ideas from the 

novel "The Tree of Life" to support your story. (10 marks) 

(learners apply understanding of the novel's themes to create a short story.) 

                                    OR  

2. Design a proposal for a community project that promotes cultural 

heritage and traditional values in an urban area of Zambia. Use ideas and 

themes from the novel "The Tree of Life" to support your proposal. (10 

marks) 

(Learners apply understanding of the novel's themes to a real-life 

situation.) 

Answer: (Learners should write a short 

story that effectively explores the impact 

of urbanization on a Zambian community, 

using themes and ideas from the novel. 

 

Learners should design a proposal that 

effectively promotes cultural heritage and 

traditional values in an urban area of 

Zambia, using ideas and themes from the 

novel.) 

Competences assessed: 

- understanding: Comprehending the novel's themes and message 

- Analysis and Interpretation: analysing literary devices and interpreting the novel's themes 

- Applying and Creating: applying understanding of the novel's themes to create a short story and designing a proposal 

for a community project. 

This scenario and test items relate to real-life situations by: 
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- Addressing a current issue in Zambia (urbanization and cultural identity) 

- Involving community engagement and cultural preservation 

- Requiring learners to apply their understanding of the novel to real-life situations 

- Assessing learners' ability to communicate effectively and think critically about cultural heritage and identity 

 

EoC4: Analyses and Produces various types of Drama 

The students of a local school in Zambia are tasked with creating a drama project that explores the theme of social 

justice and human rights, inspired by the play "The Trial of Kaliba" by a local Zambian playwright. The play tells the 

story of a young woman who fights for justice and equality in a society plagued by corruption and inequality. The 

students decide to create a drama performance that highlights the importance of standing up for one's rights and 

promoting social justice in their community. 

Part 1: Understanding (5 marks) Answer: 

1. What is the main conflict in the play "The Trial of Kaliba"? (2 

marks) 

(Learners demonstrate understanding of the play's plot and themes.) 

 

 

 

2. Identify and explain one character in the play who represents a 

symbol of resistance against oppression. (3 marks) 

(Learners identify and analyse character development in the play.) 

 

 

The main conflict is the struggle for justice 

and equality between Kaliba, a young 

woman, and the corrupt officials who seek 

to silence her. 

 

Example: Kaliba, the protagonist, 

represents a symbol of resistance against 

oppression as she fights for justice and 

equality in a corrupt society. 

Part 2: Analysing and Evaluating(5 marks)  

1. Analyse how the playwright uses dialogue to explore the theme of 

power dynamics in the play. Provide examples from the play to support 

your answer. (2 marks) 

(Learners analyse the playwright's use of literary devices.) 

 

2. Discuss the relevance of the play's themes to the current social justice 

issues in Zambia. Provide examples from the play and real-life 

situations to support your answer. (3 marks) 

(learners interpret the play's themes and relate them to real-life 

situations.) 

 

Answer: (Learners should discuss how the 

playwright uses dialogue to highlight the 

power imbalance between Kaliba and the 

corrupt officials, and how this reinforces 

the theme of social justice.) 

 

Answer: (Learners should explain how the 

play's themes of social justice and human 

rights are relevant to current issues in 

Zambia, such as corruption and inequality, 

and provide examples from the play and 

real-life situations.) 

Part 3: Applying and Creating     (10 marks)  

1. Write a short script (about 200 words) for a scene that explores the 

theme of social justice in a Zambian context. Use themes and ideas 

from the play to support your script. (10 marks) 

-(Learners apply understanding of the play's themes to create a short 

script.) 

 

OR 

 

2. Design a plan for a community outreach program that promotes 

social justice and human rights awareness in a local community in 

Zambia. Use ideas and themes from the play to support your plan. (10 

marks) 

(Learners apply understanding of the play's themes to a real-life 

situation.) 

Learners should write a short script of a 

scene that effectively explores the theme 

of social justice in a Zambian context, 

using themes and ideas from the play.) 

 

 

 

 

Answer: (Learners should design a plan 

that effectively promotes social justice and 

human rights awareness in a local 

community in Zambia, using ideas and 

themes from the play.) 
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Competences assessed: 

- Comprehension: understanding the play's plot and themes 

- Analysis and Interpretation: analysing literary devices and interpreting the play's themes 

- Application and Creation: applying understanding of the play's themes to create a short script and designing a plan 

for a community outreach program. 

This scenario and test items relate to real-life situations by: 

- Addressing a current social issue in Zambia (social justice and human rights) 

- Involving community engagement and awareness-raising 

- Requiring learners to apply their understanding of the play to real-life situations 

- Assessing learners' ability to communicate effectively and think critically about social justice and human rights. 

 

Exemplar Test Items in Zambian Languages  

EoC1:  Demonstrates understanding of types and functions of literature and literary skills. -Luvale 

Scenario:  

Limbo lya Samahongo lili nakumona ukalu walwenyeka lwamitondo. Mitondo vanakuyitetateta chikuma mwomwo 

yajikhunyi naunjimi . Echi chechi kulingisa mavu kusekenya na kushindumuka kaha navula yechi kutepuluka. Vakulwane 

valimbo vanakufwila kuzachisa chinyingi chamumikanda chakufwana nge mijimbu, mikunyi na vihemo mangana 

vikafweko kukumisa ukalu. Vafwelela nge chinyingi  chamumikanda nachihasa kunangula vathu kuzamikisa vilinga kaha  

nakuhasa kuwana jijila jajihya javathu valimbo lya Simahongo navazachisa mukuwanyinamo mali chakuzeneka kuteta 

mitondo.   

Mulimo Chihula  Kumbulwilo  

1 Mukulwane umwe hembo akanyine kuzachisa 

chinyingi chamumikanda mukweulula vathu 

havihande vya lwenyeka lwa mitondo. Ikhiye 

ngwenyi chinyingi chamumikanda 

nachihakwila kaha vaze vanahase kutanga na 

kusoneka.  

(c) Wana vyuma vivali vinasaleho 

mukulumbununa chamukulwane 

hachinyingi chamumikanda 

(Jisambiso:2)  

(d) Soneka kulumbunuka chakwoloka 

chachinyingi chamumikanda echi 

nachilifutula  navathu vaha 

Samahango (Jisambiso:3)   

(b) Mahanya  

 Nafumisako chinyingi chakuhanjika cha mumikanda 

chakufwana nge mujimbu, vishimo myaso vechi 

kuzachisanga mu Zambia 

 Kazakamine chinyingi chamumikanda  cha vihemoko 

vyakufwana nge vihemo na mikhunji ize kayechi 

kutondeka kutangaka.   

 Nashinganyeka nge chinyinga chamumikanda kaha, 

kechi nge vilimo chipwe mulimoko.  

(b) Lumbunwiso yakwoloka  

Chinyingi chamumikanda chapwa mulimo 

wakushinganyeka chipwe vyakutengatenga vize navisolola 

kunangakana chavathu chize nachinangulula, nachisuuilwisa 

chipwe kufungula chitungilo.chinahase kupwa chakuhanjika 

chipwe chakusoneka chakufwana nge mijimbu mukunyi 

myaso, vishimo na vihemo.    

(Lumbunwiso ili helu) 

(Kachi lumbunwiso nayivuluka vya kusoneka chipwe 

vyakuhanjika)  

2  Lumbununa omu vathu vahembo navahasa 

kuzachisa ou mujimbu mangana vakolezeze 

vathu mwakulamina mitondo muli Samahongo. 

( Jisambiso: 5) 

Vanahase kwambulula mijimbu yi yaulemu wamitondo 

ukalu wakuyiteta chipwe omu navalaminamo mitondo  

3 Hunanano kanawa omu mukakusoneka nahase 

kuzachisa chifwanyisa cha kufwana nge 

(mitondo kwimanyinako kuyoya) ou Mujimbu 

wawihi usolele ulemu wakwecha lwenyeka lwa 

mitondo mu limbo lya Samahongo 

 (Jisambiso: 5) 

Mitondo kupwa chifwanyisa cha kuyoya mu chitungilo 

chipwe kuyoya chakulutwe vanahase kulingisa mujimbu 

kulinunga navathu vamuli  Samahongo nakuzamikisa ha 

kuyikinga . 
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4 Tungako vishinganyeka vya mujimbu uze 

nausolwesa nakunangula mwakwechela 

lwenyeka lwamitondo mulimbo lya Samahongo 

(Jisambiso:5) 

Mujimbu wamukweze ou mwatumba mitondo, kunangula 

vakwavo, kuneha cheka tunyama nakuwahisa  chiyoyelo 

 Level of difficulty : Understanding, Analysing and Creating  

 General Competences Tested: Communication, Creativity, Innovation, Critical Thinking 

and Environmental Awareness 

Kudiza Nkumbu yidi mumukanda – Lunda  

EoC2: Analyses and Composes various types of Poetry 

Muchituñilu chawantu munyikala munu muzambia anadakameni hakukala chakuhimpika kwamuluzwizu mudiminu 

yawuyachisemwa. Atuñizhanyikala anenzi hashikola nakulezha atudizi atuñi nkumbu yinakutañisha hakulema 

kwakukiña nakuhemba masaña nakwikala nawudimi. Atudizi hiyakushikisha hankumbu ―Iseki hidikudila" yakata 

nkumbu wamu Zambia, yinendeshi nyitu yansañu yamaneni yinakisañani Iseki na kulema kwakukiña yileñaleña 

yamukayi. 

Chibalu chatachi 1: Kanañachima (Malowa 5) Kwakula: 

1. Idi kata nkumbu nakushimunadi mu nkumbu"Iseki dinakudila"? 

(Malowa2) 

 

 

 

2. Wanaku nakulumbulula chitalilu chimu cha chifwikizha chinazatishiwu 

mu nkumbu nakulumbulula kukala hakumpika kwamaluzwizu. (Malowa3) 

 

Nkumbu yinakumwekesha kukaka 

kunanakwidika muyilwilu yawantu 

mwiluña nakukokomwena alomboli 

mwakukiñila. 

 

Chitatalilu :"tuloña tunasweñi malowa 

na nansonyi". Chifwikizha 

chatuloña tunasweñi 

yamwekeshaña mwevulu 

washikilamu wa chuma chakutiya 

woma wakuhimpika 

kwamuluzwizu. 

Chibalu 2: Kusanduzhola nakulumbulula (Malowa 5)  

1.Sanduzholaku nakuwana chizatishiyi kata nkumbu chinazatishiyi 

chifwanu nakulumbulula wusoku hakachi kawantu nayuma yidi mwiluña 

mu nkumbu. Hanaku yitalilu yakwimika nachu kufuma mukumbu 

yikukwashi kwakula. (Malowa 2) 

 

 

2. Hanjikenu hakulema kwa nyitu yansañu yamaneni yamu nkumbu ku 

yuma yikundami ku yuma yinakumwekana mukuhanda kwawwntu in 

mwituña zatishaku yitalilu yidi mukumbu   namuchihandilu chawantu 

yikukwashi kwakula.   (Malowa:3) 

Atudizi atela kuwana yifwanisha, 

yinineyi" Iseki dinadili" 

nakululumbulula nakashishi 

chedishañawu kudinuña hadi antu na 

yuma yayinyeñu. 

 

Atudiza atela kulumbulula nakashishi 

nyintu yansañu yakukisañana kweseki 

nakukiña yalema mukukala 

kunakumwekana mwituña yidi neyi 

kukisañana nyitondu nakuhimpika 

kwamuluzwizu. 

Chibalu 3: Kuzatisha ni kutuña    (Malowa 10)  

1.Sonekaku nkumbu yayihi (yidi nanyifunda10) yedeshaña mutu wansañu 

weneni ha kuhemba maluña. Zatishaku chifwikizha chimu ni yozelu.    

(Malowa :10) 

-Ztishaku kwiluka kwa yitwa yankumbu nakutuña nachu nkumbu yayeni 

Applyunderstandingofpoeticdevicestocreateashortpoem. 

 

HELA 

2.Tuñaku chikulwishu yinakumwekesha kulema kwa wudimi washikilamu 

muchituñilu. Zatishaku titoñozhoka nanyitu yansañu yamaneni kufuma ku 

Atudizi asoneki nkumbu yayihi 

kuzatisha yifwikizha na yitwa 

yalitilicha yidi neyi kukunjikisha 

nakufwanisha. 

 

 

Atudizi atuñi chikulwishu 

chinakumwekesha kulema kwa 

wudimi washikilamu kuzatisha 

yitoñozhoka nanyitu yansañu 
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nkumbu yikukwashi kunyemwinaku nsañu yeyi.    (Malowa:10) 

-zatishaku kwiluka kwa nyitu ya nkumbu nakuyi kunjika kuchihandilu 

chawantu. 

yamaneni yidi mu nkumbu. 

Kwilukisha kwila chuma chinesekewi: 

-Kanañachima: kwikukisha nyintu yansañu yamaneni yazhinkumbu munsañu 

-Kutotolola na kulumbulula: kutotozhola munendeli nsañu na kulumbulula nyintu yansañu ya nkumbu 

-kuzatisha na kutuña:  kuzatisha kwilukisha kwa nkumbu na kutuña nkumbu yayihi na kutuña chikulwishu 

chinakumwekesha kwilukisha mwakukiñila yuma yatunyeñumuka. 

 

Iyi imwekeshelu na mwakwesekela yinakunjikewi kuchihandilu chawantu kuhitila mu kuhitila: 

-kukwasha yuma yinakumwekana yakundama mu Zambia kuhimpika (kuhimpika kwamuluzwizu ni wudimi 

wawuwahi) 

-yinakudami kukulezha antu nakuyisoñamisha  

-yinakukeña atudizi kuzatisha kwilukisha kudi munkumbu muyuma yikuwanawu muyihandilu yawu 

-kweseka atudizi wuswa wawu wakuhanjika mwashikila na nakutoñozhoka mwakunama hakukala kudi muyuma 

yatunyeñumuka. 
 

 

     Kuphunzira zolemba Ndakatulo   Cinyanja  

EoC2: Analyses and Composes various types of Poetry 

Mbali ina ya kumudzi mu dziko la Zambia lakhudzidwa ndi kusintha kwa nyengo pa malimidwe ao osiyana-osiyana. 

Atsogoleri oyang‘anira mbali lakuderako anakafikira a pa sukulu la kwaoko ndikupempha kuti aphuzi apange 

ndakatulo zoti ndikuphunzitsa anthu pakufunikira kwa kusamala zacilengedwe ndi njira zotetezera nchito za ulimi. 

Aphunzi anaganiza zoyang‘ana pa pa ndakatulo lochedwa, ‗Dziko yalira‘ yolembedwa ndi wamomweno mu Zambia, 

imene zapamutu zake ziona pakuwonongeka kwa cilengedwe ndi kufunikira kosunga zacilengedwe m‘dziko. 

Cigawo 1: Mvetso (5 mamaliki) Yankho: 

1. Kodi mutengamo uthenga otani mu ndakatulo,‘Dziko yalira‘ (2 

mamaliki) 

  

 

 

2. Zindikira ndikufotokoza citsanzo cimodzi ca mau ofotokoza 

bwino zotsatirapo cifukwa ca kusintha kwa nyengo. (3 mamaliki) 

 

 Wolemba ndakatulo aonetsa zotsatira zake 

pazocita za anthu pa cilengedwe ndi kuuza 

wowerengakucita zothekera ndicolinga 

coteteza zacilengedwe. 

 

citsanzo: ―Mitsinje yotsekeredwa ndi matope a 

mcenga wofewa komanso manyazi.‖ 

Cithunzi ca mitsinje yotsekeredwa 

cimapanga zotsatira zowononga kwambiri 

pa zakusintha kwa nyengo. 

Cigawo 2: kusanthula ndikutanthauzira (5 mamaliki)  

1. Santhula m‘mene wolemba ndakatulo agwiritsira nchito fanizo 

kufotokoza ubale pakati paanthu ndi zacilengedwe mu ndakatulo 

yace. Pereka zitsanzo kucokera mu ndakatulo poonetsa yankho lako. 

(2 mamaliki) 

 

2. Kambiranani kufunika kwa mitu ya ndakatulo imeneyi pa 

mabvuto a zacilengedwe omwe alipo pano mu Zambia. Pereka 

zitsanzo kucokera mu ndakatulo ndinso zocitika zeni-zeni za umoyo 

pofuna kuthandiza yankho yanu. (3 mamaliki) 

Aphunzi azindikile fanizo monga ‗dziko yalira‘ 

ndikufotokoza ubale pakati pa anthu ndi 

zacilengedwe. 

 

 

Aphunzi afotokoze m‘mene mitu ya ndakatulo 

pa mabvuto a zacilengedwe ndi matetezedwe 

ndiyofunikira pali pano mu Zambia 

mongakudula cidule-dule kwa mitengo ndi 

kusintha kwa nyengo. 

Gawo 3: Kugwiritsa nchito ndi Cilengedwe (10 mamaliki)  

1.  Lemba ndakatulo yaifupi yokwanira mizere nkhumi imene inena 

pa mutu woteteza zacilengendwe. Gwiritsa nchito fanizo ndi njira 

Aphunzi alembe ndakatulo yaifupi kugwiritsa 

nchito cithunzi-thunzi ndi njira za ndakatulo 
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imodzi ya zolemba za ndakatulo. (10mamaliki) 

-  Gwiritsa nchito kumvetsa njira zakapangidwe ka ndakatulo kuti 

upange ndakatulo yaifupi. 

 

                                    KAPENA 

2.  Panga cikwangwani cimene cidzazindikiritsa anthu pakufunikira 

kogwiritsa nchito njira za zokhazikika zoyenera. Gwiritsa nchito 

mfundo ndi mitu ya nkhani iri mu ndakatulo kuthandizira uthenga 

wanu.(10 mamaliki) 

- Gwiritsa nchito kumvetsa mitu ya ndakatulo pa zocitika zeni-zeni 

za umoyo. 

monga kulozera zinthu ngati munthu kapena 

fanizo. 

 

 

 

Aphunzi apange cikwangwani cimene 

cidzawonetsa kufunikira kwa ulimi pogwiritsa 

nchito njira zokhazikika zoyenera pogwiritsa 

nchito Mfundo ndi mitu iri m‘ndakatulo. 

Maluso akuyesedwa: 

- Mvetso: kumvetsa mitu ndi uthenga uli mu ndakatulo 

- kusanthula ndi kutanthauzira: kusanthula njira zolembela ndakatulo ndikutanthuzila mitu ya ndakatulo 

- Kugwiritsa nchito ndikupanga: kugwiritsa nchito njira za ndakatulo kupanga ndakatulo yaifupi ndi kupanga 

cikwangwani cacidziwitso cimene cidzazindikiritsa anthu zacitetezo zacilengedwe. 

Mwacitsanzoci ndi zinthu zoyesera zimagwirizana m’zocitika zeni-zeni za umoyo: 

- kuyankha bvuto la cilengedwe lomwe likupezeka palipano mu Zambia (kusintha kwa nyengo ndi njira za ulimi 

woyenera wokhazikika) 

- kubweretsa anthu pamodzi ndikwazindikiritsa 

- Ndikoyenera kuti aphunzi agwiritse nchito kumvetsa ndakatulo polinganiza ndizocitika muumoyo weni-weni. 

- Kuyesa luso la aphunzi lokhoza kulankhula bwino komanso kuganiza mosala za mabvuta a zacilengedwe. 

Text Study Prose    Chitonga  

EoC3: Analyses and Composes Prose 

Basicisi mumunzi umwi mucisi ca Zambia banyongana akaambo kaziyanza zizwida mumadolopo zyalo zyatalika 

kunyonganya tunsiya-nsiya abukkale bwabantu. Bamasololi bamucilawo eeci babweza ntaamu yakuya acikolo cili 

mumwene mucooko cabo akulomba basicikolo kuti babweze lubazu lwakulanganya buyambukizi bwamudolopo 

mbobwanyonganya buponi atunsiya-nsiya twamu Zambia. Basicikolo basala kulanganya bbuku lya ―Cisamu ca Buumi‖ 

(Tree of Life) lyakalembwa amulembi muna Zambia lyalo lilaa misemo yacikono cabukkale bwabantu, cizubulula bantu 

mpoona abuponi bupya mbobwaleta buyambukuzi mubuponi bwakasiya basikale.  

Cibeela 1:  Kumvwisisisya kubala Comprehension (maaka 5) Bwiinguzi: 

1. Mulumbe nzi mulembi ngwapa mubbuku lya ―Cisamu Cabuumi‖ 

(maaka 2) 

- Kotondenzya mbozyiteelela nsonje amulumbe kuzwa mubbuku eeli.  

 

 

2. Mubbuku eeli muntu nzi alimwi pandulula mbwatobela buponi 

bwakaindi abwamazuba ano. (Maaka 3) 

- Nomona omwe muntu mubbuku akumulanganya mbwayaa bucinca 

mucisobano naa mubbuku.  

 

Mulembi utondezya bubotu bwakukwabilila 

cikono cabuponi bwabantu atunsiya-nsiya 

twabuponi kuzwa kubuponi bupya 

abuyambukizi bwamaumi aponwa mudolopo. 

 

Mukozyanyo: Sikutola lubazu mubbuku 

Mwansa, uulikakatizya kupona buumi 

bwakaindi mbwakakomezyegwa alwiiyo 

lupya ndwakayiya mpoona abuumi 

bwamudolopo. 

 

Cibeela 2: Kufwunyungula (Kulanganya) akusandulula (Analysis and 

Interpretation) (Maaka 5) 
 

1. Mbubuti mulembi mbwabelesya masena andeene mukulanganya 

twaambo twacikono cabuponi alimwi azyibazubulula buponi bwabo? 

Kopa mikozyanyo kuzwa mubbuku kwiiminina bwiinguzi bwako. 

(Maaka 2) 

- Langisisya akulemba mbuli mulembi mbabelesya mulaka 

wamasendelela  

 

2. Bandika bubotu bwatwaambo tupati-pati mubbuku eeli kujatikizya 

kukanana antela mubandi uutola busena mazuaba ano kujatikizya 

buyambukizi bwabuumi bwamumadolopo kubukkale bwatunsiya-nsiya 

Basicikolo beelede Kubandika mulembi 

mbwabelesya busena bwakumunzi abusena 

bwamudolopo kwaandaanya buponi 

bwakaindi abuponi bwamazuba ano, 

balanganye buponi oobu bobile mbobwatola 

lubazu mubuponi bwamuntu ooyu. 

 

Basicikolo beelede kupandulula bubotu 

bwatwambo tupa-pati twacikono cizubulula 

buponi bwabantu mboceelela kumibandi iitola 
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mu Zambia. Kopa mikozyanyo kuzwa mubbuku amubuponi mbobapona 

bantu kwiiminina bwiinguzi bwako. (Maaka 3)  

- Sandulula nsonje naa twaambo tupati-pati tuli mubbuku akutulanganya 

kweendelanya abuumi bwini buponwa.  

busena mazuba ano mucisi. Akupa 

mikozyanyo kuzwa mubbuku abuponi bwini.   

 

Cibeela 3: Kubelesya Akubamba/Kulengelezya (Application and 

Creation) (10 marks) 

 

NAA 

 

1. Lemba caano cifwaafwi (mabala myaanda yobile) cijatikizya buponi 

bwamudolopa mbobwayambukizya buponi bwamu Zambia. Belesya 

nsonje antela twaambo tupati-pati amizeezo kuzwa mubbuku kwiiminina 

bwiinguzi bwako. (Maaka 10)  

- Belesya luzyibo lwatwaambo tupati-pati kuzwa mubbuku mukubamba 

caano cifwaafwi. 

 

NAABA 

 

2. Bamba/lemba kulombozya kugwasya mukusumpula Cikono cabuponi 

atunsiya-nsiya mubusena bwamudolopo mu Zambia.  

Belesya mizeezo atwaambo tupati-pati kuzwa mubbuku kwiiminina 

kulombozya kwako. (Maaka 10) 

- Luzyibo lwamisemo kuzwa mubbuku lubelesye mubuumi bwini 

bwakupona. 

Zyeelede Kucitwa zyalanganyizyigwa: 

 

Bwiinguzi: Basicikolo beelede kulemba caano 

cifwaafwi cilanganya buyambukizi bwabuumi 

bwa mumadolopo mubuponi bwabana Zambia 

kwiinda mukubelesya mizeezo atwaambo 

tupati-pati tuzwa mubbuku. 

 

 

 

Basicikolo beelede kuyala/kulemba mizeezo 

yakulombozya kwabo kukozya kusumpula 

cikono cabuponi atunsiya-nsiya twabuponi 

mubusena bwamudolopo lya Zambia, kwiinda 

mukubelesya mizeezo amisemo iizwa 

mubbuku.   

Zyeelede Kucitwa Zyalanganyizigwa: 

- Kuvwisisisya: kuteela misemo atwaambo tuli mubbuku.  

- Kulangisisya Akusandulula: Kulangisisya Maambila mbali akusandulula misemo iili mubbuku.  

- Kubelesya Akubamba/Kulengelezya: Kubelesya luzyibo lwamisemo naa twaambo tupati-pati kuzwa mubbuku 

mukubamba caano cifwaafwi akulemba kulombozya kweelede kucitika mubusena  

Caano eeci amibuzyo ijatikizya zicitika mubuponi kwiinda: 

- Mukulanganya zicitika mu Zambia (buumi bwamudolopo abuumi bwatunsiya-nsiya)  

- Kusanganya banamaleya mukutola lubazu akukwabilila ziyanza zyabuponi. 

- Kuti basicikolo babelesye luzyibo ndobajana mubbuku mubuponi bwabo. 

- Kusunka/mukulanganya basicikolo mbobakozya kutonkomana kukanana akuyeeya cabusongo kujatikizya cikono 

cibazubulula buponi bwabantu.    

 

  Text Study Prose    Luvale  

EoC3: Analyses and Composes Prose 

Vathu vamu jingalila jamembo amu Zambia vanalizakamina upi uli hakunawa chachisemwa na chiyoyelo cha mumbaka. 

Vatwamina vamwimbo vanakuwana mashikola na amwimbo nakuhulisa valongi vatunge vizangajala vize navineha 

kunawa chachisemwa nakulisolola. Valongi nashinganyeka kutala hamukanda ―Mutondo wakuyoya‖ wakusoneka 

kulimuthu wa mu Zambia una kusolola Vihande vyakulama chisemwa, kusolola nakunawa chakutona visemwa 

mujingalila. 

Chihanda 1: Kutanga nakwivwishisa (Jisambiso 5) Kumbulwiso: 

1. Mujimbu muka wamukakusoneka uli mumukanda wa ―Mutondo 

wakuyoya‖? (Jisambiso 2) 

-Vasolole kwivwishisa Vihande na mujimbu uli mumukanda.  

 

 

2. Tombola nakulumbununa muthu umwe ali mumukanda 

anakusolola kulipika mukachi cihiyoyelo kachisemwa na 

chamakumbi ano. (Jisambiso 3) 

Tombola nakuhunana chamuthu ali mumukanda. 

Mukakusoneka ali nakulumbununa kulema 

cha kulama chisemwa naulemu wacho 

mukuwana kutona cha kwenda kufuma 

mwimbo nakuya mumbaka. 

 

Chitalilo : Vilinga vya Mwansa, ou ali 

nakuwana ukalu kupezelesa chiyoyelo 

chachisemwa na kutanga chenyi 

nakatwamino kamumbaka. 

Chihanda 2: Hunanana nakulumbununa (Jisambiso 5) Valongi vashimutwile omu mukakusoneka 
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1. Kusandulula omu mukakusoneka mwazachisa lwola chipwe 

chihela china kutala ha mitwe ya vihande vya chisemwa 

mumukanda. 

- Hana Vinjikizo kufuma kumukanda mangana usolole unjiho 

wakukafwa kumbulwiso yove. (Jisambiso 2) 

 

 

2. Kushimutwila Ulemu wamitwe yavihande ili mumukanda 

hakulipula jiphami jahakuseza membo nakusolola chisemwa mu 

Zambia.Hana Vinjikizo vyakufuma mumukanda na muchiyoyelo 

chivene mangana usolole unjiho wakumbulwiso yove. (Jisambiso 

3) 

Lumununa mitwe yavihande ili mumukanda nakupanjika kuchiyoyelo 

chivene. 

nazachisa limbo nambakakuhandununa 

chiyoyelo chamwimbo na chamumbaka, na 

kusolwesa Ulemu wakutombola vathu vali 

mumujimbu. 

 

Valongi valumbunune ulemu wamitwe 

yavihande ili mumukanda hakulipula 

jiphami jahakuseza membo nakusolola 

chisemwa mu Zambia.Hana Vinjikizo 

vyakufuma mumukanda na muchiyoyelo 

chivene mangana vasolole unjiho 

wakumbulwiso yavo. 

Chihanda 3: Kushinganyeka na kutunga (Jisambiso 10)  

1. Soneka mujimbu wawihi (naupwa na mazu akuheta 200) uze 

nausolola kunawa chakuseza membo mu Zambia. Zachisa mitwe 

yavihande na vishinganyeka vyamumukanda. (Jisambiso 10) 

- Kuzachisa mitwe yavihande ili mumukanda mangana utunge 

mijimbu yayihi. 

 

                                    CHIPWE  

2. Tunga vishinganyeka navihasa kukafwa ngalila kutwala chisemwa 

kulutwa mu Zambia. (Jisambiso 10) 

- Apply understanding of the novel's themes to a real-life 

situation. 

- Zachisa kwivwishisa mitwe yavihande ili mumukanda kuhichila 

muchiyoyelo. 

Competences assessed: 

Answer: (Learners should write a short story 

that effectively explores the impact of 

urbanization on a Zambian community, 

using themes and ideas from the novel. 

 

Kunangakana muka vanakweseka: 

Kumbulwiso: Valongi vasoneke mujimbu 

wawihi uze nausolola kunawa chakuseza 

membo mu Zambia, kuzachisa mitwe 

yavihande na vishinganyeka 

vyamumukanda. 

 

learners should design a proposal that 

effectively promotes cultural heritage and 

traditional values in an urban area of 

Zambia, using ideas and themes from the 

novel.) 

Valongi vatela kutunga vishinganyeka 

navinehesa navinehesa kulama chisemwa 

mumbaka ya Zambia, 

kuzachisavishinganyeka na mitwe ya 

vihandenaifuma mumukanda. 

Competences assessed: Kunangakana muka vanakweseka: 

- Comprehension: understanding the novel's themes and message 

Kwivwishisa:  Kwivwishisa mitwe yavihande na mijimbu ili mumukanda 

- Analysis and Interpretation: analyzing literary devices and interpreting the novel's themes 

Kusandulula na kulumbununa: Kulumbununa vyuma vyakusoneka namitwe yavihande 

- Application and Creation: applying understanding of the novel's themes to create a short story and designing a proposal 

for a community project. 

Kuzachisa na kutunga: Kuzachisa kwivwishisa cha mitwe yavihande ili mumukanda mangana vatunge mujimbu wawihi 

na kutunga vishinganyeka. 

This scenario and test items relate to real-life situations by: Chuma echi chinapandama kukuyoya chamuthu: 

- Addressing a current issue in Zambia (urbanization and cultural identity) 

Kuwana jila yakukumishilamo ukalu wakuseza membo na vyachisemwa. 

- Involving community engagement and cultural preservation 

-kulingisa muvyuma vya mungalila na kulama chisemwa. 
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- Requiring learners to apply their understanding of the novel to real-life situations 

Valongi navatondka kuzachisa kwivwishisa chinyingi vana linangula mumukanda mukuyoya chavo 

- Assessing learners' ability to communicate effectively and think critically about cultural heritage and identity 

Kweseka kuhasa kulivwasa kanawa nakushinganye chikuma hauswana wa chisemwa na kathachikijilo. 
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Test Item Text Study Drama   Silozi 

EoC4: Analyses and Produces various types of Drama 

Bana ba Sikolo bakupilwe kuongaonga kapapali kakabatisisa litaba za kubona kuli mutu wafumana kabelo yahae 

kwa sifumu ni likolo zeliteni mwa naha kusina saluluti sa mubala kapa mushobo ni liswanelo za batu. Susuezo ya 

papali ye Isimuluha fa papali ya ―Muzeko wa Kaliba‖ yeñozwi ki yomumwi wa bañoli mwa Zambia. Papali ibulela 

za likande la musizani yabata kulwanela liswanelo ni litukelo mwa naha yekatazwa ki mutendasilya ni mafenyeho. 

Bana basikolo baiketezi kuongaonga kapapali kakabonisa butokwa bwa kuyemela liswanelo ni litukelo za batu mwa 

silalanda   

Part 1: Kutwisiso (Linepo 5) Answer: 

1. Mufilifili kiufi mwa papali mo ya ―Muzeko wa Kaliba"? 

(Linepo 2) 

- Bonisa kutwisiso ya mukanga ni mukolo wa mo liezahalela lika 

mwa papali. 

 

2. Keta ni kutalusa mutu alimuñwi mwa likande yayemela sicaba 

sesilwanisa mafenyeho/kuhatelelwa. (Linepo 3) 

- Ulemuhe ni kutatuba batu babali mwa papali ni zebayemela. 

Mufilifili wa kusaba fa mayemo aswana 

kuamana litukelo ni liswanelo mwahala 

Kaliba (Musizana) ni baeteleli babata 

kumukuzisa-kumuswala kwa  

 

Kaliba, mulwanisi yayemela muhato wa 

kuhana kuhatelelwa mi ulwanela litukelo ni 

liswanelo za batu mwa silalanda sesihapilwe 

ki mutendasilya. 

Part 3 : Kunyakisisa ni kutoloka (Linepo 5)  

1. Kunyakisisa mo muñoli aitusiseza ngambolo yemwahala batu 

bababeli kubonisa litaba za tamaiso mwa papali. Ufe mitala yezwa 

mwa papali kutiiseza kalabo yahao (Linepo 2) 

- Unyakisise manzwi aituisize munyñoli kufitisa taluso ni 

kunyunga maikuto abatu.  

 

2. Ambola za butokwa bwa papali kuamana ni litaba za liwanelo 

mwa naha ya Zambia. Ufe mutala wa litaba zeezahala kacenu mwa 

bupilo ze lumelelana ni kalabo yahao (Linepo 3) 

- Talusa butokwa bwa mukanga wa papali mwa bupilo kacenu 

Baituti baswanela kuambola ka mo muñoli 

aitusisize mufilifili wo mwahala Kailinda ni 

baeteleli babahapilwe ki mutendasilya 

wotiswa ki kulwanela liswanelo za batu 

 

Baituti bataluse ka kufa mitala tamahano 

yemwahala papali ye ni zeezahala kacenu 

mwa naha ya Zambia. Litaba zeswana sina 

mutendasilya, lisutano zeili mwah ala batu 

kuama mobapilela, 

Part 3: Kuitusisa zibo kubupa lika     (Linepo 10)  

Ňola papali yemwahala a manzwi a 200 yeambola za litukelo / 

liswanelo za batu mwa Zambia. Itusise mukanga ni maikuto azwa 

mwa papali kutiiseza kalabo yahao. (Linepo 10) 

- Apply understanding of the play's themes to create a short script. 

Itusise mikanga ye mwa papali kuñola kapapali kao.  

 

Kapa  

2. ñola zeswanela kueziwa mwa mungendenge wa kuya mwa 

silalanda kuambola za litukelo ni liswanelo za batu mwa naha 

Zambia. Itusise mikanga ni maikuto ali mwa papali kutiiseza 

mulelo wahao. (Linepo 10) 

- Ituisise kutwisiso ya mikanga ya papali ku zeezahala nwa bupilo 

bwa kacenu  

Baituti baswanela kuñola papali yetalima fa 

mukanga wa litukelo za batu mwa Zambia 

kuitusisa zibo yemwa papali 

 

 

 

 

Kuitusisa zibo ye mwa papali, Baituti 

baswanela kuongaonga mungendenge wa 

kuzwisesa lisanelo ni litukelo za batu mwa 

silalanda.  

 

Zetatubiwa ki: 

-  Kutwisiso ya mukanga ni mukolo wa mo liezahalela lika mwa papali. 

- Kunyakisisa manzwi aituisize munyñoli kufitisa taluso ni kunyunga maikuto abatu ni kutoloka mikanga ye mwa 

papali. 

Kuutwisisa tuto yeli mwa papali ni kuongaonga mungendenge wa kuisa zibo ye mwa silalanda.  

 

Tamahano ya papali ni bupilo bwa zazi ni zazi 
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- Kuikambota za litaba za buino bwa sicaba kuamana ni litukelo ni liswanelo 

- Kubelekisana nib a silalanda kuhasanya makande/zibo ye   

- Kutokwahala kuli bana basikolo baitusise zibo ye mwa bupilo bwabona zazi ni zazi 

- Kutatuba banana mwa kalulo ya kuikambota hande ni kunanaha mwa butungi za liswanelo ni litukelo za 

batu 

 

      EoC 3 Kupesa-pesa makayo    Kiikaonde    

EoC4: Analyses and Produces various types of Drama 

Bana ba sukulu bapa sukulu wamu kimasamasa kyamu Zambia bapewa mwingilo wa kusomba jikayo-kayo ajo 

jaimana pa kusolola mutwe ubena kwamba pa kwambilwapo buneme bwa bwanabwabeene ne nsambu yapewa ku 

bantu, kupichila mu jikayo-kayo jakuba amba ―Kwambilwapo kwaka Kaliba‖ yasombelwe kwi shayuka wa bimwesho 

mwina Zambia. Ajino jishimikila ja makayo-kayo mu bimwesho kejilumbulule nsongwakazhi wafikilepo mukumona 

amba nsambu ya muntu yense yakuba amba akya kyafwainwa fwiifwi ne mung‘omba naye kyamufwainwa mu 

kimasamasa kyayujilwe na mazhikakanwa ne lufwengo. Nanchi bana basukulu bakebewa kusomba kimwesho 

kyabyubilo bya bantu mukusolola buneme bwa bwaanabwabeene ne kwibambilwapo kwa bantu pa nsambu yabo. 

Kibese Kitanshi: Kutanga Nchikameno (Kutanga ne 

Kumvwisha) (Tukato 5) 

Mukumbu: 

Ng‘anyi kwiine kwilwisha kusoloka mu jikayo-kayo ja 

―Kwambilwapo kwaka Kaliba‖? (Tukato 2) 

 

 

 

Jipuzho ja bubiji: Mukino kimwesho kyamakayo-kayo, 

sobololamo umo nkaizhi ne kumulumbulula bulongo 

mukwimeneko tuyukilo twa mikoyo ya kukanya 

kumanyikwa ne lufwengo. (Tuakato 3) 

- Sobololamo ne kupalanguzha tuyukilo twa kuyukilamo 

mwakutazha ne kukomeshesha bimwesho bya 

makayokayo. 

Kwiine kwilwisha ke mikoyo ke yakumona amba muntu 

yense wanema kabiji akya kyafwainwa umo ne 

mukwabo naye kyamufwainwa, kyasolokele pakachi 

kakwa nsongwakazhi Kaliba ne binemanga byamazhika-

kanwa byasakishe kumushinka mabula mukanwa. 

 

Kyakumwenako: Kaliba, aye tambatamba nkaizhi-kata, 

waimenako tuyukilo twa kukanya lufwengo ne 

kunyanchijilwa kupichila mu kwifikapo na mikoyo 

yakulwisha ne kumona amba bunchiba mambo bwaoloka 

bwafikizhiwa kabiji ne nnemeno ya mutembo yaikala 

konsekonse.   

Kibese kya bubiji: Kupesa-pesa ne ntuntulwilo (Tukato 5)  

Pesapesa ne kupalangunguzha byo asolwele uno nnembi 

shayuka wa makayo-kayo amu bimwesho kuba amba 

kupichila mu mwisambo muji kusandasanda pa mutwe wa 

misango ne misango ya luusa lwamweka mu jikayo-kayo. 

Mwesha nabya kumwenako kufuma mu jikayo-kayo mu 

kubingisha mikumbu yobe. (Tukato 2). 

 

Isambai mwanemena uno mutwe wa jikayo-kayo 

mukimwesho mubukatataka pa nsambu yabantu ne 

kwambilwapo kwa bobanyanchijila pa nsambu yabo mu 

Zambia. Solola bya kumwenako kufumya mujino jikayo-

kayo ja kimwesho kwesakanya na bishinka bibena 

kumweka mu bwikalo bwa bantu mukubingisha mukumbu 

obe. (Tukato 3) 

Mukumbu: (Bana ba sukulu bafwainwa kusolola mwa 

mweshejile nnembi shayuka wa kimwesho kya jikayo-

kayo amba kupichila mu mwisambo mwasololwa 

lufwengo mu ngingijishilo ya luusa pakachi kakwa 

Kaliba neba bineme byayujilwe na mazhikakanwa, kabiji 

nemo kyaletelwa pa luntunanwa mukwambilwapo kwa 

nsambu ya bantu.  

Mukumbu: (Bana basukulu bafwainwa kulumbulula 

mwasolokela mutwe wa kimwesho kyajikayo-kayo pa 

kwambilwapo pa nsambu ya bantu ne buneme bwa 

bwana bwabeene mubyubilo bibena kumweka mu 

Zambia, nobe mazhikakanwa ne lufwengo, amo mo 

waketekelwa kumwesha byakumwenako kabiji ne 

bishinka bikwabo biincha byamu bwikalo bwa bantu lelo 

jino.) 

Kibese kya busatu: Ngubo mubwikalo ne kulengwa 

(Tukato 10) 

 

Neemba ka kimwesho kepi-kepi (pepi byambo 200) mu 

kusolola byubilo bya bantu byatala pa kwambilwapo kwa 

nsambu ya bantu kutazha Ku bibena ku mweka mu 

Zambia. Wingijishe tu mitwe ne milangwe kufumya mu 

kimwesho kyajikayo-kayo kyaapanwa mu kutundaika ka 

Bana ba sukulu bafwainwa kunemba ka kimwesho kepi-

kepi mu kusolola byubilo bya bantu byatala pa 

kwambilwapo kwa nsambu ya bantu ne kutazha Ku 

bibena ku mweka mu Zambia kasa bengijisha tu mitwe 

ne milangwe kufumya mu kimwesho kya jikayo-kayo. 



- 125 - 

 

kimwesho kobe. (Tukato 10) 

-Mwesha ku kwatankanya kobe kwa mutwe wa jikayo-

kayo mundengelo ya nsombelo yaka kimwesho kobe kepi-

kepi.  

 

NANGWA 

Nengezhapo bulongo ka mutanchi ka lupempu lwa 

kwendela kimasa-masa kyobe mu kusaka kutundaika 

kwambilwapo kwa bwana bwabeene mu bantu bo 

banyanchijila pa nsambu yabo pakuba amba bantu mu 

kimasamasa kyobe bekale na buyuke bwa kulaba ne 

kukenkenta. (Tukato 10) 

-Mwesha ku kwatankanya kwa mutwe wa kimwesho 

kyajikayo-kayo mundengelo ya nsombelo yobe mu 

bwikalo bwa bantu.  

 

 

 

 

Bana ba sukulu bafwainwa kunengezha bulongo ka 

mutanchi ka lupempu lwa kwendela kimasa-masa kyabo 

mu kusaka kutundaika kwambilwapo kwa bwana 

bwabeene bwa bantu bobanyanchijila pa nsambu yabo 

akwe sabatazha ku bimasamasa byamu Zambia kabiji ne 

kulupula bulongo tu mitwe ne milangwe kutazha ku 

kimwesho kyajikayo-kayo kyo bebasombela. 

Buseendwe bwa esekwa: 

-Kumvwisha/ Nchikameno: Kukwatankanya kishinte kya mutwe wa kimwesho kyajikayo-kayo netu mitwe 

twasolokamo. 

-Kupesa-pesa/ Kusanda-sanda ne Kutuntulula: Kusanda-sanda ne kupoya-poya maana annembi mukusolola 

milanguluko, binyenge ne bilumbuluzhi byamu mitwe yamu kimwesho kyajikayo-kayo. 

Ayino mpeso yalengwa ne kusoombwa kutazhiwa ku bwikalo ba bantu pakuba amba:  

-Pekale kupwisha kunyanchijilwa kwa nsambu ya bantu mu Zambia (Bwanabwabeene ne nsambu ya bantu) 

-Kutumpamo kwa bimasamsa pakuba amba bikale na buyuke kabiji byalaba ne kukenkenta.  

-Kutundaika/kusakisha bana ba sukulu kwikala bakwakwatankanya makayo-kayo ne kwiengijisha mu bwikalo bwa 

buntu.  

-Ke mpeso yakupima mikoyo ya bana sukulu mukumona kuba amba bakonshe kulumbulula bintu bulongo kabiji ne 

kwikala ba kupoyapoya ne kusandasanda bulongo na mambo akwambilwapo kwa bwana bwabeene ne nsambu yapewa 

ku bantu. 

 
     EoC 3: Text Study Drama Icibemba  

EoC4: Analyses and Produces various types of Drama 

Abasmabi pa sukulu lya cikaya mu Zambia nabepushiwa ukupanga akasela ako baleita; ―Icilye cakwa Kaliba‖, 

akalembwa na umwina Zambia, 

Aka kasela kalelanda pa mukashana umusepela uyo uulelwisha na ukumona ukuti kwaba umulinganya mu calo 

icatebelelwa na amafisa-kanwa na ubufumfuntungu. Abasambi nabasala ukupanga utusela pakuti balange ubucindami 

bwaba mu kushansha pakucingilila insambu sha bantu na ukumona ukuti takuli umucisha-cinani mucalo. 

Icipande ca bumo: ukusoma na ukumfwikisha 

(amatoni 5) 

Ubwasuko: 

1. Bushe ku kansana nshi ukukalamba kuli mu kasela 

kakuti; ‗Icilye cakwa Kaliba‘ (amatoni 5) 

- Langa ubwishibilo pa butantiko na ifikomo 

ifili mu kasela. 

2. Salapo umo pabali mukasela na ukulondolola ico 

wamusalila nga solwesolwe wakulwisha icimusango 

cakutitikishiwa (amatoni 3) 

- Sala na ukuceceta ifyo abantu bali mu kasela 

balekuulwa cila umo pa mulimo alebombamo. 

Ukukansana kukalamba kwakuti; pali ukulwishanya pa 

mulandu wa mucisha-cinani na amafisa-kanwa pakati kakwa 

Kaliba na babomfi baitumpa mu mafisa-kanwa na 

ubufumfuntungu abo abeminine pakutalalika Kaliba ukuti 

elasosapo. 

Icilangililo: Kaliba e solwesolwe uuleiminiako 

abatitikishiwa ilyo alelwisha ukuti kube imulinganya mu 

calo. 

Icipande ca bubili: ukuceceta na ukulondolola akasela  
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(amatoni 5) 

1. Londolola mukushika ifyo mushika wakasela 

abomfeshe icisolobelo cakulanshanya pakati ka 

bantu mukufukulula ifikomo ifikalamba ifikumine 

ku mibomfeshe ya maka kuli abo bali pafifulo mu 

kasela, 

- Peela ifilangililo ukufuma mukasela ifilesuminisha 

atemwa ukutungilila ubwasuko bobe. (amatoni 2) 

- Ceceta ifyo mushika abomfeshe ifisolobelo fya mu 

Litilica. 

 

2. Londolola ubukankala bwafikomo fili mukasela 

ukwampanya ku mulandu wa mucisha-cinani 

muno ca Zambia. Peela ifilangililo ukufuma mu 

kasela elyo na ku mikalile yalelo pakusuminisha 

ubwasuko bobe. (amatoni 3) 

- Lolekesha pafikomo fili mu kasela elyo 

ufilinganye na ku filecitika ndakai mu ncende 

wikala. 

Ubwasuko: (abasambi bafwile ukulondolola ifyo mushika 

wa kasela abomfeshe icisolobelo cakulanshanya pakati ka 

bantu pakulanga ukupusana kwa mikwatile ya maka pakati 

kakwa Kaliba na babombfi, elyo na ifyo ici cisolbelo 

ciletumbula icikomo ca mulinganya mu ncende twikele.) 

 

 

 

Ubwasuko: (abasambi balondolole ifyo ifikomo muli aka 

kasela pa mulinganya na insambu sha bantu fili ifyayana ku 

mafia yali mu calo ca Zambia pali ndakai iftapala amafisa-

kanwa, kabili bafwile bapelako na ifilangililo ukufuma ku 

mikalile ya lelo.) 

Icipande ca butatu : ukubomfya na ukupanga akasela (amatoni 10) 

1. Leemba akasela akepi akakwete amashiwi ukufika 

ku myanda ibili, umo walalanga icikomo ca 

mucisha-cinani ukubomfya imikalile ya muno calo 

ca Zambia. Bomfya ifikomo na maano ukufuma 

mu kasela ifyalatungilila ukulemba kobe. 

- Bomfya amaano yali mufikomo pakutungilila 

imilembele yobe. (Amatoni :10) 

Nangu 

2. Mumunga atemwa lemba ubutantiko ubo abekala 

mushi benga bomfya mukwesha ukupwisha 

umucisha-cinani na ukupakamisha insambu sha 

bantu muno Zambia. Bomfya amaano na ifikomo 

fili mu kasela ku kupwisha amafya mu mikalile ya 

ndakai. (Amatoni :10) 

Ubwasuko: (abasambi balembe akasela akepi akalelanga 

bwinobwino icikomo ca mucisha-cinani muno calo ca 

Zambia ukubomfya amaano yali mu kasela babomfeshe 

kale.) 

 

 

 

Ubwasuko: (abasambi bapange ubutantiko pakulanga ifyo 

kwingaba ukukampula umulinganya na ukulumya insambu 

sha bantu mu calo ca Zambia ukubomfya ifikomo na maano 

yali mu kasela bapeele kale.)  

Amatalanta yalecetekelwa: 

 Ukumfwikisha – ukutolamo amaano mu butantiko bwa kasela elyo na ifikomo filimo. 

 Ukuceceta na ukulondolola – ukupelulula ifisolobelo fya kulembelamo Litilica na ukupelulula ifikomo fya 

kasela. 

 Ukubomfya na ukupanga – ukubomfya amaano ukufuma ku fikomo fya kasela ukupanga ubutantiko bwa 

fisela fyakubomfya mu mishi ya bantu. 

Iyi mibele na ameepusho yalolele ku mikalile ya bantu iya cishinka kabili iya pali nomba mukuti: 

 Kube ukucefya amafya yalesangwa pakati ka bantu mu Zambia. (Umucisha-cinani na insambu sha bantu) 

 Pakuti kube ukucincisha abekala mushi ukuibimba muli ili lyaashi. 

 Cilefwaikwa abasambi balebomfya amaano banonkamo mukuisunga mu bumi bwabo. 

 Ukuceceta nga cakuti abasambi nabakwata amaka ya kulanshanya kwafikapo elyo na        ukutontonkanya 

mukushika palwa mucisha-cinani na insambu sha bantu. 
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Chapter 11: Mathematics I – 2021  

1. Construct 

Demonstrates spatial reasoning, logical, critical and analytical thinking in solving real life problems. 

2 Elements of Construct 

The Mathematics I examination will be based on the following five (5) Elements of Construct (EoC): 

EoC 1  Performs operations on numbers to solve real life problems 

 Performs calculations involving numbers and money. 

 Creates number patterns 

EoC 2  Models real life situations to make informed decisions 

• Uses algebra to express and solve real life situations. 

• Applies set theory to real life situations.       

EoC 3 Analyses and applies spatial relationships to solve real life problems. 

 Performs calculations involving two and three-dimensional shapes. 

 Applies geometric construction in real life. 

 Uses angles to solve practical problems. 

 Creates and interprets reference maps. 

 Makes three-dimensional shapes. 

 Creates designs/models using two and three-dimensional shapes. 

 Constructs basic designs. 

EoC 4  Interprets and computes measures to solve real life problems 

 Performs calculations involving measures in real life. 

 Creates artifacts using the concept of congruency. 

EoC 5  Presents and interprets data to make informed decisions. 

• Presents and interprets data in a variety of contexts. 

3 Test Design 

The Mathematics I examination will consist of two components: Component 1 and 2. Component 1 will be 

School Based Assessment (SBA) which will be set and scored by the teachers at school level. SBA will be 

administered in Form 2 and 3. Component 2 will be the Final Examination which will be centrally set and 

marked by the Examinations Council of Zambia.  The Final Examination will be administered at the end 

of Form 4. The weighting of SBA will be 30% and the weighting for the Final Examination will be 70%. 

 Summary of the Test Design for Mathematics I Components 1 and 2 

Component 

Name 

Component 

Code 

Assessment 

Level 

Number of 

Tasks/Test Items  

Duration Total 

Marks 

School Based 

Assessment - 

Component 1 

2021/1 Form 2 6 1 year 100 

Form 3 6 1 year 100 

Final Examination 

- Component 2 

2021/2 Form 4 6 2 hours 30 minutes 200 

 

The test design for Mathematics I will be considered in terms of structure and test content. 
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3.1 Structure 

School Based Assessment tasks will be conducted in Form 2 and Form 3 and will be part of the 

teaching and learning process.  

The SBA tasks that will contribute towards the learner‘s final score will be administered in Form 2 

and Form 3. There will be a total of twelve (12) tasks that will contribute towards a learner‘s final 

grade; six (6) in Form 2 and six (6) in Form 3 giving a total of 200 marks.  All the SBA tasks will be 

based on all the five Elements of Construct. 

Final Examination - will comprise two sections, Section A and Section B. Section A will have two 

compulsory items and Section B will have four items and candidates will answer three. The Final 

Examination will comprise scenario-based items from real life that will require candidates to apply 

mathematical concepts and skills. The items in the Final Examination will be based on all the five 

Elements of Construct. 

3.1.1 School Based Assessments (SBA): Component 1 

School Based Assessment will be conducted in Form 2 and Form 3.  The SBA tasks will be 

based on all the five (5) Elements of construct. The total marks for SBA for each Form 

level will be 100 giving a total of 200. School Based Assessments in Form 2 and Form 3 

will be prepared by teachers and will contribute 30% to the final grade of a candidate.  

3.1.2 Final Examination: Component 2  

The Final Examination will consist of six (6) items. The items will be based on all the five 

(5) Elements of Construct. Candidates will answer a total of five items: two from Section A 

and three from Section B. The total number of marks for the Final Examination will be 100 

and will contribute 70% to the final grade of a candidate. The duration for the Final 

Examination will be 2 hours 30 minutes. 

It is important to base both the SBA tasks and the Final Examination items on all the EoC and key 

competences in order to evaluate the acquisition of the competences by the learners.   

3.2 Test Content 

 The test content for both Component 1 and 2 will be considered in terms of Task/Item types, 

syllabus coverage and level of difficulty.  

3.2.1 Types of Tasks and Items  

 School Based Assessments: Component 1 - will comprise objective and subjective tasks 

from real life situations. The tasks will include assignments, presentations, class exercises, 

practical activities, quizzes and tests by individual learners or in groups. SBA tasks will 

include a project that is subject specific. The SBA tasks should enable learners to acquire 

the specific competences outlined in the syllabus and also develop key competences such as 

collaboration, communication, digital literacy, critical thinking, financial literacy, analytical 

thinking, problem-solving skills and creativity and innovation, that are important for them 

to find solutions to problems in real life.  

 Final Examination: Component 2 – will consist of two (2) compulsory items in Section A 

which will be scenario based. Each item will have several tasks. Section B will have four 

(4) items which will be scenario based and each item will have several tasks. Candidates 

will answer three items in Section B. Each item will have a total of 20 marks giving a total 

of 100 marks for Component 2. The six scenarios will come from the five EoC and the 
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tasks that will follow will be based on the scenarios provided. Candidates will apply the 

key and specific competences in terms of knowledge and skills acquired at this level in 

order to find solutions to the problems.    

3.2.2 Syllabus Coverage  

The tasks and items in Component 1 and 2 respectively will assess competences in all the 

five Elements of Construct derived from the Mathematics I Syllabus: Secondary Education 

Ordinary Level Form 1 – 4 developed by the Curriculum Development Centre (CDC), 

2024. The items will assess key competences such as collaboration, communication, 

analytical thinking, critical thinking, financial literacy and problem solving, creativity and 

innovation and digital literacy. 

The items/tasks that will be prepared for SBA by the teachers will be based on the 

Elements of Construct reflected in the SBA Framework attached in the School Based 

Assessment Guidelines for Examination for Certificate of Secondary Education Ordinary 

Level. The items that will be prepared for the Final Examination will be based on the 

competences in the Elements of Construct reflected in the assessment tools for the Final 

Examination. 

 It is important for both the SBA tasks and Final Examination Items to be based on all the 

EoC and key competences in order to evaluate the acquisition of the competences by the 

learners.  

3.2.3 Level of difficulty 

The level of difficulty for School Based Assessment tasks will range from understanding to 

creating level of the Revised Bloom‘s Taxonomy while the level of difficulty for the Final 

Examination items will range from understanding to evaluating level.  

The level of difficulty of the items or tasks will be determined by the following factors; 

(i) The real-life situation on a given Element of Construct that the learner will be 

expected to respond to. 

(ii) The subject knowledge required to respond to the real-life situation correctly.  

(iii) The complexity and/or number of cognitive processes required to generate responses 

to the items. 

(iv) The number of items a learner will be expected to respond to on a given real life 

situation. 

(v) The level of abstract thinking involved in responding to the task or item. 

(vi) The extent to which a learner or candidate has to devise a strategy to responding to 

the item as contrasted with items where the strategy is more explicit. 

4. Scoring Criteria  

School Based Assessment tasks will be prepared and scored by the teachers in the schools. 

Allocation of marks for both School Based Assessment tasks and items other than Presentations and the 

Final Examination items will be based on the following guide:  

4.1 Items or tasks involving calculations will be allocated method marks. The number of method marks 

will be determined by the appropriate stages involved in the solution to the task or item. 

4.2 The correct answer in a calculation will be allocated an accuracy mark. 

4.3 Marks will be allocated for correct diagrams (graphs) drawn and accuracy in measurements in the 

diagrams (graphs). 
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4.4 For tasks involving projects and practical activities, allocation of marks will be according to the 

Scoring Guide or Scoring Rubrics provided in the SBA Guidelines prepared by the ECZ. 

4.5 Omission of essential working will result in loss of marks. Teachers should encourage learners to 

show their working where necessary.  
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5. Notes and Guidelines 

Notes and Guidelines for School Based Assessment - Component 1 and Final Examination - Component 2. 

Notes and Guidelines School Based 

Assessments 

Final Examination 

 Candidates will be allowed to use silent non-

programmable scientific calculators.  

  

 Candidates will be expected to use 3.14 or 3.142 or   or 

the calculator value of . 

  

 Premature approximation may result in loss of accuracy 

mark. 

  

 Candidates will be allowed to use geometrical 

instruments. 

  

6. Exemplar Test Items 

Example 1 

EoC 1- Performs operations on numbers to solve real life problems 

Item 1 

In a certain country, some schools faced a shortage of a Form 4 Mathematics textbook for its learners. To address 

this issue, the government decided to purchase the textbooks for the schools. The government ordered 12 960 000 

textbooks from a company that has a machine which produces textbooks in batches. The number of textbooks in 

each batch is the least number of books that can be packed in boxes of sizes that can hold 24, or 40, or 60 textbooks 

without any leftovers. The company desires to invest the money raised from the production of the textbooks in a 

bond that earns 6% annual interest rate, compounded annually. The cost of producing one textbook is K40.00.   

(a)  Find the least number of textbooks that can be produced in a batch.                                                                   [5] 

Solutions  

Task (a): Prime Factorization:  

− 24 = 2
3
 × 3 

− 40 = 2
3
 × 5 

− 60 = 2
2
 × 3 × 5 

LCM Calculation: 

− Take the highest power of each prime factor: 2
2
, 3

1
, 5

1 

− LCM = 2
3
 × 3 × 5  

                  = 8 × 3 × 5 

                  = 120 

The least number of textbooks that can be produced in a batch is 120. 

(b)    Find the total number of turns the machine needs to make to fulfil the order.                                                         [3]        

Task (b): Total number of textbooks ordered = 12,960,000 

Number of textbooks per batch = 120 

Total number of turns = 12,960,000 ÷ 120 

                                    = 108,000 

The machine needs to make 108,000 turns to fulfil the order. 
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(c)   Find the total cost of purchasing the textbooks that the government ordered in scientific notation correct to one 

decimal place.                                                                                                                                                         [5] 

Task (c): In scientific notation, this is 

                  12,960,000 × 40  

                   = K518,400,000  

Scientific Notation: 

5.184 × 10
8
. 

5.18 × 10
8
 ( to 2 d.p.) 

(d)    Calculate the total value of the investment at the end of 5 years.                                                                          [7] 

Task (d): Total revenue = 12,960,000 × 40 = K518,400,000 

Initial investment (P) = K518,400,000 

Annual interest rate (r) = 6% = 0.06 

Number of years (n) = 5 

Future value (FV) = P × (1 + r)
n 

FV = 518,400,000 × (1 + 0.06)
n 

FV = 518,400,000 × (1.06)
5 

FV = 518,400,000 × 1.3382255776 

FV ≈ K693,676,139.37 

The value of the investment after 5 years is approximately K693,676,139.37. 

Part (a) is at understanding level while parts (b), (c) and (d) are at applying level. 

Key competences are analytical thinking, critical thinking, financial literacy and problem solving 

Example 2 

 

EoC 2 - Models real life situations to make informed decisions 
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Item 2 

A woman plans to bake two types of loaves of bread: brown bread and white bread for sale. Due to the bakery's oven 

capacity, the woman can bake at most 45 loaves of bread in a day. She wants to bake at least 12 loaves of brown bread 

and at least 5 loaves of white bread. She wants to bake more brown bread than white bread. She does not know the 

number of each type of loaves of bread she should bake per day to maximise profit. The selling prices are as follows: 

Brown bread is sold at K30.00 per loaf. 

White bread is sold at K25.00 per loaf. 

To cover her costs and make profit, the woman needs to earn more than K 600.00 from the sales each day. 

 On particular day, in order to increases the sales, she came up with a promotion where the cost of 3 brown bread and 2 

white bread was costing K128.00 and 2 brown bread and 5 white bread was costing K166.00. 

TASK: 

(a) Write mathematical statements that show the relation between the brown bread and white bread.  [5] 

Solution  

Task (a): Let x be the number of brown bread loaves and y be the number of white bread loaves. 

1. Oven capacity constraint: x + y ≤ 45 

2. Minimum brown bread constraint: x ≥ 12 

3. Minimum white bread constraint: y ≥ 5 

4. Brown bread should be more than white bread: x > y. 

5.  Revenue constraint: 30x + 25y > 600 

(b) Show the feasible region of the relation on the Cartesian plane.                                                                           [5] 

Solution 

Task (b): To show the feasible region, we would graph the inequalities x + y ≤ 45,  

x ≥ 12, y ≥ 5, x > y, and 30x + 25y > 600. The feasible region would be the area that satisfies all the constraints. 

(c)  How many loaves of each type should the woman bake in order to make maximum profit?   [3] 

Solution 

Task (c): To maximize profit, we need to find the values of x and y that maximise the profit function P = 30x + 25y, 

subject to the constraints. 

Since the profit function increases with x and y, the maximum profit will occur at a vertex of the feasible region. We can 

find the vertices by solving the constraint equations. 

One possible vertex is where x + y = 45 and 

x = y + k (k > 0). Let's assume x = y + k and substitute into x + y = 45: 

x + k + y = 45 

2y + k = 45 

k = 45 – 2y 

Since x > y, k > 0, so 45 – 2y > 0, which implies y < 22.5. 

Given x ≥ 12 and y ≥ 5, let's test the point where x = 12 and y = 5: 

30(12) + 25(5) = 360 + 125 = 485, which is less than 600. So, we need to increase x and/or y. 

Let's try to maximize x while keeping y as low as possible while satisfying x > y and the revenue constraint. 

If y = 5, x > 5, and x ≥ 12, let's start with x = 12: 

30(12) + 25(5) = 360 + 125 = 485, still less than 600. 

Increasing x to 15: 

30(15) + 25(5) = 450 + 125 = 575, still less than 600. 

Increasing x to 16: 

30(16) + 25(5) = 480 + 125 = 605, which is greater than 600. 

So, one possible solution is x = 16 and y = 5. 

If x = 20 and y = 5: 

30(20) + 25(5) = 600 + 125 = 725 

x + y = 20 + 5 = 25 ≤ 45, which is true. 

Let's see if we can increase W while keeping  

x = 20: 

If x = 20 and y = 20: 

x > y is not satisfied. 

Let's try x = 25 and y = 20: 

x > y is satisfied, and x + y = 45. 
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30(25) + 25(20) = 750 + 500 = 1250 

This is a higher profit, so x = 25 and y = 20 is a better solution. 

(d) What is the minimum number of loaves she can bake and still make profit?   [3] 

Solution  

Task (d): To find the minimum number of loaves, we need to find the smallest values of x and y that satisfy all the 

constraints and the revenue constraint 30x + 25y > 600. 

Let's start with the minimum values x = 12 and y = 5: 

30(12) + 25(5) = 360 + 125 = 485, which is less than 600. 

Increasing x to satisfy the revenue constraint: 

If x = 16 and y = 5: 

30(16) + 25(5) = 480 + 125 = 605, which is greater than 600. 

So, the minimum number of loaves is 16 + 5 = 21. 

(e) Find the cost of each type of loaf of bread during the promotion.   [4] 

Solution 

Task (e): Let x be the cost of one brown bread loaf and y be the cost of one white bread loaf. 

Given equations : 

3x + 2y = 128 

2x + 5y = 166 

Multiplying the first equation by 2 and the second equation by 3: 

6x + 4y = 256 

6x + 15y = 498 

Subtracting the first equation from the second: 

11y = 242 

y = 22 

Substituting y = 22 into the first equation: 

3x + 2(22) = 128 

3x + 44 = 128 

3x = 84 

x = 28 

The cost of one brown bread loaf was K28.00, and the cost of one white bread loaf was K22.00. 

Parts (a), (b), (c), (d) and (e) are all on applying level. 

Key competences assessed are analytical thinking, critical thinking, financial literacy and problem solving 
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Example 3 

 

EoC 3: -Analyses and applies spatial relationships to solve real life problems. 

Item 3 

Island ABC is triangular in shape. Point B is 6.5 km from point A, point C is 5.5 km from Point A. The angle that the 

boundary AB makes with the boundary AC of the island is 87
O
. A group of students at a particular university come from 

island ABC.  These students are facing challenges to access assignments on the university portal due to poor network. 

The government together with the network providers are planning to establish a mast (tower) with a network that can 

cover the whole island. According to Engineers, the position of the mast on the Island should be the same distance from 

the three points A, B and C. 

Tasks  

(a) Using calculations, how far is point B from point C?                                                                                        [6] 

Solution 

Task (a): To find the distance BC, we can use the Cosine rule BC = 8.29 km 

The distance between point B and point C is approximately 8.29 km. 

(b) You are asked to help Engineers to find the distance of the position of the mast from points A, B and C.  [7] 

Solution  

Task (b): The position of the mast that is equidistant from points A, B, and C is the circumcenter of triangle ABC. 

To find the circumcenter, we can use the formula for the circumradius (R): 

R = (AB × AC × BC) / (4 × Area) 

First, we need to calculate the area of triangle ABC. 

             Area = (1/2) × (AB)(AC) sin(θ) 

Area = (1/2) × 6.5 × 5.5 × sin(87°) 

Area = (1/2) × 6.5 × 5.5 × 0.9986 

Area ≈ (1/2) × 35.75 × 0.9986 

Area ≈ 17.86 km² 

Now, we can calculate the circumradius (R): 

R = (6.5 × 5.5 × 8.29) / (4 × 17.86) 

R = (296.675) / (71.44) 

R ≈ 4.15 km 

The distance of the position of the mast from points A, B, and C is approximately 4.15 km. 

[Alternative method is scale drawing (Construction method)] 

Task (c): Calculate the area of the island ABC.  [4] 

Solution 

Task (c): Area = (1/2) × (AB)(AC) sin(θ) 

Area = (1/2) × 6.5 × 5.5 × sin(87°) 

Area = (1/2) × 6.5 × 5.5 × 0.9986 

Area ≈ (1/2) × 35.75 × 0.9986 

Area ≈ 17.86 km² 

 (d) Find the distance of the direct route an Engineer would use to move from point A to BC within the shortest period 

of time.  [3] 

Solution 

Task (d): The shortest distance from point A to BC is the altitude from A to BC. 

Altitude = 2 × Area / BC 

Altitude = 2 × 17.86 / 8.29 

Altitude ≈ 4.31 km 

The distance of the direct route is approximately 4.31 km. 
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Parts (a), (b), (c) and (d) are all at applying level. 

Key competences are analytical thinking, critical thinking and problem solving 

 

 

 

Example 4 

EoC 4: Interprets and computes measures to solve real life problems 

Item 4 

A school constructed a car park, ABCD, to address the issue of disorderly parking in the school premises. The school 

yard is in a fence that is rectangular in shape. The entrance gate to the school yard is situated along one side of the fence 

starting from one of the corners. The coordinates of the car park were taken from the corner of the entrance to the school 

yard. The car park ABCD is square in shape, with coordinates of the points A (2, 23), B (22, 3), C (22, 23), and D (2, 23) 

relative to the school yard. A straight walkway was built connecting the points A and C. The school constructed another 

car park, EFGH, which was of the same size as car park ABCD to accommodate more vehicles. The position of car park 

EFGH in the school yard is a movement of 60 metres to the East and 40 metres to the North from the car park ABCD. 

After two years, the school reconstructed car park ABCD to have car park A1B1C1D1 with coordinates of the points A1(4, 

6), B1(44, 6), C1(44, 46) and D1(4, 46).  

TASKS 

(a) Plot the car park ABCD on a suitable coordinate plane.                                                                            [3] 

Solution  

Task (a): Plotting of the points A (2, 3), B (22, 3), C (22, 23) and D (2, 23) on the coordinate plane correctly 

 

(b) Find the equation of the walkway AC.                                                                                                                      [5] 

Solution  

Task (b):  

A (2, 3) and C (22, 23) 

Gradient = 1 

c = 1 

y = x + 1 

The equation of the path AC is y = x + 1. 

(c) Determine the coordinates of the car park EFGH and plot the points on the coordinate plane.                                [5]                           

Solution  

Task (c): 

E (62, 43), F (82, 43), G (82, 63), H (62, 63) 

Plotting of the coordinates E, F, G and H on the coordinate plane  

(d) Describe the single transformation that maps car park ABCD onto car park EFGH.                                               [2] 

Solution  

Task (d):  A translation with T = 








40

60
  

(e) (i) Plot car park A1B1C1D1 on the coordinate plane.                                                                                                 [2]  

          Solution  

          Plotting of points A1, B1, C1 and D1 on the coordinate plane.                                                                                        

(ii) Describe fully the single transformation that maps car park ABCD onto car park A1B1C1D1.                           [3]                                                                             

Solution  

An enlargement centre (0, 0) scale factor 2 

Parts (a), (b), (c) and (d) are all at applying level. 

Key competences are critical thinking, analytical thinking and problem solving 
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Example 5 

EoC 5: Presents and interprets data to make informed decisions. 

Item 5 

The Ministry of Health has received reports that there is a health problem of obesity at a certain school. To confirm the 

reports, a doctor from the Ministry of Health carried out medical checkup on 12 year old learners at the school in order to 

enable the ministry to determine the level of obesity. A 12 year old learner with a weight above 50kg is considered obese. 

Obesity can only be considered a health problem if over 10 percent of the learners test positive. The collected data was 

recorded as follows: 

32 30 34 41 33 43 37 48 49 32 

46 34 41 35 50 44 31 47 38 39 

36 53 42 33 45 30 49 37 51 34 

46 41 35 38 30 35 44 32 47 42 

39 48 33 41 44 56 46 43 36 45 

TASK  

(a) (i) Form a suitable cumulative frequency curve to represent the given data.  [9] 

Solution 

Task (a) 

(i) Let's use the following class intervals: 30-34, 35-39, 40-44, 45-49, 50-54, 55-59. 

Frequency distribution: 

− 30 − 34: 8 

− 35 − 39: 9 

− 40 − 44: 10 

− 45− 49: 10 

− 50 − 54: 2 

− 55 − 59: 1 

Cumulative frequency distribution: 

− 30 − 34: 8 

− 35 − 39: 17 

− 40 − 44: 27 

−  45 − 49: 37 

−  50 − 54: 39 

− 55 − 59: 40 

Drawing correctly the cumulative frequency curve on a grid. 

(ii) Assuming you are the medical doctor who carried out the test, based on statistics, determine whether there is  

a health problem of obesity at this school. [3] 

Task (a)  

(ii) To determine if there is a health problem of obesity, we need to calculate the percentage of learners who are obese. 

Number of obese learners = Number of learners with weight above 50kgs = 3 

Total number of learners = 50 

Percentage of obese learners = (3 / 50) × 100 = 6% 

Since the percentage of obese learners (6%) is less than 10%, there is no health problem of obesity at this school. 

(b)  If two learners are selected at random from those tested, what is the probability that 

(i)  both are not obese, [3] 

Solution  

Task (b) (i): Number of non-obese learners = 50 − 3 = 47 

Probability that the first learner is not obese = 47/50 

Probability that the second learner is not obese given the first learner is not obese = 46/49 

Probability that both learners are not obese = (47/50) × (46/49) = 0.94 × 0.939 = 0.883 
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(ii)   only one is obese. [5] 

Solution  

Task (b) (ii): Probability that the first learner is obese and the second learner is not obese = (3/50) × (47/49) 

Probability that the first learner is not obese and the second learner is obese = (47/50) × (3/49) 

Probability that only one learner is obese = (3/50) × (47/49) + (47/50) × (3/49) 

= 2 × (3/50) × (47/49) 

= 0.12 × 0.96 

= 0.1152 

The probability that only one learner is obese is approximately 0.1152 

Part (a) (i) is at understanding level while (a)(ii), (b)(i) and (b)(ii) are at applying level. Key competences are critical 

thinking, analytical thinking and problem solving. 
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Chapter 12: Mathematics II – 2025  

1. Construct 

Demonstrates spatial reasoning, logical, critical and analytical thinking in solving real life problems.  

2.  Elements of construct 

The Mathematics II examination will be based on the following five (5) Elements of Construct (EoC):  

EoC 1  Interprets and computes relationships of numbers within and across different number 

systems 

 Manipulate numbers using different properties to solve real life problems 

 Creates patterns and puzzles of different types of numbers 

EoC 2 Models real life situations to solve problems and make informed decisions 

 Use algebra to express and solve real life problems 

EoC 3  Computes measures and applies spatial relationships to solve real life problems 

 Applies measures and geometry in life contexts to solve problems  

 Derives theorems and establishes formulae for different types of measures 

 Demonstrates how to obtain the value of pi () practically. 

EoC 4  Interprets and computes functions to solve real life situations in order to make informed 

decisions  

 Interprets functions, rates of change and summation of quantities in life contexts to solve 

problems  

EoC 5 Presents and analyses data to make informed decisions  

 Presents and Interprets data in a variety of real-life contexts 

3. Test Design 

The Mathematics II examination will consist of two components: Component 1 and 2. Component 1 will 

be School Based Assessment (SBA) which will be set and scored by the teachers at school level. SBA will 

be administered in Form 2 and 3. Component 2 will be the Final Examination which will be centrally set 

and marked by the Examinations Council of Zambia.  The Final Examination will be administered at the 

end of Form 4. The weighting of SBA will be 30% and the weighting for the Final Examination will be 

70%. 

 Summary of the Test Design for Mathematics I Components 1 and 2 

Component Name Code Level Number of 

Tasks/Test Items  

Duration Total 

Marks 

School Based Assessment 

(Component 1) 

2025/1 Form 2 6 1 year 100 

Form 3 6 1 year 100 

Final Examination 

(Component 2) 

2025/2 Form 4 6 2 hours 30 

minutes 

200 

 

The test design for Mathematics II will be considered in terms of structure and test content. 

3.1 Structure 

School Based Assessment tasks will be conducted in Form 2 and Form 3 and will be part of the 

teaching and learning process. The SBA tasks will be based on all the five Elements of Construct. 
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The SBA tasks that will contribute towards the learner‘s final score will be administered in Form 2 

and Form 3. There will be a total of twelve (12) tasks that will contribute towards a learner‘s final 

grade; six (6) in Form 2 and six (6) in Form 3 giving a total of 200 marks.  

Final Examination - will comprise two sections, Section A and Section B. Section A will have two 

compulsory items and Section B will have four items and candidates will answer three. The Final 

Examination will comprise scenario-based items from real life that will require candidates to apply 

mathematical concepts and skills. The items in the Final Examination will be based on all the five 

Elements of Construct. 

3.1.1 School Based Assessments (SBA): Component 1 

School Based Assessment will be conducted in Form 2 and Form 3.  The SBA tasks will be 

based on all the five (5) Elements of construct. The total marks for SBA for each Form 

level will be 100 giving a total 200. School Based Assessments in Form 2 and Form 3 will 

be prepared by teachers and will contribute 30% to the final grade of a candidate.  

3.1.2 Final Examination: Component 2  

The Final Examination will consist of six (6) items. The items will be based on the all the 

five (5) Elements of Construct. Candidates will answer a total of five items: two from 

Section A and three from Section B. The total number of marks for the Final Examination 

will be 100 and will contribute 70% to the final grade of a candidate. The duration for the 

Final Examination will be 2 hours 30 minutes. 

It is important to base both the SBA tasks and the Final Examination items on all the EoC and key 

competences in order to adequately evaluate the acquisition of the competences by the learners.   

3.2 Test Content 

 The test content for both Component 1 and 2 will be considered in terms of Task/Item types, 

syllabus coverage and level of difficulty.  

3.2.1 Types of Items and Tasks 

 School Based Assessments: Component 1 - will comprise objective and subjective tasks 

from real life situations. The tasks will include assignments, presentations, class exercises, 

practical activities, quizzes and tests by individual learners or in groups. SBA tasks will 

include a project that is subject specific. The SBA tasks should enable learners to acquire 

the specific competences outlined in the syllabus and also develop key competences such as 

collaboration, communication, digital literacy, critical thinking, financial literacy, analytical 

thinking, problem-solving skills and creativity and innovation, that are important for them 

to find solutions to problems in real life.  

 Final Examination: Component 2 – will consist of two (2) compulsory items in Section A 

which will be scenario based. Each item will have several tasks. Section B will have four 

(4) items which will be scenario based and each item will have several tasks. Candidates 

will answer three items in Section B. Each item will have a total of 20 marks giving a total 

of 100 marks for Component 2. The six scenarios will come from the five EoC and the 

tasks that will follow will be based on the scenarios provided. Candidates will apply the 

key and specific competences in terms of knowledge and skills acquired at this level in 

order to find solutions to the problems.    

3.2.2 Syllabus Coverage  

The tasks and items in Component 1 and 2 respectively will assess competences in all the 

five Elements of Construct derived from the Mathematics II Syllabus: Secondary Education 

Ordinary Level Form 1 – 4 developed by the Curriculum Development Centre (CDC), 
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2024. The items will assess key competences such as collaboration, communication, 

analytical thinking, critical thinking, financial literacy and problem solving, creativity and 

innovation and digital literacy. 

The items that will be prepared for SBA by the teachers will be based on the Elements of 

Construct reflected in the SBA Framework attached in the School Based Assessment 

Guidelines for the Examination for Certificate of Secondary Education Ordinary Level. 

The items that will be prepared for the Final Examination will be based on the competences 

in the Elements of Construct reflected in the assessment tools for the Final Examination. 

It is important for both the SBA tasks and Final Examination Items to be based on all the 

five EoC and key competences in order to evaluate the acquisition of the competences by 

the learners. 

3.2.3 Level of difficulty 

The level of difficulty for School Based Assessment tasks and items will range from 

understanding to creating level of the Revised Bloom‘s Taxonomy while the level of 

difficulty for the Final Examination items will range from understanding to evaluating 

level.  

The level of difficulty of the tasks or items will be determined by the following factors; 

(i) The real-life situation on a given Element of Construct that the learner will be 

expected to respond to. 

(ii) The subject knowledge required to respond to the real-life situation correctly.  

(iii) The complexity and/or number of cognitive processes required to generate responses 

to the items. 

(iv) The number of items a learner will be expected to respond to on a given real life 

situation. 

(v) The level of abstract thinking involved in responding to the task or item. 

(vi) The extent to which a learner or candidate has to devise a strategy to responding to 

the item as contrasted with items where the strategy is more explicit 

4. Scoring Criteria  

School Based Assessment tasks will be prepared and scored by the teachers in the schools. 

Allocation of marks for both School Based Assessment tasks and items other than Presentations and the 

Final Examination items will be based on the following guide:  

4.1 Items or tasks involving calculations will be allocated method marks. The number of method marks 

will be determined by the appropriate stages involved in the solution to the task or item. 

4.2 The correct answer in a calculation will be allocated an accuracy mark. 

4.3 Marks will be allocated for correct diagrams (graphs) drawn and accuracy in measurements in the 

diagrams (graphs). 

4.4 For tasks involving projects and practical activities, allocation of marks will be according to the 

Scoring Guide or Scoring Rubrics provided in the SBA Guidelines prepared by the ECZ. 

4.5 Omission of essential working will result in loss of marks. Teachers should encourage learners to 

show their working where necessary.  
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5. Notes and Guidelines   

Notes and guidelines for SBA and Final Examination  

Notes and Guidelines School Based 

Assessments 

Final Examination 

Candidates will be allowed to use calculators during the 

assessments.   

Candidates will be expected to remember formulae they 

will use in the assessments.   

Candidates will be expected to use spaces provided within 

the question paper for their working.    

Candidates will be expected to carry out tasks (including 

projects and other practical activities) as part of their 

assessment. 

  

Candidates will be required to use the value of  as 

specified in the task or item. 
  

6. Exemplar Test items  

Example 1 

EoC 1 – Interprets and computes relationship of numbers within and across different number systems 

 

Item 1  

As a school was preparing for a joint event, the catering team was responsible for serving the choir learners and was to 

work closely with the choir instructor to ensure efficiency. Their ability to serve the group smoothly depended on how 

well the learners were arranged in the hall. The 256 learners were to sit in a formation where the number of rows was to 

be equals to the number of learners per row, allowing for an orderly flow of movement and enough space for the catering 

team to set up and serve without disruption. 

At the same time, the catering team was conducting a periodical review for defects on two popcorn-packaging machines, 

which would directly affect how quickly the snacks for the 256 learners would be prepared. Machine A was preset to 

pack 100g per packet, while Machine B was preset to pack 200g per packet of popcorns. In the quality check, a sample 

from Machine A weighed 105 g, and a sample from Machine B weighed 195 g. With an acceptable tolerance of 3% of 

the preset mass, the team was to determine which machine required repair, as any inaccuracy would slow down 

production and compromise their ability to serve all learners on time. 

In addition, the catering team was managing perishable goods that arrived at 27 °C and were cooling at a steady rate of 

1.5°C per hour. Since the goods were not supposed to be stored below 6°C, the team was to monitor the cooling process 

while coordinating with the choir instructor to ensure that both the seating arrangement and the preparation of 

refreshments were taking place simultaneously for efficient service. 

Tasks 

Task (a) Find the number of rows required to arrange all the learners in the most space-efficient way described.  [3] 

Solution 

Task (a  256  M1 

  M1 

n  16, So 16 is the number of rows A1  
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Task (b) Determine whether Machine A or Machine B or both, or neither of them required immediate repair.          [10]            

Solution 

  Machine A  

              Compute Absolute Error for Machine A (105 100 ) = (5 g).  M1 

 Percentage Error = %100
100

5
  M1 

 Relative Error =
20

1
 B1 

Machine A:  = 5%  A1 

 Compare sample 105 g to range   

Conclusion for Machine A: needs repair  B1 

 Compute Absolute Error for Machine B  (5 g).                  M1 

• Relative Error =  
40

1
 B1 

• Percentage Error =     M1  

Machine B: = 2.5%  A1 

Compare Machine A and Machine B to Tolerance  

Either Conclusion for Machine B: no repair or Conclusion for Machine A to be repaired B1 

(c) Calculate the maximum safe storage time (in hours) before the goods reached the minimum safe temperature of 

6 °C.  [7] 

       Solution 

   Identify required temperature drop (6−27)
°
C  M1 

= −21C A1 

• Identify cooling rate   B1  

• 1.5 °C/hour  B1 

• Compute  
5.1

21
  M1 

14 hours    A1 

State ―14 hours‖ as final answer                  B1 

(a)  In this part, the competence is drawn from Real Numbers. This part is at the level of applying in the Blooms 

Taxonomy. 

(b)  In this part, the competences are drawn from Estimations and Approximations. This part is at the level of 

analysing in the Blooms Taxonomy. 

(c)  In this part, the competences are drawn from Real Numbers, estimations and Approximations and integers. This 

part is at the level of applying in the Blooms Taxonomy. The Key Competences captured in this item are 

Analytical thinking, Problem solving and critical thinking. 

Example 2 

EoC 2 – Models real life situations to solve problems and make informed decisions 

Item 2  

A Home Economics class in a particular school intends to start selling Hamburgers and Pancakes in the School Tuck 

shop to raise funds for their class project. They intend to be making at least 10 Hamburgers per day. They propose to be 

making at least twice as many Pancakes as Hamburgers per day but not more than 120 Hamburgers and Pancakes 

altogether per day. A Hamburger sells for K24.00 while a Pancake sells for K12.00. 

The business will close if the total sales per day is less than K840.00. The class does not know the minimum number of 

Hamburgers and Pancakes they must sell per day for the business to stay afloat.  

On a particular day, the ingredients available for making Hamburgers were as follows; 48 slices of bread rolls, 24 slices 
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of tomato, 48 slices of cheese, 24 pieces of lettuce and 48 pieces of onion.  

The nutritional information of each ingredient was; a slice of bread contains 80 calories, a slice of tomato contains 5 

calories, a slice of cheese contains 100 calories, a piece of lettuce contains 3 calories and a piece of onion contains 4 

calories. 

To transport the ingredients, the class intend to hire a car whose cost depends partly on a fixed charge and partly on the 

time spent with the car. The class discovers that hiring the car for 2 hours costs K500.00, while hiring it for 5 hours costs 

K950.00. 

Tasks 

(a) As a member of the Home Economics class, 

(i) Write mathematical statements to show the relation between Hamburgers and Pancakes.              [6] 

Solution 

Task (a)(i): 

                Let h represent Hamburgers and  represent Pancakes. 

 , 

,  

,  

.  

 

 

(ii) by showing this relation on the Cartesian plane, find the minimum number of Hamburgers and Pancakes 

that must be sold per day to avoid closure of business.                                                                   [5]                                                                  

Solution 

Task (a)(ii) 

 10 Hamburgers and 50 Pancakes 

(iii) find the maximum number of Hamburgers that can be prepared from the available ingredients, given 

that all the ingredients must be used without any leftovers and that each Hamburger is prepared by 

mixing all the available ingredients in a certain proportion.                                                               [2] 

Solution 

Tasks (a)(iii)  

            Let B = Bread rolls 

T = Tomato slices 

C = Cheese  

L = Lettuce 

O = Onion 

48B + 24T + 48C + 24L + 480nion 

24 (2B + T + L + 20nion) 

24 hamburgers 

(b) A certain learner was concerned with the number of calories contained in a Hamburger and that if it exceeds 

400 calories then it is not safe for him. Calculate the total energy value (in calories) in one Hamburger and 

determine whether it is healthy for him.                                                                                               [3] 

           Solution 
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           Task (b): 

            376 calories 

The Hamburger is okay as it contains less than 400 calories. 

(c)       Help the class find the total cost of hiring the car for 3 hours.                                                                  [4] 

            Solution 

            Task (c): 

             K650.00 

Competences in part (a)(i),(ii) and (iii) are from Linear programming. And the competence in part (c) is coming from 

Financial Arithmetic. 

The level for part (a) (i) is applying and parts (ii) and (iii) are at analysing level. Part (c) is applying level. 

The Key Competences captured in this item are; Analytical Thinking, Critical Thinking, Problem Solving. 

Example 3 

EoC 3 – Computes measures and applies spatial relationships to solve real life problems 

Item 3 

The local council is redesigning key infrastructure using a location map where 1 unit equals 5 metres in real life. After 

severe flooding, a circular water collection tank is to be built with its centre at point W (9, 12). The tank‘s curved side 

must just touch the straight drainage line given by 3x − 4y + 20 = 0 so that rainwater flows directly into it. The tank is 

cylindrical with radius 1 unit, height 4 units, and is open at the top. Adjacent to the tank, a triangular concrete slab for 

vendors will be built with corners at points K (1, 1), M (13, 1), and N (7, 13). 

In the rebuilding plan, a second tank of the same size will be placed in a position symmetrical to the first tank across the 

line y = x − 2. To manage waste water, a straight pipe will run from the waste point R (2, 4) to a treatment pond at T (14, 

16), and an easily accessible inspection point is needed along this pipe. During emergencies, medical supplies are flown 

by drone from Alton (14°S, 28°E) to Bridgetown (13°S, 28°E) at 120 knots, following the shortest possible route. 

Earth‘s radius is 6370 km. 

Tasks 

(a) (i) To ensure efficient runoff, calculate the shortest distance the centre of the tank at W (9, 12) to support safe 

water flow after the floods.                                                                                                                               [4] 

Solutions   

Task (a)(i): Tank Alignment with Drainage Line 

       Substitute W (9, 12) into 3x−4 + 20:  

       Calculation: 27−48+20=−127−48+20 = −1 M1 

       Determine perpendicular distance formula:  

       d =         M1  

       Compute distance: 
5

1
units   A1  

        Convert to metres (1 unit = 5 m): 1 m from line → acceptable alignment. B1                   

    (ii) Determine the waterproofing required for the tank and identify the location of the second tank by reflecting W 

across the line y = x − 2, as part of planning for expanded water storage.                                                                      [4] 
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Solution 

Task (a)(ii): Waterproofing Calculation 

Correct formulas: base area = πr
2
, curved surface = 2πrh 

Calculation in metres: r = 5, h = 20 

Total area = 25π + 200π                              M1 

A =225π m²                  A1 

Second Tank Location: 2 marks 

Identify reflection line: y = x −2               B1  

Apply reflection formula: (9, 12) → (14, 7)  B1  

(b) Using the coordinates of K, M, and N, describe the form of the vendor slab and establish the ground space it 

provides for market operations.                                                                                                                     [4] 

Solution 

Task (b): Vendor Slab Shape & Area 

Identify triangle KMN and side lengths: 

KM = 12 units, KN = MN =  180 units → isosceles triangle  B1  

Correct method for area: base KM = 12, height = 12   M1  

Calculate area: 72 square units   A1  

Convert to m²: 1800 m²    B1  

(c) Represent the drainage pipe running from R to T as a straight path and choose an accessible point along it for 

inspection during wastewater management.                                                                                                [3] 

Solution 

Task (c): Drainage Pipe & Inspection Point 

Equation of pipe through R (2, 4) and T (14, 16): y =  + 2  B1  

Select inspection point: midpoint (8, 10)  B1  

Justify accessibility: central location, easy access    B1  

(d) (i) Identify the drone‘s shortest flight path between the two towns and determine the travel time at 120 knots, 

supporting emergency medical transport.                                                                                                        [3] 

Solution 

Task (d) (i): Drone Flight Path & Time 

Convert coordinates to decimal degrees and use distance formula   M1  

Calculate great-circle distance: ≈ 60.5 km    A1  

Determine flight time at 120 knots: ≈ 16.3 minutes. A1  

(ii) From the refuse truck‘s recorded acceleration over 60 seconds, determine the distance it covers to aid in 

planning efficient waste collection within the market.                                                                    [2] 

Solution 

Task (d)(ii) Refuse Truck Distance 
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Correct kinematic equation: s =  
2

2

1
at          M1 

Calculate distance: 900 m   A1 

(a) The competences for parts (i) and (ii) are from coordinate geometry and mensuration respectively.  

(b) Part b and c equally have competences from coordinate geometry as well as mensuration. 

(c) Part c(i) has competences drawn from coordinate geometry and part (c) 

(d) Part (d) (i) competences are drawn from Earth Geometry and Travel Graphs. Parts (a), (b) and (c) are at level of 

Applying whereas part (d) is at Analysing.  

The Key Competences are; Analytical Thinking, Critical Thinking, Problem Solving. 
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 Example 4 

EoC 4 – Interprets and computes functions to solve real life situations in order to make informed decisions 

Item 4 

A local water supply department is planning to provide clean water to two growing towns, C and D, located north of a 

straight river that flows east – west. 

Two existing points along the river shore, A and B, are 8km apart. Town C lies 6km due north of A, while town D lies 

9km due north of B.  

The department intends to install a single water pumping station (P) along the river that will service both towns using the 

shortest length of water pipes but does not know where it should be located. 

The cost of each 5-meter long PVC water pipe is K1850.00. To determine the efficiency (pumping rate) of the pumping 

machine, changes in the machine‘s pumping rate are recorded at different times after start-up. The sampled data is 

provided as ordered pairs in the form (time in minutes, pumping rate in litres per minute) as follows: (2, 340), (5, 

400), (10, 500).  

Tasks 

a) You have been contracted as part of a team of engineering students, 

i) determine the optimal position along the river between A and B to install the pumping station(P) so that the total 

length of the water pipes connecting it to both towns is minimal.                                                                        [8] 

Solution 

Task (a)(i): 

3.2km from A  

ii) calculate the total cost of installing the water pipes.                                                                                            [4]  

Solution 

Task (a)(ii): 

       4.8km from B  

K6 290 000.00  

b) (i) Find an expression that models the machine‘s pumping rate, R(t), as a function of t.                                     [4]  

Solution 

Task (b)(i):  

 R(t) = 300 + 20t 

(ii) The pumping system must fill up a  litre reservoir tank within   minutes. Using the expression 

obtained in b(i), determine whether the pumping machine can meet this operational requirement.        [4] 

Solution 

Task(b)(ii): 
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           (discard) 

           

At the rate at which the machine operates, its able to fill the Reservoir tank in 20 minutes, hence its able to meet the 

operational requirement.  

(a) (i) and (ii) are competences from Calculus (b) (i) is a competence from Relations & Function, (b) (ii) is a 

competence from Calculus 

(b) (i) is at Analysing level, (a) (ii) is at Applying level, (b) (i) is at applying level, (b) (ii) is at analysing level. 

The Key Competences are Analytical Thinking, Critical Thinking, Problem Solving. 

 

Example 5 

EoC 5 – Presents and analyses data to make informed decisions 

Item 5 

As a representative of workers in a certain company, you have received a complaint from employees demanding for a 

salary increase. After a series of negotiations with management, two salary adjustment schemes are proposed. However, 

the workers are not sure about which scheme offers more equitable and beneficial pay rises for everyone. 

You are given the following data showing the old salaries and the new salaries under the proposed schemes. 

Old Salaries 

(kwacha) 

Scheme A   New 

Salaries (Kwacha)  

Scheme B New 

Salaries (Kwacha) 

3400 3570 3700 

3600 3780 3900 

3750 3937.50 4050 

3950 4147.50 4250 

4200 4410 4500 

4500 4725 4800 

4750 4987.50 5050 

5200 5460 5500 

5750 6037.50 6050 

6450 6772.50 6750 

6600 6930 6900 

7250 7612.50 7550 

8750 9187.50 9050 

9600 10080 9900 

12250 12862.50 12550 

 

Tasks 

 (a)   Using calculations based on the data given, help the workers determine which scheme is better for the workers. [12] 

Solution 

Tasks (a): 

Mean salary = K6 300.00 

SD(  

Scheme B is better as there is less variation in the salaries, hence more equitable.                
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(b)   By analysing the proposed salary schemes, explain why the Management may not mind which scheme is 

implemented.                                                                                                                                                       [3] 

Solution 

Tasks (b): 

 The mean salary for both schemes is the same. 

(c)   What is the probability that a worker chosen at random earns more under the scheme chosen in (a) above? 

According to this probability, is your recommendation in (a) a better choice?                                                    [5] 

Solution 

Task(c):  

Probability = 
5

3
. The probability is able to confirm that Salary Scheme B benefits most workers overall. 

(a) is a competence from Statistics, (b) is a competence from probability, (c) is a competence from Probability  

(a) is at evaluating level, (b) is at analysing level, (c) is at applying & evaluating levels 

The Key Competences are Analytical Thinking, Critical Thinking and Problem Solving. 
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Chapter 13: Agricultural Science – 4018  

1. Construct 

Applies scientific skills for sustainable food production and entrepreneurship. 

2. Elements of Construct  

The Agricultural Science examination will be based on the following six (6) Elements of Construct (EoC):  

EoC 1 Investigates agricultural scientific problem through observations, measurement, 

experimentation and recording. 

 Identifies and defines agricultural problems and plans appropriate investigations. 

 Provides recommendations and solutions to solve real life agricultural problems. 

EoC 2 Demonstrates practical skills in managing crops for improved yields. 

 Applies practical skills in crop management to solve real life problems and improve 

productivity. 

EoC 3 Applies practical skills in managing livestock for improved production. 

 Applies practical skills in Livestock management to solve real life problems and improve 

productivity. 

EoC 4  Analyses data and applies sustainable scientific techniques for improved productivity. 

 Analyses and interprets agricultural data to draw valid scientific conclusions, 

 Applies sustainable agricultural techniques and uses findings to make informed decisions that 

improve productivity. 

EoC5 Applies agribusiness and entrepreneurship skills in managing farm enterprises. 

 Develops and manages profitable agricultural enterprises through business planning, financial 

management, marketing, risk management, value addition and proper record keeping. 

 Demonstrate strong customer relations, communication, innovation and problem solving 

skills to improve enterprise performance. 

EoC 6  Investigates agricultural problems and demonstrates practical skills in real life situations. 

 Identifies agricultural problems and applies practical skills to solve them. 

3. Test Design 

The Agricultural Science examination will comprise two components; Component 1 will be School Based 

Assessment (SBA) and Component 2 will be the Final Examination. Component 1 will be set and 

administered by the school in Form 2 and 3 and Component 2 will be centrally set by the Examinations 

Council of Zambia (ECZ) at the end of Form 4. The weighting of School Based Assessment and Final 

Examination will be in a proportion of 30 percent to 70 percent respectively. 

Component Name  Code Level Term Number of 

tasks/items 

Types of Tasks Marks Duration 

School Based 

Assessment – 

Component1  

4018/1 2 1, 2 & 3 6 Semi – structured 

and Essay type 

100 1 year 

3 1, 2 & 3 6 Semi – structured 

and Essay type 

100 1 year 

Final Examination – 

Component 2  

4018/2 4 - 5 Semi – structured 

and Essay type 

60 2 hours 
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Note: Learners will be allowed to make a choice of either crop production or animal production. A 

Field Project (Non comparative project) will be conducted in Form 2. This will involve learners 

growing crops or rearing animals to maturity. A Comparative Research will be conducted in Form 3 

which may involve learners conducting a research, such as comparing the growth rate of a crop 

being exposed to different types of fertiliser or comparing the growth rate of animals being fed on 

different types of feed.  

3.1. Structure 

School Based Assessment 

The School Based Assessment will consist of 12 tasks that should be completed across Form 2 and 

3. These tasks include a comparative research, a non-comparative field project, laboratory 

practicals, assignments and theory tests. All SBA tasks will be set and administered at school level. 

The total SBA score will be 200 marks; 100 marks at Form 2 and 100 marks at Form 3. This will 

include a comparative research to be conducted at form 3 level and a field project to be conducted at 

form 2 level; each with a total mark of 20. The School Based Assessment tasks will assess all the 

six (6) Elements of Construct. There will be six (6) tasks to be assessed at each level, that is Form 2 

and 3.   

Final Examination  

The Final Examination will consist of five (5) compulsory items based on five (5) Elements of 

Construct and will be set and administered by the Examinations Council of Zambia. Each item will 

have a scenario. The following table shows the number of Elements of Construct, number of items 

that will originate from the particular Element of Construct and the number of tasks based on the 

scenario. 

Elements of 

Construct 

Number of Items Number of 

Scenarios 

Number of Tasks Number of 

Marks 

1 1 1 2 15 

2 1 1 2 10 

3 1 1 2 10 

4 1 1 2 15 

5 1 1 2 10 

Total 5 5 10 60 

3.2 Test Content 

The test content for the Agricultural Science assessments is specified per assessment component and 

type of task considering syllabus coverage and level of difficulty of the tasks. 

3.2.1. Types of Tasks and Item   

(i) School Based Assessment - Component 1 

The School Based Assessment will be based on all the Elements of Construct. Tasks 

under this component will be in form of class tests, end of term tests, end of year tests, 

projects, laboratory practicals, research and assignments.  These tasks will be based on 

all the six (6) Elements of Construct. 

The tasks assessing experimental skills and investigations may be based on materials 

and specimen which may not be familiar to the learners. In responding to such tasks, 

learners will be required to follow instructions, make observations, record data, draw 

diagrams, make inferences or conclusions and apply concepts and principles as 

outlined in the syllabus. 



- 153 - 

 

Learners will choose their projects and select topics for investigation from any topic 

laid down in the Agricultural Science Syllabus Secondary Education Ordinary Level 

Form 1 – 4 (CDC 2024).  

The projects may involve the investigation of growth, management, innovations and 

marketing of either a particular animal(s) or crop(s), machinery (s), or climate smart 

agriculture as suggested in the syllabus. The assignments, laboratory tests and theory 

tests will be conducted from all the Specific Competences across the syllabus.  

(ii) Final Examination - Component 2 

The Final Examination will be based on Elements of Construct 1, 2, 3, 4 and 5. This 

component will consist of semi-structured and essay type items which will require 

candidates to supply a written analysis or explanation to solve identified real life 

problems in agriculture. 

3.2.2 Syllabus Coverage 

The Agricultural Science examination will be based on the subject content in the Form 1–4 

Agricultural Science Syllabus Secondary Education Ordinary Level (CDC 2024) and the 

key competences outlined in the Curriculum. Both assessment Components will ensure full 

coverage of the syllabus by incorporating a cross representation of concepts, themes, and 

sub-topics, while also assessing the Specific and Key Competences that learners are 

expected to develop. The assessment of key competences is important as this will: 

(i) help in aligning the curriculum with real life experiences and needs of learners, 

ensuring that education is relevant and practical; 

(ii) support the development of life long learning dispositions which are essential for 

preparing learners for future challenges and opportunities. 

In Component 2, a Test Specification has been developed to show the number of items that 

will be required to be set on each Element of Construct.  

Some items may introduce information that is unfamiliar to the candidates. In responding to 

such tasks, learners are required to use the competences developed through the syllabus 

such as reasoning, analysing, interpreting evidence and applying biological concepts to 

solve problems in new or unfamiliar situations. This aligns fully with the competence based 

approach, which emphasizes the use of knowledge and skills in practical real life contexts. 

3.2.3 Level of Difficulty 

The level of difficulty of tasks in the School Based Assessments and test items for the Final 

Examination will be governed by the following factors:  

(i) The subject knowledge and skills required to respond to the real life problem and 

challenge correctly (level of competence); 

(ii) Complexity and/or number of cognitive processes required to generate responses to 

tasks and test items; 

(iii) The level of abstract and critical thinking involved; 

(iv) Extent to which the candidates have to strategise to respond to the tasks; 

(v) The complexity of the real life situation on a given Element of Construct a candidate 

will be expected to respond to correctly; 

(iv)  the number of tasks a learner will be expected to respond to on a given real life 

situation. 

Some tasks and items maybe based on unfamiliar materials. The expectation is that 

candidates should be able to apply scientific principles to generate responses to these types 

of tasks. To be successful at these tasks, candidates will need to draw on higher order 
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thinking skills, including abstract and critical thinking through reasoning, analysing, 

creating and evaluating. Each of the two Agricultural Science assessment components will 

include tasks that will cover lower and higher order thinking skills. 

4. Scoring Criteria 

The following scoring criteria will govern the evaluation of the Examination for Certificate of Secondary 

Education Ordinary Level Agricultural Science assessments for both School Based Assessment and Final 

Examination. 

4.1 School Based Assessment 

Teachers will develop and use appropriate scoring guides and rubrics for each SBA task. These 

scoring guides will ensure consistency, fairness and accuracy when evaluating learners‘ 

performance in activities such as class tests, projects, practical work, field investigations, 

presentations, assignments, and other structured tasks.  

These scoring guides or rubrics will guide teachers in evaluating learners‘ performance in practical 

work, research, projects, assignments, presentations, and other structured activities to ensure 

consistency, fairness and accuracy when evaluating learner performance. The scoring guides will 

measure not only the correctness of responses but also the application of scientific skills such as 

observation, data interpretation, problem solving, communication, and use of scientific procedures. 

This approach ensures accuracy, consistency and full alignment with the competence based learning 

activities in the Agricultural Science syllabus. 

Final Examination 

The Final Examination will consist of specific scoring guides and rubrics. The scoring guides will 

be developed by ECZ to support examiners in assessing candidates‘ responses based on the required 

competences and Elements of Construct. These scoring guides will outline the key scientific skills, 

reasoning processes and expected knowledge that demonstrate learner competence.  

Before marking begins, examiners will participate in a coordination meeting where acceptable 

alternative answers will be discussed to ensure that all valid responses are recognised. This process 

promotes consistency, fairness and accuracy in scoring.  

4.3 General Marking Guidelines 

The following criteria govern the principles that are applied to marking the form 1-4 Agricultural 

Science assessments: 

(i) for essay questions in the Final Examination, the marks available per test item will be shown 

in brackets [ ] at the end of the item. 

(ii) the number of marks available per item will depend on the difficulty of the item i.e. the 

number of cognitive processes and the amount of writing required to generate a correct 

response.; 

(iii) where the response needs units, candidates are expected to supply the correct unit. Failure to 

do so will result in no mark being awarded even if the numerical value is correct; 

(iv) where working is required to be shown, and a candidate supplies a correct numerical response 

with wrong working or no working shown, no marks will be awarded 

5. Notes and Guidelines 

5.1 Candidates must carry out an Agricultural Science Project and all the SBA tasks to completion in 

order for them to be graded. A learner who does not do the SBA tasks and project will not be graded 

even if that learner writes the theory paper. 

5.2 The School Based Assessments (comparative research, field projects, none comparative, practical 

laboratory tests, assignments and theory tests) will be supervised and assessed by subject teachers at 

every level. 



- 155 - 

 

5.3 Headteachers must ensure that learners going on transfer carry their Agricultural Science Project 

note books or files as well as their SBA tasks results attained up to the time of their transfer. 

54 Cell phones are not allowed in the examination room. However, calculators may be allowed in the 

examination room and School Based Assessment practical tasks depending on the types of test 

items and task 

6. Exemplar Test Items 

Example 1 

 

EoC 1: Investigates agricultural scientific problem through observations, measurement, experimentation and 

recording. 

Specific Competence:      1.3.3.1 Show understanding of climatic change and its causes 

Competence: Investigates the main causes of climate change (Volcanic activities, wild fires, burning of fossil fuels, 

farming…) 

Key Competences: Environmental Sustainability, Problem solving, Analytical Thinking 

Item  

Scenario Tasks Answers Difficulty Level 

Many farmers in your 

rural district still rely 

on traditional farming 

practices such as 

burning fields, clearing 

large areas of forest, 

and overgrazing 

pastures leading to 

climate change.  

 (a) Explain to the farmers 

how agricultural practices 

used in the scenario caused 

climate change.  [7] 

(b)   Evaluate the impact of 

the farming practices used 

in the scenario in 

agriculture to the nation.   

[8] 

  [Total 15 Marks] 

(a) Land clearing for crop production 

resulted into deforestation which 

contributed to irregular rainfall and 

rising temperatures since trees act as 

carbon sinks. 

Burning of vegetation releasing 

greenhouse gases causing high 

temperatures. 

Overgrazing leading to soil degradation 

and desertification contributing to 

irregular rainfall, high temperatures 

and high rate of soil erosion. 

(b) Environmental degradation – Burning 

fields and deforestation increase 

greenhouse gas emissions, contributing 

to national climate change and loss of 

biodiversity. 

Soil fertility loss due to continuous 

burning and overgrazing. 

Reduced crop yields leading to lower 

national food production, increasing 

the risk of food shortages. 

Increased cost of food imports. 

Low domestic production may force the 

country to import more food. 

Rural poverty and unemployment affect 

farmer income, contributing to wider 

national poverty levels. 

Reduced economic growth –

underperformance lowers the nation‘s 

overall economic growth and limits 

development          [ Total 15 Marks] 

Task(a): 

Understanding 

(Comprehension) 

 

 

Task (b): 

Evaluating 

(Higher-order 

thinking) 
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Example 2 

Example 3 

EoC 2: Demonstrates practical skills in managing crops for improved yields 

Specific Competence:  1.3.2.1 Use drones to enhance productivity in agriculture 

Competences:   Identifies types of drones used in agriculture 

                         Evaluates the importance of drones in agriculture 

Key Competences: Analytical Thinking, Problem Solving 

Item 

Scenario Task    Solutions Difficulty Level 

 You have been 

appointed farm 

manager at a farm 

producing wheat which 

had a history of low 

crop yields due to poor 

planting methods, 

fertiliser application, 

irrigation, crop 

monitoring and 

harvesting.  

 

 

 

 Using your knowledge of 

agricultural drones, explain 

how the use of a drone can 

help address each of the 

challenges in the scenario.  

[Total 10 Marks] 

Poor planting methods -Drone application: 

Use the drone‘s seed-spreader to ensure 

uniform seed distribution and correct 

spacing, improving germination and plant 

population. 

Incorrect fertiliser application -Drone 

application: Use the drone‘s precision 

sprayer to apply fertilisers evenly and 

accurately, reducing over- or under-

fertilisation and ensuring optimal nutrient 

uptake. 

 

Inadequate irrigation -Drone application: 

Use drones with multispectral sensors to 

monitor soil moisture levels and identify 

dry zones, enabling targeted irrigation 

and water conservation. 

Weak crop monitoring - Drone application: 

Use drone-mounted cameras and sensors 

to detect early signs of pests, diseases, 

and nutrient deficiencies, allowing timely 

interventions. 

Inefficient harvesting - Drone application: 

Use drones to assess crop maturity and 

yield mapping, helping plan optimal 

harvesting times and reducing losses. 

                                    [Total: 10 Marks] 

Application 

Reasoning: 

students are 

required to apply 

their knowledge of 

agricultural drones 

to a real-world 

problem 

 

EoC 3: Applies practical skills in managing livestock for improved production 

Specific Competences:    2.6.1.3 Rear broiler chickens to maturity 

                                          2.6.1.4.  Rear layer chickens to production age 

Competences: Managing broiler chickens from day old to market weight           

                        Managing layer chickens from day old to culling 

Key Competences: Analytical Thinking, Problem solving 

Item  

Scenario Tasks   Solutions 
Difficulty Level 
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Example 4 

A mixed poultry farmer 

fed both broilers and 

layers the same home-

formulated pullet 

grower mash. After 

three weeks, the broiler 

chicks showed slow 

growth rate and leg 

weakness, while the 

layers produced thin 

and easily broken 

eggshells leading to 

serious losses. 

 

 

 

(a)  Explain how the feeding criterion 

used affected production in both 

broilers and layers.  [4] 

(b)(i) Using named local ingredients, 

formulate a recommended 

nutrient balanced feed per 100 

kg that can address problems 

faced by the layers in the 

scenario. [4] 

(ii) Suggest two corrective actions 

the farmer should take to 

prevent such feeding and 

management problems in the 

future. [2] 

[Total 10 Marks] 

 

 

(a) Nutritional imbalance: The 

layer feed is low in protein and 

energy required for broiler 

growth hence poor growth rate 

in broilers. 

    Calcium overload in broilers: 

Layer feed contains too much 

calcium, causing leg problems 

in broilers. 

    Calcium percentage in pullet 

grower is lower than in layers 

mash hence layers‘ eggshells 

thin and easily broken. 

    Wrong type of feed: given to 

both broilers and laying hens, 

leading to wasted nutrients and 

poor productivity. 

 (b) (i) Balanced layer feed 

formulation (per 100 kg) 

Ingredient Quantity 

(kg) 

Maize bran 55 

Sunflower 

cake 

20 

Fish meal 10 

Limestone 12 

Premix + salt 3 

Total:       100 kg 

(ii) Corrective actions 

    Separate feeding systems: Prepare 

or buy feeds specific for broilers 

and layers. 

    Plan feed supply in advance: 

Maintain adequate stock of feed 

ingredients or purchase 

commercial feeds early to avoid 

shortages. [Total 10 Marks] 

Understanding 

 

 

Applying 

Evaluating 

EoC 4: Analyses data and applies sustainable scientific techniques for improved productivity 

Specific Competences: 4.2.3.1 Demonstrate understanding of farm mechanisation 

                                      1.5.1.1 Grow a variety of vegetables 

Competences: Analyses the advantages and disadvantages of farm mechanisation 

                        Manages vegetable growing from nursery stage to harvesting 

                        Explores innovative ways of increasing productivity 
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Key Competences: Aanalytical Thinking, Problem Solving 

Item   

Scenario Tasks Answers Difficulty Level 

A commercial 

vegetable farmer in a 

rural district of Zambia 

cultivates 5 hectares of 

cabbage and 3 hectares 

of tomatoes. For several 

years, she has depended 

on manual labour for 

land preparation, 

planting, irrigation, pest 

and disease control and 

harvesting. Recently, 

she has faced rising 

labour costs due to 

worker shortages. In 

addition, her cabbage 

heads have become 

small and uneven in 

size, while her tomato 

fruits are cracked, 

undersized and of low 

market value. Overall 

yields have declined by 

about 30% compared to 

previous seasons. As an 

Agricultural 

Consultant, you have 

been engaged to advise 

the farmer on ways to 

improve production 

efficiency, crop yields, 

and the quality of her 

produce. 

 

 

(a)  Analyse the factors that 

contributed to the low yields and poor 

quality of cabbage and tomato on this 

farm. [5] 

 (b) Explain how three other named 

factors other than those indicated 

in the scenario would reduce yield 

and quality of products [5]. 

(c) Guide this farmer on how the 

modern sustainable scientific 

technique can be applied on this 

farm for improved productivity in 

place of the usual labour relied on.     

[5] 

                      [Total: 15 marks] 

(a)  Poor soil preparation -Manual 

land tillage caused uneven 

soil tilth, limiting root 

development. 

Manual irrigation: Irregular 

watering led to tomato 

cracking and small cabbage 

heads. 

Manual fertiliser application: 

Uneven fertilizer distribution 

caused non-uniform growth. 

−Delayed operations -Manual 

labour shortages delayed 

planting and harvesting, 

reducing quality products and 

yield. 

(b)  Soil Fertility Decline: 

Continuous cultivation 

without replenishing soil 

nutrients through organic 

manure or fertilisers leads to 

nutrient depletion. Essential 

nutrients such as nitrogen, 

phosphorus and potassium 

become deficient. Cabbage 

heads become small and 

uneven due to nitrogen 

deficiency. Tomatoes show 

poor fruit development and 

low yields. 

Poor crop rotation and 

continuous cropping: 

Growing the same crops 

(cabbage and tomato) on the 

same land season after season 

increases pest and disease 

build-up and depletes specific 

nutrients. Increased incidence 

of soil borne diseases such as 

bacterial wilt or clubroot. 

Use of poor quality or non-

certified seed.  Using low-

quality, untested, or recycled 

seeds results in weak 

germination and non uniform 

growth. Reduced plant 

population and uneven 

maturity. Susceptibility to 

diseases and lower market 

quality (small or misshapen 

fruits/heads). Inconsistent 

Analysing 

 

 

 



- 159 - 

 

 

Example 5 

yields across the field. 

Poor post harvest handling 

and storage practices; 

Mishandling during harvest, 

lack of shade, or poor storage 

facilities cause mechanical 

damage and spoilage. 

Physical damage reduces 

market quality and shelf life. 

Increased post harvest losses 

reduce total economic yield. 

 (c) Farm mechanization - 

application of machinery, 

tools, and equipment to 

perform agricultural 

operations efficiently.  

  Mechanization reduces costs, 

improves timeliness, and 

enhances product uniformity. 

  Proper mechanization 

(tractors, planters, sprayers, 

irrigation) increases efficiency 

and produce quality. 

   Combine mechanization with 

good agronomic practice; 
timely planting, adequate 

watering, pest control, and soil 

management improves yields 

and produce quality     

                [Total 15 Marks] 

 

EoC 5: Applies agribusiness and entrepreneurship skills in managing farm enterprises 

Specific Competences: 2.7.1.1 Demonstrate understanding of a farm as a business  

                                     3.6.1.1 Demonstrate understanding of agricultural economics 

Competences:   Discusses the law of diminishing resources 

                         Applies opportunity cost in agricultural production 

                         Analyses ways of improving productivity 

Key Competences: Analytical Thinking, Problem solving 

Item 

Scenario Tasks Answers Difficulty Level 

A farmer in your 

District, owns 10 

hectares of land where 

he grows maize and 

soya beans. For the past 

three seasons, he has 

(a) Using the law of diminishing 

returns, explain why this farmer‘s 

maize yield was not increasing 

proportionally with higher 

fertiliser use. [4] 

(a) According to the law of 

diminishing returns, when one 

factor of production (e.g., 

fertiliser) is increased while 

others (land, labor, capital) 

remain constant, the 

Applying 

Analysing 
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been increasing the 

amount of fertiliser 

applied to his maize 

crop, hoping to boost 

yields. However, after a 

certain point, the yield 

increase became 

smaller even though he 

continued adding more 

bags of fertiliser. 

Meanwhile, the demand 

and market price for 

soya beans have risen 

significantly, but Mr. 

Banda has limited 

capital to expand 

investment in both 

crops. He must now 

decide whether to 

continue investing 

heavily in maize 

fertiliser or to reduce 

fertiliser use and shift 

part of his land and 

resources to soya bean 

production. As an 

agribusiness consultant 

you have been tasked to 

assist this farmer 

improve his production. 

 

 

(b) Apply the concept of opportunity 

cost to advise this farmer on how 

to allocate his limited resources 

between maize and soybeans for 

maximum profitability. [4] 

(c) Suggest two practical management 

strategies he can implement to 

balance production efficiency and 

profitability on his farm. [2] 

                             [Total 10 Marks] 

additional output for each 

additional unit of that input 

eventually decreases. 

In this farmer‘s case, after the 

optimal fertiliser level was 

reached, further additions 

result in smaller yield 

increases because the soil and 

plants could no longer 

effectively utilize the extra 

nutrients. and soil became 

acidic.  

(b) Opportunity cost is the value 

of the next best alternative 

forgone when making a 

choice. So, if this farmer 

invests more resources in 

maize fertiliser, he loses 

potential profits from soya 

beans, which currently have a 

higher market price. 

He should compare the 

expected returns per unit of 

investment in maize and soya 

beans and allocate more 

resources to the crop with the 

higher marginal return; likely 

soya beans, given current 

market conditions. 

(c) Two management strategies: 

Resource reallocation: Divide 

land and capital based on 

comparative profitability, for 

example, 6 ha for maize (with 

optimal fertiliser) and 4 ha for 

soya beans. 

Input optimization: Use soil 

testing to determine the 

exact fertiliser requirements 

for maize to avoid waste 

and achieve maximum yield 

efficiency. [Total 10 Marks] 
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Chapter 14: Physics – 4016  

 

1. Construct 

Applies Physics concepts and scientific skills in solving real life problems. 

2. Elements of Construct 

The Physics examination will be based on six (6) Elements of Construct (EoC) on which candidates will 

be assessed on: 

EoC 1 Classifies and applies Physical quantities and their measurements in handling of materials 

and objects 

• Distinguishes between basic and derived physical quantities and performs unit conversions 

across different measurement systems applied in real life. 

• Applies equilibrium principles in the design and analysis of real-world systems. 

• Uses scalar and vector quantities in solving physics problems effectively.  

• Demonstrates understanding of the elementary astronomy, the earth and the earth‘s 

atmosphere. 

• Creates posters to communicate safety information. 

•    measures with precision and accuracy. 

EoC 2  Analyses and applies principles of mechanical systems to maximize the benefits of their 

performance of complex functions to enhance productivity  

• Applies fundamental mechanics concepts which include; scalars and vectors, linear motion, 

forces, circular motion, moments, equilibrium, work, energy and power, momentum, simple 

machines, and pressure to solve problems in real-life situations. 

•    Performs experiments on centre of mass and mass of metre rules. 

•    Develops a system that maximises mechanical energy. 

        •     Creates a model that use the principle of pressure.  

EoC 3 Applies and interprets concepts of thermal properties of matter in order to predict 

material behaviour and design thermally efficient systems 

• Analyses how the simple kinetic theory of matter influences technological innovation. 

• Measures temperature accurately using appropriate instruments. 

• Demonstrates the expansion of solids, liquids, and gases.  

•    Calibrates unmarked thermometers and develops innovations on simple kinetic theory of 

matter. 

• Demonstrates and explains the operation of internal combustion engines such as the four-

stroke engine. 

• Investigates and applies heat-transfer concepts and solves practical and numerical problems 

related to heat measurements. 

EoC 4 Interprets and applies properties of waves to predict natural phenomena and design 

appropriate technologies 

• Solves practical and numerical problems involving wave motion and interprets information 

related to electromagnetic waves.  

• Manipulates devices to demonstrate the fundamental properties of sound. 

• Applies the concepts of rectilinear propagation, reflection, and refraction of light. 

• Demonstrates an understanding of lenses and their applications. 
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•    Creates a pin-hole camera, kaleidoscope and optical illusions.  

EoC 5 Analyses and manipulates electric and magnetic properties of materials in order to design 

more reliable and efficient devices and machinery 

• Investigates and simulates static electricity, constructs and applies electric circuits and uses 

electric cell technology.  

• Solve problems on Ohm‘s law, electrical energy, power and builds a simple iron core 

transformer.  

• Demonstrates understanding of magnetism and creates a system that uses magnetic effect of 

an electric current. 

• Explores the transmission of electrical energy. 

EoC 6  Applies electronic, communication, nuclear, and renewable energy principles to enhance 

connectivity, drive innovation, and support an environmentally safe and sustainable 

energy-efficient future 

• Designs and construct electronic systems, applies thermionic emission, manages electronic 

waste sustainably and develops communication systems.  

• Understands the nuclear atom, radiation and its applications, nuclear waste management 

solutions and renewable energy systems. 

•  Investigates capacitors and makes circuits to demonstrate logic gates. 

•  Creates a model of a nuclear atom, simulates nuclear reactions and researches on handling 

radioactive substances. 

3. Test Design 

3.1  Structure  

The Physics examination will be made up of two components namely Component 1 and 2. The 

School Based Assessment will be component 1 while the final examination will be component 2. 

3.1.1 School Based Assessment: Component 1 

The assessments in SBA will be administered during the course of teaching and learning at 

school level from Form 2 Term 1 to Form 3 Term 3.  It shall account for 30% of the total 

assessment. The structure of SBA tasks will be determined by the type of task and by the 

teacher.  

3.1.2 Final Examination: Component 2 

The Final Examination will be written at the end of form 4 and will be centrally set by the 

Examinations Council of Zambia. Component 2 shall be a theory paper consisting of six (6) 

compulsory items of varying marks. The component will have a total of 80 marks. The 

duration for the component will be 2 hours 30 minutes. It shall account for 70% of the total 

assessment. 

Summary of tasks and their distribution across Form 1 - 4. 

Component 
Name  

Code Level Duration Number of 

tasks/items 

Marks Weighting 

School Based  

Assessment: 

Component 1 

4016/1 Form 2 1 year 6 100  

 

30% 
 

Form 3 

 

1 Year 

3 50 

  1 (Research 

project) 

50 

Totals    10 200 

Final 

Examination: 

4016/2 Form 4 2hrs 30 

mins 

6 80 70% 



- 163 - 

 

Component 2 

 

The Distribution of marks across Elements of Construct per test item in the Final Examination 

Component 2 is as shown: 

Elements of Construct 1 2 3 4 5 6    TOTAL 

80 
Number of Marks 10 14 14 14 14 14 

3.2 Test Content  

 The test content for both components 1 and 2 will be considered in terms of test items, level 

of difficulty and syllabus coverage. 

3.2.1 School Based Assessment: Component 1 

The SBA tasks will be based on all the six Elements of Construct. These tasks shall be in 

form of theory, practical work and research/project done during the teaching and learning 

process in the school as formative and summative assessments. 

Types of Tasks 

Component 1 will comprise tests, assignments, practical and research/project work among 

other tasks. All the tasks will consist of a scenario depicting a real-life situations containing 

a problem or challenge. The SBA items and tasks will be based on all the six Elements of 

Construct and will comprise semi-structured, essay or open ended items, investigative or 

practical work and projects/research work. 

3.2.2 Final Examination Component 2 

This will consist of semi-structured and open ended type of items. There shall be six (6) 

compulsory items based on scenarios depicting real life problems. 

Semi-structured  items: These items shall include a scenario presented as a real-life 

situation, in form of a diagram, graph, table, picture, or a short stem, followed by a number 

of sub-items. Candidates shall be required to provide answers using words, numbers, 

symbols, phrases, definitions, comparisons and calculations.  

Open ended: These items will require candidates to answer in complete sentences and 

paragraphs, presenting their responses in a logical and coherent manner in order to respond 

to the competence being sought. 

3.2.3 Level of Difficulty 

The level of difficulty of tasks/items in the physics assessments for School Based 

Assessment will range from remembering to creating level of the Revised Bloom‘s 

Taxonomy while the level of difficulty for the Final Examination items will range from 

remembering to Evaluating level. The level of difficulty will be determined by the 

following factors:  

(i) the real-life situation on a given Element of Construct that the learner will be 

exposed to; 

(ii) the amount and type of subject knowledge required to respond to the real-life 

situation correctly; 

(iii) the complexity and/or number of cognitive processes required to generate responses 

to tasks or items; 

(iv) the level of abstract thinking involved; 

(v) the level of scientific principles required to generate responses correctly; 
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(vi) extent to which the learner has to devise a strategy for responding to the tasks (as 

contrasted with tasks and items where the stratagem is more explicit). 

 

 

Distribution of Examination Items by Level of Difficulty and Cognitive Skills 

Level of Difficulty Understanding Applying Analysing Evaluating Marks 

Marks  20 25 25 10 80 

3.2.4 Syllabus Coverage 

The Physics assessments will be based on the competences in the Form 1–4 Physics 

syllabus (CDC 2024). Both assessment components will ensure full coverage of the 

Elements of Construct by incorporating a cross-representation of the key competences in 

Physics. 

In Component  2,  a Test framework has been developed to show the number of items that 

will be required to be set on each Element of Construct.  

Some items may introduce information that is unfamiliar to the candidates. In responding 

to such tasks, learners are required to use the competences developed through the syllabus 

such as reasoning, analysing, interpreting evidence, and applying Physics concepts to solve 

problems in new or unfamiliar situations. This aligns fully with the competency-based 

approach, which emphasises on the use of acquired competences in solving practical, real-

life challenges. 

4. Scoring Criteria 

The following scoring criteria will govern the evaluation of the Examination for Certificate of  

Secondary Education Ordinary Level and General Certificate of Education Physics assessments for both: 

School Based Assessment (SBA) - Component 1 and Final Examination - Component 2. 

4.1 School-Based Assessment (SBA) - Component 1 

Teachers will develop and use appropriate scoring tools such as scoring guides and scoring rubrics 

for each task e.g. end of year tests. These scoring tools will ensure consistency, fairness, and 

accuracy when evaluating learners‘ performance in activities such as end of term and year tests, 

practical work, assignments, and other structured items. The scoring criteria will reflect the 

expected Physics competences as outlined in the syllabus. 

The scoring criteria will measure not only the correctness of responses but also the application of 

scientific skills such as observation, data interpretation, problem solving, communication, and use 

of scientific procedures. This approach ensures accuracy, consistency, and full alignment with the 

competency-based learning activities in the Physics syllabus. 

4.2  Final Examination - Component 2 

The Final Examination will consist of specific scoring procedures to maintain acceptable standards. 

The scoring criteria will be provided by the Examinations Council of Zambia. 

For component 2, scoring criteria will be developed by the Examinations Council of Zambia to 

support examiners/scorers in assessing candidates. These scoring guides will outline the key 

scientific skills, reasoning processes, expected knowledge that demonstrate a learner‘s competences. 

5 Notes and Guidelines 
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This section highlights important notes and subject-specific guidelines that candidates and teachers must 

follow during the administration and scoring of the Physics assessments. These guidelines ensure fairness, 

consistency, and alignment with the competence-based Physics syllabus. 

5.1 General Examination Guidelines 

(i) Candidates must sit for both components to be graded. 

(ii) All responses for Component 2 must be written in the spaces provided within the question 

paper. 

(iii) Programmable Calculators, cell phones, and unauthorised materials are not allowed in the 

examination room. 

(iv) Non-programmable calculators are allowed in the examination room. 

5.2 Physics-Specific Guidelines 

(i) Diagrams must be large, neat, correctly labelled, and drawn with a sharp pencil. Shading and 

colouring are not allowed unless instructed. 

(ii) When answering data-based questions, candidates must show working steps, units, and 

explanations where required. 

(iii) For tasks involving experiments or investigations, candidates must follow the scientific 

method, showing observations, reasoning, and conclusions. 

(iv) Scientific terminology must be used accurately. Vague, non-scientific statements will not 

earn full marks. 

(v) In items involving unfamiliar scenarios or materials, candidates must apply principles and 

concepts from the syllabus to make logical conclusions. 

(vi) Structured-type of items must be written in clear, coherent paragraphs with ideas presented 

logically to reflect higher-order competences. 

6. Exemplar Test Items 

Exemplar questions are sample test items provided to illustrate the type, format, and level of difficulty of 

questions that may appear in an assessment. They serve as a guide for both teachers and learners by 

showing how knowledge, skills, and competences can be assessed in real practice. Exemplar questions 

demonstrate the alignment of assessment test items with specific competences and the desired cognitive 

levels based on the revised Bloom‘s taxonomy. This will assist in ensuring that teaching and evaluation 

are consistent with the curriculum and the syllabus. In a competency-based framework, exemplar 

questions equally show how learners are expected to involve themselves in the application of knowledge 

and skills in most practical, real-life situations, and above all highlighting the specific competences 

targeted by each item or task. 

Example 1: 

EoC 1: Classifies and applies Physical quantities and their measurements in handling of materials 

and objects. 

• Distinguishes between basic and derived physical quantities and performs unit conversions 

across different measurement systems applied in real life. 

• Applies equilibrium principles in the design and analysis of real-world systems. 

• Uses scalar and vector quantities in solving physics problems effectively. 

 

Item 
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A worker at a chemical plant needs to transport a particular liquid safely from the factory to a known destination (the 

consumer). At the manufacturing plant (factory), the volume of the liquid is measured to be 150 liters and the mass is 

120 kilograms. The liquid is packed in suitable containers. 

As a physicist, considering volume, mass, temperature and thermal expansion, you have been contacted to analyze 

the physical nature of the liquid and provide guidance on its safe handling during packaging, transportation, and 

storage. 

Now do the following tasks: 

(a) Classify the quantities involved about the liquid to be transported.   [2 marks] 

(b) Describe how the physical nature or properties mentioned about the liquid can be used to ensure that the liquid 

is safely transported. (Refer to safety protocols)  [4 marks] 

(c) A safety data sheet for the liquid specifies the material‘s properties, including Boiling temperature. As a 

handler of the liquid, explain how this information helps in ensuring safety during handling and storage of the 

liquid.  [2 marks] 

(d) Calculate the density of the liquid in g/m³.  [2 marks] 

  [Total: 10 marks] 

Suggested   answers: 

(a) Classify the quantities involved about the liquid to be transported.   [2 marks] 

Fundamental (Base) Quantities: 

 Mass  

 Temperature   

Derived Quantities: 

 Volume  

 Density  

 Thermal Expansion    

      Correct quantities (any four)                   → 1 mark 

      Correct classification for all quantities      → 1 mark 

(b)  Describe how the physical properties mentioned above can be used to ensure that the liquid is safely 

transported.    [4 marks] 

 Volume: Determines the container size and ensures enough headspace for expansion.   [1 mark] 

 Mass: Helps calculate total load to select strong containers, appropriate lifting equipment and  

vehicles.   [1 mark] 

 Temperature: Controls expansion and evaporation; temperature management prevents container rupture or 

leaks. Knowledge about the vapor pressure of the liquid helps to ensure storing it at temperatures low enough 

not to produce excessive evaporation and to select containers that can withstand high vapor pressure. 

Additionally, Viscosity: Low-viscosity liquids need tight seals; high-viscosity liquids require proper pumps 

for handling.   [1 mark] 

 Thermal Expansion: Guides how much extra space to leave in the container for safety.  [1 mark] 

      Correct descriptions  → 4 marks 

      Deduct 1 mark for any incorrect description 

(c)  A safety data sheet for the liquid specifies the material properties, including flash point (temperature) and 

vapour pressure. As a handler of the liquid, explain how this information helps in ensuring safety.  [2 marks] 

 Flash Point: Shows the minimum temperature at which the liquid can ignite; low flash point liquids must be 

kept away from heat, sparks, or flames.   [1 mark] 

 Vapour Pressure: Indicates the tendency to evaporate; high vapor pressure liquids require sealed containers, 

ventilation, or pressure relief to prevent accidents.   [1 mark] 

      Correct explanations (deduct mark  for incorrect explanation) → 2 marks 

(d) Calculate the density () of the liquid in g/m
3
.   [2 marks] 
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v

m
  

lkg
l

kg
/8.0

150

120
    [1 mark] 

Convert to g/m
3
 

3

3
/000800

1

0001
8.08.0 mg

m

l

l

kg

l

kg
    [1 mark] 

      Correct substitutions → 1 marks 

      Correct answer         → 1 mark 

This item has tasks on multiple skill levels requiring a good understanding of physical quantities and their 

application to different situations. Key competences emplored to successfully respond to the tasks are;  

(a) Analytical thinking,  

(b) Environmental sustainability,  

(c) Communication and critical thinking and  

(d) Problem solving. 

 

Example 2: 

EoC 2: Analyses and applies principles of mechanical systems to maximize the benefits of their performance of complex 

functions to enhance productivity.  

• Applies fundamental mechanics concepts which include; scalars and vectors, linear motion, forces, circular motion, 

moments, equilibrium, work, energy and power, momentum, simple machines, and pressure to solve problems in real-life 

situations. 

•    Performs experiments on centre of mass and mass of metre rules. 

•    Develops a system that maximises mechanical energy. 

Item  

A science learner went with the school driver to a cement shop to collect 15 bags of cement each of mass 50kg for the school. He 

needed to construct a ramp to make loading the pockets of cement onto the 1.2m high truck easier. He was given a piece of plank 

5m long by the salesperson from which he had to make the ramp at a safe angle of inclination of 30
0
. 

The cement shop had only 10 bags of cement but a nearby construction company donated the other 5 bags which the 

learner collected.
 
At the construction company a simple pulley was used to load the cement bags onto the truck. The 

construction company uses the simple pulley lifting system to raise cement bags from the ground to the roof of a building 

6m above the ground. The learner noticed that the workers were fatigued due to the use of the pulley and asked the 

engineers what solution would reduce the fatigue. To improve efficiency and reduce worker fatigue, the engineers decide 

to analyse the performance of the pulley system and determine whether the mechanical system was operating efficiently. 

Now do the following tasks: 

 (a) (i) Illustrate using a diagram how the science learner constructed and used the ramp to load the bags of cement.  

 [1 mark] 

Answer 

The learner placed the plank as shown in the diagram and applied a force to push the bag of cement at an incline 

angle of 30
0
. 

                                

 

 

1.2m 

300N 

200N 

30 

F 

f 

Bag of 

cement 
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Correct explanation and related diagram → 1 mark 

(ii)  Use your illustration to calculate the: 

- required length of the plank to be used.   [2 marks] 

Answer 

From Sin = 
Hyp

Opp
 or Sin = 

I

h
 

Sin 3O = 
i

2.1
 





30Sin

2.1

30Sin

30lSin
  

l = 
5.0

2.1
 

⸫l = 2.4m 

 

- acceleration of the bag of cement if the student applies a force  

of 300N and the frictional force is 200N.   [2 marks] 

Answer 

 

 

 

 

 

 

 F-f = 300 – 200 

F= 100N 

From newtons second law of motion, 

F = ma or a = 
m

F
 

a = 
kg

kgm

50

100 1

 

⸫a = 2m/s
2 

(b) The student then used a longer plank than the length determined and the same force  

applied. How would this affect the rate of movement of the bag? Suggest  

a reason for your answer.   [2 marks] 

Answer 

− The rate of movement of the bag will increase. 

Explanation 

Using a longer plank reduces the angle of inclination. The angle of inclination is related to the velocity ratio 

through V.R = 
Sin

1
.  

This means that the distance moved by the bag of cement (load) increases per unit time. 

− Velocity ratio for the inclined plane:  

300N 

200N 
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V.R = 
Sin

1
 

V.R = 
30Sin

1  

       =    1 

            0.5 

       = 2 

               (c) Take g = 10 ms⁻² 

                 (i) Calculate the weight of one cement bag.                                                                    ( 1 mark) 

                  Suggested Responses / Marking Guide 

                  Weight of cement bag  

 

 

 

Correct answer → 1 mark 

                 (ii) Determine the work done in lifting the cement bag onto the truck at the construction site. 

(1 mark) 

Suggested Responses / Marking Guide 

Work done  

Work = Force  Distance 

Work = 500  1.2 

Work = 600J 

Correct answer → 1 mark 

(d)       If the worker lifts the bag to the roof in 12 seconds, calculate the power developed during the lifting process.                                                                                                     

(1 mark) 

Suggested Responses / Marking Guide 

Power developed; 

Power = 
Time

Work  

Power = 
s

J

12

3000  

Power = 50W 

Correct answer → 1 mark 

(e) The pulley system has a mechanical advantage of 4. 

Determine the effort force required to lift the cement bag.                                     (2 marks) 

Suggested Responses / Marking Guide 

Effort force  

 

 

 

 

Correct method → 1 mark 
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                     Correct answer → 1 mark 

(f) During operation, the engineers observed that workers were fatigued due to reduced efficiency in the pulley system 

brought about by friction between the moving parts of the pulley. 

  Analyse two ways engineers can improve the performance and productivity of the mechanical system.                                                                                                                            

(2 marks) 

Suggested Responses / Marking Guide 

Improving efficiency: 

Any two well-explained suggestions: 

Examples: 

• Lubricating moving parts to reduce friction. 

• Using ball bearings in pulleys. 

• Using lighter but stronger ropes. 

• Proper alignment of pulley system. 

Two explanations (1 mark each) 

Total: 14 Marks 

This item has tasks on multiple skill levels requiring a good understanding of mechanical systems and their application to design of 

machines and lifting operations in real-life situations. 

Key competences required to respond to the tasks include: 

(a) Analytical thinking, 

(b),(c) and (d) Problem solving, application of mechanical principles, and 

(e) Communication, collaboration and critical thinking. 

 Example 3 

EoC 3: Applies and interprets concepts of thermal properties of matter in order to predict material behaviour and 

design thermally efficient systems 

• Analyses how the simple kinetic theory of matter influences technological innovation. 

• Measures temperature accurately using appropriate instruments. 

• Demonstrates the expansion of solids, liquids, and gases.  

•       Calibrates unmarked thermometers and develops innovations on simple kinetic theory of matter. 

• Demonstrates and explains the operation of internal combustion engines such as the four-stroke engine. 

• Investigates and applies heat-transfer concepts and solves practical and numerical problems related to heat 

measurements. 

Item 

A farming cooperative transports fresh milk from rural dairy farms to an urban processing plant using a refrigerated truck. 

During long journeys under hot weather conditions, the truck engine becomes very hot and the cooling system must prevent 

overheating. 

The cooling system uses water circulating through the engine and radiator to absorb and transfer heat away from the engine. During 

operation, the temperature of the water in the cooling system increases from 28°C to 90°C. 

The mechanic analysing the system explains that particle motion, heat transfer and thermal expansion of engine components all 

influence how effectively the cooling system works. 

The cooling system contains 3 kg of water. 

Take the specific heat capacity of water = 4200 J kg⁻¹ °C⁻¹. 

Now do the following tasks:   

(a) Using the kinetic theory of matter, explain why the temperature of the engine and cooling water increases during 
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operation.                                                                                                  (3 marks) 

Suggested Responses / Marking Guide 

(a) Kinetic theory explanation 

Expected ideas: 

• Fuel combustion releases heat energy. 

• Friction between moving parts of the engine. 

• Heat increases the kinetic energy of particles in the engine and water. 

• Faster particle motion results in higher temperature. 

Any three correct ideas → 3 marks 

(b) The temperature of the water increases from 28°C to 90°C. 

Calculate the heat energy absorbed by the water in the cooling system.         (4 marks) 

Suggested Responses / Marking Guide 

Heat energy absorbed  

 

 

 

 

Correct formula → 1 mark 

Correct substitution → 1 mark 

Correct calculation → 2 marks 

(c) Heat produced in the engine is removed through the radiator. 

Analyse two modes of heat transfer that occur in this cooling process and explain how each contributes to 

cooling the engine.                                                                                (4 marks) 

Suggested Responses / Marking Guide 

     Heat transfer processes (4 marks) 

Examples: 

Conduction 

Heat moves from the hot engine block to the coolant. 

Convection 

Hot coolant circulates through the radiator carrying heat away. 

Radiation 

Heat is emitted from the radiator surface into the surrounding air. 

Two correct explanations → 4 marks 

(d) Engine parts are made of metal and expand when heated. 

Explain why engineers must consider thermal expansion of metals when designing internal combustion 

engines used for long-distance transport.                                               (2 marks) 

Suggested Responses / Marking Guide 

      Thermal expansion explanation (2 marks) 

Expected ideas: 

• Metals expand when heated. 

• Without allowance for expansion, engine parts may jam or crack. 

• Engineers design engines with cooling systems and expansion tolerances. 

Any two correct ideas → 2 marks 

(e) The mechanic uses an instrument to monitor the engine temperature during operation. 

State one suitable instrument that can measure the engine temperature and explain why it is appropriate.                                                                                                                    

(1 mark) 
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Suggested Responses / Marking Guide 

Temperature measuring instrument  

Example: 

Thermocouple thermometer / temperature sensor 

Reason: 

• Measures high temperatures accurately in engines. 

Correct response → 1 mark 

                   Total: 14 Marks 

This item has tasks on multiple skill levels requiring a good understanding of thermal properties of matter and their 

application in technological systems used in transporting agricultural products from rural areas to urban processing plants. 

Key competences required to successfully respond to the tasks include: 

(a) Analytical thinking, 

(b) Quantitative problem solving, 

(c) Application of scientific principles to technological systems, 

(d) Communication and critical thinking, and 

(e) Scientific measurement and interpretation. 

 

 

 

Example 4 

EoC4: Interprets and applies properties of waves to predict natural phenomena and design appropriate technologies 

 solves practical and numerical problems involving wave motion and interprets information related to 

electromagnetic waves.  

 applies the concepts of rectilinear propagation, reflection, and refraction of light,  

 demonstrates an understanding of lenses and their applications. 

Item 

The effects of waves on humans, their habitats and the environment in general, depend not only on types but also on their 

source, intensity/frequency and the duration of exposure to them. A form 4 class spent one of their holidays with an assignment 

to analyse effects of some waves. Wave type A may cause landslides for people that live near river banks among other effects. 

Wave type B caused internal heating of body tissues potentially leading to damage to organs and development of cataracts after 

excessive exposure despite being useful in warming foods in homes. Wave type C, despite providing an essential vitamin to 

people, caused skin cancer and eye damage with excessive exposure. 

Now do the following tasks: 

(a) (i) Describe the wave type A by providing its identity and how it is generated. Discuss other probable effects of this 

type of waves other than the one stated in the problem statement.   [3 marks] 

(ii) The waves identified in part (a) (i) are suspected to have been generated 1 000km from the river banks and have a 

frequency of 0.01Hz with a wavelength of 5m. Determine how long the waves will take to reach the river banks. 

  [2 marks] 

Answer 

− Wave type A is a ground movement triggered by various forces, an example is seismic wave. A seismic wave is an earth 

generated kind of wave which can destabilise slope and cause them to fall. It is classified in three types: 

1.  Primary waves which are longitudinal waves and can be transmitted both in solids and liquids by means of pull-

push motion. 

2. Secondary wave is a type of a seismic wave which is transverse in nature and only occurs in solid. 

3. Surface waves have largest amplitude and have most destructive effect, causing significant ground sinking that 

can initiate landslide. 

Other factors include; 

1. Heavy rainfall and snowmelt which saturate soil and rock, increasing weight and reducing. 
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2. Volcanic eruption. 

Answer 

V = f 

= 0.01 × 5 

= 0.01 × 5 

= 0.05m/s 

V = 
t

x
 

0.05m/s = 
t

m103

 

t = 
s/m05.0

m103

 = 
s/m105

m10
2

3


= 0.2 × 10

5
s = 20 000s. 

(b)  Suggest any two pieces of advice you could give to the community living near the river banks as to what they can do 

before the waves arrive.   [3 marks] 

Answer 

− Evacuate to high ground upon hearing the row. 

− Prepare emergency kits and securing homes will in advance. 

(c)  Describe and give the identity of wave type B and describe how they are generated.  [3 marks] 

Answer 

− Microwave is a wave type B. It penetrates and is absorbed by water and fat within tissues, causing significant 

internal heating. 

Microwaves are generated by using a vacuum tube, e.g. magnetron which converts electric energy to microwave 

radiation by controlling electron movement with electric and magnetic field, causing electrons to oscillate and 

excite consonant cavities, producing waves that are then channelled into the oven. 

(d)  For wave type C, two eye defects were noted: some group of people were unable to see distant objects while others were 

unable to see nearby objects. Identify and discuss the two defects and use the idea of lenses to suggest how the defects 

can be overcome.   [3 marks] 

Answer 

− People who were unable to see distant objects are said to be near sightedness or to have myopia condition. Those 

who were unable to see nearby objects are said to be hypermetropia condition or far-sightedness. 

In myopia, the person can see the objects nearby but cannot see distant objects clearly as they appear blurry and 

the person will not be comfortable seeing them. This condition takes place when the shape of the eyes leads the 

light rays to bend in a wrong way, focusing images in front of the retina rather than focusing light on the retina. 

In hypermetropic, the person can see objects at a distance but cannot see or squints to see nearby objects. This 

condition is caused when the light rays from a close by object are focused at a point behind the retina. 

How these defects are corrected using lenses: - 

− Myopia; use spectacles with concave or minus lenses of suitable power to help focus light (or image) 

correctly on the retina. 

− Use contact lenses to provide a wider field of vision. 

− Hypermetropic; use spectacles with a convex lens to impart additional focus power to help form the image 

on the retina. 

Another condition for people above the age of 40, having difficulties in seeing nearby objects is 

presbyopia. This happens when the ciliary muscle weakens and diminish the elasticity of the eye lens. This 

condition is corrected by use of appropriate eye glasses or contact lenses or minor surgery to restore vision 

clarity. 

This item has tasks on multiple skill levels requiring a good understanding of various types of waves and their behaviour and 

ability to apply the knowledge to manipulate them for to solve problems in daily life.  

Key competences being assessed are  

(a) communication and problem solving  

(b) Communication and collaboration  

(c) Analytical thinking and  

(d) Analytical thinking. 
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Example 5 

EoC 5: Analyses and manipulates electric and magnetic properties of materials in order to design more reliable and 

efficient devices and machinery 

 investigates static electricity, constructs and apply electric circuits and uses electric cell technology.  

 solve problems on Ohm‘s law, electrical energy, power, and transformers, demonstrates understanding of 

magnetism, explores the transmission of electrical energy. 

Item 

A rural secondary school located far from the national electricity grid wants to generate electricity to power classroom 

lighting, charging stations and small communication devices used by teachers and learners. 

During a science and engineering innovation project, a group of Form 4 learners are tasked to design a small electrical 

generator capable of producing 2 500 W of electrical power. 

The generator will convert mechanical energy from a small water turbine installed in a nearby stream into electrical energy 

using the principle of electromagnetic induction. 

To improve the efficiency of the generator, the learners investigate different materials for the generator core and the coil 

windings. During testing they obtain the following information when the generator carries a current of 8 A: 

 Resistance of copper windings = 0.5 Ω 

 Resistance of aluminium windings = 1.0 Ω 

They also observe that: 

 Soft iron cores experience higher hysteresis loss 

 Silicon steel cores experience lower hysteresis loss 

During testing of the prototype generator, the learners measure an output voltage of 220 V and a current of 8 A supplied to 

the electrical load. 

Now do the following tasks: 

(a) Using the information provided in the scenario, analyse which combination of core material and winding 

material would reduce energy losses in the generator. 

 Support your answer with appropriate calculations and explain how your chosen materials would help 

improve the generator‘s performance for the school.                                       4 Marks                                                                                        

Suggested Solution / Marking Guide 

Power loss in windings 

 
 

Copper windings: 

 

  

Aluminium windings: 

 

  

So, copper windings lose less electrical power (32 W) than aluminium windings (64 W). Core material comparison 

For the core: 

 Silicon steel has lower hysteresis loss, so less magnetic energy is wasted. 

 Soft iron has higher hysteresis loss, so it is less efficient for continuous operation. 

Recommendation: The best combination is: 

 Silicon steel core 

 Copper windings 

This combination reduces both electrical losses in the windings and magnetic losses in the core, improving 

generator efficiency. 

 

Marks: 

Calculation of winding losses → 2 marks 
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Analysis of core material → 1 mark 

Justified recommendation → 1 mark 

(b)  (i) With the aid of a well-labelled diagram, describe how Faraday’s law of electromagnetic induction is applied in 

the generator described in the scenario. State the name of the device.                             [3 marks] 

Suggested Solution / Marking Guide 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Device: A.C Generator 

Explanation 

Faraday‘s law states that the induced/produced e.m.f is directly proportional to the rate of change of magnetic flux. 

Marks 

Diagram → 1 mark 

Explanation using Faraday‟s law → 1 mark 

Correct device name → 1 mark 

(ii) Explain how the rotation of the coil inside the magnetic field leads to the production of an electromotive force 

(e.m.f). 

 When the coil rotates in the magnetic field, the magnetic flux through the coil changes. According to 

Faraday’s law, a changing magnetic flux induces an electromotive force (e.m.f) in the coil.  

 
This changing magnetic flux induces an electromotive force in the coil, converting mechanical energy into 

electrical energy 

 The induced e.m.f drives an electric current in the circuit, converting mechanical energy from the turbine into 

electrical energy. 

            [3 marks] 

(c) Using the values measured during testing (220 V and 8 A), analyse whether the prototype generator can supply the 2 

500 W of electrical power required by the school. 

Support your answer with appropriate calculations and a justified conclusion.              [4 marks] 

Suggested Solution 

Electrical power produced 

 

 

 

Required output = 2 500 W 

Since 1760 W is less than 2 500 W, the generator cannot meet the required electrical output for the school. 

Conclusion 

The generator design must be improved to increase electrical output. 

Marks 

Silicon steel core 
Axis of rotation 

Armature coil (copper 

windings) 

Axis of rotation 
Silicon steel core 

Lead Lead 

Permanent 

magnet 

Permanent 

magnet 

N S Soft iron 
Soft 

iron 

Slip rings 
S S 



- 176 - 

 

Substitution → 2 marks 

Correct calculation → 1 mark 

Evaluation and conclusion → 1 mark 

Total 14 marks 

This item has tasks on multiple skill levels requiring a good understanding of electric and magnetic properties of materials 

and their application in designing electrical energy generation systems for rural electrification. 

Key competences assessed include: 

 Analytical thinking 

 Engineering problem solving 

 Quantitative reasoning 

 Application of electromagnetic induction principles. 
 

Example 6 

EoC 6: Apply electronic, communication, nuclear, and renewable energy principles to enhance connectivity, drive 

innovation, and support a sustainable, energy-efficient future. 

 designs and construct electronic systems, applies thermionic emission, manages electronic waste sustainably and 

develops communication systems.  

• understands the nuclear atom, radiation and its applications, nuclear waste management solutions and renewable 

energy systems. 

Item  

Zambia has discovered a number of mineral deposits scattered around its provinces. Uranium is one of the minerals being 

mined in one of the districts in the southern part of the country. After 1 year of mining activities, the vegetation in the nearby 

villages started drying and the nearby streams which feed into a nearby dam where there is a hydroelectric power station, 

showed significant drop in the water quantity and also changes in both the taste and colour of water. Electric Power 

generation for the area has also gone down due to reduced water levels. As a student on attachment at the mine, you have 

been tasked to investigate the possible causes of the effects observed on the environment around the mining area and give 

scientific suggestions to the mine environmental safety department to come up with scientific solutions to the problems. 

 

 Now do the following tasks: 

 

(a) At the beginning of your investigations your suspicion points to the effects of radiation. A detector used shows some 

reading even before exposing it to your mine rock samples. Explain the probable source of the readings.                 [3 

marks] 

Answer 

− The readings are as a result of background radiation. This type of radiation emanates from cosmic rays from the 

sun, radioactive minerals found in the area within the earth‘s crest, bedrock and soil surface. 

(b) Describe how you would show that indeed different kinds of radiations may be coming out of the rocks being mined 

and provide their identity.                 [3 marks] 

Answer 

− By using three different materials such as sheet of paper, 3mm thick aluminium and 5cm lead. First place the 

paper between the source and the detector, if there is reduction in the concentration, alpha particles are 

produced. Next, place 3mm of aluminium between the source and detector, if a further reduction is observed, 

beta particles are produced. Lastly if 5cm lead replaces the aluminium sheet and radiation is stopped, gamma is 

produced. 

(c) From the levels of radiation detected, suggest two pieces of advice to people working in such an environment could do 

to protect themselves against possible harmful radiations and give one effect of these radiations on the environment 

and their health if advice is not adhered to.   [2 marks] 

Answer 

− Advice (i) They should avoid unnecessary exposure by keeping away from possible sources and storing 

radioactive materials in designated secure places. 

(ii) They need to wear protective clothing during work such as gloves, lead jackets, must also apply 

dust suppression and use remote machinery in higher radiation concentration, use air masks. 
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− Effect on health: If not adhered to, radiations can lead to genetic changes and cause cancer. 

(d) Arising from the reduced electric power generation, activities that rely on electric power have been adversely affected. 

You suggest a need for energy diversification to the local community but they do not understand the meaning. Explain 

the meaning of energy diversification and its impact to the local community and provide 3 examples of eco-friendly 

alternative sources of energy.   [3 marks] 

Answer 

− Energy diversification refers to using other sources of energy or multiple sources of energy other than relying 

on electricity generated from water. The impact on the local community is that there is more energy available 

even when hydroelectric power fails or is not adequate, some examples of eco-friendly alternative sources of 

energy are wind, solar and biogas or fossil fuels. 

(e) The environmental effects observed around the mining area may also be caused by other climatic changes in relation 

to human activity.  Identify any one human activity causing climate change in the area other than mining.  [1 mark] 

Answer 

− Deforestation arising from agricultural activities, charcoal burning or clearing mining sites. 

(f) Suggest two possible remedies to the causes of climatic changes.  [2 mark] 

Answer 

− Planting trees in deforested areas and reduce cutting down of trees for charcoal burning and  

− use natural/biogas as alternative source of energy.  

[Total: 14 marks] 

This is a task at multiple skill levels where candidates are required to demonstrate knowledge and understanding of the 

nuclear atom, radiation and its applications, nuclear waste management solutions and renewable energy systems. Key 

competences being assessed are (a) Analytical thinking, (b) Analytical and communication, (c) Problem solving and 

communication (d) Communication, (e) Analysis and (f) Problem solving. 
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Chapter 15: Chemistry – 4014  

1. Construct 

Applies chemistry concepts and scientific skills in solving real life problems. 

2. Elements of Construct 

The Chemistry examination will be based on the following six (6) Elements of Construct (EOC): 

EoC1 Classifies substances and interprets the physical and chemical changes of the substances 

for suitable application in life 

• Classifies substances according to their nature, properties and their application in real life.  

• Investigates and Interprets the physical and chemical changes of substances 

EoC2 Analyses and identifies chemical composition of substances for scientific decision making.  
• Uses a variety of analytical procedures, methods and techniques involved in identifying 

the chemical composition of substances in solid, liquid or gaseous form in order to solve 

real life problems. 

EoC3 Evaluates industrial chemical processes and suggests alternative methods of production  

that are sustainable and environmentally safe 

• Investigates and Evaluates the conditions employed in industrial chemical processes and 

how these processes impact on the environment.  

• Generates alternative methods of production that are sustainable and environmentally 

friendly.  

EoC4: Applies Chemistry principles and mathematical operations to determine quantities of 

either reactants or products from quantitative (balanced) chemical equations in real-life 

situations or for solving problems 

• Applies mathematical manipulations to interpret stoichiometric ratios from balanced   

chemical equations. 

• Determines stoichiometric quantities of reactants and their products from balanced 

chemical equations.   

EoC5 Investigates quantities involving industrial processes 

• Determines theoretical yields in various industrial chemical processes as applied by 

chemists in everyday life. 

• Develops more efficient ways of increasing yields. 

EoC6 Applies Chemistry principles in everyday life 
• Designs and develops solutions, products and services using acquired scientific knowledge 

and skills for local and global real-life situations.   

3. Test Design 

3.1  Structure  

The Chemistry examination will be made up of two components namely Component 1 and 2. The 

School Based Assessment will be component 1 while the final examination will be component 2. 

3.1.1 School Based Assessment: Component 1 

The assessments in SBA will be administered during the course of teaching and learning at 

school level from Form 2 Term 1 to Form 3 Term 3. It shall account for 30% of the total 

assessment. The structure of SBA tasks will be determined by the type of task and by the 

teacher.  

3.1.2 Final Examination: Component 2 
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The Final Examination will be written at the end of form 4 and will be centrally set by the 

Examinations Council of Zambia. Component 2 shall be a theory paper consisting of six (6) 

compulsory items of varying marks. The component will have a total of 80 marks. The 

duration for the component will be 2 hours 30 minutes. It shall account for 70% of the total 

assessment. 

Summary of tasks and their distribution across Form 1 - 4. 

Component Name Code Level Duration Number of 

tasks/items 

Marks Weighting 

School Based  

Assessment: 

Component 1 

4014/1 Form 2 1 year 6 100  

 

30% 
Form 3 1 Year 3 50 

  1 (Research project) 50 

Totals    10 200 

Final Examination: 

Component 2 

4014/2 Form 4 2 hrs 30 

mins 

6 80 70% 

The Distribution of marks across Elements of Construct per test item in the Final Examination 

Component 2 is as shown: 

Elements of Construct 1 2 3 4 5 6    TOTAL 

80 
Number of Marks 13 13 13 14 13 14 

3.2 Test Content  

 The test content for both components 1 and 2 will be considered in terms of test items, level 

of difficulty and syllabus coverage. 

3.2.1 School Based Assessment: Component 1 

The SBA tasks will be based on all the six Elements of Construct. These tasks will be   

done during the teaching and learning process in the school as formative and summative 

assessments. 

Types of Tasks 

Component 1 will comprise tests, assignments, practical and research/project work among 

other tasks.  All the tasks will consist of a scenario depicting a real-life situation containing 

a problem or challenge. The items will include semi-structured items 

3.2.2 Final Examination Component 2 

This will consist of semi-structured and open ended type of items. There shall be six (6) 

compulsory items based on scenarios depicting real life problems. 

Semi-Structured item: These items shall include a scenario presented as a real-life 

situation, in form of a diagram, graph, table, picture, or a short stem, followed by a number 

of sub-tasks. Candidates shall be required to provide answers using words, numbers, 

symbols, phrases, definitions, comparisons and calculations. 

Open ended: These tasks and items will require candidates to answer in complete 

sentences and paragraphs, presenting their responses in a logical and coherent manner in 

order to respond to the competence being sought. 

3.2.3 Level of Difficulty 

The level of difficulty of tasks/items in the Chemistry assessments for School Based 

Assessment will range from remembering to creating level of the Revised Bloom‘s 

Taxonomy while the level of difficulty for the Final Examination items will range from 

remembering to Evaluating level. The level of difficulty will be determined by the 

following factors:  
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(i) the real-life situation on a given Element of Construct that the learner will be 

exposed to; 

(ii) the amount and type of subject knowledge required to respond to the real-life 

situation correctly; 

(iii) the complexity and/or number of cognitive processes required to generate responses 

to tasks or items; 

(iv) the level of abstract thinking involved; 

(v) the level of scientific principles required to generate responses correctly; 

(vi) extent to which the learner has to devise a strategy for responding to the tasks (as 

contrasted with tasks and items where the stratagem is more explicit). 

Distribution of Examination Items by Level of Difficulty and Cognitive Skills 

Level of Difficulty Understanding Applying Analysing Evaluating Marks 

Marks  20 25 25 10 80 

3.2.4 Syllabus Coverage 

The Chemistry assessments will be based on the competences in the Form 1–4 Physics 

syllabus (CDC 2024). Both assessment components will ensure full coverage of the 

Elements of Construct by incorporating a cross-representation of the key competences in 

Physics. 

In Component 2, a Test framework has been developed to show the number of items that 

will be required to be set for each Element of Construct.  

Some items may introduce information that is unfamiliar to the candidates. In responding 

to such tasks, learners are required to use the competences developed through the syllabus 

such as reasoning, analysing, interpreting evidence, and applying Chemistry concepts to 

solve problems in new or unfamiliar situations. This aligns fully with the competency-

based approach, which emphasises on the use of acquired competences in solving practical, 

real-life challenges. 

4. Scoring Criteria 

The following scoring criteria will govern the evaluation of the School Certificate and General Certificate 

of Education Chemistry assessments for both School Based Assessment (SBA) - Component 1 and Final 

Examination - Component 2 

4.1 School-Based Assessment (SBA) - Component 1 

Teachers will develop and use appropriate scoring tools such as scoring guides and scoring rubrics 

for each task e.g. end of year tests. These scoring tools will ensure consistency, fairness, and 

accuracy when evaluating learners‘ performance in activities such as end of term or year tests, 

practical work, assignments, and other semi-structured items. The scoring criteria will reflect the 

expected Chemistry competences as outlined in the syllabus. 

The scoring criteria will measure not only the correctness of responses but also the application of 

scientific skills such as observation, data interpretation, problem-solving, communication, and use 

of scientific procedures. This approach ensures accuracy, consistency, and full alignment with the 

competence-based learning activities in the Form 1-4 Chemistry syllabus (CDC 2024). 

4.2  Final Examination - Component 2 

The final examination will consist of specific scoring procedures to maintain acceptable standards. 

The scoring criteria will be provided by the Examinations Council of Zambia. 

Component 2: (Semi-structured and open ended type items) 
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For component 2, scoring criteria will be developed by the ECZ to support examiners in assessing 

learners‘ responses based on the required competences and Elements of construct. 

These scoring guides will outline the key scientific skills, reasoning processes, expected knowledge 

that demonstrate learner competence. 

5. Notes and Guidelines 

This section highlights important notes and subject-specific guidelines that candidates and teachers must 

follow during the administration and scoring of the chemistry assessments. These guidelines ensure 

fairness, consistency, and alignment with the competence-based chemistry curriculum. 

5.1 General Examination Guidelines 

5.1.1 Candidates must sit for both components to be graded. 

5.1.2 All responses for component 2 must be written in the spaces provided within the question 

paper. 

5.1.3 Cell phones and other unauthorized devices and materials are not allowed in the 

examination room. 

5.2  Chemistry-Specific Guidelines 

5.2.1 Diagrams must be large, neat, correctly labelled, and drawn with a sharp pencil. Shading 

and colouring are not allowed unless instructed. Labelling of diagrams should be done 

using names and not chemical formulae, and arrows should not be used as label lines, 

except when intended to show direction of movement. 

5.2.2 Chemical symbols in chemical formulae must be written as defined on the Periodic Table 

5.2.3 On a chemical equation, state symbols should be written in brackets in the same line as 

symbols/formulae and not as subscripts. 

5.2.4 A chemical equation should be written in the same line, and an arrow should separate the 

reactants and the products. Two half-headed arrows shall be used for reversible 

reactions/equilibrium. 

5.2.5 When answering data-based chemistry items, candidates must show working steps, units, 

and explanations where required. 

5.2.6 For tasks involving experiments or investigations, candidates must follow the scientific 

method, showing observations, reasoning, and conclusions. 

5.2.7 Scientific terminologies must be used accurately. Vague non-scientific statements will not 

earn full marks. 

5.2.8 In items involving unfamiliar scenarios or materials, candidates must apply principles and 

concepts from the syllabus to make logical conclusions.  

5.2.9      In research projects, learners must design realistic products that are workable, use locally 

available or improvised materials and solve local or community problems. 

6.  Exemplar Test Items 

Exemplar items are sample test items provided to illustrate the type, format, and level of difficulty of 

questions that may appear in an assessment. They serve as a guide for both teachers and learners by 

showing how knowledge, skills, and competences can be assessed in practice. Exemplar items demonstrate 

the alignment of assessment test items with specific competences and the desired cognitive levels, helping 

to ensure that teaching and evaluation are consistent with the curriculum. In a competency-based 

assessment, exemplar items also show how learners are expected to apply knowledge and skills in 

practical real-life situations, highlighting the specific competences targeted by each task. 
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 Example 1 

EoC 1: Classifies substances and interprets the physical and chemical changes of the substances for suitable 

application in life. 

             • Classifies substances according to their nature, properties and their application in real life.  

• Investigates and Interprets the physical and chemical changes of substances 

Item 

(a) You have just been employed as a Laboratory Technician at the 

University of Zambia. You notice that three bottles labelled A, B 

and C on the shelf of electrolytes had faded labels. You are 

tasked to investigate, identify and classify the solutions in the 

bottles labelled A, B, C as strong electrolyte, weak electrolyte 

and non-electrolyte. After your investigations you correctly label 

the bottles as such. 

A: non-electrolyte; B: weak electrolyte; C: strong electrolyte. 

Now do the following tasks: 

    Develop and describe a plan to identify the three solutions.  [5]    

(APP) 

(b) Substances can be described and classified as solutes, solutions 

and solvents. A laboratory assistant mistakenly added sand to a 

solid mixture of glucose and sodium chloride (common salt) 

made to prepare Oral Rehydration Salt (ORS). You are consulted 

so that you recover each of the solid (sand, salt and glucose) 

separately and the only solvents available are ethanol and water. 

A theoretical script of literature/data given to you reads as 

follows: 

Solid  Solubility in ethanol Solubility in water 

Glucose Soluble  Soluble  

Salt Insoluble  Soluble  

Sand  Insoluble  Insoluble  

Describe/outline the steps you would carry out in order to collect pure 

solid samples of each of them from the mixture.   [8]   

(AN) 

Answers.  

 

 

 

 

(a)(i) Correct plan aligned to an appropriate 

description/outline   of series of 

experiments leading to the correct 

identification of solution A as non-

electrolyte, B as weak electrolyte and 

finally C as strong electrolyte. 

2 marks for a plan aligned to the 

descriptions. 

1 mark for each correct description of 

the identity of A, B and C 

1 mark for the correct classification 

  

(b)  Ability to select the appropriate solvent 

to dissolve one or two of the solids 

followed by the correct separation 

technique scores 3 marks. 

The item is at multi-skill levels requiring deep understanding of the nature of substances, their properties and application 

in real-life.  

Key competences explored to successfully respond to the tasks are: 

(a) analytical and application. 

(b) Analytical and communication. 
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Example 2 

EoC 2: Analyses and identifies chemical composition of substances for scientific decision making. 

       • Uses a variety of analytical procedures, methods and techniques involved in identifying the chemical 

composition of substances in solid, liquid or gaseous form in order to solve real life problems. 

Item 

Two white powders are suspected to be either aluminum chloride or 

zinc chloride and the laboratory assistant had just labelled them P1 

and P2 respectively. You are determined to identify P1 and P2. 

Now do the following tasks: 

(a) Using either P1 or P2 describe how you would confirm the 

anion present in P1 or P2.   [4 marks] (APP) 

(b) Explain with the help of balanced chemical equation, with 

state symbols, the chemistry behind the 

identification/confirmation of the anion in both P1 and P2. 

  [4]   (U) 

(c) (i)  Describe and explain how you would confirm the 

presence of each cation in P1and P2.
 
[

 
4 marks] 

(U) 

(ii) Zinc from zinc chloride can be isolated into zinc 

metal which can then be used for galvanising 

iron. How can the isolation be achieved? 

Describe the process and importance of 

galvanising iron. 
 
    [3 marks] (U and EV) 

(iii)       Justify the suitability of aluminium for making car 

bodies. [2 marks] (AP) 

 

[TOTAL: 13 marks] 

Answers 

(a) Correct procedure to identify the anion NOT 

in solid form but in solution form. 

(b) Correct precipitation reaction leading to the 

formation of the precipitate.  

(c) (i) Correct account for identification of each 

cation. (2x2 marks) 

(ii) Correct description of a displacement 

reaction of zinc with a more reactive 

metal including an appropriate 

equation. (1 Mark). 

   Correct description and importance of 

galvanising iron. (2 marks). 

(iii)  Correct justification. (2 marks). 

 

The item is at multiple skill levels requiring analysing and identifying chemical composition of substances.  

Key competences required are  

(a)  Analytical and investigative. 

(b) Application and communication. 

(c) Application, analysis and critical thinking. 

 

Example 3 

EoC 3: Evaluate industrial chemical processes and suggests alternative methods of production that are suitable 

and environmentally safe. 

Item 

A manufacturing company needs to produce sodium hydroxide for use in 

soap production. You are asked to advise the company on the industrial 

process of producing sodium hydroxide through the process of electrolysis 

of sodium chloride. 

Now do the following tasks: 

Describe the advice you would give to the company on the industrial 

production and explain how the company can optimise efficiency and 

reduce identified adverse environmental impacts. 

 [TOTAL: 13 marks] 

Answer should include; 

Correct description of the industrial 

process including appropriate diagrams 

(7 marks) and suggestions for 

optimising efficience (3 marks) without 

negatively impacting the environmental 

(3 marks)  

The item is at multiple skill levels requiring deep understanding of various industrial chemical processes which are 

environmentally safe. 
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Key competences: Analytical, critical thinking and communication. 

Example 4 

EoC 4: Applies Chemistry principles and mathematical operations to determine quantities of either reactants or 

products from quantitative (balanced) chemical equations to solve real-life problems and products. 

Item 
A swimming pool attendant was instructed by the supervisor to add 200 

litres of chlorine water to a swimming pool for children. The pool was 5 

metres long, 4 metres wide and water depth of 0.7 metres. He 

mistakenly added 200 litres of sulphuric acid of concentration 18.4M. 

This posed a danger because the concentration was high enough to cause 

irritation on the skin of swimmers.  

Now do the following tasks: 

(a)  You are tasked to neutralize the acid in the swimming pool using 

either limestone (CaCO3) or Caustic soda (NaOH). 

(i)  Explain which of the two you would add in excess to 

neutralize the acid.   [2] (U) 

(ii)  Calculate the concentration in mol/ dm
3
, of sulphuric 

acid in the swimming pool. (Assume the volume of the 

water in the swimming pool is equal to the volume of 

the solution).   [3] (APP) 

(iii)  Explain whether the value you have stated in (ii) is 

accurately estimated.    [2] (EV) 

(iv)  Calculate the minimum amount of either CaCO3 or 

NaOH, in kilograms, required to neutralize the acid in 

the swimming pool refer to (i). [3] 

(b)        Chlorinating water requires large amounts of chlorine.  

Explain one large scale production of chlorine and describe 

safety requirements during the production. [4] (AN) 

[TOTAL: 14 marks] 

Answers 

(i) Correct selection with reason. 

(ii) Calculating: 

      - number of moles of H2SO4. 

-Concentration of H2SO4. 

(iii) Correct evaluation/reasons. 

(iv) Ability to relate the stoichiometric 

quantities to the actual number of moles 

thus mass. 

 

 

 

(b) Correct explanation of the large scale 

production of chlorine and description of 

safety requirements during production. 

 

The item is at multiple skill levels requiring good understanding of Chemistry principles and mathematical manipulation 

and their applications in real-life. 

Key competences required are: 

(a) Problem solving and environmental sustainability. 

(b) Analytical thinking. 

Example 5 

EoC 5: Investigates quantities involving industrial processes. 

Item  
A student teacher who was supposed to demonstrate on one of the 

properties of oxygen realizes that the oxygen cylinder in the 

laboratory has no oxygen in it. You are tasked by the teacher to 

prepare 1.2 dm
3
 of oxygen, measured at r.t.p, within 20 minutes for 

use in the lesson. You are to use a solution of copper (II) sulphate in 

an electrolytic cell.  

Now do the following tasks: 

(a) With the aid of a well labelled diagram, plan and describe the 

setup of a suitable cell that you would use.   [5] (CR) 

(b) (i) Determine the time, in minutes, that you would take to 

prepare the desired volume of the gas if a current of 20A is 

passed through the electrolyte.   [3] (APP) 

(ii) Would you have managed to prepare the required volume of 

the gas within the given time?   [1] (EV)  

(c) In industry, larger volumes of the gas produced by the similar 

process are required.  

Suggest and explain two possible changes that would be done to 

produce such larger volumes.   [4] (EV) 

 [TOTAL: 13 marks] 

Answers 

(a) An electrolytic cell in which graphite 

(carbon) are dipped in copper (II) sulphate 

solution. The diagram must show oxygen 

being collected at the anode. 

(b) i) 4OH
-
 → 2H2O + O2 + 4e

-
 

4F → 24dm
3
 of O2 

4(96 500)C  →  24dm
3
 of O2 

Q → 1.2dm
3

 

Q  

t  

t   = 965 seconds 

= 16 minutes 

(ii) Yes 

(c) - use a larger amount of current; for a 

longer period of time 

The item is at multiple skill level requiring investigative skills of industrial chemical processes.  
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Key competences are: 

(a) Analytical and critical thinking. 

(b) Problem solving. 

(c) Analytical thinking. 

Example 6 

EoC6: Applies chemistry principles in every day life. 

Item 
You live in a family house not connected to the main electricity grid, 

resulting in experiences of energy deficit. During meal preparation, 

your family kitchen generates peels from vegetables and fruits, along 

with other carbohydrate-rich substances, which are normally treated 

as waste and disposed of. 

Now do the following Tasks: 

(i) As a Chemistry learner, describe a design of a system that can be 

used to solve the energy deficit in your household using 

materials from the immediate environment.                                                   

[4 marks] 

(ii) Sketch a labelled diagram showing the key features of the design 

you described in (i). [3 marks] 

(iii) Write a balanced chemical equation for the main reaction that 

produces the energy source in your design. (State any 

conditions required.) [2 marks] 

(iv) Calculate the amount of energy (in kJ) produced per hour by 

your design if the system processes 85 g of carbohydrate-rich 

food waste per hour. 

    Total 14 marks 

Relevance:  

       Contextual relevance: The scenario (energy deficit + kitchen 

peels/fruits waste) is authentic for rural/off-grid Zambian 

households. The expected solution is clearly a household 

biogas digester (anaerobic digestion of carbohydrate-rich 

waste→biogas→cooking/light/electricity). This directly applies 

organic chemistry concepts (fermentation, anaerobic 

decomposition) to solve an energy crisis. 

       Competence focus: Forces learners to use “immediate 

environment” (kitchen waste) rather than imported fuels, which 

is precisely what is required for CBC. 

 

Answer:  

(i) Award 4 marks for a clear description of a system 

using local materials: 

 Processing the raw materials. 

 Input system 

 Output system 

 Energy collection 

 Reaction conditions. (1 mark each for key 

features; max 4) 

(ii) Award up to 3 marks for a neat, labelled sketch 

showing: inlet, main digester tank, gas 

holder/space, outlet for slurry, gas pipe to burner 

(labels essential). 

(iii) Balanced equation (e.g anaerobic digestion of 

glucose):  

C6H12O6  3CH4 + 3CO2 

       (Conditions: e.g anaerobic bacteria, mesophilic 

temperature ~30–40 °C, sealed digester) Award 

2 marks for correct balanced equation + mention 

of anaerobic conditions). 

(iv) Step-by-step calculation (award marks for each 

correct step): 

1. Molar mass of glucose = 180 g/mol [1 Mark] 

Moles of glucose processed per hour = 85 g / 

180 g/mol = 0.472 mol (≈0.4722) [1 mark] 

2. From equation:  

1 mol glucose → 3 mol CH₄ 

 Moles of CH₄ = 3 × 0.4722  

= 1.4166 mol [1 mark] 

3. Biogas is 60% CH₄ → actual CH₄ moles same 

(volume % ≈ mole % at same T,P), but energy 

is from CH₄ only.  

Energy from combustion =  

moles CH₄ × 890 kJ/mol  

= 1.4166 × 890 ≈ 1261 kJ  

(or precisely 1.4167 × 890 

 = 1260.863 ≈ 1261 kJ) [2 marks for steps; 1 mark 

for final answer] Final answer: 1261 kJ per hour 

(accept 1260–1261 kJ depending on rounding) 

The item is at multiple skill levels requiring good application of the Chemistry principles to solve real-life problems. 

Key competences required are analytical and critical thinking, problem solving, communication and environmental 

sustainability. 
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Chapter 16: Biology – 4012  

1. Construct 

Applies biological principles to real world situations to understand and solve challenges affecting living 

organisms. 

2. Elements of Construct 

Biology Examination for Certificate of Secondary Education Ordinary Level shall be based on the 

following five (5) Elements of Construct (EoC). 

EoC1 Analyses Systems of Classifying Organisms and Substances 

• Examines different classification systems. 

• Identifies features used for classification. 

• Evaluates the importance of classifying organisms and substances. 

EoC2 Investigates and Explains Biological Functions 

• Investigates how living things function and interact. 

• Examines processes and patterns in organisms. 

• Analyses causes and effects of biological events. 

EoC3 Interprets and Explains Scientific Evidence 

• Analyses data to draw scientific conclusions. 

• Interprets findings using logical scientific reasoning. 

• Evaluates evidence to support or reject ideas. 

EoC4 Applies Scientific Skills to Real-life Situations 

• Uses scientific methods to solve everyday problems. 

• Applies practical skills in real-life investigations. 

• Makes informed decisions using scientific knowledge. 

 EoC 5 Demonstrates biological principles in real life situations 

• Applies biological knowledge to everyday experiences 

• Uses biology concepts to solve practical problems in daily life 

3. Test Design 

The Biology examination will be made up of two components namely component 1 and 2. Component 1 

will be the School Based Assessment and Component 2 is the Final Examination. 

School Based Assessment (SBA) - Component 1 will be set and administered by the school in Form 2 and 

3 while Component 2 will be centrally set by the Examinations Council of Zambia at the end of Form 4.  

The weighting of the School Based assessment and the Final Examination will be in a proportion of 30% 

to 70% respectively.  

Summary of the Test Design for School Based Assessment and Final Examination  

Name and Number 

of Component 

Code Level Term Number of 

tasks/items 

Type of tasks Marks Duration 

School based 

assessment – 

Component1  

4012/1 Form 

2 

1, 2 and 3 5 Semi-structured 

and Essay type 

100 1 year 

Form 

3 

1, 2 and 3 6 Semi-structured 

and Essay type 

100 1 year 

Final Examination – 

Component 2  

4012/2 Forms 

1-4 

 4 Semi-structured 

and Essay type 

70 1hour 30 

minutes 
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3.1 Structure 

3.1.1 School-Based Assessment (SBA)  

              The structure of the School Based Assessment will be determined by the types of tasks. The 

School Based Assessment will consist of 11 tasks that are completed across Form 2 and 

Form 3. The total SBA score is 200 marks; 100 marks at Form 2 and 100 marks at Form 3. 

This will include a compulsory research project to be done in Form 3 from Term one to 

Term two with a total mark of 50. The School Based Assessment will assess all the five (5) 

Elements of Construct. Five (5) tasks will be assessed at Form 2 level and 6 tasks at Form 3 

level. 

3.1.2 Final Examination  

              The Final Examination will consist of 4 compulsory items and these will be based on four 

(4) Elements of Construct namely; EoC 1, 2, 3 and 4. Each item will have a scenario.  

The following table shows the number of Elements of Construct, the number of items that 

will originate from the particular Element of Construct and the number of tasks based on 

the scenario. 

Number of Items and Tasks against Elements of Construct 

Elements of 

Construct 

Number of 

Items 

Number of 

Scenarios 

Number of 

tasks 

Number of Marks 

EoC1 1 1 2 10 

EoC2 1 1 4 20 

EoC3 1 1 4 20 

EoC4 1 1 2 20 

Total 4 4            12              70 

3.2 Test content 

The test content of the Biology assessments is specified per assessment component, test item type, 

syllabus coverage and level of difficulty of the items. 

3.2.1  Types of Tasks and Items 

3.2.1.1 School Based Assessment - Component 1 

Tasks under School Based Assessment will comprise semi structured and essay 

type tasks and will be in the form of class tests, projects, practical activities and 

assignments. These tasks will be based on all the five (5) Elements of Construct. 

The tasks assessing experimental skills and investigations may be based on 

materials and specimen which may not be familiar to the learners. In responding to 

such tasks, learners will be required to follow instructions, make observations, 

record data, draw diagrams, make inferences or conclusions and apply concepts 

and principles as outlined in the syllabus. 

3.2.1.1 Final Examination - Component 2 

This will consist of semi-structured and essay type items. 

(i) Semi-structured items: These items will include a scenario presented as a 

real life problem, diagram, graph, table, picture, or a short stem, followed 

by a series of tasks. Candidates will be required to provide answers using 

words, numbers, symbols, phrases, definitions, comparisons, calculations, 

etc., in the spaces provided. 
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(ii) Essay type items: These items require candidates to answer in complete 

sentences and paragraphs, presenting their responses in a logical and 

coherent manner. They will also be originating from a scenario. 

3.2.2 Level of Difficulty 

The level of difficulty of tasks in the School based Assessment and test items for the Final 

Examination will be governed by the following factors:  

(i) The subject knowledge and skills required to respond to the real-life problem and 

challenge correctly (level of competence); 

(ii) Complexity and/or number of cognitive processes required to generate responses to 

tasks and test items; 

(iii) The level of abstract and critical thinking involved; 

(iv) Extent to which the candidates have to strategise to respond to the tasks.; 

(v) The complexity of the real-life situation on a given Element of Construct a candidate 

will be expected to respond to correctly; 

 (iv)  the number of tasks the learner will be expected to respond to on a given real life    

situation. 

Some tasks and items may be based on unfamiliar materials. The expectation is that 

candidates should be able to apply scientific principles to generate responses to these types 

of tasks. To be successful at these tasks, candidates will need to draw on higher order 

thinking skills, including abstract and critical thinking through reasoning, analysing, 

creating and evaluating. Each of the two Biology assessment components will include tasks 

that will cover lower and higher order thinking skills.  

The following table shows the distribution of examination items by level of difficulty and 

cognitive skills.  
 

Distribution of Examination Items by Level of Difficulty and Cognitive Skills 

LEVEL OF 

DIFFICULTY RE UN AP AN EV CR MARKS 

MARKS  0 14 20 22 8 6 70 

3.2.3 Syllabus Coverage 

The Biology examination will be based on the subject content in the Biology Syllabus 

Secondary Education Ordinary Level Form 1–4 (CDC 2024) and the competences outlined 

in the Competence Based Curriculum. Care must be taken to include cross-cutting issues 

such as HIV and AIDS, drug and substance abuse, climate change, gender and life skills 

based on Life Skills and Health Education (LSHE). Both assessment components will 

ensure full coverage of the syllabus by incorporating a cross representation of concepts, 

themes, and sub topics, while also assessing the Key and Specific Competences that 

learners are expected to develop. The assessment of Specific and Key Competences is 

important as this will: 

(i) help in aligning the curriculum with real life experiences and needs of learners, 

ensuring that education is relevant and practical; 

(ii) support the development of life long learning dispositions which are essential for 

preparing learners for future challenges and opportunities. 

In Component 2, a Test Specification has been developed to show the number of items that 

will be required to be set on each Element of Construct. This approach ensures that 
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candidates are not only tested on knowledge, but also on their ability to demonstrate the 

competences necessary for scientific literacy. 

Some items may introduce information that is unfamiliar to the candidates. In responding to 

such tasks, learners are required to use the competences developed through the syllabus 

such as reasoning, analysing, interpreting evidence, and applying biological concepts to 

solve problems in new or unfamiliar situations. This aligns fully with the competence based 

approach, which emphasizes the use of knowledge and skills in practical, real life contexts. 
 

4. Scoring Criteria 

The following scoring criteria will govern the evaluation of the Examination for Certificate of Secondary 

Education Ordinary Level Biology assessments for both School Based Assessment (SBA) and Final 

Examination. 

School-Based Assessment (SBA). 

Teachers will develop and use appropriate scoring guides or rubrics for each SBA task. These scoring 

guides will ensure consistency, fairness and accuracy when evaluating learners‘ performance in activities 

such as class tests, projects, practical work, field investigations, presentations, assignments, and other 

structured tasks.  

These scoring guides or rubrics will guide teachers in evaluating learners‘ performance in practical work, 

research, projects, assignments, presentations, and other structured activities to ensure consistency, 

fairness and accuracy when evaluating learner performance 

Final Examination 

The Final Examination will consist of specific scoring guides or rubrics. The scoring guides will be 

developed to support examiners in assessing learners‘ responses based on the required competences and 

Elements of Construct. These scoring guides will outline the key scientific skills, reasoning processes, and 

expected knowledge that demonstrate learner competence.  

Before marking begins, examiners will participate in a coordination meeting where acceptable alternative 

answers will be discussed to ensure that all valid responses are recognised. This process promotes 

consistency, fairness and accuracy in scoring.  

5. Notes and Guidelines 

This section highlights important notes and subject-specific guidelines that candidates and teachers must 

follow during the administration and scoring of the Biology assessments. These guidelines ensure fairness, 

consistency, and alignment with the competence-based Biology curriculum. 
 

5.1 General Examination Guidelines 

(i) Candidates must sit for all components to be graded. 

(ii) All responses for the Final Examination must be written in the spaces provided within the 

question paper. 

(iii) Electronic devices and unauthorized materials are not allowed in the examination room. 

(iv) Time management is essential, especially in Final Examination, where structured and essay 

type items require organised and logical responses. 

 (v)  Non programmable calculators will be allowed in the examination room.  

5.2 Biology-Specific Guidelines 
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(i) Diagrams must be large, neat, correctly labelled and drawn with a sharp HB pencil. Shading 

and colouring are not allowed unless instructed. 

(ii) When answering data-based items, candidates must show working steps, units and explanations 

where required. 

(iii) For tasks involving experiments or investigations, candidates must follow the scientific 

method, showing observations, reasoning and conclusions. 

(iv) Scientific terminologies must be used accurately. Vague and/or non-scientific statements will 

not earn full marks. 

(v) In items involving unfamiliar scenarios or materials, candidates must apply principles and 

concepts from the syllabus to make logical conclusions. 

(vi) Essay type items must be written in clear, coherent paragraphs with ideas presented logically to 

reflect higher order competences. 

6. Exemplar Test Items 

Exemplar items are sample test items provided to illustrate the type, format, and level of difficulty of 

questions that may appear in an assessment. They serve as a guide for both teachers and learners by 

showing how knowledge, skills, and competences can be assessed in practice. Exemplar questions 

demonstrate the alignment of assessment test items with specific competences and the desired cognitive 

levels, helping to ensure that teaching and evaluation are consistent with the curriculum. In a competency-

based framework, exemplar questions also show how learners are expected to apply knowledge and skills 

in practical, real-life situations, highlighting the specific competences targeted by each task.  

Example 1 

EoC1: Analyses systems of classifying organisms and substances 

Item Answers 

The Health Office of Mukwela Community has reported a 

sudden rise in different diseases over the past two weeks. 

Laboratory reports show that Disease A is spreading 

mainly through breathing in droplets released when 

infected people cough or talk. Disease B is affecting 

people who have been drawing drinking water from a 

shallow dam that has recently become polluted with waste. 

Meanwhile, health workers have noticed that Disease C 

mostly occurs in people who are frequently bitten by 

mosquitoes in swampy areas. In addition, several young 

people who swim in a nearby slow-moving stream have 

contracted Disease D, which is caused by tiny parasites 

that enter the body through the skin. 

Tasks 

(a) Categorise each disease (A, B, C and D) 

according to how it is transmitted, giving a reason 

for each classification                          [8] 

(b)  Explain why failing to understand the type and 

transmission method of each disease can lead to 

more outbreaks in the community.      [2] 

[Total 10 Marks] 

The learner earns two marks for each correctly classified 

disease, where one mark is awarded for identifying the 

correct category of the disease and one mark is 

awarded for giving a correct reason based directly on 

information from the scenario. Therefore, Diseases A, 

B, C, and D each carry two marks, making a total of 

eight marks for this section.      

(a) Disease A, Airborne disease; Spreads when 

infected people cough or talk, releasing droplets of 

saliva;   [2] 

       Disease B, Water borne; People who drank 

polluted dam water get sick;   [2] 

       Disease C, Vector borne; Found people frequently 

bitten by mosquitoes;   [2] 

       Disease D, Water borne parasitic; Caused by 

parasites that enter the skin while 

swimming/wadding in water;   [2] 

(b) The learner is awarded one mark for explaining 

that lack of knowledge leads to the use of 

incorrect or ineffective prevention and treatment 

methods, and one additional mark for explaining 

that this lack of understanding results in continued 
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exposure and increased outbreaks in the 

community. This brings the total for this section to 

two marks.  [2] 

 [Total: 10 Marks] 

 

 Part Item  Bloom’s Taxonomy 

Level 

Key Competences Explanation 

(a) 

Categorise each of the 

diseases (A, B, C, D) in the 

scenario, giving reasons  

Understanding & 

Applying 

Analytical 

thinking, Problem 

solving, Critical 

thinking 

Learners must interpret 

information from the 

scenario, recognise the 

pattern of disease 

transmission, and 

correctly classify each 

disease. This requires 

understanding how 

transmission modes work 

and applying that 

knowledge to evidence 

from the scenario. 

(b) Explain why failing to 

understand the type and 

transmission method of each 

disease can lead to more 

outbreaks in the community 

Analysing & 

Evaluating 

Critical thinking, 

Communication, 

Decision-making 

Learners analyse the 

public health implications 

of misunderstanding 

diseases and evaluate how 

this affects prevention and 

treatment. They must 

clearly communicate why 

misinterpretation increases 

health risks and outbreaks. 

Specific Competences 2.5.2.1 Explore infectious diseases that affect human beings 

2.5.2.2 Explore non infectious diseases that affect human beings 

Competences Categorises infectious diseases 

Categorises non infectious diseases 

Explores the causative agents, signs and symptoms, methods of 
transmission, prevention and treatment 

Example 2 

EoC2: Investigate and explains biological functions 

Item Answers 

Lulu, a 40 kg female athlete, drank a bottle of sugar solution 

before her inter-house competition because she believed it 

would boost her performance. After winning the race, she 

experienced severe muscle cramps. Following 20 minutes of 

rest, she was able to walk back home without much difficulty. 

Her younger brother is curious about what happened inside her 

body at each stage. 

Tasks 

Using your knowledge of body systems, energy metabolism, 

and homeostasis, answer the following: 

(a) (Before the competition) 

Carbohydrates/named sugar in the drink; 

Broken down by her body; 

Undergo digestion; 

Converted into glucose; 

Glucose absorbed; 
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(a) Explain to Lulu‘s brother, using scientific reasoning, 

how the sugar solution enabled her to perform well in 

the race and why she developed muscle cramps.     [15 

marks] 

(b) Using your understanding of homeostasis and 

recovery mechanisms, explain how Lulu‘s body was 

able to regain its normal state and allow her to walk 

home after resting for 20 minutes.      [5 marks] 

                                                                         [Total 20 Marks] 

Enters the bloodstream; 

Transported to muscles/liver; 

Some stored as glycogen; 

 (During the competition) 

Energy demand exceeded supply; 

       Muscles broke down stored glycogen; 

Converted back into glucose; 

Glucose used in respiration; 

To release energy; 

Reference to ATP formation; 

Provides a steady supply of energy; 

Enables faster contraction and relaxation of 

muscles; 

Allowing her to run faster; 

       (Why she experienced muscle cramps) 

          Insufficient oxygen supply to muscles; 

           Muscles switched to anaerobic respiration; 

            Lactic acid produced; 

            Lactic acid caused pain and cramps.    

                                                                    [max 15] 

(b) How she was able to walk home after resting 

She took in more oxygen; 

Muscles switched back to aerobic respiration; 

Accumulated lactic acid was completely broken 

down; 

More energy was released; 

Breathing rate/heart rate gradually returned to 

normal; 

Muscles replenished some energy stores from the 

food she had eaten earlier; 

Muscles relaxed as lactic acid levels dropped.                   

[ max 5] 

                                                    [Total 20Marks] 

 

 Part Item  Bloom’s Taxonomy 

Level 

Key Competences Explanation 

(a)  Processes the sugar 

solution undergoes 

before and during 

competition; how it 

enabled Lulu to 

win and why she 

experienced 

cramps 

Understanding → 

Applying → 

Analysing [15] 

Analytical thinking, 

Critical thinking, Problem 

solving, Communication 

Learners interpret 

physiological processes 

(digestion, absorption, 

respiration), apply them 

to a real scenario, and 

analyse why cramps 

occurred based on 

oxygen debt and lactic 

acid accumulation. 

(b)  Explanation of 

recovery and how 

she regained 

strength to walk 

home 

Understanding → 

Analysing [5] 

Analytical thinking, 

Critical thinking, 

Communication, Problem 

solving 

Learners analyse 

homeostatic mechanisms 

(oxygen debt repayment, 

lactic acid breakdown, 

muscle recovery) and 

explain how 
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physiological balance is 

restored after intense 

activity. 

Specific Competence 3.3.4.1 Demonstrate understanding of gaseous exchange and respiration 

Competences Describes types of tissue respiration 

Example 3 

EoC3: Interprets and explains scientific evidence. 

Item Answers 

A 35-year-old patient was admitted to hospital after a road 

accident. The patient lost a significant amount of blood and 

required an immediate transfusion. During treatment, the 

medical team monitored blood clotting to prevent excessive 

bleeding. Before the transfusion, the donor blood was 

screened carefully to avoid complications. A medical student 

observing the procedure became interested in how the human 

heart compares to the hearts of other animals, such as cows 

and chickens, and how these structural differences relate to 

their circulation and activity levels. 

Tasks 

(a) Explain the mechanism of blood clotting that was 

occurring in the patient.   [5]  

(b) Discuss why monitoring blood clotting was important 

for this patient during treatment.  [2] 

(c) Explain why the donor blood had to be screened 

before transfusion.   [3] 

(d) Predict the possible consequences if the blood had not 

been screened properly.   [2] 

(e)  Referring to the medical student‘s observation in the 

scenario: 

Compare and contrast the structure of the human heart 

with that of a cow and a chicken. Highlight three 

similarities and differences and explain how these 

structural features relate to their circulatory efficiency 

and activity levels.   [8] 

[Total: 20 Marks] 

 

(a) Prothrombin → thrombin: Student explains that in 

the patient, prothrombin was converted to 

thrombin to initiate clot formation. 

Fibrinogen → fibrin: Fibrin forms a mesh to stop 

bleeding in the patient. 

Calcium ions (Ca²⁺): Essential for clotting 

cascade; involved in patient‘s blood clot 

formation. 

Vitamin K: Needed for synthesis of clotting 

factors (e.g., prothrombin) to prevent excessive 

bleeding. 

Thromboplastin: Initiates clotting cascade in 

patient‘s damaged blood vessels.   [5] 

(b) Importance in scenario: Explains monitoring 

clotting prevents excessive blood loss, stabilizes 

patient, ensures safe recovery.   [2] 

(c) Ensured donor blood was compatible with 

patient‘s blood group. 

Prevented transfusion-transmitted infections (HIV, 

hepatitis). 

Avoided immune reactions in the patient.                

  [3] 

Consequences if ignored: 

(d) Hemolytic transfusion reaction in patient. 

Transmission of infectious diseases. 

Shock or possible death due to incompatible 

blood.   [2] 

(e) Similarities: 

Human and cow hearts: both have 4 chambers 

(atria and ventricles). 

Chicken heart also has 4 chambers; valves 

present in all. 

Both humans and animals have complete 

septum separating oxygenated and 

deoxygenated blood.   [3] 

Differences: 

Wall thickness: ventricles thicker in 

humans/cows; atria thinner in birds. 

Size/shape: human heart conical, cow heart 

larger, chicken heart smaller and proportional 

differences. 

Septum and circulation: differences reflect 

metabolic rate and activity level; chicken heart 

adapted for high metabolic  

demand.   [3] 

Analysis linking structure to function (scenario 
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tie-in): Explains how structural differences 

affect circulatory efficiency and oxygen 

delivery relevant to activity levels in animals 

and humans.    [2] 

  [Total: 20 Marks] 

 

Part Item  Bloom’s Taxonomy 

Level 

Key Competences Explanation 

(a) Explain the mechanism of 

blood clotting occurring in 

the patient. Include roles of 

prothrombin → thrombin, 

fibrinogen → fibrin, calcium 

ions, vitamin K, and 

thromboplastin 

Understanding → 

Applying 

Analytical thinking, 

Critical thinking, 

Problem solving 

Learners should explain 

step-by-step process of 

clotting and justify the 

role of each component in 

stopping bleeding, 

showing understanding of 

physiological mechanism. 

(b) Discuss why monitoring 

blood clotting was important 

for this patient during 

treatment. 

Understanding → 

Analysing 

Critical thinking, 

Analytical thinking, 

Problem solving 

Learners should explain 

link between clotting 

monitoring and patient 

safety, showing 

application to real 

scenario. 

(c) Explain why the donor blood 

had to be screened before 

transfusion. 

Understanding → 

Applying 

Analytical thinking, 

Critical thinking 

Learners should justify 

why screening is 

necessary to prevent 

reactions and ensure safe 

transfusion. 

(d) Predict consequences of not 

screening blood 

Understanding 

Evaluating 

Analytical and 

Critical thinking 

Learners should explain 

consequences of not 

screening blood 

(e) Compare the structure of the 

human heart with that of a 

cow and a chicken. 

Highlight three similarities 

or differences and explain 

how these structural features 

relate to circulatory 

efficiency and activity 

levels. 

Understanding → 

Analysing → 

Evaluating 

Analytical thinking, 

Critical thinking, 

Communication 

Learners should explain 

reasoning for similarities 

and differences, linking 

heart structure to 

efficiency, oxygen 

transport, and 

activity/metabolic needs. 

Specific Competence 3.3.3.2 Explore the functions of blood 

3.3.3.4 Demonstrate understanding of the structure and function of the 

human heart 

Competences Explores the mechanism of blood clotting 

Compares and contrasts the structure of the human heart and that of four 

chambered animals 

Example 4 

EoC4: Applies scientific skills to real-life situations 

Item Answers 

Michael is a university student studying genetics. He has 

fallen in love with Lisa, a fellow Biology major student. 

As their relationship grows, they start having 

conversations about their future together, including the 

possibility of having children. Both are curious about 

inherited traits and genetic disorders, so they decide to 

compare their family histories.  

(a) (i) Sex linked recessive; 

(ii) Autosomal recessive;                             [2]                     

(b) Parental Phenotype:  Normal male × Normal     

                                                            Female; 

Parental genotype:          Rr                   Rr; 
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Michaels family has a history of sickle cell anaemia, while 

Lisa‘s family has a history of colour blindness. They want 

to understand the chances of passing these conditions to 

their children. Both of them agree to undergo genetic 

counselling. 

Tasks 

(a) Using the information from their discussion with 

the counsellor, state the mode of inheritance for: 

(i) the disorder present in Lisa‘s family.   [1] 

(ii) the disorder present in Michael‘s family.    [1] 

(b) If both Michael and Lisa were carriers of the sickle 

cell gene. Use a genetic diagram to determine the 

probability of their child having sickle cell anaemia 

disease.    (Use R and r to represent the alleles)  [6] 

(c) Discuss how understanding their genetic 

background can influence Michael and Lisa‘s 

decision about family planning.  [2]  

(d) Explain how genetic counselling can support 

couples like Michael and Lisa in managing 

inherited disorders and making informed health 

decisions.   [6]   

(e) Apart from inheritance, explain another way that 

could have led to Michael‘s condition?            [3]                   

[Total: 20 Marks] 

              Gametes:       R     r          R        r; 

        F1 genotype:    RR   Rr     Rr       rr; 

  F1 Phenotype:   Normal Normal Normal Sickle cell; 

                                       (carrier) (carrier)  

Probability of child having sickle cell= ¼ or 25%;                                   

                    [max 6]              

(c) Ref. to genetic backgrounds; 

Ref to risk of genetic disorders; 

Impacts on decision to have/not have children; 

Ref. to number of children; 

Genetic counselling/informed choices; 

e.g. pre-implementing screening and testing options; 

[max 3] 

(d) Genetic counselling provides couples with 

information about inheritance patterns; risks of 

genetic disorders; and how these conditions may 

affect their children; Counsellors help them 

interpret test results; understand available 

medical; and reproductive options; and make 

informed, confident decisions about family 

planning and future health management;   

[max 6] 

(e) Genetic mutation; Alters the gene; that codes for 

haemoglobin; [3] 

[Total: 20 Marks] 

 

               

Question Part 

Item  Bloom’s 

Taxonomy Level 

Key Competences Explanation 

(a) (i) & 

(ii) 
State mode of inheritance 

Remembering & 

Understanding [2] 

Analytical thinking, 

Critical thinking 

Learners identify patterns 

of inheritance; requires 

distinguishing between 

sex-linked and autosomal 

traits 

(b)  Use a genetic diagram to 

determine probability of 

sickle cell anaemia disease 

Applying [4] Problem solving, 

Analytical thinking, 

Critical thinking 

learners apply knowledge, 

construct genetic diagram, 

and calculate probabilities 

to solve a genetic problem. 

(c)  Discuss influence of 

genetic background on 

family planning 

Analysing & 

Evaluating [4] 

Communication, 

Critical thinking, 

Collaboration, 

Creativity and 

innovation 

learners analyse genetic 

risks, evaluate options, 

communicate reasoning 

clearly, and may suggest 

innovative approaches 

(e.g., genetic counselling, 

planning strategies). 

(d)  Explain how genetic 

counselling supports 

couples in managing 

inherited disorders 

Understanding & 

Analysing 

Communication, 

Critical thinking, 

Collaboration, 

Problem solving 

learners describe the role 

of genetic counselling and 

analyse how it aids 

decision-making, risk 

assessment, and planning 

for healthier outcomes. 

Specific Competence Demonstrate understanding of inheritance of traits in plants and animals 

Competences Illustrating monohybrid inheritance 

Demonstrating the inheritance of human characteristics 
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Chapter 17: Art and Design – 5012  

1. Construct 

Creates crafts and visual art forms applicable to real-life situations using appropriate artistic skills. 

2. Elements of Construct  

Art and Design examination will be based on the following the four (4) Elements of Construct (EoC): 

EoC 1: Demonstrates cultural heritage and craftsmanship 

• Illustrates history of Art and Design in human development. 

• Demonstrates contemporary craftsmanship and resources in entrepreneurship skills. 

EoC 2: Illustrates technological and communicative art skills 

• Demonstrates abilities in using digital tools and software to create and edit visual content  

• Applies technology to produce high-quality, visually appealing illustrations that meet 

specific requirements. 

EoC 3: Develops pictorial art compositions 

• Draws or paints images from natural or man- made objects as a total composition, using 

various techniques and mediums for communication, aesthetics and entrepreneurship 

purposes. 

EoC 4: Applies creative art skills in craftsmanship for innovation and entrepreneurship 

• Creates functional decorative (aesthetics) crafts, using different working techniques and 

media for entrepreneurship. 

3. Test Design 

The Art and Design (AD) examination will consist of two components. Component 1 will be School 

Based Assessment (SBA) set and administered at school level from Form 2 to 3. Component 2 will be the 

Final Examination (FE) centrally set by Examinations Council of Zambia (ECZ) at the end of Form 4. 

Candidates will be expected to attempt both components in order to be certified. 

Summary of the Test Design for School Based Assessment and Final Examination 

Component 

Name 

Type of 

Assessment 
Code Level 

Number of 

tasks/ Term 

Total 

Number 

of tasks 

Total 

Marks 
Duration 

School Based 

Assessment - 

Component 1 

 

Continuous 

Assessment 

Tasks 

 5012/1 

2 

5 

19 150 2 years 

4 

4 

3 
3 

3 

Course work 

(Project) 
2 - 3 1 1 50 2 years 

Final 

Examination -

Component 2 

 

(Theory and 

Design) 
5012/2 4 5 20 100 

2 hours 

45 minutes 

Total  40 300  
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The test design will be considered in terms of structure and test content. 

3.1 Structure 

3.1.1 School Based Assessment - Component 1 –Continuous Assessment Tasks and Course 

work (Project) 

Continuous assessment will be assessed using various tasks based on all the four (4) 

Elements of Construct. It will consist of structural questions in form of class tests, carry- 

homework, field trips/projects observations, group discussions, presentations and 

assignments.  

 

3.1.2 Final Examination - Component 2   

Section A: 

Part I- Short Answers or Phrases [20] marks 

Part II- Competence Practice [20] marks. 

In this part, candidates will draw and/or paint from imagination a detailed picture based on 

any one of the following cross-cutting issues: 

(i) Gender 

(ii) Corruption 

(iii) HIV and AIDS 

(iv) Drugs and Substance Abuse 

(v) Health and Nutrition 

(vi) Human rights and freedom 

(vii) Digital Literacy 

(viii) Financial Education 

(ix) Education for sustainable development 

(x) Entrepreneurship education 

(xi) Special and inclusive education 

A candidate shall use drawing or colouring media of their choice (pencils, pens, charcoal pencils or 

crayons…) within the examination room.  

Section B:  

Picture Study [20] marks. Candidates will be required to study the image and respond to a series of 

tasks. 

Section C: 

Essay tasks 

The section will consist of essay tasks, each carrying 10 marks. Task One will be compulsory, and 

candidates will be required to attempt one additional task. In total, two essay tasks will be answered, 

giving a total of 20 marks. 

3.1.3 Test Item Types 

(i) Component 1 School Based Assessment (SBA): Practical assessment tasks and 

Coursework (Project) Component 2  

(ii) Component 2 Final Examination Theory and Design. 
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This assessment component will be completed by the candidate over a period of two 

years, Form 2-3 respectively, under the supervision of the teacher of Art and 

Design. 

3.2 Test Content 

The test content for both Component 1 and 2 will be considered in terms of Test Item types, Level 

of Difficulty and Syllabus coverage. 

3.2.1 Types of Tasks and Test Items 

Component 1 (SBA) will consist of both objective and subjective tasks which will include 

hands-on skills. The type of SBA tasks will also a projects, presentations, classwork or 

exercises. All tasks will be drawn from all the four (4) Elements of Construct and will have 

a total allocation of 200 marks. These marks will carry a weighting of 50% toward the final 

assessment score. 

Component 2 (FE) will consist of test items based on scenarios. Each scenario will contain 

multiple tasks depending on the Element of Construct (EoC) being assessed. There will be a 

total of five (5) scenarios (items) drawn from all the four (4) Elements of Construct. The 

total allocation of 100 marks will contribute 50% to the overall assessment weighting. 

Together, the two components will contribute 100% to the overall assessment score. 

3.2.2 Level of Difficulty 

The level of difficulty of test items in Components 1 and 2 will assess the level of 

competences acquired through knowledge and application of skills across all the six levels 

of the revised Bloom‘s taxonomy. 

The level of difficulty of questions in both SBA tasks and Final Examination will range 

from remembering to creating. Conceptual knowledge will be determined by the following 

factors: 

(i) Complexity of Scenario: The real-life situation on a given Element of Construct that a 

candidate will be expected to respond to correctly. 

(ii) The subject knowledge and skills required to the real-life problems and challenges 

correctly. 

(iii) The Cognitive Level- The complexity and number of cognitive processes required to  

generate responses to test items and tasks. 

(iv) The level of abstract and critical thinking involved. 

(v) The extent to which a candidate will have to strategize in order to respond to the 

items or tasks. 

 

Distribution of marks across the Bloom‟s levels of difficulty for Component 2 

Elements of 

construct RE UN APP AN EV CR Total 

EoC1 2 6 8 6 2 8 32 

EoC2 2 2 12 1 3 4 24 

EoC3 2 2 8 2 3 10 27 

EoC4 2 2 2 1 2 8 17 

Total 8 12 30 10 10 30 100 
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3.2.2 Syllabus Coverage 

School Based Assessment and Final Examination will be based on the Art and Design 

syllabus for Form 1 to 4 produced by the Curriculum Development Centre, 2024.  It will 

also be based on all the key competences as outlined in the syllabus.  

The tasks and test items will be based on related competences grouped together into 

Elements of Construct. Specific competences are reflected in the SBA Test Framework, Test 

Framework and Test Specification prepared and produced by the Examinations Council of 

Zambia. The Syllabus and these assessment tools will ensure, validity, reliability and 

comparability of the assessments from year to year.   

4 Scoring Criteria 

Component 1 (SBA): will be scored by teachers in their respective schools as guided in the scoring guides 

and rubrics in the School Based Assessment Guidelines for Examination for Certificate of Secondary 

Education Ordinary Level- Practical Subjects provided by ECZ. 

Component 2 (FE): will be marked centrally by ECZ using marking schemes provided by the ECZ. (See 

Chapter 10 on Grading and Certification). 

To obtain an overall mark in Art and Design, candidates must sit for both components. No overall grade 

will be awarded to any candidate who is absent from either component. 

 5. Notes and Guidelines  

5.1 In order to achieve an overall mark for Art and Design, a candidate must complete the two assessment 

components.  

5.2 If a candidate absents oneself from one or more of the papers in Art and Design, no overall grade 

shall be awarded. 

5.3 All the internal SBA scripts should be scored by the subject teacher of Art and Design, under the 

supervision of the Head of Department before the marks are entered onto the ECZ On-line Electronic 

Marks Capture System  

5.4 Practical assessment tasks should be administered individually in manageable numbers per session 

depending on the availability of space and equipment. Group marks shall not be allowed. 

5.5 All artefacts should be treated as examination scripts, NOT to be tempered with and should therefore 

remain intact for at least six months after scoring of the scripts before disposal in line with the 

disposal policy guideline. 

5.6 Overall, the assessment structure shall aim to evaluate candidates' problem-solving skills, analytical 

thinking, and application of Art and Design concepts to real-life situations. 

5.7 Felt pens and markers must not be used. 

5.8 The Art and Design teacher shall check the Test Structure on number of tasks to be assigned per 

candidate. 

5.9 All artefacts shall be marked using the criteria as stated in the School Based Assessment Guidelines 

for Examination for Certificate of Secondary Education Ordinary Level- Practical Subjects prepared 

and produced by ECZ 

5.10 All SBA tasks are prepared and administered by Art and Design teachers, covering all the four (4) 

elements of construct. 
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6. Exemplar Test Items  

Component 2: Theory and Design 2  

EoC1: Demonstrates cultural heritage and Craftsmanship  

Section A: 

Part I: Short Answer Phrases/ words 

Key Competence: creativity and innovation 

Item 1 

A local art museum has been experiencing repeated incidents of 

vandalism and theft, which raises threats to the community's 

cultural heritage. The community is concerned about the loss of 

its valuable art works and the negative impact on its cultural 

identity. As a skilled artist, you have been approached to create 

an art piece that addresses the concerns. 

Task 1 

Describe how the art piece would help raise awareness in the 

local community on the importance of cultural heritage and 

appreciation.  [2] 

 

Task 2 

Analyse the impact of art theft on the community and discuss 

the values that are lost as a result of this kind of vandalism. [3] 

Task 3 

Discuss importance of preserved art works found in museums 

and why they must not be stolen.   [2] 

Task 4 

As a visual artist, list three types of art pieces you would craft in 

order to address the recent vandalism and theft at the local 

museum.   [3] 

 Total [10] 

Scoring guide 

Item 1 

Task 1 

Award 2 marks for mentioning,  

− the art piece would feature vibrant colours and 

intricate designs that reflect the community's 

cultural heritage 

− sparking conversations and curiosity among 

locals and visitors alike 

−  by showcasing the community's rich history 

and traditions, the art piece would inspire 

appreciation and pride among community 

members." 

Any one 

Award 1 mark for mentioning – “the art piece would 

be a beautiful representation of our community's 

culture, and people would be drawn to it. It would 

make them think about the importance of preserving 

our heritage." 

Award 0 marks "The art piece would be nice to look 

at." 

Task 2 

Award 2 marks for stating, - "Art theft would not 

only result in financial loss but also erode the 

community's sense of identity and cultural heritage.  

− 1 mark The loss of art works would also 

deprive future generations of their cultural 

legacy, leading to a loss of cultural continuity 

and appreciation." 

− 1 mark "Art theft is bad because it takes away 

valuable art works that belong to the 

community. It's like losing a part of our 

history." 

− 0 marks "Art theft is wrong because it's against 

the law." 

Any two 

Task 3  

− Award 2 marks for mentioning -  "Preserved art 

works in museums serve as a window into the 

past, providing valuable insights into the 

community's history, culture, and traditions.  

− Stealing them would not only result in financial 

loss but also erase a part of our collective 

memory, depriving future generations of their 

cultural heritage." 

− Award 1 mark for stating, "Art works in 

museums are important because they show us 

where we come from and how we evolved as a 

community. We should preserve them for future 

generations." 

− 0 marks "Art works in museums are valuable 

and should not be stolen." 

Any two 

Key Competence: Problem solving 

Specific Competence: Identify traditional crafts 

Level of difficulty: Applying 
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EoC 2: Develops pictorial art compositions 

Item 2 Scoring guide 

Zambian visual artists are slowly losing their skills in crafting 

traditional functional artefacts because of preferring modern 

technology to hands-on work. This is causing a decline in 

cultural preservation and heritage.  

Figure 3 shows traditional functional artefacts made out of 

wood and woven fabric. Answer tasks 1to 5. 

 

Figure 3 

Task 1 

Identify two cultural significance of the artefacts displayed in 

Figure 3.  [2] 

Task 2 

Explain the importance of preserving traditional crafts like the 

wooden mask shown in Figure 3  [2]                                                                                       

Task 3 

Suggest ways to promote the sale of artefacts similar to those in 

Figure 3 to tourists.   [2] 

Task 4 

Discuss how the decline of traditional crafts, as depicted in 

Figure 3, might impact Zambian culture.   [2]                                                                                                       

Task 5 Recommend ways the government can help preserve 

traditional crafts like those shown in Figure 3   [2] 

  [Total: 10] 

Item 2 

Task 1 

− Award [2] Identifies two clear cultural 

significances. 

− Award [1] mark for Identifying one cultural 

significance. 

− Award 0 marks: Fails to identify any cultural 

significance. 

Task 2 

− Award [2] marks for clearly explaining the 

importance of preserving traditional crafts  

− Award [1] mark for partially explaining the 

importance preserving traditional crafts 

− Award 0 marks: Fails to explain. 

Task 3: 

− Award 2 marks for suggesting effective ways 

to promote preserving traditional crafts 

− Award 1 mark: Suggests some ways. 

− 0 marks: Fails to suggest ways. 

Task 4: 

− Award 2 marks for clearly discussing the 

impact. 

− Award 1 mark for partially discussing 

− Award 0 marks: Fails to discuss. 

Task 5: 

− Award 2 marks for recommending effective 

ways. 

− 1 mark: Recommends some ways. 

− 0 marks: Fails to recommend ways. 

 

Key Competence: Analytical thinking  

Specific Competence: Identify traditional crafts  

Explain contemporary Art 

Level of Difficulty: Evaluating 
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Chapter 18: Musical Arts – 5014  

1. Construct 

Demonstrates musical proficiency through analysing, composing and performing across diverse contexts. 

2. Elements of Construct 

Musical Arts examination will be based on five (5) Elements of Construct as follows: 

EoC1 Analyses pitch  

 Analyses pitch in melodies and harmony 

EoC2 Creates Melodies 

 Creates and analyzes melodies using the elements of music 

EoC3 Arranges Musical Scores 

 Arranges music scores for musical instruments.  

EoC4 Applies Musical Knowledge and Skills to Generate Income 

 Earns a living through musical skills.  

EoC5  Analyses World Music 

 Characteristics of world music and how to use technology to produce it. 

3. Test Design 

The Musical Arts examination will consist of two assessments: Component 1 will be School Based 

Assessment (SBA) and Component 2 will be the Final Examination. Component 1 will be School Based 

Assessment (SBA) set by the subject teacher at school level in Form 2 and Form 3.  

Component 2 Composing, arranging and analysing: will be centrally set by the Examinations Council 

of Zambia at the end of Form 4. 

 

The weighting of the School Based assessment and the Final Examination will be in a proportion of 30% 

to 70% respectively.  

Summary of the Test Design for School Based Assessment and Final Examination  

Component 

Name 

Code Level Number of 

Tasks/Item 

Total Number 

of Tasks 

Total Marks Duration 

School Based 

Assessment – 

Component 1 

5014/1 2 3 20 200 2 years 

3 

4 

3 4 

3 

3 

Final 

Examination – 

Component 2 

5014/2 4 5 27 100 1 hour 30 

minutes 

3.1 Structure 

3.1.1 SBA - Component 1 [Listening, Performing and Composing Project]  

  This assessment will be at two levels, namely Form 2 and 3. SBA will focus on listening, 

performance and composing project. Listening, composition project and sight reading will 

be compulsory. Learners will choose either to dance, sing, conduct or play a musical 
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instrument. Sight reading will focus on the ability to interpret musical notation at sight. 

Conducting will focus on the ability to interpret the score and skills to direct a performing 

ensemble. 

 Singing will focus on voice production, projection, breath management and posture. 

 Playing musical instrument will focus on the production of good tone, articulation, phrasing 

and proficiency and musicianship.  

 Dancing will focus on correct body movements, expressions, and creativity.  

The skills of composing, recording and producing music using technology will also be reinforced 

through a project that will be marked at school level. The Composition Project will be done 

progressively from form 1 to form 3. It will be presented as audio recording whose length should be 

between 3 – 5 minutes or written using software which will be between 24-32 bars. The recordings 

may be in a form of instrumental, acapella, or a combination of voices and instruments. The project 

will be marked at school level as part of SBA. This paper will have 100 marks. General Certificate 

of Education (GCE) submission of SBA shall be done in April. 

 

 Competences Level No. of tasks Marks 

 Listening, Performing and Composing 

project 
   

1 Transcribing rhythm and melody Fo Form 2 

3-4  Form 3 

        2 

         1 

1     

10 

2 Conducting 

 

Form 2 

Form 3 

2 

1 

10 

3 

 

Sight-reading  

 

Form 2  

Form 3 

2 

1 

10 

4 
Identifying chords, cadences and 

intervals 

(Aurally) 

Form 2 

Form 3 

2 

1 

20 

5 
Playing an instrument, Singing  

or dancing 
Form 2 

Form 3 

2 

1 

10 

6 Analysing recorded excerpts of music Form 2 

Form 3 

2 

2 

20 

7 Composition project Form 2-3 1 20 

8 Total marks 100 

N.B: The results for SBA will be submitted to ECZ every year. The total mark to be 

submitted is 100. 

3.1.2  Component 2 [Composing, analysing and arranging] This component of School Certificate 

Ordinary Level will focus on compositional skills: creating musical ideas, arranging, 

harmonizing, appreciating and managing musical arts. 100 marks 
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Elements of 

Constructs 

Test item type No. of Items Total 

marks 

Duration 

 

EoC 1 

Analyses pitch 

 

Section A 

Task1 

Structured 

Item 1 Intervals 1 2 2 hours 30 

minutes 

Item 2  

-Transposition 

-Translation 

2 8  

Item 1 Harmony 1 10  

EoC 2 

Creates melodies 

Task 2 

Structured 

Item 1 Composing 1 20  

Item 1 Score Analysis 10 20  

EoC3  

Arranges musical 

scores 

Task 3 

Structured 

Item 1 Arranging  10 20  

EoC 4 

Applies musical 

knowledge and 

skills 

Section B 

Task 1 

Essay 

Item 1 

Entrepreneurship  

Compulsory 

1 10  

EoC5  

World Music 

analysis 

Task 2 

Essay 

Items 2 (Answer 1) 

Alternate questions 

1.World music 

2.Musical Arts and 

society 

3.Musical Arts and 

Technology 

1 10  

   27 100  

3.2 Test content 

 Musical Arts content will cover the following areas; test item type, syllabus coverage and 

level of difficulty of the items, which will include Listening, sight reading, conducting, 

singing, composing project, dancing or playing a musical instrument leading to proficiency 

level. 

3.2.1 Test Item Types 

Component 1 SBA [ listening, Performing and composing project]  

Will consist of tasks assessing aural skills which will be expressed through written 

responses. This component will assess expression of descriptive, discriminative/evaluative, 

structural listening, transcription, and performing skills. Composition project is affiliated to 

this component.  

Component 2 [composing, arranging and analysing] will focus on theoretical knowledge 

and understanding of principles in composing, arranging, harmonizing and analysing of 

music.  

3.2.2 Level of Difficulty 

The level of difficulty of questions in both SBA tasks and Final Examination will range 

from remembering to creating. Conceptual knowledge will be determined by the following 

factors: 
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(i) Complexity of Scenario: The real-life situation on a given Element of Construct that a 

candidate will be expected to respond to correctly. 

(ii) The subject knowledge and skills required to the real-life problems and challenges 

correctly. 

(iii) The Cognitive Level- The complexity and number of cognitive processes required to  

generate responses to test items and tasks. 

(iv) The level of abstract and critical thinking involved. 

(v) The extent to which a candidate will have to strategize in order to respond to the 

items or tasks. 

The Final Examination will assess skills across the six levels of the revised Bloom‘s 

    Taxonomy.  

 

Domain Level of Difficulty   

Cognitive Remembering Understanding Application Analyzing Evaluating Creating 

Number of 

competences 
0 3 9 8 1 6 

Number of 

Items 
27  

To define further the level of difficulty in sight-reading, the melodies will be based on C, F, 

G, D and B-flat major keys. The time signatures will be in the category of simple duple, 

simple triple and simple quadruple and compound duple, triple and quadruple. The 

melodies will be Four (4) measures long with the rhythmic frame based on the minim, 

crotchet, quaver, semiquaver, dotted crotchet and dotted quaver. The silences will be 

represented by the minim, crotchet and quaver rests. The range of these sight- reading 

melodies will be within an octave and should have a balanced combination of skips and 

steps. As indicated in the table above, this will assess the candidates‘ ability to interpret the 

melodies. 

3.2.3 Syllabus Coverage 

The Ordinary level Musical Arts assessment will be based on the subject content in the 

syllabus by Curriculum Development Centre, 2024.  The two components will have tasks 

derived from all the main areas of musical skills as they appear in the syllabus and these are 

Analysing, Composing and Practical skills. 

4 Scoring Criteria 

Component 1 – School Based Assessment (SBA) 

Performing and listening 

The marking of sight-reading will focus on rhythmic and melodic accuracy and the steadiness of pulse. It 

will be marked out of 10.  

The marking of dancing will focus on the appropriateness of style, expressiveness, use of space, 

symmetrical and asymmetrical use of the body and general impression. It will be marked out of 10. 

The marking of instrument playing will focus on tuning where applicable, tone quality where required, 

precision of keys played, rhythmic correctness, chord synchronization where necessary, and general 

impression. It will have 10 marks. 

The marking of the singing skill will focus on posture, voice production, diction and interpretation. It will 

be marked out of 10. 
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The marking of listening skill will focus on intervals, chords, transcribing melodies and cadences. It will 

be marked out of 20. 

The composing project will focus on composing, creative abilities and application of musical skills and 

will be marked out of 20. 

N.B: Sight – reading, transcribing rhythm and melody, recorded music analysis, intervals, chords, 

cadences, conducting, and composing project shall be compulsory. Candidates will be required to 

choose one from the following musical arts performances: singing, dancing or instrument playing.  

Component 2  

The marking of Component 2 will be done centrally at the Marking Centre by trained examiners. To 

ensure consistency, the marking scheme will be subjected to coordination before marking commences. 

During the coordination meeting, necessary adjustments may be made to the marking scheme.  

5. Notes and Guidelines 

5.2 Candidates will not be allowed to enter the examination room with mobile phones, calculators or 

any other material as guided in general rules of examinations. 

5.3 Component 1 (SBA) will have the Listening, performing skills and composing project; this will be 

School Based Assessment. Candidates will be required to sight read, transcribe melodies, intervals, 

chords, cadences, conducting, sing, play instruments. 

5.7 The appointed teacher will be required to enter raw SBA scores on the Examinations Council of 

Zambia web portal, after which a print out of the candidates‘ Score Sheet.  

5.10 Component 2 (Final examination) will consist of Composing, analysing and Arranging skills 

components. The candidates will write down the answers in the spaces provided in the question 

paper according to stipulated instructions 

Musical instruments and equipment  

(i) The school that intends to offer musical arts ordinary level must meet the following 

requirements 

(ii) Storage: The school should have a secured music storage in which all Musical instruments 

and Materials should be kept.  

(iii) Instruments: The School must have at least a number of musical instruments from each class. 

(iv) All schools offering Musical Arts must have Piano/Keyboard and Guitar.  

(v) Western musical instrument. (Strings, Woodwinds, Brass and Percussions)  

(vi) African traditional instruments (Chordophone, Aerophone, Membranophone and Idiophone).  

(vii) Should candidates require to learn skills on any other musical instruments besides the stated, 

they are at liberty to do so. 

(viii) Music studio equipment (recording, mixing, mastering…)  

(ix) Infrastructure: The school should have a music room/ hall and studio. 
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6. Exemplar Test Items 

Final examination (Composing, analysing and arranging) 100 marks 

Section A  

The section will consist of five (5) items testing on composing, arranging and analysing skills. It will require 

the theoretical application of musical knowledge 

EoC 1: Analyses pitch 

Item 1. You are a B flat clarinetist who has been selected to perform at the upcoming school assembly. On 

the day of the event, you encounter a challenge. You receive a last-minute request to play a short 

melody written in concert pitch, requiring you to quickly transpose the music for B flat clarinet. Then 

your friend who plays a clarinet in A decides to join you in playing the melody.  

Task: Arrange this melody correctly by answering the following questions;   

 
1.1 At what interval will you transpose the melody for it to sound the same as the written pitch?  

………………………………………………………………………………………..  [2 marks] 

1.2  On the blank staff below, write down the music for your friend who plays clarinet  

in A.  [4 marks] 

 

1.3 Translate the melody above to tonic-sofa notation.  [4 marks] 

Doh is ……………………………………………………………………………….... 

____________________________________________________________________ 

1.4  On the blank stave below, copy out the melody in (1) and harmonize it by adding alto, tenor 

and bass for the pianist.   [8 marks] 

. 

ANSWERS 

1.1  major 3
rd

 higher 

 
1.2 Doh is Eb major 

|d: m.r: d: s| l.t: d.l: s: _| l: f : s: m| d: m: -.: d : _ || 

1.3 Consider 

− Correct chords   [4 marks] 

− Rules of harmony   [2 marks] 

− Alignment of chords   [2 marks] 

Competence: Demonstrates analytical skills in the given musical score. 

Level of Difficulty: Analysis 
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Key Competences: Problem solving, Critical thinking and Analytical thinking. 

 EoC 2: Creates Melodies 

Item: 1  Your school choir has been invited to perform at the upcoming Independence Day 

celebration. A week before the event, the group organizer informs you that they need an additional 

short musical piece to open the ceremony and they ask you to compose it yourself. The piece must 

include a simple, memorable melody and original lyrics suitable for the theme of freedom and 

national pride. 

Task: Compose a melody of 12-16 bars. Add phrase and dynamic markings.  

ANSWERS 

Consider: 

− Correctness of rhythm and baring according to time signature.   [2 marks] 

− Smooth flow of pitches in the melody.   [4 marks] 

− Application of musical elements like modulation, sequence, repetition and dynamics.   [2 marks] 

− Correctness of phrasing and evidence of cadential points at the end of each phrase.    [2 marks] 

− Organization of words in line with the event.    [5 marks] 

− Break down of syllables to match the rhythmic pattern.   [5 marks] 

2. Your orchestra has been assigned to perform the piece ‗O Come Ye Faithful‘ at the inaugural 

ceremony of the new president. A week before the performance, during a full rehearsal, the conductor 

informs you that the brass section, which plays a significant role in the orchestra has unexpectedly 

been short- staffed due to illness. To make matters more complicated, the conductor asks for a 

modification to the piece to better suit the ceremonial nature of the occasion, requesting a shift in key 

for the final verse. 

Task: Answer the following questions to adjust the score.  
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(a) The piece in major or minor mode?   [2 marks] 

(b) What is the metre of the piece?   [2 marks] 

(c)  Is there modulation in the piece?............. If yes, in which bar and from what key to  

what key?   [2 marks] 

(d) How should the music be performed at the beginning?   [2 marks] 

(e) Identify the cadences marked A.   [2 marks] 

(f) Identify the interval marked B.   [2 marks] 

(g) What is the texture of the piece?   [2 marks] 

(h) How should the music in bar 12 be performed?   [2 marks] 

(i) What is the form of the piece?  . [2 marks] 

(j) How should the music be performed in the last two bars?   [2 marks] 

ANSWERS 

(a) Major  

(b) Simple quadruple 
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(c) Yes, D major 

(d) Moderate pace 

(e) Perfect Cadence 

(f) Minor 2
nd

  

(g) Homophonic texture 

(h) Should be played smoothly and connected. 

(i) Binary Form 

(j)  Gradually getting loud and end very loud. 

Competence: Demonstrates knowledge in composing the music. 

Level of Difficulty: Understand and Analysis 

Key Competences: Problem solving, Critical thinking and Analytical thinking. 

 

EoC 3: Arranges Musical Scores 

Item: 1 You are a band master for the brass band under Zambia National Service whose instruments do not 

play concert pitch. You have been notified that the President from Botswana will be coming to 

attend the official opening of the Zambia Agriculture and Commercial Show and that you will need 

to play the Botswana National anthem which is written in concert pitch on that day.  

 

Task: Prepare the music scores for your band members who play the following instruments: B flat trumpet, 

clarinet in A, Alto saxophone, Tenor saxophone, French horn, tenor trombone and bass trombone.  

ANSWER 
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Competence: Demonstrates analytical skills in the piano score, 

Level of Difficulty: Understand and Analysis 

Key Competences: Problem solving, Critical thinking and Analytical thinking. 

SECTION B 

EoC4 Entrepreneurship [10 marks]  

As a music student with a diverse set of skills in performance, composition, music technology and music theory. After 

completing your studies, you expected to secure a full time job in the music industry whether in performance, teaching 

or music production. However, after months of job searching and networking, the market is more competitive than you 

anticipated, and opportunities are limited. Faced with this situation, you decided to take control of your career and 

pursue your path as an independent musician. 

Task : Outline some activities you can undertake to earn a living. 

ANSWERS 

− Teaching music  

− Band leader in the military 

− Corporate performing 

− Performing during social gatherings. 

− Music Composition and song writing. 

− Music technology and production 

− Digital content creation 

− Music business and entrepreneurship 

− Choir and church music activities 

− Merchandise and brandings 

Competence: Demonstrates knowledge on the entrepreneur skills. 

Level of Difficulty: Understand  
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Key Competences: Problem solving, Critical thinking and Analytical thinking. 

EoC 5 Analyses world music 

 [10 marks] 

Answer one items  from this section 

Item: 1 Zambia has a rich and diverse musical heritage, with various musical styles that have evolved over time. These 

styles have been influenced by a combination of traditional African roots, colonial history, and global music 

trends. However, you face a challenge of many young musicians in Zambia are struggling to preserve 

traditional music while embracing global influences.  

Task: 1 As a music student, write five (5) major Zambian musical styles and identifying their foreign influences 

ANSWERS 

1. Kalindula 

2. Zamrock 

3. Zambian Reggae 

4.  Folk music 

5.  Zambian contemporary 

6.  Zed beats / Zed pop 

7.  Zambian Traditional music 

FOREIGN INFLUENCES 

− Western instruments like electric guitar, bass guitar, and bass drum sets introduced during colonial times 

− R& B influenced the vocal sounds 

− Western hymns and missionary music introduced during colonization. 

− Jamaican reggae has the biggest impact. 

− Cross- border tribes brought shared rhythms and dances. 

− Some modern versions incorporated. 

− Congolese rumba influenced guitar patterns and rhythms. 

− Western pop influenced the structure of the songs. 

(b)  You are part of the organizing committee for the Kusefya Pangwenya traditional ceremony, an important 

cultural event in Zambia. This ceremony is celebrated with traditional dances, rituals and a strong emphasis on 

community participation. The organizing committee is tasked with inviting traditional dance troupes to 

perform, ensuring that the ceremony is culturally meaningful, vibrant, and inclusive. However, there is a 

challenge in that some of the invited dance troupes are familiar with contemporary music but are not familiar 

with the traditional musical practices tied to the ceremony.  

Task: As music plays a vital role in creating the atmosphere and facilitating the traditional practices, write five (5) roles 

in which music will play to this ceremony.  

ANSWER 

1. Entertainment 

2. Education 

3. Social mobilisation 

4. Ceremonial and ritual use 

5. Economic and employment roles 

6. Sensitization 

7. Emotional expression and therapy 

8. Communication and storytelling. 

9. Cultural cohesion and identity 

Competence: Demonstrates knowledge on the traditional music. 

Level of Difficulty: Understanding 

Key Competences: Problem solving, Critical thinking and Analytical thinking. 

Chapter 19: Design and Technology – 8015  
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1. Construct  

Applies engineering principles and uses a wide range of tools and techniques to design and make a product 

that addresses a real-life problem. 

2. Elements of Construct  

Design and Technology Examination for Certificate of Secondary Education Ordinary Level will be 

assessed under the four (4) Elements of Construct; 

EoC 1 Utilises various materials and techniques to produce items while adhering to safety 

procedures 

• Utilises various materials, processes and safety measures to make products that respond to 

real life problems. 

EoC 2 Generates and develops graphical representations and models 

• Interprets, generates and develops ideas in drawing, sketch or graphic form  

• Demonstrates creativity, resourcefulness and multi-skills in the Design Process 

EoC 3 Designs and constructs innovative systems 

• Analyses, designs and constructs innovative systems anchored on System Technology 

EoC 4 Develops and implements a business idea 

• Assesses candidates on entrepreneurship education and cross cutting issues.  

3. Test Design  

The Design and Technology (DT) assessment will consist of two components. Component 1 will be 

School Based Assessment (SBA) set and administered at school level from Form 2 to 3. Component 2 will 

be the Final Examination (FE) centrally set by Examinations Council of Zambia (ECZ) at the end of Form 

4. Candidates will be expected to attempt both components in order to be certified. 

Summary of the Test Design for School Based Assessment and Final Examination  

Component 

Name 

Code Level Duration Number of Test 

Items/Tasks 

Total Marks 

School Based 

Assessment – 

Component 1 

8015/1 Form 2 1 year (Tests) 10 45 

Form 3 1 year (Tests) 13 45 

Form 2 to 3 2 years (Project) 1 110 

Final Examination 

– Component 2 

8015/2 Form 4 2 Hours :45 

minutes  

6 100 

Totals 30 300 

The test design will be considered in terms of structure and test content. 

3.1 Structure 

Component 1 – Portfolio Production and Artefact Realisation 

Component 1 will assess using various tasks based on all the four (4) Elements of Construct. Each 

learner will undertake a project based on the Theme to be provided by the Examinations Council of 

Zambia. The Project will have two parts: Portfolio production and the artefact realisation.  

3.1.1 Portfolio Production - Part 1 

(i) Learners will be expected to produce a portfolio based on the theme. This will be 

assessed continuously by the subject teacher from the beginning of Form 2 to Form 3.  
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(ii) All portfolios at this level will be compiled on A3 size paper. Details on the portfolio 

production and presentation will be supplied in the advance information.  

(iii) Each Form will tackle a theme that is indicating their final year. This is because more 

than one theme will be available in schools at one time. 

3.1.2 Artefact Realisation - Part 2 

(i) Learners will be expected to make an artefact each based on the chosen solution in 

their respective portfolios developed. 

(ii) A subject teacher is expected to guide candidates in applying the prescribed 

guidelines during the development and realisation of the artefacts. 

(iii) The subject teacher is also expected to assess and compile marks in readiness for 

submission when required. 

Component 2 – Theory and Design 

The test items will be theoretical and application-based in nature. It will assess candidates on all the 

four Elements of Construct. It will consist of two sections; In section A, two questions will be 

prepared based on EoC 1 and EoC 4 whilst Section B will consist of two questions on EoC 2 and 

EoC 3.  

In each test item, candidates will be expected to elicit the application of at least 3 of the following 

competences: Analytical Thinking, Creativity and Innovation, Critical Thinking, Problem Solving 

and Communication. 

Section A 

This section will consist of two compulsory test items; 

(i) Item 1 will be on materials, processes and safety. Candidates will be expected to elicit the 

application of at least 3 of the following competences: Analytical Thinking, Creativity and 

Innovation, Critical Thinking, Problem Solving and Communication. 

(ii) Item 2 will be on entrepreneurship. Candidates will be expected to highlight on how to 

develop and implement a business idea. They will also be expected to highlight one of the 

following cross-cutting issues; Environmental and Pollution Management, Climate Change or 

Education for Sustainable Development. 

Section B 

This section will consist of two test items; Item 3 and Item 4. 

Item 3 will be on System Technology. Candidates will be expected to design and construct 

innovative systems that can be used in real life situations. 

Item 4 will have two parts; Part I and Part II 

Part I – compulsory question 

Candidates will be expected to answer this part based on the Design Process.  

Part II – This part will be based on Graphic Communication.  

The part will consist of two items, one on Plane Geometry and the other on Solid Geometry. 

Candidates will be required to choose and attempt one item. 

3.2 Test Content 

The test content for both Component 1 and 2 will be considered in terms of Test Item types, Level 

of Difficulty and Syllabus coverage. 

3.2.1 Types of Tasks and Test Items 

Component 1 (SBA) will consist of both objective and subjective tasks which will include 

hands-on skills. The type of SBA tasks will also include minor projects, presentations, 
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classwork or exercises. There will also be a major project that will involve artefact 

production as part of SBA. All tasks will be drawn from all the four (4) Elements of 

Construct and will have a total allocation of 300 marks. These marks will carry a weighting 

of 50% toward the final assessment score. 

Component 2 (FE) will consist of test items based on scenarios. Each scenario will contain 

multiple tasks depending on the Element of Construct (EoC) being assessed. There will be 

a total of six (6) scenarios (items) drawn from all the four (4) Elements of Construct. The 

total allocation of 100 marks will contribute 50% to the overall assessment weighting. 

Together, the two components will contribute 100% to the overall assessment score. 

Summary of the Test Design for School Based Assessment and Final Examination 

Component and 

paper code 

Form 

Level 

Test item 

type 
  

No. of Test 

Item /Tasks 

Total 

marks 
Duration 

Component 1 SBA 

Form 2 
Summative 

tests 
  3 45 

2 Years 

Form 3 
Summative 

tests 
  3 45 

Form 2 to 3 
Research 

project 

Part 1: Portfolio 

production 
01 (Theme) 

79 

Part 2: Artefact 

Realisation 
31 

Total  200   

Component 2 
Theory and Design 

 

Form 4 

Section A 
(Open ended) 

Item 1: Materials, 

processes and safety 
1 25 

2
 H

o
u

rs
 :

4
5
 m

in
u

te
s 

Item 2: Entrepreneurship 1 10 

Section B 
(open ended) 

Item 3: System 

technology 
1 25 

Item 

4 

Part I – Design 

Process 

(Compulsory)  

1 20 

Part II – Graphic 

communication 

(Optional) 1 20 
• Plane geometry 

• Solid geometry 

Total 100   

 

3.2.2  Level of Difficulty 

The level of difficulty of test items in Components 1 and 2 will assess the level of 

competences acquired through knowledge and application of skills across all the six levels 

of the revised Bloom‘s taxonomy.  

The level of difficulty of tasks in both SBA tasks and Final Examination will range from 

remembering to creating. Conceptual knowledge will be determined by the following 

factors: 

(i) Complexity of Scenario: The real-life situation on a given Element of Construct that a 

candidate will be expected to respond to correctly. 

(ii) The subject knowledge and skills required to the real-life problems and challenges 

correctly. 

(iii) The Cognitive Level- The complexity and number of cognitive processes required to  

generate responses to test items and tasks. 
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(iv) The level of abstract and critical thinking involved. 

(v) The extent to which a candidate will have to strategise in order to respond to the 

items or tasks. 

 

Distribution of marks across the Bloom‟s levels of difficulty for Component 2 

Elements of 

construct 
RE UN APP AN EV CR Total 

EoC 1  2 15 3 3 4 27 

EoC 2 1 2 14 3 3 10 33 

EoC 3  2 13 3 3 6 27 

EoC 4 1 2 3 1 3 3 13 

Total 2 8 45 10 12 23 100 

 

3.2.3 Syllabus Coverage 

School Based Assessment and Final Examination will be based on the Design and 

Technology Studies syllabus for Form 1 to 4 produced by the Curriculum Development 

Centre, 2024.  It will also be based on the key competences such as analytical thinking, 

citizenship, collaboration, Communication, creativity and innovation, critical thinking, 

digital literacy, problem solving, entrepreneurship, financial Education and environmental 

sustainability.  

The tasks and test items will be based on related competences grouped together into 

Elements of Construct. Specific competences are reflected in the SBA Test Framework, Test 

Framework and Test Specification produced by the Examinations Council of Zambia. The 

Syllabus and these assessment tools will ensure, validity, reliability and comparability of 

the assessments from year to year. 

   

4. Scoring Criteria  

Component 1 (SBA): will be scored by teachers in their respective schools as guided in the scoring guides 

and rubrics in the School Based Assessment Guidelines for Examination for Certificate of Secondary 

Education Ordinary Level document provided by ECZ. 

Component 2 (FE): will be marked centrally by the ECZ using marking schemes provided by ECZ. (See 

Chapter 30 on Grading and Certification). 

To obtain an overall mark in Design and Technology, candidates must sit for both components. No overall 

grade will be awarded to any candidate who is absent from either component. 

5. Notes and Guidance  

The following requirements shall apply to all examination centres and candidates taking Design and 

Technology 

5.1 All measurements will be in millimetres (mm) and that candidates shall be expected to be familiar 

with basic symbols and abbreviations found in the syllabus. 

5.2 Candidates shall be expected to have a practical knowledge in Computer Aided Drawing (CAD) It 

will be used as an aid to generate simple engineering drawings. 
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6. Exemplar Test Items  

EoC 1: Utilises various materials and techniques to produce items while adhering to 

safety procedures. 
Marks 

Item 1 

You have been selected to lead a team tasked with designing and producing a profitable portable 

product used in a school. However, your team members do not understand the processes involved 

in developing the product. You therefore decide to guide them through the necessary steps 

involved in coming up with the product. 

Tasks   

(i) What five (5) important information would you request your team to gather  

before deciding to make this product?  [5] 

(ii)  Generate a well rendered and annotated sketch you would use to show the  

type of a product needed.   [7] 

(iii)  Show by means of sketches and annotations the processes you would  

follow when making the product in (ii).   [8] 

(iv)  Indicate any two key safety precautions needed in the processes mentioned  

in part (iii).   [2] 

(v)  State how you would determine the profit of your item.   [3] 

25 
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EoC 2: Generates and develops graphical representations and models  

1.  EITHER  

Item 1 

a) Most commercial farmers in your community use aeroplanes to spray water on their 

crops during the dry season. However, they do not know the size of the area covered 

during spraying. You have been tasked to help these farmers determine the coverage. 

In one case, an aeroplane was moving from Point 1 to Point 2, parallel to the ground, 

while spraying water to cover the distance from A to B, as shown in the figure. 

 

 

 

 

 

After analysing the situation, you realise that the water sprayed on the ground covered 

an area in square form, but equal to the area of the triangular shape formed when you 

join either A to 2 or B to 1 

Task  

Using drawing instruments, show graphically how this would be possible. [20] 

OR 

Item 2 

(b)  Your school required a metal watering bucket for the garden. However, the desired type 

of bucket was not readily available on the market. Fortunately, the school workshop 

had a metal sheet that could be used to fabricate one. The Figure shows the required 

design of the bucket. 

 

 

 

 

 

 

Task  

Using instruments, show graphically how to obtain a template that would much this design. 

                                                                                                                                  [20] 

 

2.  Item  

One of your friends invited you to their home to help clean the surrounding area. After 

completing the work, you noticed that there was no facility for storing the tools used. You 

40 
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therefore decided to find a solution to this problem. The figure shows the arrangement that is 

usually used. 

 

 

 

 

 

 

 

 

 

Task  

With reference to what is obtaining above, come up with the following; 

(i) The situation  [2] 

(ii) The problem [2] 

(iii) The design brief  [2] 

(iv) Possible solutions  [9] 

(v) The possible joints used  [3] 

(vi) The materials used.  [2] 

 

EoC 3:  Designs and constructs innovative systems  

Item  

One of your classmates was told to design a system that would be used to transmit motion but 

decides to approach you for help. After analysing several available motion systems, you design 

the one shown in figure… 

 
Task  

(i) Explain to your friend; 

(a) the name of each part of the system designed, [4] 

(b) the possible mechanisms presented in the design,  [4] 

(c)  the type of motion transmitted at each stage,  [4] 

(d)   how this system works.   [6] 

(ii)   In order for your friend to understand the application of what you designed, you think of 

designing another system that incorporates only one of those mechanism in real life. Sketch 

the design would you use and explain how it works?  [7] 

25 

 

  

D 
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EoC 4 Develops and implements a business idea 

EoC4 Item 1 

Your cousin needs to access a loan from a bank in order to start a business, but has been 

advised to prepare a business plan. However, your cousin does not understand what a 

business plan is or what it should contain. 

Tasks  

As a design and technology learner who has been taught entrepreneurship, prepare notes 

that would help your cousin to understand what he was advised to prepare using the 

headings below;  

(a)  Definition  [2] 

(b)  Importance   [3] 

(c)  What it constitutes   [5]  

10 

  

Item 2 

A member of your family wants to access money from a bank in order to begin a 

business. However, he is advised to prepare a business plan before the loan could be 

offered. Unfortunately, he does not understand what a business plan is, its importance 

and what it constitutes. 

Task  

As a design and technology learners who has been taught entrepreneurship, prepare 

notes that would help your family member to understand what he was told to do.  [10] 

 

10 
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Chapter 20: Fashion and Fabrics – 6012  

1.      Construct 

Demonstrates understanding of fabrics, designs and constructs garments to suit market trends. 

2. Elements of Construct  

Fashion and Fabrics examination will be based on five (5) Elements of Construct (EoC) coming from four 

contributory fields namely: Textile and clothing, garment construction processes, entrepreneurship, and 

Needlework and Crafts. 

The following are the Elements of Construct with a summary of what they will assess: 

EoC1 Makes informed choices and expresses innovative skills in the fashion industry 

 Explores concepts in Fashion and Fabrics and potential career paths in textile clothing.  

• Practices work ethics in the fashion industry and makes informed choices. 

EoC2 Demonstrates technical knowledge and skills while promoting workplace safety 

 Drafts Patterns pieces and designs appropriate styles that fit into modern trends. 

• Employs sustainable practices in the use of various needlework tools that promote safety 

and creation of appropriate textile designs in garment construction.  

EoC3 Develops habits and sense of responsibility in managing personal and social development 

• Practices good personal hygiene and good health habits in fashion industry. 

• Applies techniques of good grooming and health habits in cosmetology. 

EoC4 Demonstrates knowledge on the use, care and improvisation of tools and material in 

fashion industry for economic use of tools and materials 

• Designs fashionable articles using locally available materials. 

 Utilises tools to create articles from various crafts. 

EoC 5 Expresses awareness of create income generating opportunities for self-reliance and 

economic growth  

• Applies Entrepreneurial skills in the fashion industry.  

• Manages textiles enterprise, apply consumer rights and responsibilities, laws and 

regulations, and demonstrate wise shopping.  

3. Test Design 

Fashion and Fabrics examination will consist of two Components, 1 and 2.  

Component 1 will be School Based Assessment (SBA) which will be set and scored in schools by subject 

teachers. It will be administered in Form 2 and 3.  

Component 2 will be the Final Examination administered at the end of Form 4. It will be set and marked 

centrally by the Examinations Council of Zambia (ECZ) at the end of Form 4.  

The SBA will be weighted 30% while the Final Examination will be weighted 70% by ECZ. 
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Structure 

Table 1: The structure of Fashion and Fabrics – Component 1 and 2 

Component Name Code Number of test 

items/ Tasks 

Level Duration 

 

Total 

Marks 

SBA  

Component 1 

6012/1 7 Form 2 1 year 100 

7 Form 3 1 year 100 

TOTAL 200 

Final Examination 

Component 2 

 

6012/2 7 
Form 4 2h 30min 90 

 

The Test Design will consider Structure and Test Content of the assessment for Fashion and Fabrics. 

3.1 Structure 

3.1.1 School Based Assessment - Component 1  

SBA tasks will assess learners based on all the five EoC.  

The component will have a total of fourteen (14) items; seven (7) at Form 2 and seven (7) at 

Form 3 which will have a total of 200 marks at the end of Secondary Education Ordinary 

Level.  

The structure of the SBA tasks will be determined by the subject teacher and the type of tasks 

that corresponds to learners‘ abilities and challenges. 

3.1.2 Final Examination - Component 2  

The Final Examination will assess learners on all the five EoC. The component will have 

two sections, A and B.  

Section A (15 marks) will have two sketch test items and a candidate will have to choose 

one.  

Section B (75 marks) will have five test items derived from the five EoC and they will all be 

compulsory. Each item will carry 15 marks.  

A candidate will be required to respond to a total of six (6) out of 7 items rendering 

Component 2 a total of 90 marks. 

3.2  Test Content 

The Test Content will consider Test Item Types, Level of Difficulty and Syllabus Coverage. 

3.2.1 Types of Tasks and Items 

School Based Assessment - Component 1: will use both formative and summative 

assessments. The tasks will be administered through written tasks, practical tasks and 

projects. The teacher will decide to present the tasks structured, semi structured or 

unstructured. (For details, refer to the School Based Assessment Guidelines for 

Examination for Certificate of Secondary Education Ordinary Level for Practical Subjects, 

produced by the ECZ).   

Final Examination - Component 2:  will be a summative assessment. Section A and B 

will have different types of test item.  
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Section A: will assess designing skills. It will require candidates to sketch various pattern 

pieces based on a scenario and prescribed measurements or a given size. The section will 

assess candidates‘ level of knowledge to interpret given information as well as their skill 

level to design and sketch pattern pieces.   

Section B: will require candidates to give brief explanations, some with the use of 

illustrations. Each test item will cover related topics and competences as clustered in the 

EoC. The test items will be structured, semi structured or unstructured depending on the 

scenario and competences to be assessed.  

3.2.2 Syllabus Coverage 

The examination will cover the entire Fashion and Fabrics Syllabus for Secondary 

Education Ordinary Level, Form 1-4 produced by Curriculum Development Centre (CDC 

2024 edition). 

The development of SBA tasks and Final Examination test items will be aligned to the key 

competences such as analytical thinking, citizenship, collaboration creativity and 

innovation, critical thinking, communication, digital literacy, problem solving, 

entrepreneurship, financial literacy, environmental sustainability and emotional intelligence 

as guided in the Syllabus.  

The test items and tasks will also be linked to clusters of related topics and competences 

which have been grouped into EoC. The specific competences are reflected in the SBA Test 

Framework, Test Framework and Test Specification table produced by the ECZ. These 

assessment tools will ensure validity, reliability and comparability of the assessments from 

year to year.   

Distribution of marks across Elements of Construct 1 to 5 for Component 2 

EoC1 EoC2 EoC3 EoC4 EoC5 Total Marks 

15 23 15 22 15 90 

 

3.2.3 Level of Difficulty 

The level of difficulty for tasks in Component 1 and test items in Component 2 will assess 

the acquisition of knowledge and application of skills across all the six levels of the revised 

Bloom‘s taxonomy. The acquisition of knowledge will be assessed through remembering 

and understanding of concepts while application of skills will be assessed through 

applying, analysing, evaluating and creating.  

Both component 1 and 2 will be Competence Based Assessments (CBA) which will be 

presented in real life scenarios. Candidates will need to apply critical thinking, innovation, 

creativity and problem-solving skills in order to come up with expected responses. 

The levels of difficulty for test items and tasks will be determined by the following factors: 

(i) The complexity of the scenario or real-life situation on a given Element of Construct 

that a candidate will be expected to respond to.    

(ii) The subject knowledge and skills required to respond to the real-life problems and 

challenges (level of competence). 

(iii) The complexity and number of cognitive processes required to generate responses to 

test items and tasks. 

(iv) The level of abstract critical thinking involved to arrive at a response.  
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(v) The extent to which a candidate will have to strategise in order to respond to the items 

and tasks. 

Distribution of marks across the revised levels of Bloom‟s Taxonomy: Component 2 

Cognitive 

Level 

Remembering Understanding Applying Analysing Evaluating Creating Marks 

Marks 

distribution 

10 30 16 15 5 14 90 

4. Scoring Criteria 

School Based Assessment - Component 1: will be scored by teachers in their respective schools as 

guided by scoring guides and rubrics found in the School Based Assessments Guidelines for Examination 

for Certificate of Secondary Education Ordinary Level for Practical Subjects produced by the ECZ. 

Final Examination - Component 2: will be marked centrally by ECZ using marking schemes provided 

by the ECZ. (Refer to Chapter 30 on Grading and Certification). 

NB: To achieve an overall mark for Hospitality Management, a candidate must sit both components. No 

overall grade will be awarded to a candidate who absents from any of the components. 

5. Notes and Guidelines for – Component 1 and 2  

SN Notes and Guidelines Component 

5.1 
Candidates should demonstrate the application of knowledge and understanding of concepts 

and theories through critical thinking in order to generate required responses to problems 

rather than just memorising facts.  

1 and 2 

5.2 
All the five (5) EoC should be assessed and each candidate should have an experience of 

each EoC. 

1 and 2 

5.3 
Candidates will be required to respond to a total of six (6) out of seven test items at a total of 

90 marks. 

2 

5.4 
Teachers should administer formative assessment tasks along side teaching as part of 

teaching and learning process. 
1 

5.5 
Teachers should administer a total of 14 SBA tasks; 7 at Form 2 and 7 at Form 3 and submit 

all scores to ECZ. 

1 

5.6 
Projects in form of presentations, research work or artifacts should be strictly supervised and 

scored at each stage as opposed to receiving completely finished projects.  

1 

5.7 
Teachers should utilise group work tasks during practicing and perfecting learners‘ skills but 

for tasks that are meant to be submitted to ECZ, individual tasks are preferred where 

applicable. 

1 
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6. Exemplar Test Items  

Example 1 

EoC1 Makes informed choices and expresses innovative skills in the fashion industry 

Item 1 (15marks) 

You are designing a summer collection for line dresses for an upcoming exhibition. Most of your clients want fabrics 

that drape well. 

                                                     

Task 1: Design a suitable style to suit most of your clients.                                                  (5Marks)   

Expected Response 

Flowy maxi dress with V neck 

Gathered waist and layered skirt (Gypsy dress) 

Level of difficulty: Analysing 

Specific Competence: 1.4.1.1 Plan dressing according to function 

Task 2: Specify one (1) fabric that will be suitable for the dress and discuss four reasons for your choice of fabric. 

                                                                                                                                                      (5 Marks) 

Expected response 

Light weight chiffon; Polyester cotton; Rayon; Viscose rayon 

Reasons: light and breathable fabrics; absorbent in summer; gathers well; drapes well; layers well; comfortable and 

soft. 

Level of difficulty: Evaluate 

Specific competence: 1.1.1.1 Explores concepts in fashion and fabrics 

Task 3: Clearly explain how you would care for the selected dress according to the fabric. (5marks) 

Expected Response 

Launder in cold water; use mild detergent; do not wring or twist; use a mesh bag to protect from snags; airdry away 

direct sunlight iron while still damp; use low heat setting; store folded or drape to prevent creases. 

Level of difficulty: Applying 

Specific Competence: 2.10.1.1 Launder different types of clothes. 

 

Example 2 

EoC2 Demonstrates technical knowledge and skills while promoting workplace safety. 

Item 2 (15marks) 

Your client wants you to make corrections on a jacket that has bulk or puckered finish on the lining so as to give a 

better look.  

Task 1: Make a choice of five appropriate stiches you will use and explain how you will workout the stitches to ensure 

a smooth finish.   (5marks) 

Expected Response: 

Slip stitch; blind stitch; ladder stitch; whip stitch (ideal for invisible joins) 

Workout; pin lining to outer fabric WS together; use matching thread; take tiny stiches through lining, picking up just a 

thread of outer fabrics; space stitch keeping the tension even; press carefully to avoid creases ensuring lining lies flat. 

Level of Difficulty: Understanding  

Specific Competence: 3.6.1.1 Makes use of interfacing interlining and linings  

Task 2: explain how you would press the jacket after the corrections have been affected.  (5marks) 
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Expected Response 

Press seams flat on the lower edges; use a steam iron on low – medium heat with a pressing cloth; hang to cool 

allowing fabric to set; give a final press with steam, smoothing out any wrinkles. 

Level of Difficulty: Applying 

Specific Competence:1.8.2.1 Press and iron articles during construction 

Task 3:  What could have caused the jacked to a have bulk or purkerd finish?   (5marks) 

Expected Response 

Tight lining; uneven stitching; poor choice of thread; poor choice of stitches 

Level of difficulty: analysing 

Specific Competence: 3.6.1.1 Make use of interfacing, interlining and linings. 
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Chapter 21: Food and Nutrition – 6014  

1. Construct  

Applies knowledge, skills and values in human nutrition and food technology for a healthy life style and 

sustainable food industry.  

2. Elements of Construct   

Food and Nutrition examination will be based on six (6) Elements of Construct (EoC) drawn from 

clustered competences of related competences of Food and Nutrition.  

The following are the Elements of Construct with a summary of what they will assess:  

EoC1 Explores the Kitchen, equipment, utensils and materials   

 Designs various kitchen layouts  

 Uses and cares for kitchen equipment and utensils safely.  

EoC2 Understands Fundamentals of Food and Nutrition  

 Plans healthy meals according to individual dietary needs and lifestyles for health living.  

EoC3 Prepares and Serves Meals and Dishes  

 Applies cookery terms in meal preparation,  

 Applies principles underlying heat transfer and effects of heat on food in the preparation of 

meals and dishes using various methods of cooking.  

 Demonstrates understanding on meal courses, table etiquettes and principles of food 

presentation.  

EoC4 Innovates Food Packaging and Storage Solutions   

 Applies techniques to Store and package food to reduce food spoilage and wastage. 

 Employs acceptable and hygiene practices in food packaging and storage.  

EoC5 Demonstrates Knowledge and Practices that Promote Sustainable Food Security  

 Makes use of animals and vegetables in maintaining a food basket  

EoC6 Develops Skills in Consumers and Entrepreneurs through Research  

 Analyses and identifies opportunities to establish various business ventures in the food 

industry. 

 Demonstrates entrepreneurial skills in food industry. 

3. Test Design  

The Food and Nutrition examination will consist of two components namely, 1 and 2.  

Component 1 will be School Based Assessment (SBA) which will be set and scored in schools by subject 

teachers. It will be administered in Form 2 and 3.  Component 2 will be the Final Examination 

administered by the ECZ at the end of Form 4. It will be set and marked centrally by ECZ.  

The SBA will be weighted 30% while the Final Examination will be weighted 70% by ECZ. 

Summary of the Test Design for Food and Nutrition – Component 1 and 2 

Component Name Code Number of 

items/tasks 

Level Duration Total marks 

SBA - Component 1  6014/1 7 Form 2 1 year 100 

7 Form 3 1 year 100 

Final Examination 

Component 2 

6014/2 7 Form 4 2 hours 30 

minutes 

90 
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The Test Design will consider Structure and Test Content of the assessment for Hospitality Management. 

3.1 Structure   

3.1.1 School Based Assessment - Component 1  

SBA tasks will assess learners based on all the six EoC as prescribed herein.  

Component 1 will have a total of fourteen (14) tasks; seven (7) in Form 2 and seven (7) in 

Form 3 which will have a total of 200 marks at the end of Secondary Education Ordinary 

Level.  

The structure of the SBA tasks will be determined by the subject teacher and the type of 

tasks with regard to learners‘ progression abilities. 

3.1.2 Final Examination - Component 2  

The Final Examination will assess learners on all the six EoC. The component will have two 

sections, A and B.  

Section A (15 marks) will have two test items which will come from one EoC and 

candidates will have to choose one item only. Each item will carry 15 marks.  

Section B (75 marks) will have five items derived from the remaining five EoC and they 

will all be compulsory.  Each item will carry 15 marks.  

A candidate will be required to respond to a total of six (6) out of seven (7) test items 

rendering Component 2 a total of 90 marks. 

3.2. Test Content   

The test content for both Component 1 and 2 will be considered in terms of Test Item Types, Level 

of Difficulty and Syllabus Coverage.  

3.2.1 Types of Tasks and Items 

School Based Assessment - Component 1: Will use both formative and summative 

assessments. The tasks will consist of structured, semi structured and unstructured tasks 

which will be presented in form of written, practical and projects. The tasks will be drawn 

from all the six EoC. (For details, refer to the School Based Assessment Guidelines for 

Examination for Certificate of Secondary Education Ordinary Level for Practical Subjects, 

produced by the ECZ).   

Final Examination - Component 2: will be summative assessment which will consist of 

structured, semi structured or unstructured test items.  

Section A: will have two items derived from one EoC. It will assess candidates‘ ability and 

skills to analyse a scenario and create a menu, budget, diet, kitchen plan, business plan or 

food labels. The section will assess candidates‘ level of knowledge to interpret given 

information and ability to create or innovate something.   

Section B: will require candidates to give brief explanations according to the interpretation 

of the task. Each test item will cover related topics and competences as clustered in the 

EoC. The test items will be structured, semi structured or unstructured depending on the 

scenario and competences to be assessed.  

3.2.2 Syllabus Coverage  

The examination will be derived from the Food and Nutrition Syllabus for Secondary 

Education Ordinary Level, Form 1-4 produced by Curriculum Development Centre (CDC 

2024 edition). 
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The development of SBA tasks and Final Examination test items will be aligned to the key 

competences such as analytical thinking, citizenship, collaboration creativity and 

innovation, critical thinking, communication, digital literacy, problem solving, 

entrepreneurship, financial literacy, environmental sustainability and emotional intelligence 

as guided in the Syllabus.  

The test items and tasks will also be linked to clusters of related topics and competences 

which have been grouped into EoC. The specific competences are reflected in the SBA Test 

Framework, Test Framework and Test Specification table produced by the ECZ. These 

assessment tools will ensure validity, reliability and comparability of the assessments from 

year to year.   

Distribution of marks across Elements of Construct 1 to 6 for Component 2 

EoC1 EoC2 EoC3 EoC4  EoC5  EoC6 Marks 

15 15 15 15 15 15 90 

3.2.3 Level of Difficulty  

The level of difficulty for tasks in Component 1 and test items in Component 2 will assess 

the acquisition of knowledge and application of skills across all the six levels of the revised 

Bloom‘s taxonomy. The acquisition of knowledge will be assessed through remembering 

and understanding of concepts while application of skills will be assessed through applying, 

analysing, evaluating and creating.  

Both component 1 and 2 will be Competence Based Assessments (CBA) which will present 

real life scenarios. Candidates will need to apply critical thinking creativity, innovation and 

problem-solving skills in order to come up with expected responses. 

The levels of difficulty for test items and tasks will be determined by the following factors: 

(i) The complexity of the scenario or real-life situation on a given Element of Construct 

that a candidate will be expected to respond to.    

(ii) The subject knowledge and skills required to respond to the real-life problems and 

challenges (level of competence). 

(iii) The complexity and number of cognitive processes required to generate responses to 

test items and tasks. 

(iv) The level of abstract critical thinking involved to arrive at a response.  

(v) The extent to which a candidate will have to strategise in order to respond to the items 

and tasks. 

 

Distribution of marks across the revised levels of Bloom‟s Taxonomy: Component 2 

Cognitive level Rem. Under. Apply. Analys. Evalu. Creat. Marks 

Marks 

Distribution 

15 25 25 10 5 10 90 

4 Scoring Criteria 

School Based Assessment - Component 1: will be scored by teachers in their respective schools as 

guided by scoring guides and rubrics found in the School Based Assessment Guidelines for Examination 

for Certificate of Secondary Education Ordinary Level for Practical Subjects produced by the ECZ. 
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Final Examination - Component 2: will be marked centrally by ECZ using marking schemes provided 

by the ECZ. (Refer to Chapter 10 on Grading and Certification). 

NB: To achieve an overall mark for Food and Nutrition, a candidate must sit both components. No overall 

grade will be awarded to a candidate who absents from any of the components. 

5 Notes and Guidelines - Component 1 and 2  

SN Notes and Guidelines Component 

5.1 Candidates should demonstrate the application of knowledge and understanding of 

concepts and theories through critical thinking in order to generate required 

responses to problems rather than just memorising facts.  

1 and 2 

5.2 All the six (6) EoC should be assessed and each candidate should have a feel of each 

EoC. 

1 and 2 

5.3 Candidates will be required to respond to a total of six (6) out of seven (7) test items 

at a total of 90 marks. 

2 

5.4 Teachers should administer formative assessment tasks along side teaching as part 

of teaching and learning process. 

1 

5.5 Teachers should administer a total of 14 SBA tasks; 7 at Form 2 and 7 at Form 3 and 

submit all scores to ECZ. 

1 

5.6 Projects in form of presentations, research work or artifacts should be strictly 

supervised and scored at each stage as opposed to receiving completely finished 

projects.  

1 

5.7 Teachers should utilise group work tasks during practicing and perfecting learners‘ 

skills but for tasks that are meant to be submitted to ECZ, individual tasks are 

preferred where applicable. 

1 

  

6. Exemplar Test Items  

Example 1:  Component 1 or 2 

EoC3 Prepares and Serves Meals and Dishes 

Item 1 (Written and presentation task 20marks) 

After exploring a bustling business centre, you decide to have lunch at Tulye Restaurant. After getting inside, you 

notice dirty uncleared tables, flies and wet floor around the hand washing bay. You try to call a waiter you can‘t 

identify any as they are all casually dressed. You decide to meet the supervisor in order to share and address some 

issues you have observed around.  

Task 1: highlight five dangers that would arise from the concerns you have observation at the restaurant.  (5marks) 

Expected Response: Disease out breaks; loss of Customers; loss of revenue; food poisoning; Food contamination; 

risking closure of the restaurant. 

Level of difficulty: Remembering 

Task 2:  Discuss with the supervisor five routine habits the workers should adopt at the restaurant. (5marks)                                                                                                                                                   

Expected response: Clean as you go; Cover hair; put on clean aprons; clean and sanitize frequently; wipe spills 

immediately; wear uniform and name tag always. 

Level of difficulty: Understanding  
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Task 3: Prepare and make a presentation to address workers on the importance of kitchen and personal hygiene. 

(10marks) 

Expected Response: Kitchen hygiene; waste disposal; pest management plan; body and oral hygiene; washing and 

sanitising;  

Level of difficulty: Applying 

Example 2: Component 1 or 2 

EoC2 Understands Fundamentals of Food and Nutrition 

Item 2 (Written and Presentation 20marks) 

You are on internship with a Nutrition agency and you are visiting primary schools to check on learners‘ health. At 

Park primary school, you find some learners in kindergarten exhibiting deficiencies that are so difficulty to tell apart. 

After talking to a few parents, you discover that most families in the area struggle to feed their children with proteins 

foods. Children go for months just feeding on cassava, maize and sometimes potatoes due to unavailability meaty foods 

in the area. 

Task 1: With the information you now have at hand, What disorder are most children likely to be suffering from? What 

signs and symptoms makes you conclude so?              (5marks) 

Expected Response: Kwashiorkor 

Loss of weight; stunted growth; thin arms; weak; poor concentration in class; protuberant belly; thin hair and skin; 

edema; dermatitis; diarrhea. 

Task 2: Give five recommendations to help parents follow when planning their children‘s diet.   (5marks) 

Expected Response: Start with low protein for easy digestion; slowly introduce high protein foods; include legumes; 

increase calories; adopt safe dietary habits; a avoid overfeeding; seek medical advice.  

Task 3: Suggest two alternative foods to meat that will be good to solve the problem.      (2marks) 

Expected Response: Soya beans; Soya chunks; groundnuts; moringa leaves; Tofu; fruits; vegetables; cashew nuts; 

beans. 

Level of Difficulty: Remembering 

Task 4; Make a presentation to address parents and the school on how best they can work together to maintain a health 

food basket and promote sustainable food security in their community.               (8marks) 

Expected Response: Rare chickens for meat and eggs; rare goats for milk and meat, cattle, pigs, rabbits, guinea fowls, 

doves, quails, ducks 

Level of Difficulty: Analysing; understanding. 
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Chapter 22: Hospitality Management – 6015  

1. Construct 

Exhibits knowledge, skills, and attitudes required to manage and execute events in the hospitality industry. 

2. Elements of Construct  

The Hospitality Management examination will be based on four (4) Elements of Construct (EoC). 

The following are the Elements of Construct together with the summaries of what they will assess: 

EoC1 Understands the history of hospitality            

• Demonstrates knowledge and understanding of the historical background of the hospitality 

industry.  

EoC2 Delivers quality guest experience and coordinates effectively with other departments in 

hospitality facilities. 

• Manages front office operations and services. 

 Applies cleanliness, hygiene and safety measures in housekeeping. 

EoC3 Demonstrates skills in food technology and preparation 

• Applies food safety protocols and procedures in food production 

 Creates menus and caters for different functions according to the type and need. 

EoC4 Applies entrepreneurial skills in hospitality business 

• Demonstrates entrepreneurial skills in hospitality industry. 

 Demonstrates knowledge on entrepreneurial skills cosmetology. 

3. Test Design 

The design of Hospitality Management examination will consist of two components.  

Component 1 will be School Based Assessment (SBA) which will be set and scored in schools by subject 

teachers. It will be administered in Form 2 and 3.  

Component 2 will be the Final Examination administered at the end of Form 4. It will be set and marked 

centrally by the Examinations Council of Zambia (ECZ) at the end of Form 4.  

The SBA will be weighted 30% while the Final Examination will be weighted 70% by ECZ. 

Summary of the Test Design for Hospitality Management – Component 1 and 2  

Component 

Name 

Code Number of 

Test Items/ 

Tasks 

Level Duration Total 

Marks 

School Based 

Assessment 

Component 1  

6015/1 7 
Form 2 1 Year 100 

7 

 
Form 3 1 Year 100 

 
200 

Final 

Examination 

Component 2 

6015/2  

5 

 

 

Form 4 2 hours 80 

The Test Design will consider Structure and Test Content of the assessment for Hospitality Management. 



- 233 - 

 

3.1 Structure 

3.1.1 School Based Assessment - Component 1  

SBA tasks will assess learners based on all the four EoC.  

The component will have a total of fourteen (14) tasks; seven (7) at Form 2 and seven (7) at 

Form 3 which will have a total of 200 marks at the end of Secondary Education Ordinary 

Level.  

The structure of the SBA tasks will be determined by the subject teacher and the type of tasks 

with regard to learners‘ abilities and challenges. 

3.1.2 Final Examination - Component 2  

The Final Examination will assess learners on all the four EoC. The component will have 

two sections, A and B.  

Section A (20 marks) will have two test items which will come from one EoC and 

candidates will have to choose one item only. Each item will carry 20 marks.  

Section B (60 marks) will have three items derived from the remaining three EoC and they 

will all be compulsory.  Each item will carry 20 marks.  

A candidate will be required to respond to a total of four (4) out of five test items at a total of 

80 marks. 

3.2 Test Content 

The test content for both component 1 and 2 will consider Test Item Types, Level of Difficulty and 

Syllabus Coverage. 

3.2.1 Types of Tasks and Items 

School Based Assessment - Component 1: Will be administered through both formative 

and summative. It will consist of structured, semi structured and unstructured tasks which 

will be presented in form of written, practical and projects. The tasks will be drawn from 

all the four EoC. (For details, refer to the School Based Assessment Guidelines for 

Examination for Certificate of Secondary Education Ordinary Level produced by the ECZ).   

Final Examination - Component 2: will be summative assessment and it will consist of 

structured, semi structured or unstructured test items.  

Section A: will have two items derived from one EoC. It will assess candidates‘ ability and 

skills to analyse a scenario and create a business plan, market analysis, events menus, 

budget or advertisement posters.  The section will assess candidates‘ level of knowledge to 

interpret given information and ability to create or innovate something.   

Section B: will require candidates to give brief explanations according to the interpretation 

of the task. Each test item will cover related topics and competences as clustered in the 

EoC. The test items will be structured, semi structured or unstructured depending on the 

scenario and competences to be assessed.  

Each test item will cover related topics and competences as clustered in the EoC and will 

render some test items to have a scaffolding approach of questioning.  

3.2.2 Syllabus Coverage 

The examination will cover the entire Hospitality Management Syllabus for Secondary 

Education Ordinary Level, Form 1-4 produced by Curriculum Development Centre (CDC 

2024 edition). 

The development of SBA tasks and Final Examination test items will be aligned to the key 

competences such as analytical thinking, citizenship, collaboration creativity and 
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innovation, critical thinking, communication, digital literacy, problem solving, 

entrepreneurship, financial literacy, environmental sustainability and emotional intelligence 

as guided in the Syllabus.  

The test items and tasks will also be linked to clusters of related topics and competences 

which have been grouped into EoC. The specific competences are reflected in the SBA Test 

Framework, Test Framework and Test Specification table produced by the ECZ. These 

assessment tools will ensure validity, reliability and comparability of the assessments from 

year to year.   

            Distribution of marks across Elements of Construct 1 to 4 for Component 2 

EoC1 EoC2 EoC3 EoC4 Total Marks 

20 20 20 20 80 

3.2.3    Level of Difficulty 

Both Components 1 and 2 will assess learners‘ acquisition of knowledge and competences 

across all the six levels of the revised Bloom‘s taxonomy.  The level of difficulty will be 

spread according to the way the topics and competences are clustered in each EoC.  

The application of skills will be assessed mainly through applying, analysing, evaluating and 

creating. Real life problems will be presented in different scenarios based on EoC as test 

items. Tasks will then follow to unpack the scenario and allow the candidate to interpret the 

scenario and give a response that will solve the problems.  

The acquisition of knowledge will be assessed through remembering and understanding of 

concepts and applying them to real life scenarios from EoC in order to respond to the 

problems.   

Both component 1 and 2 will be Competence Based Assessments (CBA) which will present 

real life scenarios. Candidates will need to apply critical thinking creativity and problem-

solving skills in order to come up with expected responses. 

The levels of difficulty for test items and tasks will be determined by the following factors: 

(i) The complexity of the scenario or real-life situation on a given Element of Construct that 

a candidate will be expected to respond to.    

(ii) The subject knowledge and skills required to respond to the real-life problems and 

challenges (level of competence). 

(iii) The complexity and number of cognitive processes required to generate responses to test 

items and tasks. 

(iv) The level of abstract critical thinking involved to arrive at a response.  

(v) The extent to which a candidate will have to strategise in order to respond to the items 

and tasks. 

Distribution of marks across the revised levels of Bloom‟s Taxonomy: Component 2 

Cognitive Level Remembering Understanding Applying Analysing Evaluating Creating Marks 

Marks Distribution 08 30 15 13 04 10 80 

4. Scoring Criteria 

School Based Assessment - Component 1: will be scored by teachers in their respective schools as 

guided by scoring guides and rubrics found in the School Based Assessment Guidelines for Examination 

for Certificate of Secondary Education Ordinary Level for Practical Subjects produced by the ECZ. 
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Final Examination - Component 2: will be marked centrally by the ECZ using marking schemes 

provided by the ECZ. (Refer to Chapter 30 on Grading and Certification). 

NB: To achieve an overall mark for Hospitality Management, a candidate must sit both components. No 

overall grade will be awarded to a candidate who absents from any of the components. 

5. Notes for SBA - Component 1  

SN Notes and Guidelines Component 

5.1 Candidates should demonstrate the application of knowledge and understanding of concepts 

and theories through critical thinking in order to generate required responses to problems 

rather than just memorising facts.  

1 and 2 

5.2 All the four (4) EoC should be assessed and each candidate should have a feel of each EoC. 1 and 2 

5.3 Candidates will be required to respond to a total of four (4) out of five test items at a total of 

80 marks. 

2 

5.4 Teachers should administer formative assessment tasks along side teaching as part of 

teaching and learning process. 

1 

5.5 Teachers should administer a total of 14 SBA tasks; 7 at Form 2 and 7 at Form 3 and submit 

all scores to ECZ. 

1 

5.6 Projects in form of presentations, research work or artifacts should be strictly supervised and 

scored at each stage as opposed to receiving completely finished projects.  

1 

5.7 Teachers should utilise group work tasks during practicing and perfecting learners‘ skills but 

for tasks that are meant to be submitted to ECZ, individual tasks are preferred where 

applicable. 

1 
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6. Exemplar Test Items  

Example 1 

EoC2: Delivers quality guest experience and coordinates effectively with other departments in hospitality 

facilities 

Item 1 (20marks) 

Passions Resort has been hit with a shortage of staff during a peak tourist season. Employees are overwhelmed and 

some have even called in sick. The guests complain about slow service and long wait times. 

Task 1: As a supervisor, make a presentation you will use to discuss with management on how best the resort should 

handle the situation                                                                                                     (10marks)   

Expected Response 

Use scoring Rubric (SBA Guidelines) guest-centric approach; proactive care; technology integration; empowering 

staff; simplifying check-ins procedures; solicit and respond to feedback from clients; focus on the feel.  

Level of difficulty: Creating 

Specific Competence: Demonstrates understanding of management.  

Task 2: Discuss benefits that Passions Resort will gain by using good management. (10 Marks) 

Expected response 

Drive profitability; elevate guest satisfaction; boost staff morale; increase revenue; highten repeat business; betters 

conflict resolution; foster positive production; consistent high-quality service. 

Level of difficulty: Understanding 

Specific competence: Demonstrates understanding of management. 

 Example 2 

EoC2: Delivers quality guest experience and coordinates effectively with other departments in hospitality 

facilities. 

Item 1 (20marks) 

You have been hired to plan a wedding event that will take place at a luxurious lodge. The couple has invited 150 

guests and ten of their family members will lodge at the facility for three nights. The couple will also spend two nights 

at the facility before proceeding for their honey moon. 

 

Task 1: Explain five elements that will help you to make this wedding event a success.  (10marks)   

Expected Response 

Venue setup, catering, décor, entertainment, guest accommodation, logistics and contingency; communication;  

Level of difficulty: Understanding; analysing 

Specific Competence:  2.4.2.1 Cater for different functions 

Task 2: Identify three departments and explain how each will render a service towards the success of the wedding 

event.                                                                                                                            (3marks) 

Expected Response 

Front office: guest check -in; Housekeeping: room readiness; Food and beverage: catering; Maintenance: power water 

facilities; Security;  

Level of difficulty: Understanding 

Specific Competence:   1.1.4.1 Analyse the departments of a hospitality industry 

Task 3: Suggest two methods and explain why the lodge management should utilise such to evaluate their performance 

after the event.                                                                                                   (2marks)  

Expected Response 

Guest feedback surveys; Financial analysis (profit vs cost); Post-event staff debriefs; Attendee check-in data; 

Level of difficulty: analysing 

Specific Competence: 4.5.2.1 Organise banquets 
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Task 4: Prepare a quotation for 150 quests invited to the wedding.                                    (5marks) 

Expected Response: 

Venue hire for one day; Catering for 150 guests; Décor; entertainment; PA system; Accommodation for ten guests by 

three nights; accommodation for a couple by two nights; Total cost with contingency. 

Level of difficulty: Creating 

Specific Competence: 2.4.2.1 cater for different functions 
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Chapter 23: Travel and Tourism – 6016  

1. Construct 

Applies knowledge and skills in identifying global and local tourism and appreciates cultural diversity for 

sustainable tourism. 

2. Elements of Construct 

The Travel and Tourism examination will be based on five (5) Elements of Construct (EoC). Each element 

will have a summary of what it intends to assess.  

EoC1 Explores tourism dynamics, understand, travellers’ destinations and global challenges in 

tourism 

 Discovers different tourism sectors and identifies their inter dependence within the Zambian 

economy and environment. 

 Markets Zambia‘s tourism and promotes conservation strategies. 

EoC2 Manages tourism destinations and operations 

 Analyses tourism geography and destination awareness. 

 Demonstrates empathy, cultural sensitivity and professional etiquette when handling various 

travellers.  

EoC3 Applies key principles of the hospitality industry in travel and tourism 

 Demonstrates the ability to select and associate hospitality principles to diverse needs in 

tourism (special interest tourism).  

 Applies the standards of hospitality check ins and concierge services within agencies and 

hotel settings.  

EoC4 Operates tourism events and activities 

 Interprets operations of tourism events and activities. 

 Organises tourism events and manages overlaps with minimal disturbances 

 Demonstrates knowledge on entrepreneurial skills in travel and tourism. 

EoC5 Conducts tour operations 

 Demonstrates tour guiding principles 

 Analyses and utilises safari operation skills. 

3. Test Design 

The Travel and Tourism examination will consist of two Components, component 1 and 2. 

Component 1 will be School Based Assessment (SBA) which will be set and scored in schools by subject 

teachers. It will be administered in Form 2 and 3.  

Component 2 will be the Final Examination administered at the end of Form 4. It will be set and marked 

centrally by Examinations Council of Zambia (ECZ) at the end of Form 4.  

The SBA will be weighted 30% while the Final Examination will be weighted 70% by ECZ. 
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Summary of the Test Design for Travel and Tourism – Component 1 and 2 

Component 

Name 

Code Number of Test 

Items/ Tasks 

Level Duration Total 

Marks 

School Based 

Assessment 

Component 1 

6016/1 
6 

Form 2 1 Year 100 

6 

 
Form 3 1 Year 100 

 
200 

Final 

Examination 

Component 2 

6016/2 
 

6 Form 4 2h 15min 80 

The Test Design will consider Structure and Test Content of the assessment for Travel and Tourism. 

3.1 Structure 

3.1.1 School Based Assessment - Component 1  

The component will assess learners based on tasks based on all the five EoC.   

There will be a total of fourteen (12) tasks; six (6) at Form 2 and six (6) at Form 3 which will 

have a total of 200 marks at the end of Secondary Education Ordinary Level.  

The structure of the SBA tasks will be determined by the subject teacher and the type of tasks 

with regard to learners‘ abilities and challenges 

3.1.2 Final Examination - Component 2  

The Final Examination will assess all the five EoC. The component will have two sections, A 

and B.  

Section A (20 marks) will have two test items which will come from one EoC and 

candidates will have to choose one item only. Each item will carry 20 marks.  

Section B (60 marks) will have four items derived from the remaining four EoC and they 

will all be compulsory.  Each item will carry 15 marks.  

A candidate will be required to respond to a total of five (5) out of six test items which will 

render Component 2 a total of 80 marks. 

3.1 Test content  

The test content for both component 1 and 2 will consider Test Item Types, Level of Difficulty and 

Syllabus Coverage. 

3.2.1 Types of Tasks and Items 

School Based Assessment - Component 1: Will use both formative and summative 

assessments which will consist of structured, semi structured or unstructured tasks which 

will be administered in form of written, practical and projects. The tasks will be drawn 

from all the five EoC. (For details, refer to the School Based Assessment Guidelines for 

Examination for Certificate of Secondary Education Ordinary Level for Practical Subjects, 

produced by the ECZ).   

Final Examination - Component 2: will be summative assessment which will consist of 

structured, semi structured or unstructured test items.  

Section A: will assess candidates‘ ability and skills to analyse a scenario and create an 

itinerary, adventure activity, excursion plan, marketing plan or advertisement posters. The 

section will assess candidates’ level of knowledge to interpret given information and ability 

to create or innovate something.   
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Section B: will require candidates to give brief explanations according to the interpretation 

of the task. Each test item will cover related topics and competences as clustered in the 

EoC. The test items will be structured, semi structured or unstructured depending on the 

scenario and competences to be assessed.  

3.2.2 Syllabus Coverage  

The examination will be derived from the Travel and Tourism Syllabus for Secondary 

Education Ordinary Level, form 1-4 produced by Curriculum Development Centre (CDC 

2024 edition). 

The development of SBA tasks and Final Examination test items will be aligned to the key 

competences such as analytical thinking, citizenship, collaboration creativity and 

innovation, critical thinking, communication, digital literacy, problem solving, 

entrepreneurship, financial literacy, environmental sustainability and emotional intelligence 

as guided in the Syllabus.  

The test items and tasks will also be linked to clusters of related topics and competences 

which have been grouped into EoC. The specific competences are reflected in the SBA Test 

Framework, Test Framework and Test Specification table produced by the ECZ. These 

assessment tools will ensure validity, reliability and comparability of the assessments from 

year to year.   

Distribution of marks across Elements of Construct 1 to 5 for Component 2 

EoC1 EoC2 EoC3 EoC4 EoC5 Total Marks 

15 15 15 20 15 80 

3.2.3 Level of Difficulty 

Both Component 1 and 2 will all be Competence Based Assessments. All test items will 

present a real-life scenario and learners will be required to apply critical thinking creativity 

and problem-solving skills in order to come up with expected responses. The level of 

difficulty will be spread according to the way the topics and competences are clustered in 

each EoC.  

School Based Assessment - Component 1 

The SBA will assess all the six levels of the revised Bloom‘s taxonomy with inclination 

towards the higher order skills that focus on applying, analysing, evaluating and creating.  

Final Examination - Component 2 

The final examination will assess candidates across all the six levels of the revised Bloom‘s 

taxonomy with a bias towards the application of the acquired knowledge and understanding 

on real life situations.  

The levels of difficulty for test items and tasks will be determined by the following factors: 

(i) The complexity of the scenario or real-life situation on a given Element of Construct 

that a candidate will be expected to respond to.    

(ii) The subject knowledge and skills required to respond to the real-life problems and 

challenges (level of competence). 

(iii) The complexity and number of cognitive processes required to generate responses to 

test items and tasks. 

(iv) The level of abstract critical thinking involved to arrive at a response.  
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(v) The extent to which a candidate will have to strategise in order to respond to the 

items and tasks. 

Distribution of marks across the revised levels of Bloom‟s Taxonomy: Component 2 

Cognitive Level Remembering Understanding Applying Analysing Evaluating Creating Marks 

Marks Distribution 05 25 15 20 05 10 80 

 

4. Scoring Criteria 

School Based Assessment - Component 1: will be scored by teachers in their respective schools as 

guided by scoring guides and rubrics found in the School Based Assessment Guidelines for Examination 

for Certificate of Secondary Education Ordinary Level for Practical Subjects produced by the ECZ. 

Final Examination - Component 2: will be marked centrally by the ECZ using marking schemes 

provided by the ECZ. (Refer to Chapter 30 on Grading and Certification). 

NB: To achieve an overall mark for Travel and Tourism, a candidate must sit both components. No overall 

grade will be awarded to a candidate who absents from any of the components. 

5. Notes and Guidelines - Component 1 and 2 

SN Notes and Guidelines Component 

5.1 Candidates should demonstrate the application of knowledge and understanding of 

concepts and theories through critical thinking in order to generate required 

responses to problems rather than just memorising facts. 

1 and 2 

5.2 All the five (5) EoC should be assessed and each candidate should have an 

experience of each EoC. 

1 and 2 

5.3 Candidates will be required to respond to a total of five (5) out of six test items at a 

total of 80 marks. 

2 

5.4 Teachers should administer formative assessment tasks along side teaching as part 

of teaching and learning process. 

1 

5.5 Teachers should administer a total of 14 SBA tasks; 7 at Form 2 and 7 at Form 3 and 

submit all scores to ECZ. 

1 

5.6 Projects in form of presentations, research work or artifacts should be strictly 

supervised and scored at each stage as opposed to receiving completely finished 

projects. 

1 

5.7 Teachers should utilise group work tasks during practicing and perfecting learners‘ 

skills but for tasks that are meant to be submitted to ECZ, individual tasks are 

preferred where applicable. 

1 
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6. Exemplar Test Items  

Example 1:  Component I or 2 

EoC3 Applies key principles of the hospitality industry in travel and tourism 

Item 1 (Written task 20marks) 

You are a Customer Service representative at G travel Agency, and you have been contacted by a couple from Ndola 

that is planning to visit Livingstone for five nights. The couple will travel by road to site see since it‘s their first time 

and return by air. They have asked you to suggest any activities for them except the wife has fear of animals (Zoo-

phobia).  

Task 1: Recommend to the couple any five water activities you would like them to experience and why.                                                    

(5Marks)   

Expected Response 

Victoria falls tour; Zambezi river cruise; Bungee jumping; Sunset boot cruse; White water rafting 

Level of difficulty: Analysing 

Task 2: Analyse five measures you would take to ensure safety during their visit.              (5 Marks)                                                                                                                                        

Expected response 

-Reputable operators: vet all tour operators to ensure they have excellent safety records and trained guides. 

- Safety briefing: provide a comprehensive briefing covering general travel safety 

- Travel insurance: verify the clients have adequate travel insurance covering medical emergencies and activity 

participation 

- Emergency contact: Ensure the clients have a reliable 24/7 emergency contact number for the agency 

-Health precautions: 

Advice on necessary vaccinations. 

Level of difficulty: Evaluating; Analysing 

Task 3: Generate a budget for their full stay in Livingstone           (5marks)                                                                                                                    

Expected Response 

Accommodation; transport; food and beverages; activities from day 1 to 5; miscellaneous.  

Level of difficulty: Analysing; evaluating; creating 

Task 4: Caution the client on measures they should take to ensure their visit is beneficial and respectful to the local 

community.                                                (5marks) 

Expected Response 

Abide by local rules; buy souvenirs from local artefacts; respect wild animals; respect people;  

Level of difficulty: Understanding;  
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Example 2: Component 1 or 2 

EoC 1: Explores tourism dynamics, understand, travellers’ destinations and global challenges in tourism 

Item 1 (Written task 20marks) 

A Chinese company is planning to set up an eco lodge in Kansanka National Park in Luapula, Zambia. The proprietors 

know very little about the place and Zambia at large. You have been contracted as their consultant. One of the 

objectives of the lodge is to offer guests an environmentally friendly and culturally immerse experiences.                                                 

Task 1:  Discuss three pillars of tourism that the proprietors will need to apply as they plan to put up an eco lodge                                                

(6Marks)   

Expected Response 

- Environmental sustainability: conserving natural resources and minimizing negative impacts on environment, crucial 

for an eco-lodge. 

- Economic sustainability: viability of the business while providing local employment and benefits to the host 

community. 

- Social cultural sustainability: Respecting the host communities‘ culture and heritage, providing culturally immersive 

experiences as desired by the target market. 

Level of difficulty: Analysing; Evaluating 

Task 2:   Propose three accommodation establishments that should be included in the plan for an eco lodge                                                                                                                                               

(6 Marks) 

Expected Response 

-Bungalows: can be built using sustainable local materials, blending into the natural environment. 

-Tree houses: offer a unique, immersive experience within nature, appealing to the target market seeking 

environmentally friendly stays. 

-Tented camps: provide a lower-impact alternative to permanent structures maintaining a close-to-nature feel. 

Level of difficulty: Evaluating: Analysing 

Task 3: Evaluate four features that qualify an eco-lodge with regards to star-rating system that you and the propriator 

must apply in the plan                                                      (8marks) 

Expected response 

- Sustainable building materials: use of local, renewable, recycled materials can contribute to higher ratings by 

demonstrating environmental responsibility. 

- Waste management systems: comprehensive systems for recycling, composting and treating wastewater are essential 

features that qualify for eco-rating. 

- Community involvement: Active engagement with and benefit to the local community is a key criterion in many 

sustainable tourism certification and rating system. 

- Renewable energy and habitant protection, which helps preserve the local ecosystem in Luapula. 

Level of difficulty: Evaluating: Analysing 
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Chapter 24: Physical Education and Sport – 9010  

1. Construct 

Applies Perceptual motor movement, problem solving, Interpersonal and intrapersonal skills to enhance 

Physical Fitness, mental wellbeing and lifelong health habits in creativity and Entrepreneurship. 

2. Elements of Construct (EoC) 

Physical Education examination will be based on 5 elements of construct and they will be as follows: 

EoC 1 Understands health related activities in physical education 

• Assesses health related activities in Physical Education and Sports nutrition. 

EoC 2 Demonstrates motor activities in sports 

• Assesses movements, perceptual learning, and fitness activities. 

EoC 3 Understands human body and its movements 

• Ability to understand body systems, types of forces and Biomechanics in relation to sports; 

EoC 4 Applies entreprenuerial skills 

• Applies knowledge and understanding in entrepreneurship skills and legal ethical issues in 

relation to sports 

EoC 5 Applies athletics skills management of sports events and facilities 

• Applies knowledge and understanding in sports Management, organization and sports in 

skills development 

3 Test Design 

Physical Education and Sport examination will comprise two components. Component 1 will be School 

Based Assessment (SBA) which will be set and scored by respective teachers at school level in Form 2 

and 3. Component 2 will be the Final Examination which will be set and marked centrally by the 

Examinations Council of Zambia at the end of Form 4. The weighting for SBA and Final Examination will 

be 40% and 60% respectively.  

 

Component 

Name 

Code Number of 

Test Items/ 

Tasks 

Level Duration Total 

Marks 

School Based 

Assessment 

Component 1  

9010/1 
7 

Form 2 1 Year 100 

7 
Form 3 1 Year 100 

Final 

Examination 

Component 2 

9010/2 
 

5 Form 4 2h 30mins 100 

3.1 Structure 

The structure for SBA- Component 1 will be determined by the type of tasks and by the teacher.  

SBA will assess various tasks based on the Elements of Construct as prescribed above in 2.0 The 

teacher will assess from all the five (5) elements of construct. 

Final Examination- Component 2 examination will consist of 2 sections which will consists of 4 

items in section A and 1 item in section B. This component will have 5 tasks. Learners will answer 

all the items in section A, whilst in section B there will be 3 items and learners will be required to 
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choose 1. The component will comprise of 100 marks, weighting 60%. Candidates will be expected 

to write their answers clearly in the answer spaces provided.  

3.2 Test Content 

SBA - Component 1 will consist of objective and subjective tasks, which will include theoretical 

and hands-on skills such as Physical and Sporting activities. Projects will also be assessed in 

particular components which will be decided by the class teacher.  

3.2.1 Test item Types 

Final Examination- Component 2 will consist of item such as situation analysis, problem-

solving, interpretation of diagrams, matching, and grouping. Semi-structures and subjective 

types of items will be used to assess learners. 

NOTE: Submission of SBA marks will be done annually to ECZ at each grade level.  

3.2.2 Syllabus Coverage 

School Based Assessment and Final Examination will be based on the Physical Education 

and Sport syllabus for Form 1 to 4 produced by the Curriculum Development Centre, 2024.  

School Based Assessment and Final Examination will also be based on the key competences 

such as analytical thinking, citizenship, collaboration creativity and innovation, critical 

thinking, communication, digital literacy, problem solving, entrepreneurship, financial 

literacy, environmental sustainability and emotional intelligence. The tasks and test items 

will be based on related competences grouped together into Elements of Construct.   

Specific competences are reflected in the SBA Test Framework and Test Specification 

produced and prepared by the Examinations Council of Zambia. These assessment tools will 

ensure, validity, reliability and comparability and standardization of the assessments from 

year to year.   

3.2.3 Level of difficulty 

The level of difficulty of questions in both SBA tasks and Final Examination will range 

from remembering to creating. Conceptual knowledge will be determined by the following 

factors: 

(i) Complexity of Scenario: The real-life situation on a given Element of Construct that a 

candidate will be expected to respond to correctly. 

(ii) The subject knowledge and skills required to the real-life problems and challenges 

correctly. 

(iii) The Cognitive Level- The complexity and number of cognitive processes required to  

generate responses to test items and tasks. 

(iv) The level of abstract and critical thinking involved. 

(v) The extent to which a candidate will have to strategize in order to respond to the 

items or tasks. 

The Final Examination will assess skills across the six levels of the revised Bloom‘s 

    Taxonomy.  

Distribution of marks across the Bloom‟s levels of difficulty for Component 

Remembering Understanding Applying Analysing Evaluating Creating Total 

5 6 10 6 1 2 30 

4 Scoring Criteria 

4.1 School Based Assessment 
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This component will be internally assessed and moderated throughout the course under the 

supervision of the subject teacher at school level. 

 

 

4.2 Final Examination 

It will be externally set and centrally marked. 

4.2.1 All candidate scripts will be collected and marked centrally by appointed examiners. 

4.2.2 A detailed official scoring criteria will be provided by the Examinations Council of Zambia 

to ensure consistency and fairness. 

4.2.3 The scoring criteria will include acceptable alternative answers and will be thoroughly 

discussed and agreed upon during the examiners‘ coordination meeting. 

5. Notes and Guidance 

Final Examination – Component 1 

5.1 In order to achieve an overall mark in Physical Education, a candidate must have marks for both the 

SBA and the summative paper. If a candidate absents himself or herself from one of the 

assessments, no overall grade will be awarded. 

5.2 The examiner should ensure that all the necessary equipment for the practical examination and 

facilities are readily available for the candidate. 

5.3 The equipment for candidates‘ practices and preparation is given to them a month before the 

practical examination is conducted. 

5.4 The examiner should assist the candidate on the choice of questions to choose in respect of the 

availability of the equipment and facilities. 

School Based Assessment – Component 2 

5.5 School Based Assessment (SBA) component 1 will have two (2) parts. This will be Summative and 

Formative respectively. 

5.6 The SBA One (1) tasks/activities should be supported by the availability of all the necessary 

teaching and learning materials, equipment and facilities in the school.  

5.7 Where such facilities are lacking, the school may organise for a community facility where the 

practical tasks/activities can be assessed.  

5.8 The SBA two (2) will be conducted continuously as the teacher is teaching. The learner will 

perform one (1) compulsory task and choose any two (2) from the options given. 

5.9 The appointed teacher will be required to enter raw marks on the Examinations Council of Zambia 

portal, after which a print out of the candidate Marks Sheets will be made. 

6. Exemplar Test Items 

EoC 1: Understands Health Related activities in Physical Education 

Item  Response 

A School hosted an inter-schools cross country race covering a 

distance of 800km. Before the race the nutritionist advised the 

runner to eat carbohydrates rich meals, stay hydrated and take a 

light snack two hours before the event. 

However, during the race, it was observed that many runners 

became dizzy and weak, while some even collapsed and sustained 

bruises on their knees and twisted ankles. 

RICE 

- R -rest 

-  I - Ice 

- C- Compression 

- E - Elevation 

- Pre-Race Hydration stations 

- Medical screening before events 

- Adequate warm up and stretching sessions 

- setting up water points along the route. 
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Tasks 

1. Give 4 first-aid measures for runners who collapsed during the 

race. [4 marks] 

2. Explain 5 factors that the event organisers might have done to 

prevent similar incident. [5 marks] 

3. Discuss how weather conditions might have contributed to the 

runner‘s symptoms. [5 marks] 

4. What factors, besides poor nutrition or hydration, could cause 

athletes to feel dizzy or collapse during a race. [5 marks] 

- Monitoring whether conditions and adjusting 

the race time. 

 

- High temperatures 

- Strong sunlight 

- Humid weather 

- Wait or muddy condition 

- Cold weather 

 

-  Low blood sugar 

-  Fatigue 

- Lack of training 

- Lack of rest 

Competence: Demonstrates knowledge on the health-related activities 

Level of Difficulty: Knowledge, understand, analyze, Apply 

Key Competences: Analytical Thinking, Critical Thinking and Problem solving. 

EoC 1: Demonstrates Motor activities in sports 

Item  Response 

During the annual ―Health Body‖ Healthy Mind‖ school sports 

program, learners were grouped to participate in three major 

activities: Fitness training, basic gymnastic and light combative 

activities. 

However midway through the program, several challenges imaged. 

Some learners became exhausted too quickly during the fitness 

training. Others struggled with balance during gymnastic and a few 

learners performed combative moves too aggressively, causing 

unsafe interactions. 

 Tasks 

1. Explain 4 ways the teacher would have helped the learners who 

became tired too quickly during the fitness circuit. [4] 

2. State 4 basic safety rules that learners were to follow during 

combative activities. [4] 

3. Discuss 4 measures to assist learners who were afraid to perform 

a forward roll in gymnastics. [4] 

 

- Provide rest breaks 

- intensifying activities for fitness 

- teach proper exercise technique. 

- encourage gradual training and fitness 

progression 

 

- Use correct technique 

- Respect your partners limits 

- wear appropriate protective gear 

- Follow the teacher‘s instructions at all times. 

 

 

- Provide step by step demonstration 

- Use supportive equipment and safety mats 

- Offer physical and verbal guidance. 

- Build confidence in a learner. 

Competence: Demonstrates knowledge on the motor activities in sports 

Level of Difficulty: Understand, analyze, Apply 

Key Competences: Analytical Thinking, Critical Thinking and Problem solving. 

EoC 3: Understands human body and its movements 

Item Response 

A sprinter from Mume athletic club is preparing for a 

400m competition. During training on the curve phase 

of the track, her coach notices that although she leans 

inward correctly, her strides length becomes shorter. 

After the session, she experiences tightness in her 

hamstrings and mild discomfort in her right knee. Since 

the hamstring are responsible for the hip extension and 

knee flexion, the shortened strides and poor 

biomechanics place extra stress on these muscles, 

increasing the risk of injury and reducing running 

efficiency. 

1. State 3 reasons why running on a curve caused 

her strides lengthen to become shorter. 

 

 

-leaned inwards on the curve 

- her hamstrings became tight during the curve phase 

- she felt mild discomfort in her right leg. 

-Prevents ham strides from moving through a full range 

motion. 

- Poor biomechanics can shift extra load onto one leg, 

increasing stress on the right knee during curve running. 

-More power strides 
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2. How could shorten strides length contributes to 

tightness in her hamstrings? 

3. Describe what might be the relationship 

between her right knee discomfort and her 

change in biomechanics on the curve. 

4. Describe 4 ways how the improving of hip 

extension help this athlete runs more 

efficiently. 

5. Explain why the coach‘s concern about the 

athlete shortened strides. 

- improving speed and acceleration 

-reducing muscle strain. 

-longer and more powerful strides 

-reduced speed in performance 

- possible technical errors 

- Risk of injuries. 

 

 

Competence: Demonstrates knowledge on the Human body and its movements 

Level of Difficulty: Understand, analyze, Apply 

Key Competences: Analytical Thinking, Critical Thinking and Problem solving. 

EoC 4: Applies entrepreneurial skills  

Item  Response 

During an ABSA cup match scheduled for 15hrs 

between Nkana Football club and Zesco united at Levy 

Mwanawasa stadium, spectators began arriving as early 

as 07:00hrs. Because they had waited for many hours 

without eating, several fans started feeling dizzy and 

sleepy by the afternoons. 

1. What business could an entrepreneur identify from 

spectators feeling dizzy and sleepy?                   

(Understand) 

2. How could entrepreneur use timing to their advantage 

at such an event? 

3. What type of product would be most suitable for 

selling at a long waiting event like this? 

4. What marketing strategy could help a vender suicide 

at this event? 

5. Why is understanding customer‘s behaviour for 

entrepreneurs in this scenario? 

 

-start a food and beverage service to provide early 

morning snack and drinks. 

-By opening their stall early in the morning so that they 

can save funds long before the much begins. 

- Positioning business in strategic sport. 

-Light portable snacks 

- Quick energy drinks. 

- Water 

-using visible branding 

-loud but friendly announcement 

- mobile selling around the stadium to reach hungr 

spectators easily. 

-Know that funds come very early helps entrepreneur plan 

stock pricing. 

- Service to maximize sales and customer satisfaction. 

Competence: Demonstrates knowledge on the entrepreneurial skills 

Level of Difficulty: Understand, analyze, Apply 

Key Competences: Analytical Thinking, Critical Thinking and Problem solving. 

EoC 5: Applies athletic skills, Management of sports events and facilities. 

Item  Response 

Sunrise secondary school planned an inter-school sports day 

featuring athletics, football, volleyball and swimming. 

During inspection the physical education department 

discovered damaged sports facilities and inadequate 

equipment, such as torn nets, and unstable posts. On the 

event day, the swimming session faced safety issues because 

the lifeguards arrived late and some learners lacked 

confidence in the water. Poor organization led to delays 

missing equipment, and confusion among teams due limited 

-lack of confidence 

- limited swimming experience 

- poor preparations before swimming starts 

 

-regular inspection of equipment 

- repair sports facilities on time 

- update equipment inventory 
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officials. A visiting sports coordinator reminded the school 

to follow international sports standards to ensure safety, 

fairness, and proper management of the event. 

1. Explain 3 factors that led some swimmers to be 

uncomfortable during swimming.                                                              

(3 marks) 

2. Identify 4 measures that the school should have put in 

place to improve equipment management event.                

3. Discuss 4 positive impacts that the visiting sports 

coordinator advice can create to participants and school 

management. 

- replace damaged equipment. 

 

-Proper event management 

- Involve qualified personnel 

- International sports standards promotes safety of the 

players. 

- International sports standards promotes fairness in all 

angles of sports. 

Competence: Demonstrates knowledge on the athletic skills 

Level of Difficulty: Knowledge, Understand, analyse, Apply 

Key Competences: Analytical Thinking, Critical Thinking and Problem solving. 
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Chapter 25: Computer Science – 8010 

1. Construct 

Demonstrates proficiency in designing, developing, and applying computational solutions to real-world 

problems, guided by Computer Science principles and prioritising ethics and responsible digital 

citizenship. 

2. Elements of Construct 

The Computer Science Examination for Certificate of Secondary Education Ordinary Level will be based 

on five (5) Elements of Construct (EoC) as follows: 

EoC1 Recognises computer system components to build and troubleshoot computer systems 

everyday life 

• Identifies computer components, understands their functions, and uses this knowledge to 

assemble and troubleshoot computer systems in everyday situations. 

EoC2  Analyses, computer tools based on their roles in problem solving 

• Analyses, classifies, and distinguishes different computer tools based on how each one is 

used to solve specific problems. 

EoC3  Analyses computing concepts by identifying relationships, principles and underlying 

structures 

• Investigates core computing concepts and understanding how they interconnect within digital 

systems. 

EoC4 Applies computational knowledge to critically evaluate situations and make informed 

technological decisions 

• Applies computational thinking to analyse problems, evaluate technological     options, and 

make responsible, well-reasoned decisions based on efficiency, ethics, safety, and long-term 

impact. 

EoC5 Creates and designs systems that solve real life problems and improve way of life for citizens  

• Designs, develops, and produces digital solutions that are creative, functional, user-centred, 

and address real-world societal needs. 

3. Test Design 

The Computer Science examination will consist of two components, Component 1 will be School Based 

Assessment (SBA) which will be set and scored by teachers at school level in Form 2 and 3. Component 2 

will be the Final Examination which will be centrally set by the Examinations Council of Zambia (ECZ) at 

the end of Form 4.  

 Test Design for Component 1 and 2 

Component 

Name 

Code Assessment 

Level 

Duration No of Test 

Items/Tasks 

Marks 

School 

Based 

Assessment 

(SBA) 

Component 

1 

8010/1 Form 2 1 year 9 100 

 Form 3 1 year 7 100 

Final 

Examination 

Component 

8010/2 Form 4 2 hours 30minutes 5 100 
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2 

 

3.1 Structure 

The School Based Assessment will consist of sixteen (16) tasks designed to assess learners‘ 

practical understanding and application of Computer Science competences. These tasks will be 

based on the Computer Science Construct and will include class exercises, practical tests, 

assignments, and a project completed either individually or in groups. 

(i) Problem Solving Exercises: These will involve problem solving tasks that require critical 

computational thinking and problem-solving skills. These will be done through quizzes, 

assignments and class collaboration tasks. 

(ii) Practical Tests:  Learners will take hands-on tasks such as, handling files, creating 

algorithms, code writing, programs to solve real world problems. 

(iii) Coding Assignment: Learners will apply problem solving skills and logic, write simple 

programs, debug and test solutions.  It will involve real-world problems. 

(iv) Portfolio Assessment: Learners will be required to maintain a portfolio showcasing their 

coding projects, solutions, and reflections on their learning journey. This portfolio can be 

stored offline on a hard drive or flash drive, or online using cloud services such as Google 

Drive or Dropbox. 

(v)     Peer Review: Learners will provide constructive feedback on each other‘s work to encourage 

collaboration and teamwork. 

(vi) Project: A multi-term project requiring: 

 problem definition 

 algorithm design 

 coding / prototype creation 

 testing 

 documentation 

Through these activities, learners will develop the competences outlined in the Computer Science 

syllabus, while enhancing their analytical thinking, computational skills, creativity, digital problem-

solving abilities, and real-life application of Computer Science knowledge. The tasks will enable 

learners to design solutions, interpret and analyse data, apply Computer Science tools effectively, 

and address authentic problems using appropriate digital technologies. 

3.1.1 SBA Structure - Component 1 

Form 2: Learners will complete nine (9) tasks. 

Form 3: Learners will complete seven (7) tasks. 

A major project will commence in Form 2 Term 3 and continue into Form 3 Term 1. 

School Based Assessment marks will be submitted yearly to the Examinations Council of 

Zambia via the ECZ Portal at each form level, with each year‘s assessment scored out of 

100 i.e. Form 2: 100 marks; Form 3: 100 marks. 

3.1.2 Final Examination Structure – Component 2 

The final examination will consist of two sections: Section A and Section B. 

Section A 

(i) Will consist of three compulsory items which will be scenario-based. These will be 

assessed according to the Elements of Construct 1, 2 and 3. 
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(ii) Items will require candidates to demonstrate key competences such as Technical 

Proficiency, Critical Thinking, Critical Thinking and Problem Solving, Algorithmic 

Thinking, Networking Knowledge, Cybersecurity and Digital Citizenship. 

(iii) This section will have 80 marks. 

 

Section B 

(i) Will consist of three items, of which candidates must answer any two (2). 

(ii) Items will require deeper reasoning, data interpretation, and the practical application 

of Computer Science skills.  

(iii) Items will be assessed according to the Elements of Construct 4 and 5 (EoC4 and 

EoC5) and will require key competences such as Programming Skills, Data Structure 

skills, Database Management skills, Application Software skills and Web 

Development 

(iv) This section will have 20 marks. 

The two components of Computer Science assessment will have the following distribution of marks: 

Distribution of Marks across Assessment Components 

Type of Assessment  Level Duration No. of Tasks Total 

Marks 

School Based 

Assessment - 

Component 1 

 

Form 2  Term 1 2  

100 
Term 2 4 

Term 3 1 

 Form 3 Term 1 4  

100 
Term 2 4 

Term 3 1 

TOTAL 
 

2 years 

 

16 

 

200 

Type of Assessment  Element of 

Construct 

 

Number of Items 

 
Total 

Marks 

 
Final Examination - Component 2 

 

Section A 

(Answer ALL) 

EoC1 1 30 

EoC2 2 25 

EoC3 3 25 

Section B 

(Choose any two (2) 

EoC4 

EoC5 

1 10 

2 10 

3 10 

TOTAL 
 

5 

 

5 

 

100 

 

3.2 Test Content 

           The test content for both component 1 and 2 will be considered in terms of item types,   

            level of difficulty and syllabus coverage. 

3.2.1 School-Based Assessment - Component 1 
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The School-Based Assessment tasks at Form 2 and Form 3 will be drawn from topics relevant 

to each form. These tasks will be based on the competences expected at each level, as 

outlined in the assessment framework for Computer Science. 

Types of Tasks 

The SBA will comprise real-life scenarios and practical tasks requiring learners to: 

(i) Design and implement algorithms and programs. 

(ii) Develop and analyse flowcharts and pseudocode. 

(iii) Collect, organise and interpret data. 

(iv) Apply problem-solving strategies to practical computing challenges. 

(v) Evaluate and propose solutions using appropriate digital tools and technologies. 

(vi) Create simple digital projects that demonstrate creativity and technical skills. 

3.2.2 Final Examination  Component 2 

The Final Examination will assess learners‘ ability to apply and demonstrate competences in 

Computer Science through structured and scenario-based tasks from the five (5) Elements of 

Construct. 

Types of Items 

The examination will include items drawn from real-life computing situations, requiring 

learners to: 

(i) Analyse problems and propose suitable algorithmic or digital solutions. 

(ii) Apply programming and computational thinking skills. 

(iii) Interpret data, system diagrams, and program outputs. 

(iv) Evaluate digital solutions and justify decision-making processes. 

(v) Create simple programs, flowcharts, or system designs to address given problems. 

3.3 Level of Difficulty 

For the School-Based Assessment (SBA) tasks, the level of difficulty will range from Remembering 

to Creating, in accordance with revised Bloom‘s Taxonomy. For the Final Examination, item 

difficulty will range from Understanding to Analysing. 

The difficulty level of each SBA task or examination question will be guided by the following 

factors: 

(i) The real-life Computer Science situation presented, requiring an appropriate learner response. 

(ii) The depth of subject knowledge needed to address the scenario or task accurately. 

(iii) The complexity and number of cognitive processes involved in generating correct responses. 

(iv) The number of questions or subtasks a learner must complete within a given scenario. 

(v) The level of abstract thinking and technical reasoning required to solve the problem. 

(vi) The degree of strategy, independence, and decision-making expected, especially when 

learners must devise their own approach rather than follow explicitly provided steps. 

These factors ensure that both SBA and Final Examination tasks effectively develop and assess 

learners‘ problem-solving, critical thinking, creativity, digital literacy, and practical Computer 

Science competences. 

3.4  Syllabus Coverage 

The School-Based Assessment (SBA) tasks will draw content from the Computer Science Syllabus 

Secondary Education Ordinary Level Form 1 – 4, 2024 based on the Elements of Construct and 
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Specific competences prescribed for each level. The SBA Framework, Test Framework and Test 

Specification will guide the development of the test items and tasks. The test items and tasks will be 

based on the related competences grouped into Elements of Construct. The use of assessment tools 

developed by ECZ such as Test Specifications, Test Frameworks and SBA Framework will ensure 

adequate syllabus coverage, validity, reliability, comparability and standardisation of the 

assessments from year to year.  

The SBA tasks will emphasise the development of problem-solving, critical thinking, creativity, 

digital literacy, and practical Computer Science skills, enabling learners to demonstrate both 

understanding and application of key concepts. 

The Final Examination will assess competences from the Form 1 to Form 4 of Computer Science 

syllabus, ensuring comprehensive coverage of foundational knowledge, applied skills, and higher-

order thinking abilities required for effective performance in real-world digital environments These 

tasks and test items will help to prepare candidates for real world challenges, foster informed 

decision-making and enhances employability as they transition into the world of work. 

4. Scoring Criteria 

4.1 School Based Assessment 

          This assessment will be done in the schools. 

4.1.1 This component will be internally set, assessed and moderated throughout the course under the   

          supervision of the subject teacher at school level. 

4.1.2 Marks scored in the SBA should not exceed the maximum allowed in the School Based 

Assessment Guidelines for Examination for Certificate of Secondary Education Ordinary Level -

Mathematics and Computer Studies 

4.2 Final Examination 

4.2.1 The Final Examination will be centrally set and scored by the ECZ. 

4.2.2 A detailed official scoring criteria (containing scoring rubric and scoring guide) will be 

provided by the Examinations Council of Zambia to ensure consistency and fairness. 

4.2.3 The scoring criteria will include acceptable alternative answers and will be thoroughly 

discussed and agreed upon by examiners during coordination meetings. 

5. Notes and Guidelines 

The following requirements shall apply to all examination centres and candidates taking Computer 

Science: 

5.1  The weighting for SBA and Final Examination will be 30% and 70% respectively. The overall   

                   test design of each component, is summarised in the table as follows. 

5.2 Candidates will be expected to do both components in order to be graded and certified. Candidates 

who only sit one component will be deemed absent from the examination. 

5.3 Instructions and rules regarding the conduct and management of the examination will be provided 

on the front cover of the question paper as well as in the examination timetable for the particular 

year. 

5.4 All submissions, including projects or practical assessments shall follow the specified size or format 

requirements, where applicable. 

5.5 The ECZ will develop guidance for GCE candidates. 

5.6 Candidates shall NOT be allowed to enter the examination room with a phone or calculator of any 

kind or Personal Digital Assistant (PDA). 
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6 Exemplar Test Items 

This section contains sample items that illustrate the skills and knowledge learners are expected to 

demonstrate. They guide both teaching and assessment by showing the format, difficulty, and focus areas  

of actual assessments. 

   Example 1:  

EoC 1: Recognize computer system components to build and troubleshoot computer systems everyday life 

You are a technician at a local community centre in your 

district in Zambia, where computers are used for online 

learning and administrative tasks. One of the centre‘s 

desktop computers has suddenly stopped booting up 

properly during a busy afternoon class. The signs include 

a blank screen, unusual beeping sounds, and failure to 

load the operating system. 

(a)(I) Identify and classify two primary internal hardware 

components of a desktop computer that caused the boot 

failure, explaining their roles in the system's operation. 

[4] 

Expected Answers 

(a)(i) Internal hardware components causing boot failure 

1. Power Supply Unit (PSU) – Provides power to all 

components; faults cause no display, or failure to start.  

2. RAM (Memory) – Holds temporary data for booting; 

loose or faulty RAM causes beep codes and prevents OS 

loading.  

3. Motherboard (with BIOS/UEFI) – Connects all 

components and runs POST; faults stop the system from 

starting or producing display.  

4. Hard Drive / SSD – Stores the operating system; if 

damaged or disconnected the system cannot load the OS.  

Level of Difficulty: Applying 

Key Competence: Problem Solving 

Specific Competence: Deploy AI models  

(ii) Explain how AI-based diagnostic tools could 

help you identify the cause of the unusual 

beeping sounds and blank screen faster. [2] 

(ii) AI diagnostic tools can analyse error codes, beep patterns, 

and hardware symptoms to quickly suggest likely causes, 

such as RAM failure or loose connections.  

Level of Difficulty: Analyse 

Key Competence: Problem Solving 

Specific Competence: Deploy AI models  

(b) Outline the troubleshooting process step-by-step 

for the boot failure of the desktop computer. [6] 

 

(b) Troubleshooting process  

• Check power and external connections (power cable, 

monitor). 

• Observe POST/beep codes and try to enter BIOS.  

• Open case and reset components (RAM, GPU, cables to 

HDD/SSD). 

• Test PSU and components using a multimeter or known-good 

part. 

• Repair software/OS issues or replace faulty hardware based 

on results.  

Level of Difficulty: Application 

Specific Competence: Different Computer hardware identified correctly  

Key Competence: Problem Solving 

 (c) After discovering that the computer fails to load 

the operating system, outline the actions you 

would take next to decide whether the problem 

is hardware-related or software-related.   [6] 

 

(c) To decide whether the problem is hardware or software 

related, check if the computer shows anything before the 

operating system loads. If the blank screen and beeping 

occur before it reaches the OS, the fault is hardware-based. 

If the system reaches the loading screen but fails to start 

Windows, the issue may be software-related, such as 

corrupted system files or a virus. 



- 256 - 

 

Level of difficulty:  Applying 

Key Competence: Problem Solving  

Specific Competence: Different Computer hardware identified correctly  

 

(d) What recovery action can you take when a 

computer fails to boot due to corrupted system 

files at the community centre? [5] 

 

 

(d) When a computer fails to boot due to corrupted system files, 

you can take the following recovery actions: 

Use System Repair/Recovery Tools: 

Boot the computer using a Windows Recovery Environment 

(Windows RE) or a bootable USB/CD. 

Select options like Start-up Repair to automatically fix corrupted 

system files. 

Use System Restore; Restore the computer to a previous point in 

time when it was working correctly.; Reinstall or Repair the 

Operating System: If repairs fail, perform a repair installation or 

reinstall the operating system to restore all system files. 

Backup Important Data First: Before reinstalling, connect the 

hard drive to another computer or use a live boot USB to copy 

important files to prevent data loss. 

Level of Difficulty: Applying 

Key Competence: Problem Solving 

Specific Competence: Demonstrate understanding of essential computer software and hardware 

(e) How would you reduce the chances of future 

boot failure give three ways. [3] 

 

(e) Three preventive measures to reduce future boot failures: 

Regular maintenance of hardware: Clean dust from inside the 

computer, check connections, and ensure components like RAM, 

hard drive, and cables are securely fitted. 

Install and update antivirus software: Protect the system from 

malware that can corrupt the operating system or critical files. 

Regular software updates and backups: Keep the operating 

system and drivers up to date, and back up important files to an 

external drive or cloud storage to prevent data loss in case of 

failure. 

Level of Difficulty: Evaluating 

Key Competence: Problem Solving 

Specific Competence: Demonstrate understanding of essential computer software and hardware 

  Example 2:  

Eoc2: Analyse, classify and differentiate computer tools based on their roles in problem solving Items  

A teacher wants to prepare digital learning materials 

and track pupil assignments. The school has access 

to Microsoft Word, Excel, Google Forms, and a web 

browser. However, the teacher notices that some 

pupils are not submitting their assignments on time, 

and tracking their marks manually is taking too long. 

The teacher needs a solution to efficiently create 

materials, collect assignments, and monitor student 

performance 

(a) Classify the tools in the school as productivity, 

data, or communication tools. 

Productivity [1] 

Data [1] 

Communication [1] 

 

Expected Answers 
 

 

 

 

 

(a)  

    Productivity: Microsoft Word  

 Data: Microsoft Excel  

 Communication: Google Forms, Web Browser 
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Level of Difficulty: Understanding 

Key Competence: Digital Literacy 

Specific Competence: Create documents using Word Processing Software 

(b) Describe how Excel can help the teacher track 

pupils‘ marks. [2] 

 

(b)   Excel allows the teacher to enter pupils‘ marks in organized 

tables, automatically calculate totals and averages using 

formulas, and create charts or graphs to visualize 

performance trends. It can also sort or filter students based 

on scores to quickly identify high achievers or pupils 

needing extra support. 

Level of Difficulty: Understanding 

Key Competence: Application Software Skills 

Specific Competence: Use spreadsheet for data entry and analysis 

(c) Suggest how a teacher can use Google Forms to 

collect learners‘ assignments and explain two 

benefits [4] 

 

(c) The teacher can create a Google Form with fields for pupil 

names, student IDs, and a file upload option for assignments. 

Pupils can submit their work online, and responses are 

automatically collected in a spreadsheet. 

Benefits: 
1. Automatic collection and organisation of assignments, 

reducing manual tracking. 

2. Easy to review and provide feedback digitally, saving 

time and effort. 

Level of Difficulty: Applying 

Key Competence: Application Software Skills 

Specific Competence: Deploy Cloud Computing models 

 

 (d) (i) How can you help the teacher to solve the 

problem of late assignment submissions. [2] 

(d)(i) Advise the teacher to make use of Mobile apps like Google 

Classroom or Microsoft Teams to collect assignments 

digitally/Learners can submit assignments from their 

devices anytime, reducing late submissions/The app can 

send notifications/reminders to pupils about 

deadlines/Teachers can automatically track submissions 

and mark assignments using the app 

Level of Difficulty: Applying 

Key Competence: Critical thinking and problem solving 

Specific Competence: Design Digital Circuits 

(ii) Create a simple logic gate concept show how a 

system could notify the teacher only if a pupil has 

submitted an assignment on time. [5] 

 

(ii) Logic Concept: 

 Let A = Assignment submitted, B = Submitted on 

time 
 Output Y = Notify teacher 

 Y = A AND B 
Only if both conditions are true (assignment submitted AND 

submitted on time) will the teacher be notified. 

Level of Difficulty: Creating 

Key Competence: Critical thinking and problem solving 

Specific Competence: Design Digital Circuits 

(e) Recommend two strategies the teacher can use to 

reduce errors when recording or calculating student 

marks. [4] 

(e)  

1. Use Excel formulas (e.g., SUM, AVERAGE) instead of 

manual calculations to reduce arithmetic errors.  

2. Double-check data entry or use data validation rules in 

Excel to ensure marks are entered within a correct 

range.  

 

Level of Difficulty: Analysing 

Key Competence: Application Software Skills 

Specific Competence: Use Spreadsheet for data entry and analysis 
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Example 3  

EoC3: Creates and designs systems that solve real life problems and improve way of life for citizens 

Items 

The local library has a simple website where 

members can search for books stored in a database. 

When a member types a title, such as “The Hobbit”, 

into the search bar and clicks the search icon, the 

website displays a list of matching books. For 

example, the search results may show: 

 
This allows members to quickly see all available 

versions of the book. However, the librarian has 

noticed that sometimes the system takes too long to 

return results or may not show all the correct titles 

from the database. The library wants to ensure that 

searches are fast, accurate, and always display the 

correct book information to improve the user 

experience. 

(a) Explain the main relationship between the user 

clicking the "Search" button and the website 

checking the database [2] 

Expected Answers 

(a) The user's click is an input event that directly 

triggers the next step in the process. The website 

is programmed so that the button click sends a 

specific command (the search query) to the 

database to begin checking for matches. 

 

Level of Difficulty: Comprehension 

Key Competence: Application Software Skills 

Specific Competence: Manage Databases 

(b) (i) Identify the principle that allows the website 

to find all books containing the words "The Hobbit," 

not just an exact match.  [1] 

 

(ii) Explain why the search for ―The Hobbit‖ returns 

two results. [2] 

(b)(i) The principle is pattern matching or string 

searching. Specifically, it likely uses a principle called 

(ii) The system compares the typed text (―The 

Hobbit‖) with all stored titles. Since there are two 

versions—a standard edition and an illustrated 

edition—both titles contain the search words and 

therefore appear in the results. 

 a "LIKE" query or a text search algorithm 

Level of Difficulty: Application 

Key Competence: Web Development Skills 

Specific Competence: Develop dynamic interactive web pages 

 (c) Write an SQL query to select all books with the 

title "The Hobbit" from the table books [3] 

(c) SELECT * FROM Books WHERE title = 'The 

Hobbit'; 

Level of Difficulty: Application 

Key Competence: Database Management Skills 

Specific Competence: Design and create databases using SQL 

 (d) Suggest one way to improve the speed of the 

search system. [2] 

 

 (d) Implement database indexing – This allows the 

system to quickly locate book records without 

scanning the entire database. Or Optimize search 
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queries or use caching – Efficient queries and 

storing frequently searched results in memory 

can reduce response time. 

Level of Difficulty: Evaluating 

Key Competence: Database Management Skills 

Specific Competence: Design and create databases using SQL 

(e) Write a simple HTML snippet to display search 

results in a list. [2] 

 

(e) <ul id="results"></ul>                               [2] 

 

Level of Difficulty: Creating 

Key Competence: Web Development Skills 

Specific Competence: Develop dynamic Interactive Websites 

(f) Write a for loop in C++ that iterates through an 

array of Book and prints the titles of all books.                                                      

[2]                                 

(f) for(int i = 0; i < size; i++) { 

    std::cout << books[i].title << std::endl; 

}                                         

                                                                         [2] 

Level of Difficulty:  Creating 

Key Competence: Programming Skills 

Specific Competence: Develop C++ Programs 

Example 4:  

EoC4: Applies computational knowledge to critically evaluate situations and make informed 

technological decisions Items 

Scenario: A student notices that their mobile 

banking app sometimes lets strangers log in using 

stolen passwords, yet it often locks out the actual 

owner by mistake. The system is failing to tell the 

difference between a real user and a hacker. 

(a) Identify the main security flaw in using only a 

password for logins. 

Expected Answers 

(a) Main Security Flaw 

The flaw is relying only on passwords for 

authentication. 

Passwords can be stolen, guessed, or shared, and the 

system has no way to confirm whether the person 

entering the password is truly the account owner. 

Sends a temporary code to the user‘s phone or 

generates it in an authenticator app, ensuring that only 

the real owner with access to the device can log in. 

Level of Difficulty: Analysis 

Key Competence: Application Software Skills 

Specific Competence: Create mobile applications 

(b) Suggest two specific features that can improve 

security. 

b) Two Features to Improve Security 

1. Fingerprint or facial recognition (biometric 

authentication)  

Uses unique biological traits that are extremely 

difficult to copy. 

2. One-time SMS or app-generated verification codes 

(two-factor authentication)  

Level of Difficulty: Application 

Key Competence: Application Software Skills 

Specific Competence: Create mobile applications 

(c) Explain how these changes would help the 

system verify the student's identity correctly. 

 

(c) Biometrics: Prevents strangers with stolen 

passwords from logging in, because they cannot 

replicate the student‘s fingerprint or face. 

Verification codes: Adds a second layer of proof. 

Even if a hacker knows the password, they cannot log 

in without the student‘s phone or authenticator app. 
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Level of Difficulty: Application 

Key Competence: Application Software Skills 

Specific Competence: Create mobile applications 

Example 5:  

EoC5: Creates and designs systems that solve real life problems and improve way of life for citizens Items 

In your neighbourhood, residents grow vegetables in 

small spaces. However, many face problems with 

watering their plants correctly, leading to wasted 

water or plants dying. You and your team have been 

asked to design a simple, affordable automated 

system to help. 

 

(a) Name one input devices and one output 

device your system would need to work. 

Input device.  [1] 

Output device [1] 

Expected Answers 
(a) Any one from 

Input device – moisture sensor/water sensors/rain sensor 

Output device – screen/buzzer/light/sprinkler/alarm 

 

 

 

 

Cognitive Level: Applying 

Key Competence: Critical Thinking and Problem Solving Skills 

Specific Competence: Create mobile applications 

b) Draw a simple flowchart for your system 

 

 

 

 

 

 

 

 

 

 

 

 

                                                                                                  

[6] 

 

(b) 

 
Level of Difficulty: Creating 

Key Competence: Algorithmic Thinking 

Specific Competence: Design Algorithms 

 (c) To make it affordable, you decide the system 

should use an SMS alert instead of a screen. 

Describe one innovative way this SMS feature 

could help a resident who is away from home. [2] 

c) If the water tank is empty, the system could send an SMS to 

the resident's phone, so they can ask a neighbour to refill 

it, preventing the plants from dying. 

Level of Difficulty: Understanding 

Key Competence: Critical Thinking and Problem-Solving Skills 

Specific Competence: Create mobile applications 
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Example 6:  

EoC5: Creates and designs systems that solve real life problems and improve way of life for citizens Items 

Items 

Your school wants to create a Smart Classroom Helper Program that: 

 records learners ‗attendance, 

 randomly selects a pupil to answer questions, 

 shows a daily motivational message, 

 and stores the data in an organised way. 

You have been asked to design and test a prototype using your 

programming knowledge from Form 1–4. 

(a) Write two variables you would need for this program and state 

their appropriate data types. [4] 

 

 

 

 

(b) Convert the above pseudocode algorithm into a python program. 

 
                                                                                               [6] 

Expected Answers 

Great scenario! Let‘s break it down step by step 

so it feels like a real exam-style solution. 

(a) Variables and Data Types 

For the Smart Classroom Helper Program, here 

are two suitable variables: 

 attendance_list → Data type: 

List  

Stores the names of pupils 

present each day. 

 motivational_message → 

Data type: String  

Holds the daily motivational 

message to be displayed. 

(Other possible answers: pupil_name as 

String, question_number as Integer, 

etc.) 

(b) Python Program Prototype 

Here‘s a simple Python version of the 

pseudocode algorithm: 

import random 

import datetime 

 

# (a) Variables 

attendance_list = ["Alice", 

"Brian", "Cathy", "David", 

"Emily"] 

motivational_messages = [ 

    "Believe in yourself!", 

    "Every day is a chance to 

learn.", 

    "Stay positive and work 

hard.", 

    "Success comes to those who 

persevere.", 

    "Your effort today builds 

your tomorrow." 

] 

 

# Record attendance (for 

simplicity, assume all present) 

print("Today's Attendance:", 

attendance_list) 

 

# Randomly select a pupil to 
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answer a question 

selected_pupil = 

random.choice(attendance_list) 

print("Selected pupil to 

answer:", selected_pupil) 

 

# Show a daily motivational 

message 

today_message = 

random.choice(motivational_messa

ges) 

print("Motivational Message:", 

today_message) 

 

# Store data in an organised way 

(dictionary) 

classroom_data = { 

    "date": 

datetime.date.today().strftime("

%d-%m-%Y"), 

    "attendance": 

attendance_list, 

    "selected_pupil": 

selected_pupil, 

    "motivational_message": 

today_message 

} 

 

print ("\n--- Classroom Data 

Record ---") 

for key, value in 

classroom_data. items (): 

    print(f"{key}: {value}") 

 

 
Cognitive Level: Creating 

Key Competence: Programming Skills 

Specific Competence: Use Python to code programs 
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Chapter 26: Information and Communications Technology  - 8011  
 

1 Construct 

Applies digital literacy and computational understanding to interpret problems, create solution-driven 

approaches, and use Information and Communications Technology (ICT) responsibly and effectively in 

real-life applications. 

2 Elements of Construct 

The Information and Communications Technology (ICT) Examination candidates will be assessed using 

the following five (5) Elements of Construct (EoC):  

EoC1 Demonstrate the ability to identify and describe ICT components, systems and their 

functions 

 Recognises computer components and explain how input, processing, storage, and output 

devices work together to perform tasks.  

EoC2 Classify and distinguish ICT tools, file types, network structures, and technologies 

 Categorises ICT tools, differentiates file formats, and compares network topologies and 

technologies 

EoC3 Develops analytical skills and evaluating ICT systems and problems 

 Assesses system behaviour processes, resolve operational issues, and recommend 

configuration and reliable improvements 

EoC4 Evaluate ICT systems, networks and technologies 

 Examines ICT systems and technologies by assessing operational performance, comparing 

alternatives, and considering sustainability, security, and user impact. 

EoC5 Applies ethical reasoning in the responsible use of ICT 

 Evaluates a candidate‘s knowledge of digital rights, privacy, and security, and their ability to 

use technology responsibly and safely. 

3 Test Design 

The ICT examination will consist of two components; Component 1 will be School Based Assessment 

which will be set and scored by teachers at school level.; Component 2 will be the final examination which 

will be centrally set by the Examinations Council of Zambia at the end of Form 4. The following is a 

summary of the test design for School Based Assessment and Final Examination.  

Summary of Test Design for SBA and Final Examination 

Component Name Code Duration No. of Tasks/ 

Test Items 

Marks 

School Based 

Assessment (SBA) 

Component 1 

8011/1 Form 2 9 100 

Form 3 7 100 

Final Examination  

Component 2 

8011/2 2 hours 30 

minutes 

5 100 
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  SBA Test Design Details 

Component 

and Paper 

Code 

 

Test Item Type 

No. of Items Total Marks Duration 

 

 

 

 

 

 

 

 

 

 School Based 

Assessment - 

Component 1 

 

 

SBA 

Formative 

and 

Summative 

 

Practical 

 and 

Theory 

 

Part 1 

EoC1 –EoC5 

 Project 

Assessments 

Class participation and 

collaboration tasks 

 Peer Review and 

Group work 

 Paper-Based 

practical tasks 

 Oral examinations 

 Problem solving 

exercise 

 Portfolio 

assessment 

 

 

    14 

 

100 

 

 

2 years 

(Form 2-3) 

 

Part 2 

EoC1 –EoC5 

Project Presentation  

 

 Practical demonstration 

 Portfolio evidence 

     

 1 

 

100 

 

2 years 

(Form 2-3) 

) 

Total 100  

   3.1 Structure 

The ICT assessment will comprise two components: School Based Assessment (SBA) – 

Component 1 and the Final Examination – Component 2. Each component evaluates specific 

competences and contributes differently to the candidates‘ overall performance. 

3.1.1 School Based Assessment (SBA) – Component 1 

The SBA will include both formative and summative assessment tasks administered by the 

teacher at school level during teaching and learning sessions from Form 2 to Form 3. It will 

involve a combination of practical and theoretical activities. 

The SBA is divided into two parts: Part 1 and Part 2. 

(a) Part 1: Continuous Assessment Tasks 

Part 1 will assess learners through a variety of practical and theoretical tasks, including: 

(i) Project assessments 

(ii) Class participation and collaboration tasks 

(iii) Peer review and group work 

(iv) Software Simulation tasks 

(v) Paper-based practical activities 

(vi) Oral examinations 
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(vii) Problem-solving exercises 

(viii) Portfolio assessment 

These tasks will address all Elements of Competence (EoC1 to EoC5) and will consist 

of fifteen (15) tasks, amounting to a total of 200 marks. This section will be completed 

over two years, allowing for continuous evaluation as learners progressively build their 

ICT skills. 

(b) Part 2: Final Project Presentation 

Part 2 of the SBA will consist of one major taskthe Final Project Presentation. 

Learners will be assessed on: 

(i) Their ability to demonstrate applied ICT skills 

(ii) The clarity and rationale behind their project choices 

(iii) Their ability to respond effectively to questions 

The final project presentation will cover all five Elements of Construct (Eo1–Eo5) and 

will carry 100 marks. This project will be undertaken over two years, from Form 2 

Term 1 to Form 3 Term 1, enabling learners to integrate and apply knowledge 

independently. 

3.1.2 Final Examination – Component 2 

Component 2 will include structured open-ended items, essays, and scenario-based items 

which will be based on the ICT Construct. 

The paper will consist of two sections: Section A and Section B as follows: 

(a) Section A (Compulsory) 

Section A will be compulsory and will be divided into Part A and Part B: 

Part A: 

This part will contain three (03) items based on EoC1, EoC2, and EoC3 using key 

competences such as Digital Literacy, Environmental Sustainability, Communication 

and Entrepreneurship. 

The items will be structured and open-ended scenario-based, carrying a total of 50 

marks. 

Part B: 

This part will contain one (01) item based on EoC4 from Competences such as Critical 

Thinking, Financial Education and Problem Solving. 

The item will include scenario-based and essay-type tasks and will carry 30 marks.  

All items in Section A will be compulsory, contributing a total of 80 marks. 

(b) Section B (Optional) 

Section B will consist of three (03) optional items based on EoC5 from competences 

such Emotional Intelligence and Citizenship 

Candidates will be required to answer two (02) items only by choosing from the three 

items. Each will carry 20 marks. 

3.2 Test Content 

 The SBA is designed to assess a learner‘s practical skills, knowledge, and application of concepts 

over a period of time. 

3.2.1 School-Based Assessment (SBA) – Component 1 

The School-Based Assessment at Form 2, and Form 3, 4 will consist of tasks aligned to the 

competences required at each level, as outlined in the Information and Communications 
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Technology Assessment framework. SBA will assess both theoretical understanding and 

practical ICT skills, using a variety of continuous assessment activities. These tasks should be 

administered in all schools except those with limited facilities where an Alternative-to-

Practical approach will be used. 

 (a) Types of SBA Tasks 

SBA in ICT will draw from a diverse range of activities designed to develop and 

measure learners‘ practical competence, problem-solving ability, and theoretical 

knowledge. 

(i) Project Assessments: Evaluate learner‘s ability to apply ICT concepts and 

practical skills in completing real or simulated tasks. 

(ii) Problem-Solving Exercises: Assess learners‘ critical thinking, analytical skills, 

and ability to propose logical solutions to ICT-related problems. 

(iii) Class Participation and Collaboration: Measure learner engagement, 

teamwork, communication, and contribution during practical and theoretical 

lessons. 

(iv) Portfolio Assessment: Involves reviewing a curated collection of student work 

demonstrating progress in skills development and understanding over time. 

(v) Final Project Presentation: Provides an opportunity for learners to present 

and justify their project work, demonstrating clarity, confidence, and 

comprehension. 

(b) Alternative-to-Practical Examinations 

In schools with limited access to functional computer labs, learners will be assessed 

using equivalent tasks that measure the same competences expected in practical 

settings. These include: 

(i) Simulation Software: Enables learners to practise data management, networks, 

and system operations in a virtual environment. 

(ii) Paper-Based Practical Tasks: Require students to outline procedural steps, 

design network diagrams, create flowcharts, and plan data-handling strategies. 

(iii) Project-Based Assessments: Focus on designing theoretical ICT solutions that 

demonstrate understanding of concepts and processes. 

(iv) Oral Examinations: Allow students to verbally explain procedures for 

practical tasks, such as troubleshooting, and network security processes. 

(v) Peer Review and Group Work: Encourage collaborative learning where 

learners present tasks to peers for structured feedback. 

(vi) Shift-Based Use of ICT Labs: Rotational schedules ensure equitable access to 

computers where resources are limited. 

(vii) Portfolio Assessments: Include written assignments, design plans, reports, and 

reflections compiled throughout the learning period. 

3.2.2 Final Examination – Component 2 

The Final Examination evaluates candidates‘ ability to apply ICT knowledge and demonstrate 

key competences through structured questions, case studies, scenario-based tasks, and essay-

style responses.  

(a)Types of Test Items 



- 267 - 

 

             The final Examination will comprise two sections, A and B 

(i) Section A – Compulsory 

All candidates must attempt this section. It is divided into Part A and Part B: 

Part A: Contains three items, each structured, open-ended, and based on real 

or contextual scenarios. Candidates must interpret the situations and provide 

appropriate responses. 

Part B: Contains one (1) item that combines scenario-based questioning with 

an extended essay. This item requires learners to solve contextual ICT 

problems by applying their understanding and demonstrating creativity. 

(ii) Section B – Optional  

This section consists of three (03) items, presented as structured, open-ended 

tasks, either scenario-based or in case-study format. Candidates will select only 

two items to answer. 

3.4 Level of Difficulty 

SBA task difficulty will span from lower-order skills (Remembering) to higher-order skills 

(Creating) in line with Bloom‘s Taxonomy. 

For the Final Examination, the difficulty range will focus on Understanding through Analysing. 

The level of difficulty for both SBA and examination items will be determined by: 

(i)   The nature of the real-life ICT situation presented and the type of response required. 

(ii) The depth of content knowledge necessary to respond accurately. 

(iii) The complexity and number of cognitive processes needed to complete the task. 

(iv)    The number and structure of subtasks embedded within the scenario. 

(v) The degree of abstract reasoning and technical interpretation involved. 

(vi)  The level of independence, decision-making, and strategic thinking expected, especially when 

learners must develop their own solutions rather than follow a prescribed process. 

These considerations will ensure that all tasks both SBA and the Final Examination—appropriately 

measure and promote learners‘ specific competences in ICT, including critical thinking, problem-

solving, creativity, digital skills, and practical understanding. 

3.5 Syllabus Coverage 

The content for School-Based Assessment (SBA) will be selected from the ICT syllabus for Form 2 

through Form 4 in accordance with the competence requirements outlined for each grade. SBA will 

emphasise practical engagement and the development of key abilities such as analytical thinking, 

creativity, digital competence, and effective problem-solving. 

The Final Examination will be based on content from the material from the entire Information and 

Communications Technology Secondary Education Ordinary Level Form 1–Form 4 Syllabus, to 

ensure that learners are assessed on a full spectrum of knowledge and skills, from basic principles to 

applied and analytical ICT competences. 

4 Scoring Criteria 

4.1 School Based Assessment 

SBA tasks will be set, assessed and scored internally by the subject teacher and moderated 

periodically throughout the course. This ensures learners‘ performance is measured accurately and 

consistently over time.  
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4.2 Final Examination 

The Final Examination will be externally prepared and centrally evaluated. 

4.2.1 All candidate scripts will be collected for central marking by assigned examiners.  

4.2.2 The Examinations Council of Zambia will provide an official marking scheme to ensure 

uniformity and fairness in grading. 

4.2.3 Acceptable alternative responses will be included in the marking scheme and finalised 

during an examiners‘ coordination meeting. 

5 Notes and Guidelines 

The following guidelines apply to all candidates and centres undertaking the ICT examination: 

5.1 The weighting for Component 1 will be 30% while component 2 , the Final Examination will    

        be 70%.   

5.2 Candidates are required to complete both the SBA and Final Examinations components to be graded. 

5.3  Eligibility is limited to candidates registered with the Examinations Council of Zambia (ECZ) via 

their respective centres. 

5.4 Examination rules and instructions will be provided on the cover page of the question paper and in 

the annual examination timetable. 

5.5 All projects, practical tasks, and other submissions must comply with the prescribed format and 

submission requirements. 

5.6 Guidelines for GCE candidates will be developed by ECZ. 

5.7  Candidates shall NOT be allowed to enter the examination room with a phone or calculator of any 

kind or Personal Digital Assistant (PDA). 

6. Exemplar Test Items 

This section contains sample items that illustrate the skills and knowledge learners are expected to 

demonstrate. They guide the assessment by showing the format, difficulty, and focus areas of actual 

assessments. 

Example 1:  

EoC 1: Demonstrates the ability to identify and describe ICT components, systems and their functions. 

Item   
A new secondary school plans to expand two 

computer laboratories—one for O-Level learners and 

another for A-Level learners. However, the school 

has limited funds for the project. 

(a)  You have been asked to provide advice on the 

best options the school can use to buy additional 

computer. You have two options. Outline them. 

Expected Response 

(a)   Any one from  

- purchase parts and assemble locally at school. 

-Buy fewer new computers each year over a period of 

3years instead of buying all at once. 

- implement a thin client or computer sharing setup 

where a small number of machines support multiple 

terminals or virtual desktops 

Level of Difficulty:  Analysing 

Key Competence: Entrepreneurship  

Specific Competence: Demonstrate understanding of computer hardware functions 

(b) Some learners have suggested that the school 

should buy only one or two printers instead of 

several. Give one reason, other than cost, why the 

school may consider limiting the number of 

printers. ……………………………………… [2] 

(b)Printers require ongoing maintenance and 

supervision (e.g., paper jams, ink replacement, 

servicing). Fewer printers reduce management 

complexity and minimize disruptions in the labs. 
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Level of Difficulty:  Evaluating 

Key Competence: Analytical / Problem Solving 

Specific Competence: Demonstrate understanding of  

  (c) Some learners have reported that currently, 

certain computers lack applications for creating 

documents and presentations. Give one reason why 

this happened and one way to resolve this. 

Reason:[1] 

Solution: [1] 

 (c) Reason: The computers may not have had 

productivity software installed, or licenses 

expired/weren‘t purchased. 

Solution: Install free/open-source alternatives (e.g., 

LibreOffice, Google Docs) or ensure proper licensing 

and installation of required applications. 

Level of Difficulty:  Analysing 

Key Competence: Analytical / Problem Solving 

Specific Competence: Demonstrate understanding of computer hardware functions 

 

Example 2:  

EoC2: Classify and distinguish ICT tools, file types, network structures, and technologies. 

A tourism agency in Livingstone, Zambia, manages 

digital content for promoting Victoria Falls tours. 

They use various file types for brochures, photos, 

videos, and notes shown in the picture, shared with 

field agents over a network. It has been noticed that 

the agents have recently being receiving wrong files 

and different file formats from what they use. 

                                

(a) Classify brochures, photos, and notes by file type 

to ensure proper distribution to field agents. Use the 

table to indicate the file types identified 

Category File Type 

Document  

Image  

Video  

Text  

 

(a) 

           

Level of Difficulty:  Applying 

Key Competence: Digital Literacy 

Specific Competence: Use different file naming conventions 

b) Explain one key feature of each of the following 

file types that makes it suitable to be used by the 

agency: 

PDF. [1] 

ZIP. [1]  

                                                                                        

 

(b)(i) PDF: Portable Document Format will preserve 

the original layout, fonts, and graphics, making 

brochures and notes easy to share and view 

consistently across different devices without altering 

formatting. 

   (ii) ZIP: A compressed file format that reduces 

storage size and bundles multiple files together, 

making it efficient for the agency to package and 

transfer large sets of photos or documents quickly 

Level of Difficulty:  Understanding 

Key Competence: Digital Literacy 

Specific Competence: Compress Files and folders 

c) Give one reason why brochure files need to be (c) Brochure files need to be secured before 
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secured before the agency distributes them over the 

network. [2] 

distribution to prevent unauthorized access or 

tampering, ensuring that the information shared 

with field agents remains authentic, accurate, and 

free from malicious alterations. 

 

Level of Difficulty:  Evaluating 

Key Competence: Citizenship 

Specific Competence: Encrypt Files and folders  

 

Example 3  

EoC3: Develops analytical skills and evaluating ICT systems and problems 

Items 

Mitondo Secondary School recently adopted a cloud-

based learning management system (LMS) to store 

students‘ coursework, assignments, and personal data. 

Teachers and students can access this LMS from 

anywhere using their devices. However, some 

students have reported issues: 

 Slow access. 

 Concerns about privacy and the security of 

personal data stored on the cloud. 

 Some students share login credentials with 

others despite the school‘s policy against 

sharing accounts. 

(a) You have been asked to give a brief explanation 

on why computers and the internet are slow. Write 

your explanation. [4] 

 

Expected Answers 

(a) -The server may be overloaded, 

- internet bandwidth may be insufficient,  

- too many users may be accessing the LMS 

simultaneously. 

 

 

Level of Difficulty:  Understanding 

Key Competence: Problem solving 

Specific Competence: Use Cloud Computing 

(b) Propose two strategies to improve the 

performance of the LMS during peak usage times. [2] 

 

 

(b): (i) Increase Bandwidth: Upgrade the school‘s 

internet connection to handle more 

simultaneous users. 

      (ii) Load Balancing: Use server load    balancing 

or cloud services that automatically scale resources 

based on demand. 

Schedule Access: Encourage students to access non-

urgent resources during off-peak hours to reduce 

congestion 

Level of Difficulty: Analysis 

Key Competence: Problem solving 

Specific Competence: Use Cloud Computing 

 

(c) Explain two possible dangers to the privacy and 

security when you store personal information on a 

cloud-based system. [2] 

 

(c)-Unauthorized access could lead to personal data 

breaches, including student grades and contact 

information. 

-Weak passwords or lack of encryption can make 

data vulnerable to hackers. 

Using shared devices or public networks increases 

the risk of exposure 

Level of Difficulty: Analysis 

Key Competence: Problem solving 

Specific Competence: Use Cloud Computing 

(d) Suggest three measures the school can implement 

to protect students‘ personal data in the cloud. [3] 

(d) Use Strong Authentication: Implement strong 

passwords and two-factor authentication (2FA) for 

all accounts. 
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Data Encryption: Encrypt data in transit and at 

rest to prevent unauthorized access. 

Access Control and Monitoring: Ensure only 

authorized users can access sensitive data and 

monitor activity for suspicious behaviour. 

 

Level of Difficulty: Creating 

Key Competence: Problem solving 

Specific Competence: Use Cloud Computing 

 

 

Example 4 :  

EoC4: Critically evaluate ICT systems, networks and technologies. 

A small retail store in Lusaka has been struggling 

with slow customer service and errors in stock 

management. The owner wants to implement ICT 

solutions to improve efficiency, manage inventory, 

and track sales. You have been hired as an ICT 

consultant to analyse the business needs and suggest 

appropriate solutions. 

Part Questions: 
(a) Identify and explain four ICT tools or systems 

that can be used in this business to improve 

operations. [10 marks] 

 

Expected Answers 

a) Point of Sale (POS) System: Automates billing, 

tracks sales, manages inventory. 

Inventory Management Software: Monitors stock 

levels, alerts when stock is low. 

Customer Relationship Management (CRM) System: 
Tracks customer preferences, purchase history. 

Accounting Software: Automates financial records, 

generates reports, reduces errors. 

Explanation: Each tool improves efficiency, reduces 

manual errors, and supports decision-making. 

 

Level of Difficulty: Applying 

Key Competence: Digital Literacy 

Specific Competence: Appreciate ICT tools in business 

(b) Evaluate the benefits and challenges of 

integrating ICT in this business. [10] 

 

(b)Benefits: Faster operations, accurate record-keeping, 

better customer service, real-time stock monitoring. 

Challenges: High initial cost, staff training 

requirements, possible system downtime, security risks. 

Conclusion: ICT integration can greatly improve 

business efficiency but requires careful planning, 

investment, and staff readiness 

 

Level of Difficulty: Evaluating 

Key Competence: Digital Literacy 

Specific Competence: Appreciate ICT tools in business 

Example 5:  

EoC5: Apply ethical reasoning in the responsible use of ICT.          

A secondary school in Kaoma has recently 

introduced a cloud-based Learning Management 

System (LMS) to store student records, assignments, 

and examination results. Teachers and students 

access the system using personal devices connected 

to the school‘s Wi-Fi network. 

Last week, the school experienced a cyber incident 

in which an unauthorised person attempted to access 

student records. 

(a) (i) State one immediate action the school should 

take to deal with this incident. 

Expected Answers 

(a) (i) Immediate action to deal with the incident: 

 Temporarily suspend access to the LMS and 

investigate the attempted breach. 

 Reset passwords for all accounts to prevent 

further unauthorized access. (Any one valid 

action earns  a mark.) 
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Level of Difficulty: Analysis 

Key Competence: Citizenship 

Specific Competence: Apply best cybersecurity practices 

(ii) Discuss the ethical responsibilities of students 

and teachers when using the LMS. 

(ii) Ethical responsibilities of students and teachers(i) 

Students: Must respect the privacy of others by not 

attempting to access or share confidential records, 

and should use strong passwords responsibly. Report 

Suspicious activities;(ii)Teachers: Must safeguard 

student data, avoid sharing login credentials, and act 

as role models in promoting responsible ICT use. 

Report suspicious activities 

Level of Difficulty: Applying 

Key Competence: Citizenship 

Specific Competence: Applying best cybersecurity practices 

(b) Propose two measures the school can implement 

to protect its network from cyber threats. 

(b) Two measures to protect the school‘s network:(i) 

Install and regularly update firewalls and antivirus 

software; 

(ii) Implement user authentication policies such as 

strong passwords, two-factor authentication 

Level of Difficulty: Analysing 

Key Competence: Citizenship 

Specific Competence: Applying best cybersecurity practices 

(c) Draft one rule that addresses the responsible use 

of ICT within the school. 

 

 (c) Rule addressing responsible ICT use: 

 “All users must log in with their own 

credentials and must not share passwords or 

attempt to access information they are not 

authorized to view.” 

 

Level of Difficulty: Applying 

Key Competence: Citizenship 

Specific Competence: Applying best cybersecurity practices 
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Chapter 27: Commerce – 7015  

 

1 Construct 

Demonstrates strong commercial competences, entrepreneurial skills and ethical values for personal 

empowerment and effective participation in economic activities and national development. 

2 Elements of Construct 

The Commerce examination will be based on the four (4) Elements of Construct and they will be as 

follows: 

EoC 1 Demonstrates the skills of clean production and trading within legal parameters 

• Demonstrates conceptual understanding of commerce and career prospects 

 Demonstrates understanding of the interaction of commerce, production, services and 

specialisation to provide efficient human satisfaction and promote economic growth. 

 Demonstrates the understanding of factors of production 

 Practises safe environmental management strategies, sustainable and socially responsible 

conduct of commerce and production processes. 

 Demonstrates understanding of buying and selling on credit. 

 Demonstrates understanding of contracts, trade laws and restrictions and exhibit effective 

legal compliance. 

 Demonstrates effective skills and applies innovative strategies in efficient organisation and 

management of domestic and international businesses.  

 Demonstrates proper documentation, procedural and ethical compliance in the conduct of 

domestic and international businesses. 

EoC 2 Demonstrates skills in entrepreneurship, Business formation and financing 

• Demonstrates effective entrepreneurial skills for wealth creation and solve personal and real-

world distribution and economic problems 

• Demonstrates financial safety management and analyse sourcing options to appropriately 

solve capital and liquidity challenges in business 

• Demonstrates knowledge of business formation procedures and effectively perform business 

operational analysis  

• Performs entrepreneurial activities and practice actualization of business ideas into viable 

businesses 

EoC 3 Applies physical and Online Business practices free from exploitation 

• Demonstrates effective digital entrepreneurship and practises E-Commerce safely 

• Demonstrates understanding of online and physical consumer protection mechanisms void of 

cyber and physical exploitative tendencies 

• Demonstrates ethical and transparent standards and applies legal personal and commercial 

data privacy practices appropriately. 

• Exhibits understanding of proper management of online payment systems  

EoC 4 Analyses and evaluates the significance of commercial services in production, commerce 

and direct service provision 

• Demonstrates the critical role of commercial services in non-commercial activities and drives 

success in the real wider business world. 

• Evaluates significance of commercial services in production, commerce and direct services. 
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3 Test Design 

Commerce examination will have two components namely School based Assessment (SBA) and Final 

Examination (FE); School Based Assessment will be administered from Form 2 to Form 3 and will be set 

by the subject teacher at school level. Final Examination (FE) will be taken at the end of Form 4 and will 

be set centrally by the Examination Council of Zambia. 

Test Design for Component 1 and 2 

Component  

Name 

Code Level Term Number of 

scenarios 

Number 

of 

Tasks  

Total 

Tasks/items  

Marks Duration 

School Based 

Assessment – 

Component 1 

7015/1 2 1 2 2 6 100 1 Year 

2 2 2 

3 2 2 

3 

 

 

 

1 2 2 6 

 

100 

 

1 Year 

 2 2 2 

3 2 2 

   

Total    12 12 12 200 2 years 

Final 

Examination 

Component 2 

 

7015/2  

4 

 

 

3 

 

 

5 - 10 

scenarios 

 

 

25max 

 

5 items 

 

 

100 

2 Hours 30 

Minutes 

3.1. Structure 

The structure shall comprise of SBA and Final Examination (FE) as follows; 

3.1.1 School Based Assessment - Component 1 

SBA will be assessed by the teacher in Form 2 and Form 3 only, using different types of tasks.  

A total of twelve (12) SBA tasks will be administered, six (6) of them at each of the 

prescribed two Form Levels. The task will comprise of the scenario and subsequent task 

items or questions which may also have other subsequent sub scenarios as detailed in the test 

design table.  

The structure and type of each SBA task will be determined by the teacher at school level and 

guided by the School Based Assessment Guidelines for the Examination for Certificate of 

Secondary Education Ordinary Level for Business Studies.   

                    3.1.2 Final Examination - Component 2 

The Final Examination (FE) Component 2 will be centrally set by the Examinations Council 

of Zambia (ECZ) and will be administered in Form 4 at the end of term 3 according to the 

Final Examination time table. 

The Final Commerce Examination Paper will consist of two sections namely Section A and 

Section B.  

Section A will have three (3) compulsory items or questions based on EoC 1, EoC 2 and EoC 

3. The three (3) items or questions will carry a total of 65 marks for Section A. 

Section B will have two (2) optional items both from EoC 4 from which candidates will 

choose any one (1) item. Both items will carry 35 marks each.  

Each item will have tasks which will be restricted to not more than five (5) per item. 

Further, all tasks in both sections will be attached to the scenario. A maximum of two (2) 

scenarios will be acceptable per item.  Additional brief sub scenarios up to maximum of four 

(4) may be attached to the tasks.  
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The items will be based on the four (4) Elements of Construct (EoC). The paper will be 

restricted to only five (5) main items with maximum of five (5) tasks under each item, with at 

least five and not more than ten (10) scenarios as detailed in the test design table. Candidates 

shall be allowed to use non-programmable calculators in commerce examination.  

Summary Final Examination Structure Table 

Section Element of 

Construct  

Item No. No. of 

Items 

No. of 

Scenario 

Tasks 

 

Marks  Total 

Marks 

A  

 

Compulsory 

 

 

Totals for A  

EoC 1  1 1 1 5 25  

 

 

65 

EoC 2 2 1 1 5 25 

EoC 3 3 1 1 5 15 

  3 3 15 max. 65 

B 

(answer any 

one) 

EoC 4 4 1 1 5 35  

 

 

35 

EoC 4 5 1 1 5 35 

Totals for B   2 2 10 35 

Total for 

whole paper 

  5 5 to 10   100 

3.2  Test Content 

The Commerce Ordinary Level Assessments will assess all the competences outlined in the 2024 

Competence Based syllabus for Commerce, produced by Curriculum   Development Centre. 

Further, also on the Elements of Construct and all the competences in the test and specification 

frameworks developed by the Examinations Council of Zambia (ECZ).  

      3.2.1  Item Types 

 3.2.1.1  SBA - Component 1 

SBA Component 1 will consist of structural formative and summative items 

in form   of class exercises, class tests, discussions, debates, assignments, 

presentations, case studies, excursions or field trips project reports, weekly 

tests, end of topic tests, mid-term tests, end of term tests and end of year tests. 

The types of tasks have been categorised into the three major assessment task 

groupings namely; theory, application and investigative tasks. Hands on 

commercial activities and practical requirements are emphasized and 

encouraged for learners such as generating of business plans, participating in 

tuck shops among other practicable activities in Commerce. 

 3.2.1.2  Final Examination - Component 2  

The Final Examination (FE) will consist of subjective item types where 

candidates will provide short and extended responses of both short and long 

essay type which will be dependent on the item task requirements. The 

responses should be written in point form. 

3.2.2     Level of Difficulty  

The level of difficulty for SBA tasks and examination test items will be influenced by 

the   following main factors among others:  

 (i) Content complexity referring to the depth of the subject mastery and extent of 

knowledge to be exhibited by learners or candidates 
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 (ii) Scenario complexity referring to the mental processes demand to understand and 

present accurate solutions to the problems presented in the scenario. 

 (iii)  Competence complexity referring to the integration of competences demanded to 

exhibit the skill, knowledge, altitudes and values. 

 (iv)  Level of autonomy referring to dependability where the lower the dependence the 

higher the difficulty and vice-versa 

 (v) Format and authenticity complexity referring to the type of task or item and the 

real life or contextual application levels 

 (vi) cognitive complexity referring to the level of thinking demanded based on the 

Revised Bloom‘s Taxonomy against the Elements of Construct (EoC) as provided 

in the table.  

The following table shows the distribution of competences by cognitive levels across the 

Elements of Construct. This illustrates distributions of the levels of difficulty 

Element 

of 

construct 

Remember Understand Apply Analyse Evaluate Create Total 

EOC1 12 15 5 7 5 0 44 

EOC2 12 22 14 11 1 3 64 

EOC3 1 2 3 2 0 0 8 

EOC4 9 29 17 14 3 1 73 

Total 34 68 39 34 9 4 188 

3.2.3 Syllabus Coverage 

The Commerce teaching syllabus for 2024 by CDC is the policy document that provides the 

basis for the development of the examination. The Test Framework, Test Specification and SBA 

Framework developed by ECZ will guide the development of Commerce examination. Both 

SBA and Final Examination will cover the whole syllabus assessing all the key and specific 

competences outlined in these documents. The assessment will measure the extent to which 

candidates will apply the acquired competences in the real world of business for personal and 

national development. Both SBA and Final Examination will be based on the four (4) Elements 

of Construct developed by the ECZ from the syllabus.  

3.2.1  SBA - Component 1 

SBA will cover the whole syllabus and will be based on the School Based Assessment 

Guidelines for the Examination for Certificate of Secondary Education Ordinary Level 

for Business Studies which contain the SBA Framework that guide Commerce teachers 

during the development of SBA tasks. It will assess all the competences and ensure 

holistic lifelong learning through effective balance among the three domains of 

cognitive (mental knowledge acquired), psychomotor (hands on commercial skills) and 

affective (emotions, values and attitudes) to real life beyond classroom. Further the 

component will endeavour to promote the practical context and competences 

achievement of learners to address personal and societal needs and everyday situations. 

3.2.2  Final Examination - Component 2 

The Final Examination will also cover the entire syllabus. It will be based on the Test 

Specification and Test Framework. The Final Examination will be based on the four 

Elements of Construct and will cover the key and specific competences. The Final 
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Examination will measure the extent to which the candidate has attained the key and 

specific competences and appropriately demonstrate that acquisition to real life and the 

wider real business world interactions. 

  

The following table shows the distribution of competences by Elements of Construct to determine 

coverage contribution and assignment of marks for the final examination 

Competence Coverage by Elements of Construct 

Element of 

construct 

EOC 1 EOC 2 EOC 3 EOC 4 TOTAL 

Number of 

competences 

44 64 08 73 188 

Marks 

contribution % 

23 34 04 39 100 

Mark assigned 25 25 15 35 100 

4         Scoring Criteria 

The Commerce scoring criteria will ensure that every mark awarded reflects the extent and measure of 

what a learner can do, create, and sustain in the real world of business. It measures learner‘s ability to 

demonstrate knowledge mastery, apply intelligence through creativity and innovation, demonstrate 

practical skill, think critically, and uphold ethical values. The two components SBA and Final 

Examination (FE) will be assessed and scored as follows: 

4.1 SBA Component 1- SBA will be assessed and scored at school level by the teacher using the 

School Based Assessment Guidelines for the Examination for Certificate of Secondary Education 

Ordinary Level for Business Studies provided by the ECZ. The teacher should adhere to the 

provided guidelines to appropriately allocate, score and award SBA marks to learners. The SBA 

marks for each of the two (2) years thus Form 2 and Form 3 will be submitted to the ECZ.  The 

teacher will submit the scores in raw form only. ECZ will do the required computation of weightage 

to determine the weighted score for each learner. 

4.2 Component 2 – Final Examination (FE) will be centrally set and marked by the ECZ. It will be 

marked out of 100 marks. The Final Examination Marking Coordination Meeting will be conducted 

with both Team Leaders and Examiners before actual marking begins. This will harmonise the 

scoring guide and ensure marking scheme is coordinated, Examiners are familiarised in order to 

fully equip them to appropriately score candidates.  Continuous monitoring during marking by 

various stakeholders will also be done to ensure consistency in scoring and award of marks. 

5 Notes and Guidelines 

5.1 Commerce assessment will ensure a comprehensive evaluation of candidates‘ knowledge, skills, 

values and attitudes needed for their personal and national development. 

5.2 The final examination will be written on official Examinations Council of Zambia (ECZ) stationery. 

5.3 Both SBA and Final Examination (FE) will contribute towards the final score and certification. 

5.4 Learners who will not have undertaken SBA will not be graded as ECZ does not process partial 

marks. 

5.5     Teachers shall administer and mark SBA in their respective schools, record and retain the evidence. 

5.6 The Commerce paper will have two sections, Sections A and B.  

5.7 There shall be three (3) months subject specific project learners shall undertake in Form 3 as part of 

the SBA tasks and shall be marked out of 30 marks. 

6  Exemplar Test Items 
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Exemplar items are sample test items provided to illustrate the type, format, and level of difficulty of items 

that may appear in an assessment. They serve as a guide for both teachers and learners by showing how 

knowledge, skills, and competences can be assessed in practice. Exemplar items demonstrate the 

alignment of assessment test items with specific competences and the desired cognitive levels, helping to 

ensure that teaching and evaluation are consistent with the curriculum. In a competency-based framework, 

exemplar items also show how learners are expected to apply knowledge and skills in practical, real-life 

situations, highlighting the specific competences targeted by each task.  

6.1 Exemplar Project Tasks  

EoC 2: Demonstrates skills in entrepreneurship, Business formation and financing 

 Project Assignment 

In the first month, working in groups of 10, you must identify a real business opportunity within your school or community, 

validate the demand through market research, and prepare a feasible business plan. (15 marks) 

In the second month, mobilize resources, launch, and operate the business venture for at least four weeks, applying 

marketing strategies and keeping accurate financial records.  (20 marks) 

In the final month, evaluate your business performance by preparing a financial statement, conducting a SWOT analysis, 

and presenting your findings in a formal entrepreneurial presentation.  (15 marks) 

Mark Allocation (30 Marks) 

Month 1: Planning (5 marks) 

Business idea & innovation  

Market research  

Business plan clarity  

Month 2: Operations (10 marks) 

Startup setup  

Marketing & branding  

Financial records  

Teamwork  

Month 3: Review & Presentation (15 marks) 

Financial analysis  

SWOT & reflection  

Presentation  

Note: Project shall be marked out of 30 marks 

Level of Difficulty: (Analysis, application, evaluation and creation) 

Specific Competence: Performs entrepreneurial activities and practice actualisation of business ideas into viable businesses  

Key Competences: (critical thinking, financial literacy, collaboration, problem solving, creativity and innovation) 

6.2 Final Examination Exemplar Items 

The exemplar items for Section A will be compulsory based on three elements of construct as follows: 

EoC1: Demonstrates skills of clean production and trading within legal parameters 

ITEM  1. 

Siwale, is a farmer growing rice in Nakonde and supplies to various traders in Lusaka. Lumba, who sells at Soweto market 

of Lusaka, agreed with Siwale on phone to be supplying 10 x 50kg bags of rice at K2,500.00 per bag, to be delivered every 

three months. Both agree that payment will be done two weeks after each delivery. Lumba has been struggling with low 

sales and ended up paying the last order using a Constituency Development Fund (CDF) loan and is not likely to meet 

payment for current delivery.  

Do the following tasks: 

(a)  As a trade expert, advise on how the following can address Lumba`s current situation;  
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(i) Advertising  

(ii)  Communication 

(iii)  Banking   [3 x 5 marks] 

 (b)  Cite the dangers of the existing contract to Siwale with suggested remedy.  [5marks]  

 (c) How would Siwale benefit from an own retail outlet in Lusaka?   [5 marks] 

Solutions 

(a) (i) Advertising 
− It helps1 Lumba to create brand loyalty 

− It helps Lumba to keep a product in customer‘s minds hence increase sales 

− It helps Lumba to introduce new products on the market 

(ii) Communication 

− It helps to clarify differences that may arise between Siwale and Lumba 

− It helps Siwale to receive orders from Lumda and other customers 

− It will help Siwale to send quotations easily either physically or electronically 

(iii) Banking 

− It would help Lumba to obtain funding through Loans 

− It will facilitate payments through credit transfers, electronic funds transfers,   

− It helps safeguard funds 

(b) − Lacks evidence and the agreement should be put in writing for reference 

− Non-clarity of terms and terms should be clearly outlined for violations to be noticed  

− Subject to misinterpretation and each party honour obligations to the contract 

(c)  − It will help Siwale to provide rice directly to customers at increased profits 

− It will help him to provide direct advice to his customers 

− It will help provide own pre-packaged rice to customers for easy marketing  

− It will help Siwale to improve on his personal relations with customers 

− It will enable him provide credit sales to creditworthy customers 

 

ITEM 1 ALTERNATIVE 

Twayenu Pineapple Cooperative for small scale pineapple farmers in Mwinilunga District of Zambia entered into a 5 years 

contract with Dumela Refreshments of Botswana effective January 2027 to supply fifty thousand tons of pineapples each 

year.  Dumela Refreshments is the reliable supplier of thirsty juice in Botswana and Namibia, but is currently grappling 

with low supplies of pineapples the key raw material. Dumela Refreshment Management is excited to enter the contract 

with Twayenu as a game changer. Twayenu feels the contract is too large for the cooperative to meet the demand. 

However, it is Twayenu‘s greatest opportunity to be successful and transform into a big multi-national company possibly. 

Do the following tasks: 

(a) Given your understanding of the significance of commerce, advise Twayenu Cooperative on how best they can 

position the cooperative for the contract in 2027.   [15 marks] 

 (b)  Why should Twayenu Pineapple Cooperative take advantage of this opportunity to supply Dumela Refreshments in 

Botswana  [5 marks] 

 (c) Given the full-fledged growth potential actualisation of the cooperative after 2027, what environmental consequences 

would the Mwinilunga Community face and the possible solutions you would recommend?  [5 marks] 

Total: 25 marks  

SOLUTION 

(a) Warehousing  

− help Twayenu to store the pineapples in bulk before they are delivered 

− helps Twayenu to prevent damage to the pineapples 

− helps Twayenu to prevent theft 

Advertising  

− It helps Twayenu to maintain market share with Dumela Refreshment 
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− It will help to create a lasting relationship with its customers 

− It will help increase sales of its products beyond Dumela Refreshments 

Banking  

− Banking provides a means of secure payments in the case of Twayenu  

− Banking will help Twayenu get additional funding for capacity expansion 

− It will help them guarantee payments and custody of funds 

Transport      

− Provides speedy collection of pineapples from different Twayenu farmers  

-       Provides timely delivery of the pineapples to Dumela Refreshments 

-       Overcome mobility and access challenges 

Insurance     

− Provides insurance coverage against unforeseen risks 

− It will help pool risks together with others enabling compensation in times of losses 

-        Minimise fear and gives courage to undertake the venture 

Communication 

− It will help demonstrate and clarify differences correctly 

− It will enhance flow of critical business information internally and externally 

− It will help improve the provision of services through good feedback 

(b) Market diversification 

− Increased Revenue & Profit 

− Extended Product Lifecycle 

− Enhanced Brand & Reputation: Builds global brand recognition, prestige, and loyalty. 

− Innovation & Learning 

− Access to Talent & Resources 

− Competitive Edge  

(c)  Environmental effects 

− Pollution: Industrial processes release greenhouse gases, toxic wastewater (microplastics, chemicals), and 

solid waste into air, water, and land. 

− Resource Depletion: Over-extraction of raw materials, deforestation, and overuse of water. 

− Soil Degradation: Tillage in agriculture leads to erosion, reducing soil health and crop yields. 

− Biodiversity Loss: Habitant destruction from resource extraction and pollution. 

Possible solutions 

− Circular Economy: Design for durability, repair, and recycling; minimize waste; promote reuse. 

− Energy Transition: Shift to renewable sources (solar, wind, hydro) and improve energy efficiency with smart tech. 

− Sustainable Design (Eco-design): Create products that use fewer resources and are easier to recycle at end-of-life. 

− Waste Management: Implement robust reduction, reuse, recycling, and responsible disposal programs; treat industrial 

sludge. 

− Technology Integration, machine learning, and sensors for optimized predictive maintenance, and reduced energy use. 

− Policy & Regulation: Government regulations on emissions and waste, plus enforcement, are crucial. 

− Sustainable Agriculture: Improve soil health, use organic inputs, and manage sustainably. 

− Education & Awareness: Train employees and the public on sustainable practices. 

Level of difficulty: Understanding, applying, analysing and evaluating 

Specific Competence: Practises safe environmental management strategies, sustainable and socially responsible conduct 

of commerce and production processes. 

Specific Competence: Demonstrates understanding of contracts, trade laws and restrictions and exhibit effective legal 

compliance in the conduct of business. 

Key Competences: entrepreneurship, problem solving, analytical and critical thinking and environmental sustainability 

 

EoC 2: Demonstrates skills in Entrepreneurship business formation and Financing 

ITEM 2. 

As a commerce student in a day secondary school, you observe a rising demand for eco-friendly, durable containers to 

package water drips on campus. Motivated by this opportunity, you register a limited company to supply these 
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sustainable packaging materials. 

However, when seeking K50,000.00 as start-up capital, you fail to secure funding because you lack a formal guiding 

document that investors and financial institutions require before committing resources. 

1. Identify the formal guiding document and justify its relevance in this business.  [10 marks]  

2. Give a simple outline of the identified document showing key sections relevant to your business.    (7 marks) 

Later, after successfully sourcing the required capital, you face the challenge of managing and sustaining the funds to 

ensure long-term growth and avoid mismanagement. 

3. Suggest two strategies you would use to manage the start-up capital effectively. (4 marks) 

4. Explain how your good financial management would help to sustain and grow the business.  [4 marks] 

Total: 25 marks 

Solution 

Task 1   
The formal document is a Business Plan. 

 Relevance:  

o Shows the vision, mission, and objectives of the company. 

o Provides a roadmap for operations and growth. 

o Helps attract investors and secure loans by proving viability. 

o Guides management decisions and resource allocation. 

o Builds confidence among stakeholders.  [10 marks] 

Task 2   

1. Executive Summary – overview of the eco-friendly packaging business. 

2. Business Description – type of company, products (durable water containers). 

3. Market Analysis – demand on campus, competitors, target customers. 

4. Organisation Structure – limited company ownership, management roles. 

5. Products/Services – eco-friendly water packaging containers. 

6. Financial Plan – capital needs (K50,000), revenue projections, expenses. 

7. Strategy to sustain – environmental benefits, long-term growth.  [7 marks] 

Task 3    

 Keep accurate financial records (budgeting and bookkeeping). 

 Separate business and personal finances. 

 Control costs by avoiding unnecessary spending. 

 Invest part of the capital in essential equipment and stock only. [4 marks] 

 

Task 4    

 Ensures funds are used efficiently, preventing losses. 

 Builds trust with investors and lenders. 

 Allows reinvestment into expansion (new products, wider market). 

 Promotes long-term stability by avoiding debt and mismanagement. [4 marks] 

Level of difficult: remember, understanding, applying and Analysing 

Specific Competence: Performs entrepreneurial activities and practice actualization of business ideas into viable 

businesses  

Key Competences: Entrepreneurship, financial literacy, creativity and innovation, analytical and critical thinking 

 

EoC 3: Applies physical and online business practices free from exploitation 

ITEM 3 

Maiwase works in a Multi-National Entity that sells products both locally and internationally, with ninety-five per cent 

of its operations conducted online. She is responsible for managing payment processes, customer data, and overall 

website security, while also supervising a small team. 
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Recently, the company has faced growing competition from traditional retailers who are beginning to adopt online 

platforms. At the same time, customers have raised concerns about exploitative practices in the e-commerce industry, 

such as hidden charges, misuse of personal data, and unfair pricing strategies. Maiwase must ensure that her company 

maintains its competitive edge while protecting its reputation and customer trust. 

Now do task 1 and 2 

1. Analyse the advantages the company is enjoying over its competitors.      (7 marks) 

2. Advise Maiwase on how best she can address the growing customer concerns.   (8 marks) 

(Total: 15 marks) 

 

 

 

 

ITEM 3 SOLUTIONS 

Task 1  -            Provides a global market and reach 

        -                   It operates on 24/7 basis 

− Has reduced operational costs like rent, transport, water, etc 

− Ability to analyse customer preferences, purchasing patterns 

− Easy to expand product lines, customer base without physical limitations 

− Convenience for customers 

− Provides targeted marketing 

− Provides automated processing for example automated inventory, order processing, etc 

− Direct customer relations 

− Faster transactions 

Task 2  -             Avoid selling unnecessary products or services 

− Avoid deceiving customers on prices and hidden costs 

− Avoid misleading or false claims 

− Do not fabricate a sense of urgency by creating scarcity and high-pressure tactics 

− Avoid exploiting vulnerable populations 

− Do not misuse customer data nor breach customer privacy 

Level of difficulty: understanding, applying analysing and evaluating 

Specific Competence: Demonstrates effective conduct of digital entrepreneurship and business competences and 

practises E-Commerce safely  

Key Competences: Citizenship, collaboration, problem solving, digital literacy and analytical thinking 

 

EoC 4: Analyses and evaluates the significance of commercial services in production, commerce and direct 

service provision 

ITEM 4 

Mr. Mwansa operates a fresh produce trading business in Lusaka, sourcing vegetables and fruits directly from small-

scale farmers in Lusaka West. His business plays an important role in bridging rural supply with urban demand, ensuring 

that city residents access farm-fresh produce. However, due to the absence of cold storage facilities and limited access to 

key commercial services such as transport logistics, packaging, and preservation technologies, the produce often arrives 

at the market wilted or spoiled. This not only reduces profitability but also undermines customer trust and farmer 

confidence. Mr. Mwansa‘s challenge shows the broader Zambian issue of farmers making losses after harvesting, where 

inefficiencies in handling, storage, and distribution affect food security and business success. 

Now, do the following tasks:  

1.  Analyse the key challenges Mr. Mwansa faces in his produce business and explain how these challenges affect 

farmers, consumers, and the overall profit of his enterprise.  (10 Marks) 

2.  Propose three practical solutions that Mr. Mwansa could adopt to reduce losses after harvesting and improve 

efficiency in his business. Justify each solution with clear reasoning.  (10 Marks) 

3.  Discuss the potential role of government, financial institutions, and technology in supporting small-scale traders like 
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Mr. Mwansa to overcome logistical and commercial barriers.  (7 Marks)  

Mr. Mwansa considers partnering with a local cooperative to pool resources for a shared cold storage facility. The 

cooperative members believe this will reduce spoilage, extend shelf life, and improve the business in urban markets. 

4.  Evaluate the benefits and possible risks of Mr. Mwansa joining a cooperative for shared storage facilities.   (4 

Marks) 

5.  Suggest one strategy the cooperative could use to ensure fair and transparent management of the shared facility.   (4 

Marks) 

Solution 

Task 1: Analyse challenges and impacts 

 Identification of challenges:  

o lack of storage (warehousing) 

o poor logistics (transport) 

o spoilage (wastage) 

o poor packaging (4 marks) 

 Impact on farmers:  

o Reduced income and losses 

o Poor support and discouragement  

o unstable demand.  

o Poor handling (4 marks) 

 Impact on consumers/profitability:  

o Poor quality produce 

o reduced trust 

o financial losses. (2 marks)  

 

Task 2:  

 Solution 1(freshness assurance) 

o Invest in cold storage 

o mobile cooling units 

o shared facilities. (4 marks)  

 Solution 2: (Improve on logistics and handling) 

o Example: Improve packaging  

o transport logistics.  (4 marks) 

 Solution 3: (technological use) 

o Example: Use digital platforms for demand forecasting and quick sales. (2 marks) 

Task 3: Role of external support 

 Government policy:  

o Subsidies  

o Infrastructure  

o Training programs (3 marks) 

 Financial institutions:  

o Access to credit  

o Microfinance  

o Insurance (2 marks)  

 Technology:  

o Security and control 

o Solar-powered cold storage 

o E-commerce (2 marks) 

Task 4: Benefits and risks of cooperative storage 

 Benefits:  
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o Reduced spoilage 

o Shared costs 

o Stronger bargaining power.  (2 marks) 

 Risks:  

o Possible conflicts 

o Mismanagement 

o Unequal benefit distribution.  (2 Marks) 

Task 5: Strategy for fair management 

  Suggests clear governance rules (e.g., constitution, bylaws). 

  Mentions transparency measures (e.g., audits, rotation of leadership).  (2 Marks) 

Level of difficulty: Applying, analysing and evaluating 

Specific Competence: Demonstrates the critical role of commercial services in non-commercial activities and drives 

success in the real wider business world. 

Key Competence: Problem solving, Analytical and critical thinking, problem solving and financial literacy 

 

EoC 4: Analyses and evaluates the significance of commercial services in production, commerce and 

direct service provision 

ITEM 5 

An International Maize Milling Company in South Africa, Feed Africa PLC, wishes to import a large shipment of maize 

from Mkushi Farmers‘ Cooperative in Zambia. This exchange requires both a secure mechanism for payment and 

protection against potential risks.   Mkushi Farmers` Cooperative is hesitant to send the maize grain without a guaranteed 

payment while Feed Africa PLC is un willing to pay until they are sure that the right quality and quantity of the maize 

are delivered. The Maize must be delivered by truck to Kapiri Mposhi and then by goods train to South Africa. Both 

parties are concerned about risks during transit and unforeseen delays. 

TASK 1  

(a)  (i)  Advise and describe the most ideal banking facility that can resolve the payment and quality impasse.  [4] 

(ii)  show why the cited facility in a(i) is important to both parties.    [11] 

TASK 2  

(b)  How would the `bill of exchange discounting facility`, assist the two parties in the scenario?  [8] 

TASK 3 

(c)  (i)  Identify four (4) transit risks Mkushi Farmers‘ Cooperative would face during transhipment. [4] 

(ii) Recommend the solution with reasons to the transit risks faced by Mkushi Farmers`  

Cooperatives.   [8] 

(Total: 35 marks)  

SOLUTION FOR ITEM 5 

(a)  (i)  Documentary credit/ letter of credit 

(ii)  importance 

− Risk Mitigation: Replaces the buyer's credit risk with the bank's, protecting sellers from non-payment 

and buyers from non-delivery. 

− Payment Guarantee: The bank guarantees payment to the seller once compliant documents (like bills 

of lading, invoices) are presented, ensuring the seller gets paid after shipping. 

− Financing Tool: Allows exporters to get pre-shipment (packing credit) or post-shipment financing, as 

the DC serves as collateral. 

− Working Capital: Buyers can improve cash flow as payment is made after shipment, potentially 

securing longer credit terms. 

− Intermediary Role: Banks act as trusted intermediaries, so buyer and seller don't need direct 

communication for payment assurance. 

− Structured Compliance: Ensures both parties adhere to strict terms and conditions, essential for 

complex government or large-scale trade 

(b) − Immediate Access to Funds: The seller receives cash immediately from a financial institution (minus a discount 

fee/interest charge), rather than having to wait until the bill's maturity date. This provides immediate working 
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capital. 

− Improved Cash Flow and Liquidity: Access to quick funds allows the seller to manage day-to-day operations, 

cover expenses, reinvest in the business, and take on new orders without being constrained by the buyer's 

payment cycle. 

− Risk Mitigation (Optional): In "without recourse" discounting, the financial institution assumes the risk of the 

buyer defaulting on payment. The seller is protected from potential losses. 

− Enhanced Negotiation Power: The seller can offer competitive or extended payment terms to the buyer (e.g., 90 

days credit) without negatively impacting their own cash flow, which can strengthen business relationships and 

attract more customers. 

− Off-Balance-Sheet Financing: In some cases, bill discounting does not count as a loan, so it does not increase 

the seller's debt on their balance sheet. 

(c)  (i)  Physical loss or damage, transportation delays, Theft and security breaches, regulatory non-compliance 

(ii)  Cargo Insurance, Political risk insurance, Motor vehicle insurance 

Level of Difficulty: understanding, applying and evaluating 

Specific Competence: Evaluates significance of commercial services in production, commerce and direct 

services. 

Key Competences: Analytical and critical thinking, creativity and innovation, communication and problem 

solving 

 

EoC 4: Analyses and evaluates the significance of commercial services in production, commerce and 

direct service provision 

ITEM 6 

Solus Insurance Company, is a Real Estates insurance firm specialised in selling house insurance policies. The Company 

is struggling to survive due to extremely low sales. The company engaged you in a survey on house insurance awareness 

conducted in the three busiest shopping malls in Lusaka which revealed that 95% of house owners were not aware of the 

availability of house insurance products. As a school leaver who learnt commerce engaged to help out the low housing 

insurance awareness: 

TASK 1 

(a)  (i)  Recommend immediate interventions with reasons Solus Insurance Company would use to address the 

low insurance sales to the community.  [8] 

(ii)  What methods of appeal can Solus Insurance Company use to address the revealed 95% non-awareness? 

  [8] 

TASK 2 

(b)   (i)  Analyse how Solus Insurance Company would intensively use communication to boost housing insurance 

premiums collections.   [10] 

TASK 3 

(ii)  Evaluate trends that Solus Insurance Company can use to reach new clients.  (9) 

(Total: 35 marks) 

 

SOLUTION TO ITEM 6 

(a) (i) − Creates Awareness and Demand 

− Differentiates the Brand 

− Builds Trust and Loyalty 

− Supports Sales Efforts 

− Facilitates New Products 

− Expands Market Reach 

− Drives Immediate Action 

(ii)  − Rational appeals 

− Emotional appeals 

− Social and credibility appeals 

− Urgency and scarcity appeal 
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(b)   (i)  − Engage customers at personal level to get feedback 

− Use different methods of communication to reach out 

− Use emails to engage customers 

 (ii)− Use of emails 

− Use of WhatsApp  

− social media 

− Use of other technologically advanced methods of communication 

Level of difficulty: remembering, understanding, analysing, and evaluating 

Specific Competence: Evaluates significance of commercial services in production, commerce and direct   services. 

Key Competences: Problem solving, analytical and critical thinking, collaboration and communication 
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Chapter 28: Principles of Accounts – 7020  

 

1 Construct  

Demonstrates strong accounting competences, financial literacy and ethical decision-making skills and 

applies them responsibly in real business and non-business contexts. 

2 Elements of Construct (EoC) 

The Principles of Accounts Examination will be based on the four (4) Elements of Construct and they will 

be as follows: 

 EoC 1 Demonstrates sound accounting decisions based on key accounting principles or concepts, 

procedures and ethical standards 

 Applies key accounting principles or concepts, procedures and ethical standards to make 

well-reasoned, transparent and responsible accounting decisions. 

 Demonstrates procedural precision and ethical integrity in finance and accounting. 

 Exhibits regulatory compliance and professional judgement in accounting. 

 Appreciates the accounting career prospects.  

EoC 2 Demonstrates proficiency in recording business transactions in ledger accounts 

 Applies understanding of source documents in the recording of business transactions. 

 Demonstrates understanding of manual and electronic accounting systems. 

 Demonstrates accurate recording of business transactions in the books of prime entry. 

 Transfers appropriately journal amounts to ledger accounts. 

 Demonstrates accurate preparation of ledger accounts through effective application of double 

entry book keeping system. 

 Interprets performance of ledger accounts to facilitate preparation of financial statements. 

EoC 3 Analyses the effective implementation of reconciliation and verification tools in accounting 

 Demonstrates mastery in the use of verification tools for identification and correction of 

errors and discrepancies. 

 Demonstrates mastery of reconciliation processes involving cash book, bank statements, 

customer and supplier transactions. 

 Performs verifications and reconciliations effectively to ensure accuracy,   

reliability and integrity in accounting records. 

EoC 4 Prepares and analyses financial statements 

 Prepares financial statements to measure performance of sole proprietorships, partnerships, 

non-profit organisations and manufacturing businesses. 

 Organises single/incomplete records into usable accounts for preparation of financial 

statements and analysis. 

 Performs financial analysis to identify operational deficiencies, risks and makes reliable 

forecasts for timely and informed decisions. 

 Applies analysis of accounting ratios appropriately to interpret and evaluate business 

performance. 

3 Test Design 

The Principles of Accounts examination will have two components. Component 1 will be School based 

Assessment (SBA) and Component 2 will be Final Examination; School Based Assessment will be 



- 288 - 

 

administered from Form 2 to Form 3 and will be set by the subject teacher at school level. The Final 

Examination will be will be centrally set and scored centrally by the Examination Council of Zambia 

(ECZ) at the end of Form 4. 

Summary of the Test Design for Components 1 and 2 

Component  

Name 

Code Level Term Number 

of 

scenarios 

Number 

of Tasks  

Total 

Tasks 

Marks Duration 

SBA  

 

 

 

 

 

 

Total 

7020/1 2 1 1 2 6 100 1 Year 

2 1 2 

3 1 2 

3 1 1 2 6 100 1 Year 

2 1 2 

3 1 2 

    12 12 200 2 Years 

Final 

Examination  

7020/2 

4 

 

3 

 

 

5 to 10 

 

10 to 25 
5 

items 

 

100 
2hours 30 

minutes 

3.1. Structure 

The structure for Principles of Accounts Examination shall comprise of SBA and Final Examination 

as follows; 

3.1.1 School Based Assessment - Component 1 

SBA tasks will be chosen, administered and marked by the teacher at school level only in Form 

2 and Form 3 using different types of formative and summative tasks.  Examples include class 

exercises, home works, quizzes, assignments, case studies, excursions and experiential activities, 

presentations and tests.  A total of twelve (12) SBA tasks will be administered, six (6) in Form 2 

and six (6) again in Form 3. The teacher should endeavour to achieve contextual and practical 

balance ensuring holistic acquisition and application of the cognitive accounting knowledge, 

accounting computational psychomotor skills and accounting values and ethical attitudes to be 

demonstrated by the learner. The tasks will comprise of real-life accounting scenarios and 

situations to which the learner will be required to fully apply critical thinking regarding 

accounting principles and ethical standards to provide solutions.   

The structure and type of each SBA task will be determined by the teacher at school level.  

3.1.2 Final Examination Component 2 

The Final Examination (FE) Component 2 will be centrally set and marked by the 

Examinations Council of Zambia (ECZ) and will be administered at the end of Form 4 

according to the Final Examination time table. 

The Final Examination Principles of Accounts Paper will consist of two sections namely 

Section A and Section B.  

Section A will have three (3) compulsory items based on EoC 1, EoC 2 and EoC 3, While 

Section B will have two (2) optional items both from EoC 4, from which candidates will 

choose any one (1) item. Section B will focus on preparation and analysis of financial 

statements which will have more marks due to more competences. Items will have the real 

financial and accounting problem, scenario or situation, financial data extracts among others 

upon which candidates will demonstrate acquired competences based on the three domains of 

cognitive accounting knowledge, the psychomotor accounting skills and the affective 

accounting values and attitudes. The items will be based on the four (4) Elements of Construct 



- 289 - 

 

(EoC) as detailed in the test design table. Candidates will be required to non-programmable 

calculators in the Final Examination. 

 

  Summary Table for Final Examination (FE) Structure  

Section Element of 

Construct 

Item No. No. of 

Items 

No. of 

Scenarios 

Tasks 

 

Marks Total 

Marks 

A 

 

 

 

Totals for 

A 

EoC 1 1 1 1 5 20  

 

 

60 

EoC 2 2 1 1 5 20 

EoC 3 3 1 1 5 20 

     60 

B Answer 

(any one) 

EoC 4 4 1 1 5 40  

 

 

40 

EoC 4 5 1 1 5 40 

Totals for 

B 

     40 

Total for 

whole 

paper 

04  5 5 to 10 25 max. 100 100 

 

          3.2     Test Content 

Assessment will be based on the CDC 2024 Principles of Accounts Syllabus, ECZ developed 

Assessment Scheme, Test Framework and Test Specification. Skills assessed will include 

knowledge, understanding, application, analysis, ethical thinking and problem solving. 

3.2.1 Test Item or question Types 

 (i)     School Based Assessment Component 1  

  SBA will consist of structural tasks in form of formative and summative assessments 

such as   class exercises, quizzes, homework, assignments, projects, research, report 

writing and presentations and summative tests. The teacher shall choose, administer and 

mark the tasks at school level. The teacher is advised to ensure holistic learner 

development through diversity of question types to adequately demonstrate the cognitive, 

psychomotor and affective domains. Computational, application, analytical, evaluative 

and investigative question types among others will be used.  

  (ii) Final Examination - Component 2  

 The Final Examination (FE) Component 2 will comprise of subjective semi and 

structured item types which will be attached to real-life accounting scenarios or 

situations. All the items will be scenario based which will require candidates to solve 

identified accounting problems. Candidates will be required to apply strong accounting 

competences of real-life accounting application, interpretation, analysis and evaluation. 

Items will require candidates to exhibit key and specific competences, apply them to 

solve problems and interpret correctly to give decisive accounting decisions.  

3.2.2     Level of Difficulty  

The level of difficulty for SBA tasks and Final Examination test items will be influenced by 

the   following main factors among others:  

 (i) Content complexity referring to the depth of the subject mastery and extent of knowledge 

to be demonstrated by learners or candidates. 

 (ii) Scenario or question complexity referring to the mental processes required to clearly 

understand the problem or gaps the question poses and present accurate solutions 

 (iii) Scenario type may be practical, knowledge, procedural, analytical and ethical based. 
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 (iv)  Competence complexity referring to the integration of competences demanded to exhibit 

the skill, knowledge, altitudes and values. 

 (v)  Level of autonomy where the lower the dependence the higher the difficulty and vice 

versa 

 (vi) Format and authenticity complexity referring to the type of task or item and the real life 

or contextual application levels 

 (vii) cognitive complexity referring to the level of thinking demanded based on the Revised 

Blooms Taxonomy against the Elements of Construct (EoC) as provided in the table. 

Distribution of Level of Difficulty across the Elements of Construct  

EoC Remember Understand Apply Analyse Evaluate Create TOTAL 

EOC 1 5 8 1 1 1 - 16 

EOC 2 10 14 7 6 1 1 40 

EOC 3 6 7 10 1 1 - 24 

EOC 4 12 31 44 5 2 1 95 

TOTAL 33 60 62 13 5 2 175 

 

3.2.3 Syllabus Coverage 

The SBA and Final Examination will be based on the Principles of Accounts syllabus 

produced by the Curriculum Development Centre 2024 and the assessment tools developed 

by the Examinations Council of Zambia. The assessments will cover all the key and specific 

competences outlined in the syllabus and assessment framework documents or tools. These 

competences will be assessed according to appropriate levels of difficulty using the revised 

Blooms Taxonomy. 

Both the SBA and Final Examination will focus on assessing all the key and specific         

competences across the syllabus to measures the extent to which candidates will fully apply 

the acquired competences in real accounting context for personal and national development. 

Both SBA and Final Examination will be based on all the four (4) Elements of Construct in 

which the competences have been grouped accordingly.  

The following table illustrates the distribution of competences by Elements of Construct to 

determine syllabus coverage and Final examination marks allocation 

Distribution of marks across Element of Construct Summary Table 

 EOC 1 EOC 2  EOC 3  EOC 4  TOTAL 

Competences  16 40 24 95 175 

Proportion 09 23 14 54 100 

Marks Assigned 20 20 20 40 100 

4 Scoring Criteria  

The Principles of Accounts scoring criteria will ensure that every mark awarded reflects the extent and 

measure of what a learner can do, create or innovate, and sustain in the real financial and accounting world. 

It measures learner‘s ability to demonstrate knowledge mastery, apply intelligence through creativity and 

innovation, demonstrate practical skill, think critically, and uphold accounting standards and ethics. The 

two components SBA and Final Examination (FE) will be assessed and scored as follows: 
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4.1  SBA 

School Based Assessment will be marked at school level by teachers in their respective schools 

following the SBA guidelines provided by the Examinations Council of Zambia (ECZ).  

 

 

4.2 Final Examination 

Final Examination will be centrally marked by examiners engaged by the Examinations Council of 

Zambia (ECZ). Examinations Council of Zambia (ECZ) will ensure that examiners are adequately 

prepared to undertake marking exercise in every Final Examination Marking Session. The Final 

Examination Marking Coordination Meeting will be conducted to properly and adequately orient 

Examiners into the marking session. This will harmonise the marking tools and scoring guide to 

appropriately score candidates in each particular Final Examination (FE).  Intensified continuous 

monitoring during marking by various stakeholders will ensure consistency in scoring and award of 

marks. 

Scoring Criteria Summary Table 

Assessment type  Marking Responsibility Conditions  

SBA - Component Marked by subject teachers in 

schools using SBA guidelines  

Contributes 30% of final results computed by 

ECZ 

Final Examination 

– Component 2 

Marked centrally by ECZ Contributes 70% of final results computed by 

ECZ 

Final Results Based on both assessments Candidate must attempt both SBA and Final 

Examination 

 

5 Notes and Guidelines 

5.1     Principles of Accounts assessment requires learners and candidates to demonstrate and apply sound 

and ethical accounting decision-making skills in the real world of business. 

5.2 The final examination shall be written on official Examinations Council of Zambia stationery. 

5.3 Both SBA and Final Examination will contribute towards the final score and certification. 

5.4     Teachers shall administer and mark SBA in their respective schools, record and retain the evidence. 

5.5 Learners who will not have undertaken SBA will not be graded as ECZ does not process partial 

marks. 

5.6  The teacher must enter raw marks for each task on the ECZ score sheet 

5.7 A subject specific project will be undertaken in Form 3 for four (4) months from term 2 through to 

term 3. 

 5.8 Some items will have extended additional information and adjustment notes. 

6 Exemplar Test Items 

Exemplar items are sample test items provided to illustrate the type, format, and level of difficulty of 

questions that may appear in an assessment. They serve as a guide for both teachers and learners by 

showing how knowledge, skills, and competences can be assessed in practice. Exemplar items demonstrate 

the alignment of assessment test items with specific competences and the desired cognitive levels, helping 

to ensure that teaching and evaluation are consistent with the curriculum. In a competency-based 
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framework, exemplar questions also show how learners are expected to apply knowledge and skills in 

practical, real-life situations, highlighting the specific competences targeted by each task. 

6.1  SBA Exemplar Project Task 

EoC:     The Project Task cuts across the four Elements of Construct  

Specific Competence: It cuts across key and specific competences, demanding learners to practically 

demonstrate the complete accounting cycle  

 

Group Project Task 

In groups of 5, you are required to identify a particular business activity of your choice. Track its transactions 

and keep complete accounting records within a period of four (4) months.  

You must prepare: source documents, books of original entry, ledgers, a trial balance, and full financial 

statements and interpretations.  

In the final stage, analyse the performance of the business using accounting ratios and provide a written 

project report with recommendations. This project carries a total of 50 marks.‖ 

Project instructions and phases 

Month 1: Business Setup and Source Documents (5 marks) 

 Select a readily available business activity (e.g tuck shop, fruit stand, stationery sales). 

 Document transactions and prepare source documents (e.g receipts, invoices, cash slips). 

 Record transactions in books of original entry (e.g cash book, sales journal, purchases journal). 

Month 2: Ledger Posting and Trial Balance (10 marks) 

 Post transactions into ledgers. 

 Balance accounts. 

 Prepare a trial balance at the end of the month. 

Month 3: Financial Statements Preparation (10 marks) 

 Prepare the Trading, Profit & Loss Account. 

 Prepare the Balance Sheet. 

 Ensure accuracy, proper format, and compliance with accounting principles. 

Month 4: Analysis and Interpretation (5 marks) 

 Calculate key ratios (gross profit %, net profit %, current ratio, return on capital). 

 Interpret results in a written report. 

 Suggest practical improvements for the business. 

Level of Difficulty: (Understanding, applying, analysis, evaluating and creating) 

Key Competence: (Analytical and critical thinking, financial education, problem solving, entrepreneurship 

and citizenship)  
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6.2 Exemplar Items for Final Examination 

EoC 1: Demonstrates sound accounting decisions based on key accounting principles or concepts, procedures and 

ethical standards. 

Specific Competence: Applies key accounting principles or concepts, procedures and ethical standards to make well-

reasoned, transparent and responsible accounting decisions. 

Item 1 

Mula Bakery, a sole proprietor, plans to apply for a K750,000.00 loan from FN Commercial Bank to finance the 

purchase of an automated high-volume oven and a modern dough mixer. As part of the loan evaluation process, the bank 

requires audited Financial Statements to determine the bakery‘s creditworthiness as a basis for granting a loan. 

However, Mula Bakery has concerns that the loan may not be approved due to an outstanding overdue liability of 

K250,000.00 owed to ZYX Limited. In an attempt to appear financially stronger, the bakery has approached its external 

auditor (a registered member of Zambia Institute of Chartered Accountants – ZICA) requesting approval of Financial 

Statements that exclude the K250,000.00 liability. 

 

Task 1  

As a learner of Principles of Accounts, what advice would you give to the external auditor? Provide three ethical 

principles that would guide your advice. (4 marks) 

Task 2  

Advise Mula Bakery on how the prudence and accruals concepts would affect the business financial position when the 

overdue liability is omitted from the Financial Statements. (10 marks) 

Task 3  

As a Compliant Officer from ZICA explain to the Auditor what professional requirements would be violated if the 

Auditor: 

(i)    agreed to hide K250,000.00 liability. 

(ii)  omitted the K250 000 liability.  (2 marks) 

Task 4  

Advise the auditor on the consequences that they may face for failing to adhere to ethical standards in this scenario. (2 

marks) 

Task 5  

As a learner of Principles of Accounts, you are tasked to give a talk to your fellow learners on the possible effects that 

the omission of the liability from the Financial Statements would cause on the bank and stakeholders. (2 marks) 

        [Total: 20 marks] 

SOLUTION 

Task 1 

Answer  

 It is unethical to omit the liability because financial statements must reflect the true financial position. 

 Ethical principles: 

1. Integrity – requires honesty and truthfulness in reporting. 

2. Objectivity – decisions should not be influenced by pressure from the client. (4 marks) 

Task 2 

Answer: 

Advice to Mula Bakery 

Omitting the overdue liability of K250,000.00 from the financial statements would violate both the Prudence Concept 

and the Accruals Concept, and this would negatively affect the reliability of the financial statements. 

1. Effect in relation to the Prudence Concept 

 The Prudence Concept requires that liabilities and expenses must not be understated, and assets or profits must 

not be overstated. 

 If the overdue liability is omitted, the bakery‘s financial statements will show a stronger financial position than 
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it actually has, which is misleading. 

 This will overstate profit and equity, making the business appear more financially healthy than it really is. 

Advice: The business should include all liabilities, even overdue ones, to present a true and fair view. Being transparent 

protects credibility and avoids ethical and legal consequences.   

Effect in relation to the Accruals Concept 

 The Accruals Concept states that expenses should be recorded when they are incurred, not when they are paid. 

 By omitting the K250,000.00 liability, the business would be ignoring an expense that has already been 

incurred. 

 This will result in understated liabilities and expenses, and overstated profit for the period. 

Advice: The overdue amount must be recognized in the accounts to ensure that financial statements reflect actual 

financial obligations of the business. This gives stakeholders a realistic basis for decision-making. 

Overall Recommendation 

Mula Bakery should not omit the overdue liability. Including it will ensure compliance with key accounting principles, 

maintain professional integrity, and avoid misleading financial statement users such as lenders and investors. Ensuring 

accuracy builds trust and increases long-term sustainability, even if it reduces the chance of loan approval in the short 

term.   (10 marks) 

Task 3 

Answer: 

 Violation of Code of Professional Conduct under ZICA requiring integrity, objectivity, and professional 

behaviour. 

 Breach of obligation to prepare true and fair financial statements in accordance with IFRS and ZICA guidelines.  

(2 marks) 

Task 4 

Answer: 

 Disciplinary action by ZICA (suspension, penalties, deregistration). 

 Loss of professional reputation and legal consequences if fraud is discovered. (2 marks) 

Task 5  

Answer: 

 The bank may grant a loan based on misleading financial statements, exposing it to credit risk. 

 Users make wrong financial and investment decisions due to unreliable information. (2 marks) 

Level of Difficulty: (Understanding, applying, analysing and evaluating 

Key Competences: (Financial education, analytical and critical thinking, citizenship and entrepreneurship) 

 

EoC 2: Demonstrates proficiency in recording business transactions in Ledger Accounts.  

Specific Competence: Demonstrates accurate preparation of ledger accounts through effective application of double 

entry book keeping system. 

Item 2 

You have recently joined Toll Gate Ltd as Accounting Clerk. Your supervisor gives you the cash account as shown and 

informs you that several transactions were recorded by the system but not yet constructed into proper business 

transaction statements needed to initiate the accounting process. 

CASH ACCOUNT 

Date Details F Debit Credit  

2025    K N K N 

Dec  3 Capital  50,000 00   

Dec  12 Sales (Cash)  34,000 00   

Dec  17 Electricity    7,500 00 

Dec  23 Payables B.    10,000 00 



- 295 - 

 

Chikwakwa 

 

Task 1  

Your task is to analyse the Cash Account and construct the four (4) business transactions that must have occurred and 

show how this will help ensure the accuracy of the accounting records. (4 marks) 

Task 2  

TEM Enterprise is conducting a period-end stock take. During the review, the General Manager notices inconsistencies 

between the physical stock and the ledger balances. 

The General Manager suspects that the junior accountant may have omitted some credit transactions in the Sales Day 

Book. 

As the Senior Accountant, you are given an incomplete Sales Day Book for December 2025 with the two omitted credit 

sales invoices as follows: 

Dec  21  Invoice 394 – Customer: F. Choli 

 10 bags of Urea Fertilizer @ K800.00 each 

 Trade Discount: 10% 

Dec  29  Invoice 410 – Customer: J. Kwenga 

 25 packets of Sugar @ K60.00 each 

 No discount 

You are to complete the following Sales Day Book correctly taking care of omissions and show the amount to be 

transferred to the Sales Account in the General Ledger. (6 marks) 

TEM Enterprise’s 

Sales Day Book   

Date Details Invoice No Invoice 

Amount 

Total Amount 

2025   K N K N 

Dec 1 N. Dube 001     

  8 Bags of maize @ K300.00 each  2,400 00   

  Less: 5% Trade Discount  120 00   

      2,280 00 

Dec 10 L. Lwena 214     

  5 Cartons of cooking oil @ K3 000.00 per 

carton 

   15,000 00 

Dec 14 P. Kweenda 267     

  12 Bags of Mealie Meal @ K275.00 each    3,300 00 

 

Task 3   

You are the newly hired Junior Accounting Clerk at Trade Wholesalers, and accurate customer account    

management, is part of your core responsibilities. 

As the company prepares end-of-year financial statements, the Credit Controller reports that the closing balance on T. 

Waiko‘s account does not match the internal records as it stated K2150.00. Your supervisor, assigns you to investigate 



- 296 - 

 

and reconcile the account for December 2025. 

To complete the reconciliation, you must analyse each business transaction involving T. Waiko and record it correctly in 

the Accounts Receivable Ledger. 

You are provided with the following December 2025 transactions: 

 Dec 1: Balance due to Trade Wholesalers → K2,800.00 

 Dec 2: Sold goods on credit for K4,000.00, less 5% trade discount 

 Dec 8: Goods returned by T. Waiko → K500.00 (at list price) 

 Dec 10: Paid amount due on Dec 1 by cash, less 2.5% discount 

 Dec 20: New credit sale invoice issued → K1,800.00 

 Dec 24: Paid by cheque in full settlement of the Dec 2 sale, less 2% discount 

Task  

Using the above transactions, prepare T. Waiko‘s Account in the books of Trade Wholesalers.  [10 marks] 

                                                                        [Total: 20 marks] 

SOLUTION 

Item 2 

Task 1 (transactions that occurred) 

2025 

Dec   3 Capital introduced 

 The owner introduced K50,000.00 cash into the business. 

Dec 12 Cash sales 

 The business made cash sales worth K34,000.00 

Dec 17 Payment for Electricity 

 The business paid K7,500.00 cash for Electricity 

Dec 23 Payment to account payable 

 The business paid K10,000.00 cash to account Payable B. Chikwakwa [4 marks] 

 

Task (b) 

TEM Enterprise’s 

Sales Day Book 

Date Details Invoice No Invoice 

Amount 

Total Amount 

2025   K N K N 

Dec 1 N. Dube 001     

  8 Bags of maize @ K300.00 each  2,400 00   

  Less: 5% Trade Discount  120 00   

      2,280 00 

Dec 10 L. Lwena 214     

  5 Cartons of cooking oil @ K3 000.00 per 

carton 

   15,000 00 

Dec 14 P. Kweenda 267     

  12 Bags of Mealie Meal @ K275.00 each    3,300 00 

        

Dec 21 F. Choli 394     

  10 Bags Urea Fertilizer @ K800.00  8 000 00   

  Less: 10% Trade Discount  800 00   
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      7,200 00 

Dec 29 J. Kwenga 410     

  25 packets of sugar @ K60.00    1,500 00 

Dec 31 Transfer to Sales Account in General Ledger GL   29,280 00 

 

Task C 

Traders Wholesalers‘ Sales Ledger 

T. Waiko Account 

Date 

2025 

DETAILS FO DEBIT        K              

N            

CREDIT     K              

N 

Dec 1 Balance B/f 2800 00   

 2 Sales  3800 00   

 8 Returns inwards    500 00 

 10 Cash    2730 00 

 10 Discount allowed    70 00 

 20 Sales  1800 00   

 24 Bank    3234 00 

 24 Discount allowed    66 00 

 31 Balance C/d   1800 00 

    8400 00 8400 00 

[10 marks]   

[Total: 20 marks] 

 

Level of Difficulty: (applying, analysing and evaluating) 

Key Competences: (Analytical thinking, critical thinking, financial education and entrepreneurship) 

 

 

EoC 3: Analyses the effective implementations of reconciliation and verification tools in the world of business. 

Specific Competence: Demonstrate mastery in the use of verification tools for identification and correction of errors 

and discrepancies. 

Item 3 
Linto Ltd is a medium-sized trading company dealing in office supplies. As part of the year-end accounting process for 

the financial year ending 31 December 2025, the accounting clerk extracted the Trial Balance but discovered that the 

debit side was K1 200.00 less than the credit side. To allow preparation of draft accounts, the difference was placed 

temporarily in a Suspense Account. 

During the review, the Accounts Supervisor instructed the clerk to investigate the imbalance. After checking the books 

of original entry, ledger postings, and supporting documents, several errors were discovered that affected individual 

ledger accounts and contributed to the imbalance in the Trial Balance. 

The investigation revealed the following: 

1. A rent payment of K800.00 had been correctly entered in the Cash Book but was mistakenly debited to the 

Electricity Expense Account instead of Rent Expense. 

2. A credit sale of K1 500.00 was recorded correctly in the journal, but when posted to the ledger, it was 

incorrectly entered in the Sales Account as K5 100.00. 

3. The Purchases Returns Journal, which totalled K600.00, had been completely omitted from posting to the 

Purchase Returns Account. 

4. The Discounts Allowed total of K200.00 from the Cash Book was incorrectly posted as K2 000.00 to the 

Discounts Allowed Account. 

5. The owner withdrew K1 200.00 cash for personal use, correctly credited in the Cash Account, but the debit 
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entry was mistakenly made to the Salaries Expense Account instead of Drawings. 

6. The company purchased a new office machine costing K90 000.00, but the clerk incorrectly recorded the 

transaction in the Purchases Account instead of the Office Equipment (or Machinery) Account. 

Task:  

The accountant has now tasked you with identifying the types of errors and preparing the correction entries necessary to 

update the accounts and clear the Suspense Account. 

[Total: 20 marks] 

 

SOLUTION 

Item 3       
Task (i) Error of commission 

 Error of transposition 

 Error of principle 

 Error of principle  [4 marks] 

Task (ii) GENERAL JOURNAL 

Date Details  Dr Cr 

2025 

1 
 

 

2 
 

 

3 
 

 

4 
 

 

5 
 

 

6 

  

Rent Account  

Electricity Expenses Account 

Sales Account  

Suspense Account  

 

Suspense Account  

Purchases Returns Account  

 

Suspense Account  

Discount Allowed Account  

 

Drawings Account  

Salaries Expense Account  

 

Office Machine Account 

Purchases Account  

 K 

800 

 

 

3 600 

 

 

600 

 

 

1 800 

 

 

600 

 

 

90 000 

 

N 

00 

 

 

00 

 

 

00 

 

 

00 

 

 

00 

 

 

00 

K 

 

800 

 

 

3 600 

 

 

600 

 

 

1 800 

 

 

600 

 

 

90 000 

N 

 

00 

 

 

00 

 

 

00 

 

 

00 

 

 

00 

 

 

00 

[12 marks] 

Task (iii) 

SUSPENSE ACCOUNT 

Date  Details F Dr Cr  

2026 

Jan  

Jan  

Jan  

Jan  

 

31 

31 

31 

31 

 

Balance  

Sales  

Purchases Returns  

Discount Allowed  

 

b/d 

 

 

K 

1 200 

 

600 

1 800 

N 

00 

 

00 

00 

K 

 

3 600 

N 

 

00 

3 600 00 3 600 00 

[4 marks] 

[Total: 20 marks] 
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OR 

 

 

 

 

EOC 3: Analyses the effective implementations of reconciliation and verification tools in the world of business. 

Specific Competence: Demonstrates mastery of reconciliation processes involving cash book, bank statements, customer and 

supplier transactions. 

Item B 

Item Task 1  

You are the Assistant Accountant at Mwami Enterprises, a company preparing to close its books for the year ending 31 December 

2025. During the final review, the Finance Manager notices that the Cash Book (Bank Column) debit balance of K304,000.00 did 

not agree with the Bank Statement credit balance of K291,600.00. 

Task  

Your task is to update the Cash Book and to prepare a Bank Reconciliation Statement to reconcile the differences.   [10] 

The following items were discovered: 

1. A cheque for K15,000.00 deposited on December 29 is recorded in the Cash Book but does not appear on the Bank 

Statement. 

2. Bank interest of K2,400.00 was added by the bank but not recorded in the Cash Book. 

3. A cheque payment of K13,600.00 was recorded in the Cash Book but is not yet presented for payment. 

4. A direct debit of K7,000.00 for insurance appears in the Bank Statement but not in the Cash Book. 

5. The bank charged K3,600.00 for transaction fees not yet recorded in the Cash Book. 

6. The bank debited K12,400.00 in error, confusing Mwami Enterprises‘ account with that of ―Mulimi Enterprises.‖ 

7. A cheque of K16,000.00 received from a customer and recorded in the Cash Book was Dishonoured (bounced) and 

returned by the bank. 

Task 2 

You have recently joined Tech Machines Ltd as a Trainee Accountant. At the end of December 2025, the Chief Accountant 

notices a discrepancy between the total of the individual customer accounts in the Sales Ledger and the balance of the Sales 

Ledger Control Account in the General Ledger. 

The Accountant asks you to prepare the Sales Ledger Control Account using the month‘s summary data. 

Balances available on 1 December 2025:    18 500.00 Dr    

December Transactions:  

Cash paid to suppliers                 85 000.00   

Credit sales    24 200.00 

Returns outwards                    750.00 

Cheques received from credit customers                 9 125.00 

Returns inwards                     850.00  

Discounts allowed              420.00  

Discounts received              950.00  

Cash received from credit customers       2 375.00  
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Set-off/Contra Entry             300.00 

Irrecoverable debts written off            250.00 

Refund to a customer for overpayment on their account                    235.00 

Interest charged on overdue accounts            120.00 

Dishonoured Cheque from customer               450.00 

[10] 

Item 3 SOLUTION 

Task 1  

MWAMI ENTERPRISES’ 

REVISED CASH BOOK 

Date Details F Dr Cr 

2025 

Dec  

Dec 

Dec 

Dec 

 

 

2026 

Jan  

 

31 

31 

31 

31 

 

 

 

1 

 

Balance  

Bank interest 

Insurance premium (DD) 

Bank charges  

Dishonoured cheque 

Balance  

 

Balance  

 

b/d 

 

 

 

 

c/d 

 

b/d 

 

304,000 

2,400 

 

00 

00 

 

 

 

7,000 

3,600 

16,000 

279,800 

 

 

 

00 

00 

00 

00 

306,400 00 306,400 00 

13 990 00   

[7 marks] 

(ii)  

MWAMI ENTERPRISE’S BANK RECONCILIATION AS AT 31 DECEMBER 2025 

 

Balance as per revised Cash Book 

Add: Unpresented cheques  

 

Less: Uncredited cheques 

 

Add: Bank Error (Mistaken Debit) 

Balance as per Bank Statement 

K N K 

279.800 

13,600 

N 

00 

00 

293,400 

(14,200 

00 

00) 

279,200 

12,400 

00 

00 

291,600 00 

[3 marks] 

Task 2  

SALES LEDGER CONTROL ACCOUNT 

Date Details F Dr Cr 
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2025 

Dec 

Dec  

Dec 

Dec 

Dec 

Dec 

Dec 

Dec 

Dec 

Dec 

Dec 

Dec 

 

2026 

Jan  

 

1 

31 

31 

31 

31 

31 

31 

31 

31 

31 

31 

31 

 

 

1 

 

Balance  

Sales  

Bank  

Returns inwards  

Discount allowed  

Cash  

Set off/contra entry 

Irrecoverable debt 

Customer refund 

Interest on overdue account 

Dishonoured cheque 

Balance  

 

 

Balance  

 

b/d 

 

 

 

 

 

 

 

 

 

 

c/d 

 

 

b/d 

K 

18 500 

24 200 

 

 

 

 

 

 

235 

120 

 

 

N 

00 

00 

 

 

 

 

 

 

00 

00 

K 

 

 

9 125 

850 

420 

2 375 

300 

250 

 

 

450 

29 285 

N 

 

 

00 

00 

00 

00 

00 

00 

 

 

00 

00 

43 055 00 43 055 00 

29 285 00   

[10 marks] 

[Total: 20 marks] 

Level of Difficulty: (understanding, applying, analysing) 

Key Competences: (Analytical thinking, problem solving, critical thinking and financial literacy) 

 

 

EoC 4: Prepares and analyses financial statements 

Specific Competence: Prepares financial statements to measure performance of sole proprietorships, partnerships, non-

profit organisations and manufacturing businesses. 

Specific Competence: Performs financial analysis to identify operational deficiencies, risks and makes reliable forecasts 

for timely and informed decisions. 

Item 4 

You work as an Accountant for Kamu General Dealers. The business is a sole proprietorship dealing in hardware. 

At the end of the financial year, 31 December 2025, the Chief accountant has tasked you to prepare the Financial 

Statements. Your predecessor had difficulty handling adjustments, which resulted in incorrect Financial Statements. 

Your responsibility is to carefully analyse the trial balance and apply all necessary adjustments so that accurate 

Financial Statements are prepared. 

Kamu General Dealers’ 

 Trial Balance as at 31 December 2025 

Details 
Dr Cr 

K N K N 

Sales   750,000 00 

Purchases 620,000 00   

Carriage Inwards 18,000 00   

Wages 140,000 00   

Rent 58,000 00   

Insurance 26,000 00   

Motor Vehicle (Cost) 580,000 00   

Accumulated Depreciation – Motor Vehicle   80,000 00 

Equipment (Cost) 300,000 00   

Accumulated Depreciation – Equipment   30,000 00 
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Trade Receivables 85,000 00   

Trade Payables   52,000 00 

Inventory (31 December 2024) 70,000 00   

Drawings 35,000 00   

Bank 180,000 00   

Capital   1,200,000 00 

Totals 2,112,000 00 2,112,000 00 

The following adjustments need to be made, to have correct financial statements: 

a) Closing inventory on 31 December was K49,000.00. 

b) Rent prepaid amounted to K15,000.00 

c) Wages owing were K20,000.00 

d) K10,000.00 for insurance was prepaid. 

e) Depreciate Motor Vehicles at 20% per annum using straight line method. 

f) Depreciate Equipment at the rate of 10% per annum using the reducing balance method. 

 

Using the information provided: 

Task 1  

Prepare the Statement of Profit or Loss for the year ended 31 December 2025. (15 marks) 

Task 2  

Prepare the Statement of Financial Position as at 31 December 2025.  (15 marks) 

Task 3 

Analyse the performance of Kamu General Dealers by applying four (4) key ratios (namely gross profit margin, net 

profit margin, current ratio and return on capital employed) and advise appropriately.  (10 marks) 

Total 40 marks 

 

SOLUTIONS 

Task 1 

Kamu General Dealers’ 

Statement of Profit or Loss For the year ending 31 December 2025 

 K N K N K N 

Sales     750,000 00 

Opening Inventory   70,000 00   

Purchases 620,000 00     

Add: Carriage inwards 18,000 00     

Net Purchases   638,000 00   

Total Inventory available for sale   708,000 00   

Less: Closing Inventory   49,000 00   

Cost of Goods Sold   659,000 00   

Add: Wages 140,000 00     

        Add: Wages owing 20,000 00     

Net Wages   160,000 00   

Cost of Sales     819,000 00 

Gross Loss     (69,000 00) 

Less: Expenses       

Rent 58,000 00     

Less: Rent prepaid 15,000 00     

   43,000 00   
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Insurance 26,000 00     

Less: Insurance prepaid 10,000 00     

   16,000 00   

Depreciation of Motor Vehicle   116,000 00   

Depreciation of Equipment   27,000 00   

Total Expenses     202,000 00 

Net Loss     (271,000 00) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Task 2 

Kamu General Dealers’ 

Statement of Financial Position as at 31 December 2025 

Non-Current Assets Cost  Acc. Dep  NBV  

 K N K N K N 

Motor Vehicle 580,000 00 196,000 00 384,000 00 

Equipment 300,000 00 57,000 00 243,000 00 

 880,000 00 253,000 00 627,000 00 

Current Assets       

Inventory   49,000 00   

Trade Receivables   85,000 00   

Bank   180,000 00   

Rent prepaid   15,000 00   

Insurance prepaid   10,000 00   

Total Current Assets   339,000 00   

Current Liabilities       

Trade payables 52,000 00     

Wages owing 20,000 00     

Less Total Current Liabilities   72,000 00   

Working Capital     267,000 00 

Net Assets     894,000 00 

Financed by:       

Capital at start   1,200,000 00   
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Less: Net Loss   271,000 00   

   929,000 00   

Less: Drawings   35,000 00   

Capital Employed     894,000 00 
 

 

Task 3 Ratio analysis 

1. Gross Profit Margin  
Gross Profit/Sales X 100% 

 = K69,000.00 ÷  K750,000.00 X 100% = 9.2% 

Representing very low margin, indicating high cost of sales. 

2. Net Profit Margin  
Net Profit ÷ Sales X 100%  

=  K271,000.00 ÷ K750,000.00 X 100% = -36.1% 

 Loss making position, expenses far more than gross profit. 

3. Current Ratio  
Current Assets ÷ Current Liabilities 

 = K339,000.00 ÷ K72,000.00 = 4.71 

 Strong liquidity, easily cover short-term operation expenses. 

4. Return on Capital Employed (ROCE)  
Net Loss ÷ Capital Employed X 100%  

= K271,000.00 ÷ K894,000.00 X 100 = -30.3% 

 Poor return, capital did not make profit but loss. 

 

 

Advice 

 Cost Control: The cost of sales is taking larger amount of revenue. Negotiate better supplier terms and reduce 

carriage costs. 

 Expense Management: Wages and depreciation are very high costs. Use assets efficiently and consider lower 

wage bills. 

 Revenue Growth: Need to increase sales volumes to cover fixed costs. Explore and diversify. 

 Sustainability: Despite strong liquidity, corrective action is needed to restore profitability 

Level of Difficulty: (understanding, applying and analysing) 

Key Competences: (Problem solving, analytical thinking, critical thinking, financial literacy and entrepreneurship) 
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Chapter 29: Access Arrangements 
 

1 Background 

It is crucial that assessment practices of learners with special educational needs and disabilities (SEND) 

are guided by sound principles that are fair and inclusive for the learners they are designed for. This 

document aims to provide guidance to teachers, assessors and administrators across institutions on the 

conduct of fair and inclusive assessment.  In inclusive assessment, the Test designs, methods and criteria 

used in the conduct and administration of assessment shape the perception of assessment among learners 

with SEND.  

Assessment of these learners should be grounded on the same educational principles of Competence-

Based curriculum to reflect equity and to give full participation to all learners. Assessment can be 

conducted in a formative and summative way in order to determine the acquisition of knowledge and skills 

of learners.  

In order to create an inclusive assessment environment that enables all learners to perform to their 

potential, access arrangements or reasonable accommodations are given to support those candidates with 

limitations to accessing assessment either summative or formative.  

2 Purpose 

The purpose of giving Access Arrangements to learners with SEND at Examination for Certificate of 

Secondary Education Ordinary Level (ECSEOL) is to eliminate the unnecessary barriers to standard 

assessments and aims to promote fairness in order to maintain the integrity of the qualification.  

3 Access Arrangement Provisions 

Access arrangements are not automatic - they must be supported by evidence of need and reflect the 

person‘s normal way of working. The boundaries and parameters within which the Access Arrangements 

shall apply include the following: 

3.1 Equal opportunities: Access Arrangement aims to provide learners with special educational needs 

an opportunity to access examinations or assessments without any barriers.  

3.2 Merit-Based Selection: candidates with Special Educational Needs (SEND) will be selected based 

on merit and ability.  

3.3 Positive discrimination: this entails making reasonable adjustments designed to focus on disabling 

conditions and remove barriers that may prevent full participation and access to examinations by 

learners with SEND.  

3.4 Evidence-based: Using research-based and proven access arrangements in assessment 

4 Assessment Objectivity 

Access arrangements must not give the candidate an unfair advantage over others. Adherence to 

examinations regulations: any teacher or lecturer or education administrator who helps candidates with 

access arrangements, for example, scribes or human readers shall strictly adhere to the Examinations 

Guidelines and Regulations. 

5 Pre-Examination Access Arrangements  

Examination centres must request provisions of modified question papers in advance based on their needs. 

Pre-examination access arrangements are modifications made to the examination question papers that 

involve altering the content, context, or format of existing assessment instruments to better suit the needs 
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of specific learners or to improve their quality and accuracy without necessarily changing the fundamental 

learning objectives being assessed. Pre-examination modifications include Braille and Enlarged Print 

version for candidates with visual impairment and Adapted English question papers for candidates with 

hearing impairment. 

6 Other Access Arrangements  

Other Access Arrangements given to candidates are applied during the conduct and administration of 

examinations at school level. These include the following: 

6.1 Extra time 

Candidates with SEND are granted 25 percent more time. Candidates with Special Educational 

Needs are eligible for 25% (percent) extra writing time during examinations. 

6.2 Intermittent Breaks  

Intermittent breaks occur at irregular intervals whenever a candidate wishes to rest during 

examinations, and a Stop Watch is used for time management. Additionally, some candidates may 

also require breaks during the examination session.  

6.3 Separate room 

To minimise distractions, some candidates may be allowed to sit their examination in a separate 

room. Candidates who are granted extra time should typically sit their examination in a separate 

room to further reduce distractions. 

6.4 A Scribe 

Candidates with a disability or injury that affects their ability to write legibly are should be allowed 

to have a human scribe to assist them in completing their written answers. Arrangements can be 

made for a scribe to write answers on behalf of the candidate when writing is challenging. 

6.5 A Reader 

A candidate with visual impairments or a disability that hinders their ability to read may use a 

human reader. Arrangements should be made to have question papers read to candidates who face 

challenges with reading. 

6.6 Prompter 

Candidates who face emotional challenges may struggle with concentration and attention span and 

require support to follow instructions and remain focused during tasks. A prompter may assist these 

Candidates.  

6.7 Tape Recording Assistant  

The candidates under this access arrangement have the provision to have their responses recorded 

on tape. An assistant will be provided to carry out the recording of a candidate's responses on tape. 

6.8 Transcriber  

Candidates under this Access Arrangement will be assisted by having a written Braille converted to 

ink print. 

7 Samples of Modified Examination items  for Learners With SEND 

Learners with Hearing Impairment will have their Test Items modified for the purpose of making them be 

simplified to avoid them failing to understand the Items as a result of the questions that may have 

unfamiliar words to them. 
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Exemplar Test Items for the Hearing Impaired and Visually Impaired 

Sample items for Commerce 

EOC1: Demonstrate skills of clean production and Trading within legal parameters 

Item   

John, is a farmer growing rice in Nakonde. John sells his rice to many business people (traders) who come from Lusaka. 

A business woman Jane, sells rice at Soweto market in Lusaka. One day John talked to Jane and they agreed that Jane will 

buy 10 x 50kg bags of rice at K2500 per bag from John. The bags of rice will be brought to Jane every after three months. 

Both John and Jane agree that payment of rice given to Jane can be paid after two weeks. Jane has been having low sales 

and what she bought last time she paid using a CDF loan. Jane may not pay back the CDF loan and she might not pay for 

bags of rice that were brought.  

Task (Question) 1 

As a good business man, advise Jane on how to use the following aids in trade to have more sales.  

(i) Advertising  

(ii) Communication  

(iii) Banking                   3  5 marks  

Task 2  

Why it is important to sign a formal business contract between John and Jane.  [5marks]  

Task 3  

What are the advantages of John starting his own retail shop (outlet) for rice in Lusaka than selling to Jane?    [5 marks] 

Level of difficulty is based on understanding and application 

Sample items for Principles of Accounts 

EOC 1: Demonstrates sound accounting decisions based on key accounting principles and ethical standards. 

Item  

Mathews Bakery, a sole proprietor (business owner), plans to apply (ask) for a K750,000.00 loan from Bukatala 

Commercial Bank (BCB) to buy an automated high-volume oven (Big stove) and a modern dough mixer. The bank wants 

an audited Financial Statements to decide if Mathews Bakery can get a loan. 

But, Mathews Bakery has concerns (worries) that the loan may not be accepted because of an outstanding overdue liability 

of K250,000.00 owed (not paid) to ZYX Limited. Mathews Bakery has tried to look to be having money (financially 

stronger), the bakery has met its external auditor (a registered member of Zambia Institute of Chartered Accountants – 

ZICA) asking (requesting) for approval of Financial Statements that exclude (hides) the K250,000.00 liability. 

Task 1 

You are a learner of Principles of Accounts, what advice would you give to the external auditor? Provide three ethical 

principles that would guide your advice.                                            [4] 

Task 2 

Advise Mathews Bakery on how the prudence and accruals concepts would bring problems to (affect) the business 

financial position when the overdue liability is omitted (removed) from the Financial Statements. 

Task 3 

As an Obedient Officer from ZICA, you are asked to tell the auditor on what would be violated professional requirements 

if the Auditor agreed to hide K250,000.00 liability. 

As an Obedient ZICA Officer, highlight/explain the professional requirements that would be violated by omitting the 

K250 000 liability. 

Task 4 

Advise the auditor on the problems (consequences) that they may have for failing to follow ethical standards in this 

situation. 

Task 5  

As a learner of Principles of Accounts, you are asked to = talk to your fellow learners on the  effects that the omission of 

the liability from the Financial Statements would cause on the bank and stakeholders.                             [Total: 20 marks] 
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Sample items for Religious Education  

EoC 2: Appreciates spirituality, faith and prayer as commitment to God. 

Item 

In one village in Zambia there was a man who had two wives with 6 children. But, the man had not yet paid his 

bride price and Church wedding with his two wives. The man separated with his second wife because his second 

wife was not faithful (had sex outside her marriage/adultery). The second wife who was not faithful left her 

children with the man and his first wife. The first wife who stayed home then took care of all the 6 children but 

she now wants that the step children should leave the home.  But the man (the husband) wants all the children to 

stay in his home. 

Tasks () Courtship and Marriage 

1. Explain the Christian values the situation (story) teaches young people about marriage. [6 marks] 

2. How can Traditional marriage approaches be used to promote strong marriage in the story? [6 marks] 

3.  Identify factors (reasons) that promote effective (useful) communication in marriage. [8 marks] 

Note: Item 1 is on understanding while 2 and 3 are on applying.  

All the items are from the topic Courtship and Marriage.  

Key competences emphasised are effective Communication, Emotional Intelligence and critical thinking. 

 

Sample items  for Geography  

EoC2. Demonstrates understanding of earth's natural processes and their effects 

Item  

The people of Siavonga saw the changes of weather pattern over ten years (a decade) now. The water levels in the 

streams and local dam has become low (dropped). Siavonga has also become hot and not comfortable for the 

people to live there. The people in the Siavonga have complained to the government about the problem and the 

government is looking for answers on solving the problems affecting people and their animals. 

 

Tasks (questions): 

a) Identify and explain reasons (factors) that have caused changes in weather pattern in Siavonga. (7 marks) 

b) Describe (explain) how these changes in climate pattern are bad to the environment and the people of 

Siavonga. (8 marks) 

c) You are an officer in the Ministry of Green Economy, suggest (advice) practical solutions (answers) that 

you can use to reduce the problems (impacts) of climate change in Siavonga. (10 marks) 
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Sample Items  for Biology 

This Item is for the Final Examination 

EoC1: Analyses systems of classifying organisms and substance 

Item 

The Hospital Office of Mukwela Community has seen (reported) a fast-high number of many different diseases in 

the past two weeks. Laboratory reports show that Disease A is spreading mostly through breathing in droplets (saliva) 

when sick people cough or talk. Disease B is affecting (brings problems to) people who have been getting drinking 

water from a shallow (low) dam that has now become dirty with waste materials.  

For now, hospital workers have seen that Disease C mostly happens in people who are many times bitten by 

mosquitoes in places with water. In addition, some young people who swim in a nearby slow-moving stream (small 

river) have gotten Disease D, which is caused by small parasites that enter the body through the skin. 

     
                                          A parasite                                                                             a shallow dam 

Task 

(i)  Put in group each disease (A, B, C and D) according to how it is transmitted (spread),  

(ii) Give a reason for each classification (group) 

(iii) Explain why there can be more disease outbreaks (happening) in the community if people do not understand the 

type and ways on how each disease can be spread (transmission methods).  

Question 

Part 

Item  

 Categorise each of the diseases (A, B, C, D) in the scenario, giving reasons and Explain why failing to 

understand the type and transmission method of each disease can lead to more outbreaks in the 

community 

Sample questions for Literature in English 

Eo3-Analyses and applies the Literary genre of Play/Drama in the real world 

P‘Bitek     Song of Lawino                   [ 20 marks] 

                       Mother, do not twist my neck, 

                       I am not a hen.  

                       I am the daughter-in-law of the most  

                       generous man,  

                       I am not a fowl to be tied by the leg! 

                       My husband, do not twist my arm,  

                       I am not a goat,  

                       I am the wife of Ocol,  

                       The son of the great chief, 
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                       I am a woman, not a slave…….. 

Items 

(i) Just before the extract (story above), Lawino‘s husband is shown as having a certain understanding of traditional 

African culture. How does he understand (view) it. [2 marks) understanding) 

(ii)  Identify the speaker‘s tone (emotions in the voice) in the extract and explain its importance                               [4 

marks] ( Understanding and Analysis) 

(iii) Analyse (study carefully and explain) the use of metaphors: 

(I am not a hen…. I am not a goat)                                        [4 marks] ( Analysis )       

(iv) Discuss the theme of oppression and resistance (fighting) in the extract   and relate it to what happens in your 

culture. [4 marks] (Evaluation and Application)                                              

(v) Lawino is complaining about the treatment she receives from the husband. How does she feel about this 

treatment? (4 marks) (Application) 

(vi) In the text, Lawino‘s concern is not only about losing her husband but about other problems. What are (indicate) 

her other concerns? (2 marks)  

[ Total: 20 Marks] 

 

Sample items  for English Language 

Example 1 

Last Saturday, I woke up at the crack of dawn because I had to get ready for a family journey. When I arrived at our 

destination (last stop), we tried to check in at the nearest hotel but found the rooms were full, It was like hitting a brick 

wall. We decided to continue driving searching for hotel rooms, hoping every cloud has a silver lining. 

On the way, our car quickly broke down. We had to call for help. While waiting, we surprisingly bumped into an old 

friend who kindly offered (accepted) to look after our bags. That was truly a blessing in disguise. 

Finally, the mechanic solved the problem, and we were able to carry on with our journey,  

(a)  Identify and write down four phrasal verbs from the situation (story). (4 marks) 

(b)  Find three (3) idioms and write (mention) their meaning (6 marks) 

This is a structure test item at remembering and understanding levels where a candidate is expected to recall already 

learnt material and demonstrate understanding. 

 

Example 2 

You are the editor of your school magazine. A writer gives you the following short paragraph to put in the magazine: 

“Pupils in our school enjoys participating in club activities because it helps them to develop different skills. The debates 

club often (many times) hold (have) meeting after school, and the science club usually (many times) do experiments 

during weekend. Many students say that joining clubs have made them more confident.” 

Edit the language structure and suggest improvements for the following: 

a) One tense mistake – (1 mark) 

b) Five Subject-Verb agreement – (5 marks) 

c) Rewrite the paragraph into two clear and well-structured sentences that show correct grammar – (4 marks) 

This is a structure test item at remembering and applying levels where a candidate is expected to recall already learnt 

material and demonstrate understanding by constructing correct sentences. 
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Chapter 30: Grading and Certification 

1 Introduction  

The Examination for Certificate of Secondary Education Ordinary Level (ECSEOL) syllabi cover the 

secondary school ordinary level material, namely, Form I, Form II, Form III, and Form IV. The 

assessments during and at the end of the course of study are aimed at evaluating the extent to which 

learners can demonstrate the required competences and apply knowledge, understanding, and skills to 

solve problems in real-life situations. The next section, therefore, describes the grading and certification 

criteria at this level of education and assessment. 

2.  Grading and Certification 

2.1 Grading at Examination for Certificate of Secondary Education Ordinary Level 

At this level of assessment, components from the school-based assessment and the centrally 

set examination are combined to come up with the final score. By means of a procedure 

called standards fixing and awards, cut scores are agreed on from one examination session 

to another per subject.  

There are five proficiency levels at this level of examination, namely, Outstanding, 

Advanced, Basic, Satisfactory, and Unsatisfactory. Table 1 outlines the competency levels 

and their respective score ranges and descriptors. 

Subject Grading at Examination  for Certificate of Secondary Education Ordinary Level 

SN Competency 

Level 

Score 

Range Label Descriptor 

 

1 

 

Outstanding 70 to 100 1 

Demonstrates exceptional mastery of concepts, 

outstanding application of knowledge, and excellent 

analytical skills.  

 

    2 

 

Advanced 
60 to 69 2 

Displays very strong understanding and proficiency; work 

is consistently of a high standard.  

 

3 

 

Basic 
50 to 59 3 

Demonstrates solid understanding and effective 

application of concepts with above-average performance.  

 

4 

 

Satisfactory 40 to 49 4 

Limited understanding with frequent errors; requires 

additional support to possess the required knowledge and 

application of skills.  

 

5 

 

Unsatisfactory 0 to 39 5 

Fails to demonstrate the required knowledge and skills; 

significant difficulties in understanding and applying 

concepts; requires intensive support. 

 

2.2. Certification at Examination for Certificate of  Secondary Education   Ordinary Level 

Candidates shall follow any of the eight pathways offered at this level, namely, Social 

Sciences, Natural Sciences, Business and Finance, Agriculture, Home Economics and 

Hospitality, Technology, Performing and Creative Arts, and Physical Education. 
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To be awarded a Certificate of Secondary Education, any of the following conditions has to 

be fulfilled: 

(a)   Obtain a competency level of Satisfactory in at least six subjects, including English 

Language, with a level of Basic in at least one of them.  

Or 

(b)   Obtain a competency level of Satisfactory in five subjects, including English 

Language, with at least a Basic level in at least two of them.  

 

A candidate who does not fulfil any of these two conditions is unclassified. 
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Appendix : Subject and Certificate Competency Classification 

 MARKS % MARKS % SBA EXAM OUTSTAND. ADVANCED BASIC SATISFACT. UNSATISF.

1 Chemistry 200 30% 80 70% 280 84 196 196 - 280 168-195 140-167 112-139 0-111

2 Physics 200 30% 80 70% 280 84 196 196 - 280 168-195 140-167 112-139 0-111

3 Fashion & Fabrics 360 30% 90 70% 450 135 315 315-450 270-314 225-269 180-224 0-179

4 Food & Nutrition 360 30% 90 70% 450 135 315 315-450 270-314 225-269 180-224 0-179

5 Hospitality and Management 360 30% 80 70% 440 132 308 308-440 264-307 220-263 176-219 0-175

6 Travel and Tourism 300 30% 80 70% 380 114 266 266-380 228-265 190-227 152-189 0-151

7 English Language 200 30% 100 70% 300 90 210 210-300 180-209 150-179 120-149 0-119

8 Literature in English 200 30% 100 70% 300 90 210 210-300 180-209 150-179 120-149 0-119

9 Computer Science 200 30% 100 70% 300 90 210 210-300 180-209 150-179 120-149 0-119

10 ICT 200 30% 100 70% 300 90 210 210-300 180-209 150-179 120-149 0-119

11 Civic Education 200 30% 100 70% 300 90 210 210-300 180-209 150-179 120-149 0-119

12 History 200 30% 100 70% 300 90 210 210-300 180-209 150-179 120-149 0-119

13 Geography 200 30% 100 70% 300 90 210 210-300 180-209 150-179 120-149 0-119

14 Religious Education 200 30% 100 70% 300 90 210 210-300 180-209 150-179 120-149 0-119

15 Biology 300 30% 70 70% 370 111 259 259-370 222-258 185-221 148-184 0-147

16 Agriculture Science 280 30% 60 70% 340 102 238 238-340 204-237 170-203 136-169 0-135

17 Musical Arts 200 30% 100 70% 300 90 210 210-300 180-209 150-179 120-149 0-119

18 Physical Education 200 40% 100 60% 300 120 180 210-300 180-209 150-179 120-149 0-119

19 Commerce 200 30% 100 70 300 90 210 210-300 180-209 150-179 120-149 0-119

20 Principals of Accounts 200 30% 100 70 300 90 210 210-300 180-209 150-179 120-149 0-119

21 French 200 40% 60 60% 260 104 156 182-260 156-181 130-155 104-129 0-103

22 Chinese 200 40% 60 60% 260 104 156 182-260 156-181 130-155 104-129 0-103

23 Literature in Zambian Languages 200 40% 60 60% 260 104 156 182-260 156-181 130-155 104-129 0-161

24 Zambian Languages 200 30% 100 70 300 90 210 210-300 180-209 150-179 120-149 0-119

COMPETENCY LEVEL SCORE RANGESBA EXAMINATION
SUBJECTSN TOTAL

CONTRIBUTION
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